REVUE INTERNATIONALE
DE RECHERCHE EN COMMUNICATION,
EDUCATION ET DEVELOPPEMENT
(RIRCED)

“Bubliée par :
L'INSTITUT UNIVERSITAIRE PANAFRICAIN
Autorisation : Arrété N° 2011 - 008/MESRS/CAB/DC/SGM/DPP/DEPES/SP

Sous Ia directi :
Prof. Cyriaque C. S. AHODEKON
& Dr. Julien K. GBAGUIDI

Editions Sonou d'Afrique
Porto-Novo, République du Bénin

Vol 1, N°03 — Novembre 2013, ISSN 1840 - 6874




. 0. .
UNIVERSITE
s N

REVUE INTERNATIONALE DE
| RECHERCHE EN COMMUNICATION,
| EDUCATION ET DEVELOPPEMENT
i[ (RIRCED) -

Fubliée par.*

L’Institut Universitaire Panafricain
Autorisation : Arrété N* 2011 - 00/MESRS/CAB/DC/SGM/DPP/DEPES/SP

Sous la direction du :

Prof. Cyriaque C. S. AHODEKON
& Dr. Julien K. GBAGUIDI

Editions Sonou d'Afrique
@ Porto-Novo, République du Bénin

Vol 1, N°03 - Novembre 2013, ISSN 1840 - 6874




REVUE INTERNATIONALE DE

RECHERCHE EN COMMUNICATION,
EDUCATION ET DEVELOPPEMENT

(RIRCED) §§
Q?Q‘

Copyright : TUP

N
« Tous droits de reproduction, “traduction et
d'adaptation réservés pour t S pays.

< No part of this journal rrw@e reproduced in any
Jorm, by print, photo microfilm or any other
means, without 'quIen permission  from the
publisher.

1840 - 6874
bliothéque Nationale,

Q/Qﬁ:rto—ﬂovo. Rép. du Bénin.

Impression
\ Imprimerie Les Cing Talen:s Sarl,
03 BP 3889, Cotonou République du Bénin
0 Tél. (+229) 210533 16 /97 88 1923

Editions Sonou d'Afrigue :
01 BP 3950, Oganla, Porto-Novo, Ré;- iblique du Bénin
Tél: (00229) 93993029/97 2965 11/979878 10

Novembre 2013
3



.0. Contribut *Articl
N° | Nom et Prénoms | Articles contributes et Adresses
Page
1 Dr A.V. The possibility of
JIBOWO, evolving a lingua
& franca in thx 21
Dr O. ITEOGU, | century Nigeria: need
for leadership \>
and political stability
Page 10-28 -
| Department of
Dr A.A. | Teacher’s cl Teacher Education,
2 ADEYINKA Behavnor bject | University of Ibadan
& mastery elates | Ibadan. Nige:ia
Mrs. E.A. | of sﬁ &
ADUROJA Department of
oruba. Yoruba Language,
9 Osun State College
O>\ Page 29-58 of Education, Ilesa,
- Nigeria
(0 Meeting the Challenge | Department of Arts
3 Dr. Is: 0. of accessibility and Social Sciences
0@&!, and uttilization of Education, Faculty
0 modern instructional of Education,
materials i1 rural University of
secondary Ilorin, Kwara,
schools In 1vigeria Nigeria
Page 55-78




Dr. Adenike | New media political | Department of
Olapeju campaigns and mass !
AKINWUMI | violence in Nigeria. communication,
Page 79-100 Bowen University,
Iwo, Osun State,
_Nigeria
Dr Alohoutadé | Symbolisme du mythe %ﬂ‘emem de
Alexandre et philosophie ciences
GBECHOEVI intellectualiste dans < Politiques,
I’évolution de la Q) aculté de Droit et
pensée \> de Sciences
Politiques,
Page 10@ Université ~ —
Q _____| d’Abomey-Calavi, 10
} Bénin
M. Olusegun | Lad alisation’du | | Department of
Adegboye ssagé comme ! | |/French, Ekiti State
GBADI.GESIN %.hode de traduction | University, Ado-
Ekiti, Ekiti State,
-\ | Page 139-159 | Nigeria
Dr, Olufun . | Language situation in Department of
OSIKO A Nigeria: an English Language, —
Q—- examination of the School of
<Q language policy. Language, Tai |
\A Solarin College of
% Page 160-176 Education

Omu-Ijebu, Nigeria

-2

Fidélité et la traduction Department of
y du culturel : les images Languages and
Dr Rits Ochuko dans la traduction Linguistics, |
MEBI7 AGHAN | frangaise de Anthills of Faculty of Arts,
: the Savannah de Chinua Delta State
Achebe University, Abraka, '
Page 177-201 Delta State, Nigeria.

8



Aesthetics and oral

cof 8 Dr Department of
> Segun rformances English, Olabisi
. OMOSULE, |P¢ Onabanjo
1’:::; University, Ago-
ate, o Page 202-227 | mioYe O8un:
igeria
d Mrs. A

kde Catherine O.
_ WILLIAMS
s
it et
S
s N
9 A~
lavi Dr Timothy The western powets~| Department of

2 "o - Olugbenro and Africa’s rel , | History &
, 8 ERINOSHO l945-l9?~ Di;.)lomat.ic Studies,
tate - & @ Tai Solarin
'o_ | M. Olusesan A. Pag(?)S-ZM University of
" | GSUNKOYA O Education, [jagun,

’ “\ ljebu-Ode, Ogun,
e ‘ Nigeria |
age, M
ai 2
e of A@
S

eria 0
of
d
S,
aka,
eria.




TEACHER’S CLASSROOM BEHAVIOUR
AND SUBJECT MASTERY AS CORRELATES
OF STUDENTS’ PERFORMANCE IN YORUBA

Dr. A.A. ADEYINKA
Department of Teacher Education,
University of Ibadan, Ibadan. Nigeria A

&
MRS. E.A. ADUROJA ?g-
Department of Yoruba Language,
Osun State College of Education, Ilesa, ’\@ a

v

A bstract ?‘e

The study investigated Teachef Qlassruom Behaviour

and Subject Mastery as Correlate&mdems" Performance in
. Yoruba. The study adop a descriptive design. The
- population consisted i{S.S.ll studenis and the Yoruba
‘anguage teachers i &c senior secondary schools in liesa
East Local Gov ent, Osun State, Nigeria. The sample
|i comprised ei ndred S.S. I students spread over eight our
f of the tw our public senior secondary schools in the Local
| Governmenit Area. All the twenty four (22) Yoruba language
© teacher teachers in the eight (8) sampled schools were also
~ usec for the studv. Two instruments, constructed and validated
for data collection were Teacher Classroom Behaviour

Observation Scale (r = 0.72) and performance test in Yoruba
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language (r = 0.80). Data collected were analyzed using
frequency counts, simple percentage and multiple regression
analysis to test the formulated hypotheses. All the hypotheses
were tested at 0.05 level of significance. The study showed that
subject mastery of the teachers (B = 0.146; t = 4.611; p < 0.05)
and teachers’ classroom behaviour (B = 0.0102; $3.1 12;p<
0.05) related significantly with students ormance in
Yoruba language. There is a signiﬁca@ posite effect of

experience and teachers’ qualification on the academic

teacher’s subject mastery, cla%?h/behaviour, teaching
performance of students in Y language (F (4,525) = 10.241,
P < 0.05). Hence teacher\%lmde to work relate significantly
to the students’ acadé& performance in Yor-ba (Adjusted R
= 0.039). Based&x ie findings, it was recommended that
qualified and e'éperienced Yoruba language teachers should be
made to Yoruba language teaching especially in senior
secon chools. In addition, teachers should be exposed to
in@ice training to increase their knowledge and skills in the
hing profession.

Keywords: Teacher’:: Classroom Behaviour, Subject-Mastery,
Students’ Performanct. in Yoruba, Yoruba Language, Attitude.
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Introduction

Nigeria has been described as a ‘linguistic paradise’.
This is because the actual number of languages indigenous to
Nigeria is still unknown, more languages continue to be
Ziscovered while others go into extinction (Emenanjo in Aziza,

2010). It is generally accepted that of the 6000 or so lan, 1&.5
of the world, Nigeria alone as over 400 apart fr g-ese;

English, French, Arabic and the Nigeria Pid P) also
fzature prominently in the polity. AV
Language has been described as eans by which a

person learns to organize experienc@ thought. According
10 Adebayo (1995), the child | order and react to habits
about environment thmughcgguage. The totality of these
habits is what am.hropolq&sts fer to as culture; language thus
being the main link aébng all other components of the same
culture.

The l@ges of a nation, according to Malwi (2009)
and Wolf@%) are par of her natural resources. While the
desimbkbeneﬁt has positive correlation with the quantity of
natural resources, hamessing the resources of langiage for
nation building poses challenges to multi-lingual natior 5.

Adeosun (2008) observes that the performances of a
Yoruba child in his mother tongue has not been encouraging
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and the recognition given the English language at the expense
of the Nigerian indigenous languages is the bane of this poor
performance. The result, according Isola (2010) is that the
competence of the child in Yoruba language is dangerously
affected.

Adeniyi and Bello (2007), in their stu n teacher
attitude and student performance in indige language in
Lagos State found that students’ perfo , as reflected in

their results, do not demonstrated @ competence in the

indigenous language. Severai s@es. including Babajide .

(20901), Oyetade (2001), lgbon@. and Peter (2005) have also
investigated the attitude 1gerians to English versus the
various indigenous Ia{féL}ges It was observed by Babajide
{2001) that as a u@!’the perception of English in Nigeria as
a unifying tong';eiv‘nh a great instrumental significance, less
zmphasis w@a aced on leamning and speaking of the various
indigm@ anguages. Preszntiy, ™igerian languages are often
ass with unfavorable attitudes.

0 Ehindero and Ajibade (2000) assert that, “students who
are curious stakeholders in educational enterprise. have long
suspected and speculated that some of their teachers lack the
necessary professional qualification (that is, skills techniques,
strategies, temperament of cetera) required to communicated

32
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concepts, ideas, principles et cetera in a way that would

- acilitate effective learning”. They also believed that these

Jeficiencies contribute significantly to the growing rate of
“ilure and subsequent drop out of students in tertiary
nstitution.

Teachers are among the most important
nfluencing students’ achievement, holding the key t ling
the gaps in students’ achievement. It takes a com t teacher
to be able to teach the language skills effectivo@nd to make

o improve on

them competent users of the Yoruba lang
these skills in students, the Yoruba lan teachers should be
effective and competent. Akiri an
that effective teaching is a ﬁgui icant factor of students’
academic achievement. re, effective teachers should
produce students of higégacademic performance.

Over time?@i-ls’ academic performance in both
internal and e examinations had been used to determine
excellence in teachers and teaching Ajao, (2001). It has been
observe@at teachers have an important role to play on
students’ academic achievement and they play a crucial role ir
ed: cational attainment because the teacher is ultimately
responsible for translating policy into action and principles
based on practice during interaction with the students (Afe,
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2001). Both 1eaching and learning depends on the teacher: No
wonder an effective teacher has been conceptualized as one
who produced desired results in the course of his duty as a
teacher (Uchefuna, 20011).

This means that the teacher should possess some
characteristics to make him an effective teacQ:. Anderson
(1991) in his study added that educator h ?rﬁe to realized
that any meaningful improvement in the tion that students
receive is highly dependent on the &amy of the instruction

@ng-}lammond (2000)
emphasized on the characteri of a teacher. He reported a
study carried out by the N\@lal commission on Teaching and

American’s Future the relationship between teachers’

that the teacher provides.

qualification and .@cr school variables such as class size on
the achievem n'éof students. The result showed that students
who are 1o several ineffective teachers in a class have
signifi lower achievement =nd gains than those who were
as; to scveral highly effective teachers. Teacher
cﬁaacten'stics has to do with the teacher being able to posses
some qualities st ch as mastery of the subject matter, utilization
of instructional materials, the use of an effective teaching
methods, and attiaude of the teacher toward the subject, among
others.
34



Studies have consistently shown ihat teacher quality
whether measured by content, experience, training and
credentials or general intellectual skills are strongly related to
students’ achievement (Darling-Hammond, 2000). Researchers
and analysts argued that assigning experienced and qualified
reacher to low performing schools and students is likely tmb@y
off in better performance gaps (Adegbile and Adeye %’08)
The above strongly shows that subject ma Q‘mwledge
(competence), teachers’ qualification, te c:lS7 Teaching
experience, classroom behaviour (Teach-:rs%iitude, Teaching
skills and teacher-student relationshi strong variables
indicating students’ performance. v

Anderson (1991) opin Xl the teacher must possess
the knowledge and skills e@ to attain the goal and must be
able to use that knowlé{g and skills if the goals are to be
achieved. It has be blished that there is a high correlation

between what rs know and what they teach. Thus, the
ability to fectively depends on ti:e teachers’ knowledge
of the t matter. Teachers’ characteristics is subject

specific. Adediwura and Bada (2007) stated in their study that

nobody could teach what he does no: understand or know.

They went further to state that they (teachers) must thoroughly

understand the content of what they teach. A teacher whose
35



understanding of topic is thorough users clearer language, their
discourse is more connected and they provide better
explanations than those whose background is weaker. They
way the students perceive the teaching in terms of their
(teachers) knowledge of content of subject matter may
significantly affect the students’ academic ormance.
Beczuse of this, the teacher should therefo er the subject
matter before teaching commences. M@ teachers go into
teacling without knowing what to t. \b\t is to be noted that
pedagogical knowledge are no tly the same thing as
knowledge of subject matter, @' nevertheless are, intimately
linked with it, because t * mastery and use of them in the
classroom will indiceg@:e depth of their knowledge of subject
matter.

T eacheé\ teaching  qualification is  another
hma:'teﬁQ@f' the teacher. This nieans that the qualification
fa @er metters when it comes to effective teaching.
D -Hammond (2000) opined that certificate or licensing

L)

=}

\bus is a measure of teacher qualifications that combines

aspests of knowledge about subject matter and about teaching

and leaming. Its meaning varies across the states because of

diffarences in licensing requirements, but a standard certificate

generally means that a teacher has been prepared in a state
36



soproved teacher education program at the undergraduate or
graduate level and has completed either a major or a minor in
= field(s) to be taught. In Nigeria, the minimum requirement
for teaching is Nigeria Certificate in Education (N.C.E) as
stipulated by the Federal Government of Nigeria (National

Policy on Education, 2004). 4
Teachers’ classroom behavior is another ch ristic
of the teacher that can affect students’ perfor . In his
observational theory, Bandura (1997) de®1strated that
sehaviours are acquired by watching er (the model,
tzacher, parent, mentor and friend) th orms the behaviour.
The model displays it and the r observes and tries to

imitate it. Teachers are, i{{ariably, role models whose
behaviours are easily copi students. What teachers like or
dislike, appreciate méhow they feel about their learning or
studies could h significant effect on their students.
Unfortunately: %any teachers seldom realize that how they
teach, hoy/they behave and how they interact with students can
be par@unt to what they teach. This kind of teacher bias,
however, can have a negative effect on their self-efficacy
perceptions, that is, their personal judgmeats about their

capabilities to organize and execute courses of action required
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to produce designated types of educational performances
(Bandura, 1997; Zimmerman, 1999).

The way the teacher handles the class has a long way to
go on the academic achievement achievements. The teachers’
classroom behaviour can be exhibited throui teachers’
attitude towardas the subject, the way he or shQ:andles topic
taught in class. A teacher who exhibits attitude to
teaching the English language or any su@t should employ a
good teaching skills and method }h/knowledge delivery.
Attitude as a concept is concem@th an individuai way of

thinking, acting and behavi has very serous implications

for the leamers, the teach& the immediate social group with

which the individ er relatcs and the entire school
system. A teec!u:k’ attituce 1o teach the language is a very
important elément of teacher characteristics. A teacher’s

Pos-ig chers®  attitudes arc fundamental to  effective
Ne.

K
§~"Adediwum and Tayc (2007) sees the teacher as one that
is interestinz and must work his students into such a state of
interest in tt .2t the teacher is going to teach him that every other I
object of attention is banished from his mind. The behaviour of
the teacher in the class reflects in the way the teacher handles

38
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e class. The teacher should be able to employ teaching
=ethod and use skills that would bring about effective learning
= the class. This means that the teacher should be able to use
approaches in a logical fashion, which the students can follow.

Successful teachers tend to be those who are able to use
2 range of teaching strategies and who use a ran T}f
mteraction styles, rather than a single, rigid %:h
‘Hanushek, 2005). In addition to the ability to crea& adapt
mstructional strategies, strong research suppofs/has linked
sudent leaming to variables such a acher clarity,
enthusiasm, task-oriented behavior, ability of lesson
approaches, and students opportuni@ earn criterion material
Hanushek, 2005 and Zimmermafi{ 1999).

Teachers’ abilities to & re material, ask higher order.
Juestions, use student ité. and probe student comments have
been found to be i t variables in what students learn.
For instance, té@s who provide structure for their students
(e.g. by inf@g students of what they are to learn and how
they are t it) are likely to have students who spend more
time involved in leaming and who, ultimately, learn more.
Similarly, teachers who regularly monitor and supervise their
students’ learning (e.g. by cl{ecking student work and helping
individual students overcome errors and learning difficulties)
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are likely to have students who exhibit higher levels of “‘
achievement. High levels of leamning may occur as well as
learners feelinz good about themselves and the material they B
are learning when teachers use instructional time efficiently. ==
Learning takes place with ease and faster under tgc\hers that I b
are well organized. The way teachers intera Qlth students
influences their motivation and atri:ud:Q&ards school.

Skillful teachers summarize and link ide&gether at the end

of his lesson. This would help the teacher review summaries of l |
previous work and help studer@ﬁ what has been learnt to . -

what is coming.
{b?“

1. Theoretical fé‘gwork
The thaorm\ erpinning this stdy is the Leary Model

5]

A

™

of lnterpason\l&kelationship. The Lzary Mocel has been ==
extensiveQ_hngstigated in Clinical psychology and =
Psych utic settings (Stract, 1995). It hes proved to bea = =
m@s\oomplew model to describe interpersonal relationships = =
1961; Lonner, 1980). In the Leary model, two <&
dimensions are important. Leary called them the Dominance- : b=
Submission Axis and the Hostility-Affection Axis. While the s

W
b A

two i=dimensions have occasionally been given other names —
Brown (1965) used Status and Solidarity, Dunkin and Biddle
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11974) used Warmth and Directivity — they have generally
&een accepted as universal descriptors of human interaction.
Tre two dimensions have also been easily transferred to
<ucation. Slater (1962) used them to describe pedagogical
=='ationships and Dunkin and Biddle (1974) demonstrated their
portance in teachers’ efforts to influence classroom eve@

2. The Problem QY
There have been reports of persistent poor&ormance
o7 students in Yoruba language at the Senior%ondary School

~ level of education. Scholars have suspec Yrd speculated that

e teachers lack the necessary prof al qualification (that
. skills, techniques, strategies, t }c ent et cetera), subject
mastery and classroom behar required to communicated

 concepts, ideas, princi[yéet cetera in a way that would

fcilitate effective lwﬁ{,\ have contribute significantly to the
growing rate of fajlire. Hence, this study was carried out to
invostig$§étent to which teachers’ subject mastery and
classroo haviour correlate with students’ academic
performance in Yoruba language among public senior
secondary students in Ilesa Zast Local Government of Osun

State.
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3. Hypotheses

Three null hypotheses are fo—ulated in this study for

statistical analy sis.

HI1: There is 7o significant relatio-ship between secondary
school teachers’ subject mastery anc their studeni academic
performance in Yoruba.

H2: There is no significant relatic-ship %&&n secondary ‘

school teachers” classroom behav-u their students’
academic performance in Yoruba. \/

H3: There is 70 significant m@hip between secondary
school teachers™ attitude to an: their students’ academic

performance in Yoruba. \@

4. Significa che study

The nﬂings from this swdy would be useful to
teachers, | administrators, )finistries of Education,
Teacl £:c Commission etc. = the sense that, it would
providé useful hints on the evtuation, promotion and
@ intment of teachers and their teaching output, as perceived
by the students who are the direct =cipients of the teachers’
professional competence! or incomretence. It would also be

used in understanding classroom imzraction between teachers
and students, o improve the quality of instruction and can be
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by educational administrators and supervisors during

scher’s assessment.

5. Methodology
This study adopted a descriptive design, which involves
=< use of observation anrd test for collection of data. Tb.i&\is
==cause the variables studied have already been manif and
= researcher had no control over them.
The population of the study consist @all Senior
Secondary School (SSS) 2 students and &cpcctnc Yoruba
znguage teachers in public seconda hools in llesa East
Local Government Area of Osun Nngena simple random
sampling technique was adode select the sample which
comprised eight out of tthenty four public secondary
schools in the study a§ln each of the schools, a total number
27 one hundred (1 2 students were selected to participate
= the study, n @ a total of eight hundred (800) SS2 student
n all. All\the twenty-four (24) Senior Secondary Yoruba
nnguag@hers in the selected schools also participated in
the study.
Two instrumen's tagged “Teacher Classroom Behaviour

Observation Scale (TZBOS)” and “Performance Test” were
designed respectively for the teachers and students, to rate he
43



teachers’ subject mastery level and classroom behaviour and to
ascertain the students’ performance level in Yoruba language.
The performance test was constructed by the researchers based
on pas Senior Secondary Certificated Examination (SSCE)
questions in Yoruba Language.

The instruments were subjected to scree@y ex The
in~‘ruments were subjected to screening by rts in tests and
measurement, during which the instrurn@ were subjected to
faze, content and construct validity. ry corrections were
made and the instruments were ﬁtmclzﬂmed to meet
face, content and construct . The performance test was
administered on a separat&up of students from two schools,
which are not part -2 schools for the main study. The
reliability was jlii(maned through test-retest method. Yielding
a ':/Jmlnuo%\g fficient of 0.80. the reliability of the
observati ale was determined using Conbach alpha
y -=ld;,nk flicient of 0.72.

Tlu. researchers personzlly visited the schools thai
stututed the sample of study. The permission of the schoois’
principals was obtained. The performance test was then
personally administered on the SS2 students. The researche:
pessonaily supervised the classroom teaching of each of the 24
Yoruba language teachers during which the “teacher
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“zssroom Behaviour observation Scale™ was used to rate the
~<ct mastery and classroom behaviour of each of the
=chers. Alongside this, the researcher collected information

the Senior Secondary Yoruba Language Teachers about
=ir gender, teaching qualification and twching. expeﬁilw

“+om the principals’ offices. Q—~
The data collected was analysed using treuny:oums
=3 simple percentages. In addition, multi gression
=-zlysis was used to test the formulated h . All the
Vi
Model Unstandar Standardiz%:ﬁéta Sig.

dized co- | co-effi
efficient (5'25@1
(B) J_F&
=vpotheses were twted@i).os level of significance.

Results AQ/Q—
7 Testing t@pothm

Table P.Qunmmy of Multiple Regression Analysis showing
relative influence of Subject Mastery, Classroom Behaviour
and Attitude to Work of Teachers on St.dents’ Academic
Performance.

@ |t
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* Significant at 0.05

H1: There is no significant relationship between secondary

schiool students’ academic performance in Yoruba and their
teachers’ subject mastery.

Based on the results on table 1, subject mastery of the
teachers related significantly to the academic errrnance on
students in Yoruba language (B = 0.146; t= 3 p<0.05). the
null hypothesis 1 is thus rejected. It is m&ay concluded that
therc is significant relationship b@M secondary school
students’ academic performance j rubé and their teachers’
subject mastery.

H2: There is no signiﬁca\%lationship between sécondary
school students’ performance in Yoruba and their

teachers’ clmm@ehavior.
The

on table 1 reveal that teachers’ classroom

behaviour significantly to the academic performance on
smden&:dba language (B = 0.102; t = 3.112; p<0.05). it
:;? y concluded that there is significant relationship

een secondary school students’ academic performance in
Yoruba language and their teachers’ classroom behaviour.
Hen::e the null hypothesis 2 is rejected.
Tabile 2: Summary of Multiple Regression showing co-efficient
of Determination.
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r

[\ fodel R R’ Adjusted R?

.207 .043 .039

Table 2 reveals that there is a relationship between all
©e factors and the academic performance of students in
Yoruba (R = 0.207). This leads to the fact thet the rs
zccounted for 3.9% of the total variance in students. ‘academic
serformance (Adjusted R2 = 0.039). \Q)

H03: There is no significant relationship bétween secondary
school students’ academic perfurmanrev'%oruba and their
tzachers’ attitude to work.

The results on table 2 n@ that teachers’ attitude to
work (as datermined by th uence of the factors: subject
mastery, classroom behaviour, teaching experience and
qualification) contri u’ésigniﬁcantly to the students’ academic

‘I performance in a (Adjusted R2 = 0.039). it is thus

concluded th ere is significant relationship between
students’.@emic performance in Yoruba and their teachers’
attitudegwork. The null hypothesis 3 is therefore rejected.
Table 3: Multiple Regression Analysis showing significant
status of the Effect of Teachers’ Subject Masiery, Classroom
Behaviour, Experience and Qualification.
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Model Sum  of | DF Mean F Sig.
squares square
Regression | 52.83 4 1136.878 10.241 | .000*
Residual | 103083~ | 824 113.625
Total 1132694 | 828
* Significant at 0.05

Table 3 shows that the effect of teach

mastery, classroom behaviour, teaching ex;

teachers’ qualification on lhe students’ performance
is significant (Fags) = 10. 24l p<005)\>enoc, there is a
significant composite effect of the: rs on the academic

performance of students in Yoru guage.
. Summary of finding Q)

The findings of this stud wed that:

1. There is signific: Quonship between secondary school

students’ academ‘écrfonnance in Yoruba apd their teachers’

subject mast 0.146;t=4.611; p<0.05).

2. There i %nﬁ,cant relationship between students’ academic

perfo in Yoruba and their teachers’ attitude 10 work (§ =

O.I&bl =3.112; p<0.05).

3. There is significant relationship between students’ academic

performance ‘in Yoruba and their teachers’ attitude to work

(Flas25)= 10.241, p<0.05).
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7. Discussion of Findings

The study showed that teachers’ mastery of subject
macer  contributes  significantly to  students’ academic
performance in Yoruba language (B = 0.146; t = 4.611;
><0.05). This is in line with Fakeye (2012) and Oboirien
12011) who found that teachers’ knowledge of subj Qﬁtcr
=zs significant relative contribution to academi@!vemem
27 students in English language. Ehindro and\A/' ade (2000)
=cually reported a significant relationshi een students’
serception of teachers’ knowledge @ bject matter and
scademic performance in their monk and King (1994)
corroborated this in his sm%\ﬁe revealed that teachers’
mastery of subject Tgis significant to students’
achievement. é

The study revealed that there is a sigiificant

relationship n teachers’ classroom behavior and
students’ emic performance in Yoruba language (3 =
2.102; t=3.112; p < 0.005). This is in line with Adediwura and
Bada (2007) who reported that students’ academic periormance
correlates positively and depends significantly on :tudents’
perception of the teachers’ attitude and skills in the clsssroom.
In a similar study, Adeleye (2005) found out that, teachers’
49




teaching methods contributed significantly to student academic
achievement. This is contrast with Olisa (2008) who in her
study found out that teachers’ teaching methods do not have
any relationship with student achievement in English language.
This finding may be due to the fact that, the study investigated

private schools.

The study also showed that the relative &buﬁon of . i
teachers’ attitude to worl‘g qualiﬁcat% and teaching
experience to students’ academic performance in Yoruba
language is significant (Adjusted %.039). this finding is
consistent with that of Jones (1 who claimed that students
tend to achieve better resul taught by teaches with more
years of teaching experie¢nce. This finding is also corroborated
by Hariss and S 008) who observed that teachers
experience and@ualiﬁcation has a significant effect on
students’. ac ent in English language. Robinson (2009)
and Roc 004) added that teachers’ teaching qualification
. coul Contribte significantly to student’s achievement in
métbmatics and language only if it was combined with others
school factors. However, this finding negates that of Makinde
and Tom-Lawyer (2008) who found no significant relationship
between students’ academic achievement and teachers’
qualification and experience. The disparity in the two findings
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= be due to the fact that this study looked at Junior
<ondary Students.

saclusion

The study focused on the investigation of significant
“ztionship between teachers’ subject mastery and class
-aviour and the academic performance of senior dary
dents in Yoruba language. It was concluded ere is a
senificant composite effect of subject maﬁ@, classroom
aviour, teaching experience and cation on the
academic performance of students 'n@oruba language. As
such, these important teacher varigbles should be focused when
=~mng to look for solution lated poor performance of
students in Yoruba langu:

Based on the éﬁdmgs of the study, the following
r=commendations %%ade Yoruba language teachers should

endeavour tQ%velop and improve themselves in the
orofessio is could be achieved by making attzmpts to
::grade\éeir certificates and by attending scminars and
workshops. Parents should Encourage their Children to
Develop the Right Attitude to Yoruba Language Lecmning by
ensuring that they are Provided with all they Need in Yoruba
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Language Classes. They should also be encouraged to speak in
their Mother Tongue at home.

Experienced Teachers should be allowed to handle
Yoruba language, especially at the senior secondary level.
These are the teachers who have been marking West African
Examinations council (WAEC) and National Em&inaﬁon
Council (NECO) examinations. They are aware standard
required by these external cxamination bodi ey would be
able to groom the students‘ for ﬁnun\btposes. Different
teachers should be made to handle d@t aspects of Yoruba
language. This would enable then@ more efficient as they
would be made to handle th t they have interest in and
capable of doing. The scl'QI should encourage the students to
take Yoruba languag s@us]y by providing learning facilities.
Government shm\ visit teacher-training programme to cater
for teaching ﬁb so as to equip the teachers with the basic
pedagogi&; ills and content knowledge necessary for
teachi% oruba language. This should be supplemented with
semighis

language teachers. With this, the teachers would be aware of

and workshop specially organized for Yoruba

innovations in the profession:
The government should also invest in the educational
sector of the country. Learning infrastructures should be
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v

provided to encourage students to develop positive attitudes
waards the subject. Government should also make sure that
= teachers employed possess the necessary teaching
ezlifications to certify them to teach Yoruba language.
Tzachers should also be motivated to teach in order to improve

@eir attitude in teaching the subject. Q"
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