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The purpose of this investigation was to discover
the different advantages of using verbal symbolising
technique (V.S.T.) and the traditional phonic
syllabication method (P.S.l) for introduci milar
groups of primary one pupils to initial %Eracy in
Yortba language, The influence of o@ factors
such as age, sex and home backgroéon the functioning
of V.S,T. and P,S.M, was also dered,

To this effect, a pre—te@st—test experimental
design was used in the s « The study sample
consisted of 162 pri one pupils from 4 selected

schools and 48 primary one teachers from 12 selected

schools in Qyééq typical Yordba town in Qy¢ State

of Nigeria,

A t@% opinion questionnaire (T,Q), a home
backg “ﬁ; questionnaire (H,B,Q.), and a battery of
the\Yerubsi language achievement tests (APOYTA) were
the majdr instruments used for the study. The T, Q.

was administered on thec selected primary one teachers
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to obtain data in respect of age, sex and qualifice-
tion. It also sought the tezchers' opinion about

the existing primary one classroom environmentsj
methods and primers for tecching Yoruba t0/ primary

one pupilse. The HeB.Q was administered(to the
selected primary one pupils to obtain“datz on the age,
sex and home environment of the dedrnerse. The APOYTA
was designed to measure Yoruba, liénguage achievement at
the primary one level and{it, ‘consists of five

sub=testse

(i) Recognition and writing of letters

of’ the alphabet;

(ii) Combining letters to form words}
(idii) Recognition 2nd wxiting of words;

(4w Reading of words and simple sentences;
(v) Writing of simple words.

Datz obtained from the guestionnaires and Yoruba
lznguage achievement test scores were anslysed, using

the following methodse.
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(1) t. test of significance;
(2) Two way analysis of variance;
(3) Pearson Product lMoment Correlation;

(4) Descriptive statistics in form of .A\

The results revealed that pupil§<§g$:;£ with the

V.S.T. seem superior to those taughﬁ\qymh the P, S. 1,

frequencies and percentages,

in ability to read and write Yo at the end of their
first year in school, Age, s d home background
did not disturb the p031t¥:ésszrformance of pupils

who were taught throug V S.T Whereas, the home
background had signif:ga t influence on the performance
of pupils who wsa:&@aught through the P.5.M,

The teac ‘hg in both the experimental and control
groups had ar characteristics, The environmental
conditio f the classrooms were the same for both
grou \\\ The use of relevant primer, adequate schene
S

learning aids and pupils' practice exercises through

y explicit teachers' guide, sufficient teaching/

the workbook in the V,S,T, was the probable cause of
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the significant difference in pupils' performance
favouring the experimental group. Perhaps this is
why the regular tecachers of primary one pupils are
of the same opinion with the present researc ithat
a change is necessary in the existing meth a

primer used to teach initial literacy % ortbd to

young children, \/
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CHAPTER ONE

INTRODUCT ION
l.1. The Problecnm

The general aims of tecching Yoruba in pfimary
schools in Oy$ State =are written in the Yorube language

in Dyé State primary school syllsbus as below:—

(i) A £é ki hwon omo & mo Yorubi ik3,
Ki won 6 si mp 'ko @é iﬁB-ti wqﬁ Ko
fi, ni le gbagbe mo, 1lad. ’

(ii) & £¢ ki Zwon om0 & mo Yorub4 10
ni ona ti. 6 lec mf ni 1'ara ati 1'¢kan,
A& £& ki Won & si le 10 6 fun iwé
Kik$, fln ifikénmp, Ati fin sisg ohun
kohun t{ b b4 wb ni okan won.®

The diteral translations of the aims arct=

(1) We want the pupils to be able to read
and write Yoruba to the extent that they will

never forgets

1. Primery School Syllabus:~ General Publications
Section Ministry of
Educationy; Ibadan,
1976, P, 76,
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(2) We went the pupils to be able to use
Yoruba in an inspiring and impressive manner.
We also want them to use Yoruba for book
studying, for increasing knowledge and for

self expressione.

The primary objectives of-teaching Yorubz in Qyé
State primary schools as cap~be deduced from the sbove

translations arei=

(1) The attcinment of permanent literacys;
(2) Ability to use Yorube adequately as
& tool for self-expression;

(3) Ability to use Yoruba for learning.

The problem of concern to the present researcher
is thatvit appears that those objectives have not been
adeguately realised because many of the primery school
products nowadays can neither read noxr write Yoruba

well.
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Yoruba is 2 mother tongue taught in most primary
schools of the Yoruba specking states of Nigerxiza.
The states are Lagosy Oguny Ondo, Qyé and tova large
extent Kwara and Bendel States. The language is taught
and used as a medium of instruction te pupils from
primary one to three in these states.’ This language is
one of the indigenous languages introduced into formal
education by the early missionaries in Africa, One is
thus worried when it is realized that pupils find it
difficult to read and write their mother tongue. This
problem cannot come over-=night. We feel that it is
rooted in the wey and manner that the formel education
was introduced and nursed by the white men in Black
Africa. JThis supposition will lead us to a recapitula-
tion of-the historical inclusion of Yoruba in primary
education which is contained in the background to

followe
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1.2. Background

The christian missionaries introduced foxmal
system of education into West «wfrica with the-ultimate
aim of winning africa for Christe. They realised that
they could not reach the mind of the, so‘called
primitive African, neithexr coculd they teach him the
way of salvation and faith, unles§ they had an intimate
knowledge of the indigenous lénguages They decided to
reduce the West African Langtages to writing so that
they could learn and teach the languages. Therefore,
the learning, teaching and using of West African mother
tongues in formal.education began with the christian
missionaries! ‘efforts to propagate their religious
faith. '

The missionaries made efforts on scholarly study
of some West African languages, of which Yoruba wes
prominent. In 1816, Bickersteth, Assistant Secrctary
of the Church Missionary Society (C,M.S.) gave
sggcific instructions that attention should be paid

to mother tongue education in the mission programme.
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In his special Report on the West éfrican Mission,

he declared:=-

The advantage, and indeed the necessity,

of teaching the children to read ‘their

own language in orcder to theix/being

useful to their parents anc othexr country-
men, by reading the scriptures and religious
Tractsy will be obvious™e.

It was difficult to carry out the instruction

because of immense problems ‘such as:-

(1) The study of the mother tongue was still in

its infancy ahd many had no written primerse.

(2) The few .missionaries who understood local
languages ‘rarely survived long enough to
magter“them to the extent of being competent

to teach them effectively.

(3) The early African settlers in Freetown, Sierra-
Leone who were missionaries' students had a
mixed linguistic background. Hence it wes
difficult to use one mother tongue to teach

them.

l. &woniyi, T.i4e Yorxruba Language in Bducation

Oxford University Press, Ibadan
19785 Pe 48,
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(L) The West African parents liked their
children to be taught English rather

than the mother tongue.

Nevertheless, an active approach{in“the study
and usage of Yoruba began in Sierra Dieone., For
instance, in 1819, Mrs, Kilham, _a C.M.S. Missionary
proposed a limguistic instituté in English for the
purposes of encouraging Afpicans to study their own
languages, reduce them into*writing and write religious
materials through transllations, She published a book
on specimens of Affican Languages., In 10803L, she
started a schopl for girls in Charlotte Village in
Sierra Leonet/=In 1833 she succeeded in using Yorluba
as a medium“6f instruction. She wrote in her diafy of

29th August, 1R38:-

I would not close this day without
acknowledging thy Goodness, 0 My
heavenly, Father, in permitting me to
see the desirec of my heart in the
instruction of dearly beloved African
children through their own language€Secse

l. Hair, P,E.H, The Early Study of Nigerian
Languages London, 1967, Cambridge

——

University Press p. 8.
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After Mrs. Kilham's echievement, nothing significant

in the teaching of Yortbd was recorded until sthe Yorlba
Mission of the C,M,S. arrived at Abeokuta in Westcrn
Nigeria in 1846.

The teaching and lesrning of Yoribsa began when the
CoM,S., built formal schools at Abgokuta. The Wesleyan
Methodist Missionary Society (MMNS) had also settled

in Badagry since 1842, They Were later joined by the
Roman Catholic lission (RCM),

Al though the underlying motive of the theory and
practice in Chrisfian missionary education was
essentially reldisious, there was little coordination
of efforts dméng the various missions that engaged in
formal educaftion in Yorubaland., There was the
religiols’ bias of the different Christian Missions
which /affected their attitudes towards the Yorlba
Language, For instance, the Roman Catholic Mission
(RCM) opened their first school in Lagos in 1863,

The Roman Catholic leaders were called 'Fathers®,

Lagos was then an English Colony and the natives
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spoke Yoruba. «lso living in Lagos then were traders
whose chief language was & form of Portugesecs. ~The
Catholic 'Fathers! who were French speaking..thus had
to minister to people of diverse languagés. Because
of the language position in which the RfoMf founc
itself, it neglected the Yoruba language in the carly
part of its missionary activity and later adopted
English language. The WMM& did not improve upon their
study of Yoruba until about 1871 when its first primer
was published,

However, the C.MiS5. and the Baptist Mission (BM)
were active in their principles of mother tongue
teaching and-Usage. The CMS established an industrxial
training institution in ébeokuta in 1859 and the

subjects taught in the school included:-

Orthography
Reading in English and Yoruba
Translation of verses from Bnglish into

Yorube. and from Yoruba into English.

The;miSSion was concerned with the issue of the medium

+of instruction in a bilingual situation because they
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realised that the pupils did not understend Englishe.
G.F. Buhler, a German Missionary who managed the CMS

institution in Abgokuta until 1864 made this remarks-

What I consicder a great

disadvantage in our schools in

the Yoruba Migsion is too much
teaching in the English language which
retards the progress considerably,

it being for most of the children

an unknowvn tonguee.

He reported that it +took the pupils between four and
six years to read their owh mother tongue fluently,
His suggestion to the\solution of the language problem
was that pupils .should be taught to read and write the
Yoruba language before they were made to learn Znglish.
Buhler thus appeared to be laying down the solid
principles/of language methodology in a bi-lingual
situation. He commended a plan by which a rule was to
be laid down that English should not be tazught until

pupils could read their own language.

H B Awoniyig Telian cbo Citoi Pe 51.
D T
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The Baptist Mission also had the same language
experience, Joseph M, Harden, a Baptist Missionary,
writing to Taylor, the Secretary to the Foreign

Mission Board of the Baptist Mission, said:=

'I try to teach them better, but _mine is

as yet an unknown tongue to them, and

they cannot understand me nox I them’}

He had the same idea with Buhlex that pupils should

first be taught to read in the Yoruba language and
afterwards in the English languagee.

The British Coloniil government intervened in
the educstion of the people in Nigeria and after
some time used.2nd encouraged the teaching of Yoriba
languages For dnstance, the Phelps-Stokes commisgion
to Africa dn 1920 and 1921, among other things,
recommended that both Bnglish and the mother tongue
must . be given recognition in the education systen.
The Advisory Committee on Native Bducation in its

megerandum of 1923 recommended that the study of the

educativhéi?gﬁp of vernacular and provision of text

e % ¢

1. Ibid. P, 52.
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books in vermaculoar were of primary importance,; and
that gqualified workers should be set aside for this
purposeces It also suggested that the vernacular should
be the medium of instruction in the early part of
primary school.

Therefore; the period, 1926~1952j witnessed the
inclusion of Yoruba teaching in primary schools, but
there was no specific syllabus foOr the subject.

There was lack of adequate Yoruba readers or primerse
Before 1926, the CMS mission through its book-shops
had been largely responsible for the publication of
the Yoruba textbooks znd primers used in schools.
The CMS reacders’ then had joint zuthors and werc
religiously biased.

The €olonial government faced the problem of how
to getefficient authors, preferably natives, ancd how
to get interested publishers. The covernment set up
a text book committeec to see to the production of
text bookse The committee concenmtrated on production
of books based on translation of Bnglish texts into

Yoruba. G.W. $adler, a Baptist missionary prepared
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a2 Yoruba Reader and the government committee arranged
to publish the Reader.

In order to encourage writing of Yoruba-books,
the colonizl government also set up a Yoruba.Literature
Committee. & prize of £5 was to be awarded to the
best creative work in Yoruba languages The Literature
committee also suggested that students, who were taking
linguistic courses at the school-of Oriental and
African Studies, University of London, should attempt
to write a Yoruba dictiomary. &s a result of the
committee's efforts; & large number of books were made
available for infant/and clementary classese. Relevant

for our study among the books available are those shown

in table I,
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Table 1

Yoruba Primecrs for Infant and Elementary

Classes During the Colonizl Era.

author Name of Bocks Publishers Year
1| J.G. Kiyg A B D Alaworan CeMeSe 1911
2| J.G. Kiye 4 B D Alaworan CeMeS, 1916
Oyerinde-

3jand  Sgdler Alzkobere CeM.S. 1933
4| JeFe Oafinjo | 4Aléwiyé Ifeolu Press 1943

E.0, Lafihan Oxford

& Universit;

5 Komonwe yosas 1945

6| D.0. Fagunwa | Taiwo.2ati Oxforcd
ﬁzhinde dpa University 1948

ni Press
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We can see from the above table that Fagunwa's
Taiwo ati Kghinde and Qdinjo's silawiye have been in
use since the 1940s. The two primers were in‘“use
until 1979 when the Oyo State Ministry of Education
gave the directives that Alawiye series only should be
used in Qyo State Primary Schools. Ouxgeneral
observation is that in the pre~independence period,
learners were highly literate_in/Yoruba after the
primary education. This cafiybé explained by such
probable factors as learndr’s maturity, 2moMdt of time
spent in learning the language and favourable learning
environment. Our post-independence experience hes
however shown thet acquisition of primary education is
no longer a.guarantee of literacy in Yoruba Languages
To find possible reasons for the observed pupils'
irability to rcacd and write Yoruba, an examination of
thé, syllabi, primers and methods used in teaching Yoruba
as well as the present researcher's proposed method of
Yoruba teaching, given the changing environment in our
present day s‘?cietyg will now be attempted in the

theoretical framework to followe

P 3
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CHaAPTER TWO

THEORETICAL FRAMEWORK

Z2e0o

As mentionecd earlier, the Christian Misgionarxies
who introduced formzl ecducation in Ilijeriz observed
that educational progress wes slow bégause children
did not understand English. They ‘suggested that
children be taught to understand and read their own
language first before thef /were taucht Englishe. 3y
implication, ability %O,xead Yorub would help children's
understanding of English znd educational progress would
be facilitated.  The Colonizl government also supported
the use and téaching of Yorub4 as depicted in the
education cede of 1911.

YorubZ has bDeen a curricular subject since the
colomial era, and we still discover that many Yoruné
children could neither read nor write YorubZ after
spending six years in the primary school. This being
the case, we neeqg to cast & look a2t what has been

happening in terms of primary school content and
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methocdology as far as Yoruba is concerned.
Specifically, we want to look at the content;, primer
and methods for teaching initizl 1literacy in Yoruba
since the establishment of Yoruba in primary /cducation.
Then we want to propose our own method and dits
corresponding primer for teaching initial ‘literacy in

Yorubza.

2.1l. The Content and Methods of teaching initial

literacy in Yoruba during the pre-independence
Eeriod.

The Christian mission's early schools were of
boarding type and-all formal educational activitics
revolved round the mission houses. Most of the pupils
were converts-and they lived with the missionaries and
formed part of their families. In such a situation,
the mmissionaries would not be able to menage a large
number of pupils and the need for specific syllabus

and methods of teaching would not arisece



17.

However,; Crowther reported in 1849 that he had
a school of thirty=six pupils for whose use he had
introduced a Yoruba primer. Crowther's Yoruba primer
was the first primer in the language,' It wag published
in 1849, Crowther never thought of any Yorube syllzcbuss
His primer followed a simple alphabetie” method.

Later, one convert from dke, wbgokuta called
Dunkuru, adopted a method which wag considered by his
colleagues as a new mode of tegaching letters of the
alphabet and words of two~latterse. His method was a
combination of what might be called syllabic/worc
method. He attached/ideas to each worde He impressed
the sound of such-words in the mind of his scholaxr by
using same word'in a short maxim or precept. For
instance, in teaching the word wo (to look or to see)
Dunkuru #ould use the maxim 'K& wo 6'(let us obscrve it).
For the'word mo (to know or to under;tand) he would use
'ké mio brb ré'(Let us uncerstand his (God's) word).
Thus he formed many syllables from letters of
the alphabets. Examples of syllables formed from

letters of alphabets are:-
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b ~ bi be bg bo k = ki
gb - gbi gbe gbg¢ gbo s = si se s& sO su sQ
d - du di h = ho he
£ - fe fg fo fu m - me mo mQ
g T 9o prpi
- ji jo t - ti
k - ka ko | ow =l
: - re re ra ro rQ y )= ye
ru

The Colonial educétion code which came into
operation in 1911 showec¢ =2n attempt to state whzat
was to be covered.at infant levels in reading lessons.
The infant pupils were expected to know anc recite ine

"vernaculéx names"? of the letters of the alphabet.

Xe %o Cite PPe 52=53.

2. Vernacular is the derogatory term used by
missionaries aznd the Colonial masters to refer
to an african native language. The accepted
term is '"mother tongue'.
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Infants I and II were expected to be able to combine
one vowel and one consonant from & charte Words and
sentences were expected in infant III, Sub-standard

I was expected to be zble to read from an eléementerxy
reading book in vernacular. Sub=standard.vi were
expected to be able to read from advanced reading book
in the vernacular.

The Dunkuru method and the legal status of Yoruba
in the 1911 Education cocde had little effect on the
theory and practice of Yoruba teaching in schools.
Since the ultimzte objective of teaching Yoruba was to
use Yoruba as an aid to the teaching of English, the
missionaries indulged in translation methocd. However,
another Yoruba. convert,Carr pinpointied the dangers
inherent in translation methods. 4woniyi, guoting
Carr; declared: =~

The rendering of BEnglish into Yoruba
has in many cases been the rendering

of English,words-not ideas~into
Vernaculare

1. EEQ Cit. p. 76.
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Carr then suggested, as & corrective measure, that
children should be made to render Yoruba proverbs
into English instead of making a word=for-=word
translation, «s time went on, people began tO
realise the defects in the translation méthod, For

instance, an observer made this comments -

It is hoped our Managers Of schools will
speedily reconsider the advisability of
enforcing the use of Yoruba readers as

of oldeses because mOft of our youths cannot
write correct Yorubaie

Because of the defects(of the translation method,
some of the mission and government teachers utilised
the primers like' those mentioned in table oney; page 13
above which were published then. Before independence;
the only syllabus that came into being was published
by the Western Region Literature Committee; Ministry
of Bducation, Ibadan in 1954.

The Government then in the Western Region of
Nigeria set up a committee to work out & new

curriculun for primary schools based on a six-year.

Le 92. cite Pe 764
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course. The Yoruba language section is relevant for

us in the 1954 syllabuse In the syllabus, Yorubez has
two parts, the first part takes care of the first two .
years of 1he proposed six yeaxr course of primary
education. The second part takes care of the succeeding
four years of the course. The aim of thé first part is
to teach the mechanics of reacding and writing skills,
while the second part should lead pupils to express
themselves fluently, correctly and effectively in their
own language. In addition, the'second part is to give
the children an elementary knowledge of their cultural
backgrounde.

Our specific concern in the syllabus is the
content prepared for primaxy one pupils. The content
for primary onh¢ is broken into five stages (See
appendix /G.) Stages one and two are based on
enlarging the childrens' experience by means of games
and «stories. Stage three deals with preparation of
children for reading by developing their ability to

distinguish shapess Reading is introduced in stage
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four. The syllabus states specifically that sentence
method should be used to introduce pupils to reading.

In using sentences method, children learn to
recognise a complete sentence at a time, and are then
helped to break it down into words, syllables ) and
letters and to use these individual components to meke
up new words and sentences. The sentence. is written
in large letters and presented together with a large
picture illustrating ite After a sufficient number of
presentations of the sentence ( with the picture, the
children's ability to recognise the sentence
unaccompanied with the picture is testeds The
children are then helped to recognise each word of the
sentence by itself . and later each letter of each worde
After recognition of the letters so far introduced is
ensured, these letters are used to make up new wordsj
first two, letter words, then three-letter words ctc.
These new words are then combined into simple new
sentences anc their recognition tested by "read-and-do"
cardse The method is continued with suitably devised

sentences until all the letters of the alphabet are
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learned. The syllabus also suggested the starting of
the first simple class reader which is "Taiwo ati
Kghinde" apa keji in stage fives. By implication,
Taiwo ati Kghinde Apa Kini must have been utilised in
stage four.

In the syllabus, writing is expected to begin
with suitable pre-writing exercises when stage three
is reached. This syllabus was in use in the then
Western Region later Western Statey; and now Ogun,

Ondo and Qyo States of Nigeria until the.early 1970s,
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2.2. The Content and lMethodology of Teaching
Primary One Pupils to Read and Write
Yoruba since the Post=Independence Period.

We gained independence under a civilian govern-
ment in 1960. We became a Federal Republic in 1963.
The first republic collapsed in January 1966 anc the
army took overs. We experienced the Civil War from
1967 till the early part of 1§70, Lives and propexrs
ties were destroyed during the Civil wars Distrust;
fear and lack of confidence were ingrained in the
minds of some sections .of the countrye. «s the war
drew to its happy' end, problems of rehabilitation and
reconstruction got into focus. The famous slogan then
wast 'To keep Nigeria onc is a task that must be
done'. Education was then realised as an instrument
to be Used for making the slogan a reality. The
nationalist feelings led to the popular curriculum
conference which took place in Septembex 1969.

The Conference was a forum for discussing a wide
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range of issues and problems underlying the determina=-

tion of an appropriate curriculum for the nation’s

schools. We could then say that 1960-1970 was a

Crisis period in Nigeria. Throughout the Crisis

period, the 1954 syllabus and method of teaching

Yoruba remained in use in our primary schools.

Efforts at reviewing the 1954 syllabus‘bega; in

1971 when in February of that yeary state.&uriiculum

Committees werc set up to serve as continual functioning

agencles of the primary school curriculum development

and review in the then Western State. Bach committee,

broadly representing'educators from all levels and

Ministry of Educztion was charged with the drawing up

of a meaningfFul.syllabus which would be in tune with

modern trends in education. By implication; it was felt

that the 1954 syllabus was not quite meaningfuly so a

review-was necessary. JTIhe committee completed the

draft syllabi of five primary school subjects in 1973,
The subjects are English,Elementary Science, Mathematics,

Social studies and Yoruba. The new outline syllazbuses
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were tried out in various schools by the various
Divisions of the Ministry of Education, Ibadan, the
University of Ifg Institute of Education, the
Teachers=in-service centre based at the Britdsh
Council, Ibadan and various interestecd subjéect
organisations. Modifications were made) to the original
draft as a result of experts' commentsy trials and
critic workshopse. New syllabuses: werec procuced by
specialists on Family Livingy Christian Religious
studies and Islamic Studiess’ All were later
incorporated into a new Primary school syllabus
published in 1976 by the General Publications Section
of the Oyo State-Ministry of Education, Ibadan.
Relevant for our study in the 1976 syllabus are

the sections o6n reading and writing of Yoruba for
primary ‘one’ as contained in the new syllabus

(see appendix H), The section on reading is broken
into) two parts. The first part deals with training

in visual perception and tone discrimination.
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The second part deals with reading activities which

include: -

(a) Reading of slmple sentences which are
w-ritten under corresponding pictures that

are boldly drawnc

(b) Reading of simple texts chosen for the
pupilso

(e) Reading of texts or &ialogue among people.,

(a) Reading of Comprehenhsion texts.

The section on writing is also broken into two
parts: The first/part requires pupils to write letters
of the alphabet;) meaningful words and sentences.
Learners afe also required to write names of common
objects™In the classroom and to copy names from books.-
The second section deals with writing of essay.
Chil@ren are expected to write short stories through
teacher's direction. Learners are also reguired to

write down simple events which happen to the individual
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learners or the class as a whole. They are required to
lecarn letter writing by ordering certain actions from
their friendse The letters shall be given to other
pupils to read and acte They are also required to
mount and label picturese.

The 1976 syllabus does not pinpoint a specific
primer like the 1954 syllabus. 3y dimplication,
however, since the syllabus talks of sentence reacing,
we assume that Taiwo ati Kghinde would be used as text
or reader for primary ones./ The authors of the syllabus
seem to be suggesting ideas of teaching initial
literacy in English for teaching initial literacy in
Yoruba. What ha§ been put down for pre=writing
activities are-sufficient for primary one writing
activitieg. < Besides, the syllazbus seems to be vaguecs
The present writer's opinion is based on the following

reasonss -

(1) No detailed scheme of work, which could
guide the teachers in the preparation of
adequate lesson plans was prepared by the

teachers who were using the syllabus.



29.

(2) The kind of text books required in the

syllabus were not available.

(3) Direction as to the teaching of the
mechanics of reading and writing Yoruba

is not contained in the syllabuss

However in 1978, the Association of Primary
School Headmasters in Ogun North East Division of
Oyo State published what it called the scheme of
work for Primary Schoolse.
The volume includes outline of weekly activities on
Mathematics; Englishy Yoruba, Social and Cultural
Relationships, Cultural and Creative Arts anc Family
Livings We are econcerned about the content for Yoruba
teaching in‘primary one as contained in the scheme of
work. Whatvthe headmasters have done in the volume is
to break Alawiye and Taiwo ati Kghinde mentioned
earlier into weeks according to chapters (See Appendix
b 8 |

In that scheme of work in schools where Alavdye

is used as the reader, concrete work begins in the
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third weck, with learning of vowels. This is followed
by learning of Consonants in the fourth and fiftlL wecks.
From week six to the last week, the major activities
are reading of sentences as contained in chapfer by
chapter of Alawiye book one. Riddles and jokes are
given chance in the scheme of work. Foxr /those who are

using Taiwo ati Kghinde, children start reading the

sentences as contained in the primer. It is this
scheme that many primary school,teachers in the area
visited had to follow since 1978 till now. =2ach class
teacher copied the section for her class into the class
diary and followed it _in teaching the pupils.

In 1979, the government of Nigeriz was returned
to the Civilians. It happened that the Civilian
administration of Qyo State scemed to favour the
use of dlawiye reacers in Qyo State primary schools.
Since theny the State Ministry of Education has
sanctioned the use of Alawiye readers throughout the
six classes of our primary schools. «4s mentioned

earlier, our post-independence experience has been that
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many of our children can neither read nor write Yoruba
at the end of primery education. From what has been
said so far, we discover that two primers have been
used to teach Yoruba in primery onee The two primers
which are Alawiye bzsed on phonic/syllabication-method

and Taiwo ati Kchinde bascd on sentence method were

among the primers in use from 1945 till 1976 when a
new syllabus was published. The 1976 syllabus
intensified the use of only one of ‘the primer which is

Taiwo ati Kghinde. In essence; sentence method was

used to teach initial litexécy in Yoruba from 1976~1979.
From 1979 till now; phoénic/syllabication approach is
used to teach initizal.literacy in Yoruba as primary
schools in Qyo Sfate are pegged to the use of Alawiye
readers only.

The questions that have been bothering the present
researchex's mind are

What could be responsible for many pupils! inability
to read and write Yoruba after spending six years

in the primary school?
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Could it be that pupils were not taught well
from the beginning?

Could the primer and method of teaching initial
literacy be part of the problem of pupils inability
to read and write?

What is the alternative primer and method which
could be used to teach initial literacydn Yoruba?

An attempt to find answers to. the azbove questions
has led the researcher to proposé-her method which she
calls Verbal Symbolisihg Technique (VeS.T), The
method is supposed to lead pupils to recognise and
represent their spoken ¢ords and statements in prints.
It helps pupils to recognise the symbols which denote
words and statements thought or spoken by them vhen
such words and statements appear in written form.

It would also’ lead pupils to be able to use vwritten
symbols to represent words and statements which they
have .in mind.

ViS.T. is a modified form of the old alphabet

method of teaching reading and writing of Yoruba.
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The old alphabet method teaches letters of tae
alphabet with the help of pictures of objects whose
names have the letters being tcught as the initial

letters cege

A (the picture of a dog) Ajae
B (the picture of a shoe) Batas
D (the picture of a sickle) Doje.

E (the picture of a snake) Ejo.

Later pupils are led to read'syllables by adding
consonants to vowels. They form two letter words,
then three letter words, then four letter words ectce.
Later they are led to recad sentences by completing

sentence frames like: -

M6) ri (picture of a chair)e.

Mo ri (picture of a house).

Pupils will supply words in places of the picturese.

Thereby they will say 'Mo ri aga' (I see a chair)
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"o ri ile" (I see a house). Later qualifiers are

added CeJe

(1) ™o ri aja kan" (I see a dog)e
(2) Mo ri agz kan (I see a, ¢hair).

(3) *Kan ri o ('a' ¥*sees you).

The old alphabet method (appears to be deficient.
For instance, it helps rote.learning by teaching
short sentences which héye the same stems and
qualifierse The stem is 'Mo ri eeee! (I see)
and the qualifier(is 'kan' (a). In the use of the
verbal symbolising technique the teacher will teach the
names and récognition of the letters of the alphabet to
pupils without any picture. The teacher will use
sufficient letter cards; letter charts, cut-=out letters
etdy to lead pupils to recognise the letters pupils
would be made to recognisey and say both the small
and capital forms of the letters from various sourcess
Writing of the letters vdill be taught along with
recognition and pronunciation of the letters, they will

be led to understand the idea of word formation.
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Later they will be taught the idea of sentence
formation through correct ordering of words.

Small children are interested in edible and play
itemse Things like dresses; living things{azxound themy-
their playmates and relations will also-be relevant to
small children. Words and sentences{to be built up
will be related to those things which will arouse pupils
interest. To do this; the teacher will want pupils to
symbolise in print what they say verbally. They will
be asked to mention their best food, the things they
eat at home, the things they sec or play with etc,

As they suggest woxds, they are led to build the words

through combination of letterse Individual letter cards

as well as gfoup letter cards will be used there,
When.pupils have mastered the formation of

verious, words, they are led to form simplc

sentences. They are to say the new sentences to be

formed. They wlll be involved in practical activities

in V.S.T. till they can read and write simple Yoruba

words and sentences. Such activities will not exclude
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adequate use of pictures; cards and charts. It is
after they are well grounded in word and sentence
building that the corresponding primer and woxkK book
will be introduced to the pupilse The primef designer
intentionally avoids the use of pictures in the primer
since pictures tend to encourage rote'dearning of the
printed wordse. The most important thing about V.S.T,
is the maximum use of pupils' experience through plenty
of meaningful and interestifg activities,

The proposed method and primer should be tested
or tried to be able to determine its workability and
viability, An attempt at trying the proposed method
has led the present researcher to the focus of the

studys
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2e3 Focus of the Present Study

The present research focuses attention on' the
tecaching and learning of Yoruba = the first langusge
of the majority of the pupils of Dyd State of Nigeria.
The research attempts to study the problems of initial
literacy in Yorubze. The researcher is worried that the
comments of somec educators of(the Coloniel era are
still true zbout Nigerian Education after zbout twenty-
four years of political’ independences

In spite 6f the progress made in
those schools, the teaching of
Yoruba remains in an unsatisfactory

conditionI,

Lt is not surprising that the pupils
cannot write well on any common
object in Yorubawat present, it is
not easy to find a pupil who will
write a decent article in Yoruba%

1, The Annual Report on the Inspection of the
CMS School for the year 1914, p.95.

In leisure Hours, Vol. vi, No,62 1915.
2. Ibid.



38.

The post=independence comment about Yoruba
situation is also discouraging. For instance, Shaplin;

and Shaplin in reviewing the language situation

in the Westexrn State of Nigeriz in 1969 commented: -

Nigerian children typically complete
their clementary schooling sdthout
having attained a functional command

of any languagelg

By implication, our children do not attain a functional

command of Yoruba languddestheir mother tongue; aftex
completing primary education.

The researcheér observes that from 1978, the
Federal Ministxy of Education, Lagos; has been
publishing what' it calls Primary Education Curriculum.
This has'been done for English, Mathematics and
Scienées » Nothing has been done for Yoruba,

One'is then moved by the fact that for about four

1, Shaplin M.L, and Sheplin J«.T. selected éspects
> of Primary Secondary Schools
Language Curriculum Development in
Nigeria with Recommendations,
The Ford Foundation; 1969 p.4,
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decades nowsour syllabus for Yoruba and our Yoruba
teaching modes have remained undeveloped. Nobody
seems to have thought of Curriculum innovation or
development as far as Yoruba at the Primary School
level 1g concernede

The present study therefore is des?gned to
execute a programme of experimental investigation for
the purpose of finding out what happens when verbal
symbolising technique (V.S«T,) is used to lead primary
one pupils to be able to read and write simple Yoruba.
Such an investigation will, aim at discovering the
different advantages of using verbal symbolising
technique and phonic/syllabication approach for teaching
similar groups of pupils.

It was. a carefully controlled experiment in which
all other factors were held as constant as possible so
that the /differences obtained might be attributed with
some, measure of accuracy, to the differences between
the syllabication and V.S.T. approaches. The

influence of other factors such as sex, age and home
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background on the functioning of V.5.Te and PeSe.M.

also investigated,

2ede HYPOTHESES FOR THE STUDY

The following hypotheses were formulated for the

study: -

HOl

HO

There will be no significant difference in
the mean scores oOm.achievement tests in
Yoruba among pupils in the control group

and those in the experimental group.

There will be no significant difference in
the mean scores on achievement tests among
pupils in the experimental and control groups

whose ages are 5, 6 and 7.

There will be no significant difference in
the mean scores on achievement tests among
male and female pupils in the experimental

and control groupse



41,

HO4 There will be no significant differcnce
in the mean scores on achievement tests
among experimentzl and control pupils

from illiterate and literate homes.

% There will be no correlation cmong the
sub=tests of the achievement tests as would
be shown in the performance of the

experimental and eontrol pupils,

245, Operational Definition

Verbal Symbolising is hereby defined as represecae

ting spoken words and statements by written symbols.

Technique refers to the strategy or method that
is uUsed to teach initial reading and writing of

Yorﬁbé °
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CHAPTER THREE

REVIEW OF RELEVANT LITERATURE

The related literature in the area of coOncern

to this study falls into the following Categories: -

(2) The role and status of the Yoruba language

in primary education.

(b) The use of Yoruba as/medium of instruction

for primaxy education.

(e) The effect of using Yoruba for instruction

on selected processes, and outcomes.

(a) The impact of reading skills in the mother
tongue on reading in a second language

(English), and

(e) Problems and methods of teaching initial

reading in Nigerian Languagese.
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3.1. The Role and Status of the Yorub4
Language in Primary BEducation. -

Awoniyil traced the history of the development
2nd use of Yorub{ language in Educations Yorub4; like
other mother tongues in West Africa, was used for both
religious and educational purposes by the Christian
Missionaries who brought formal education to Nigeria,
The missionaries made efforts on the teaching of Yorubd
so that the indigenes could read the Bible and otherx
religious tractss. The Colonial government also
encouraged the teaching and learning of Yorub4 because
they belicved that: the disregard Of the native language
is a hindrance ‘to the acquisition of the European
language."/Due to the narrow objective of including
Yorub4 \in/Frimary education, the status of Yorubd
was_not high in the curriculum of primary schoéls,

For instance, the 1926 ordinance sactioned the

use of vernacular along with English but made no

l. Awoniyi, T.iie The Role and status of the

YorubZ Language in the Formal

School System of Western.Nigeria.

1846-1971, Ph, D, Thesis, Ibadan,
1973.
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provision for the training of teachers of Yoruba
language- Also, Yoruba was not among the subjects
to be examined for the award of first school -lkeaving
Certificate. The teaching subjects which were
considered for the government's grants<ine-aid excluded
the Yoruba language. Up till the end‘of 1925, there
was no colonial policy on the role of Yorubaj it was
the locael interest and practical ‘realities that kept
up interests in teaching and learning of Yoruba,

The period between 1882 and 1925 marked an cra
of controversy and lukewarmness concerning what should
be the role of Yoruba language in the formal school
systems The pexriod 1926-1952 marked an era of
innovation and ‘encouragement for the role and status
of the Yoruba languagee. For instance, the 1926
education code emphasised bilingual teaching.
Yoruba was then used as medium of instruction in the
early years of primary educations It was also
studied as a curricular subject. 4 kind of

standardisation of Yoruba orthography tock place.
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A Yoruba literature committee was formed to see to the
production of Yoruba books. Local authors emerged
notably, J.Fs Odunjo and D«O. Fagunwae. The period
since 1952 has been a period of a lull in-the development
of Yoruba at Primary School level. The primers used to
teach Yoruba in our primary schools are Odunjo's and
Fagunwa's primers written before'l952. 4s far as
Yoruba is concerned, the then' government failed to
implement all positive recommendations made by various
commissionses As a result; Yoruba could not perform
its dual functions well and its status has remained
very low in our primary education level.

Awoniyi'! s-study is a descriptive survey of the
chronological development of the role and status of
the Yoruba ‘language in primary education. He opens
our eyés and minds to the overall intention of the
christian missionaries and colonial masters in meking
use of Yoruba in their education system which they
introduced to us. From his writing, we learn zbout

the evolution of Yoruba literature. Relevant to our
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present study is the historical appearance of Yoruba
primers and their corresponding methods which we
discussed in chaptexr two's We also discover from
the study that the cold attitude of government-to the
learning and use of Yoruba in primary education was

inherited from colonial masterse

3e2s The Use of Yoruba as Medium
of Instruction in Primary Education

In 3.1 above, we discussed the historical
survey of Yoruba language being used for two purposese
The purpose «Of ‘being used to teach all subjects for the
first two,Or. three years of primary education and the
purpose of being a subject on the school curriculum.
From-the study, we found out that these two roles were

to be performed haphazardly in the school system.

Following this historical survey was an empirical

study on the use of Yoruba as medium of instruction for
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primary education: The most ambitious indigenous
language curriculum research and development project
has been the Ifg six year primary project. In.the
spirit of the universally accepted truism _thét a child
will learn better; more readily and moxre effectively
in his mother tongue, the Institute ©f Bducztion; Ifg
University, started off the researchv/in January, 19701,
The six=year primary project.is a longitudinal
study on the use of Yoruba as medium of instruction
for the entire duration /of primary education, while
English is taught moxe systematically as a subject
for the entire six years. Experimental and control
groups were assigned for the study. The experimental
group used Yorubza as medium of instruction for six

years while«the control group used Yoruba for the

1, Afglayan; a. "The six~year primary project' in

BaﬁgbosegAA,(ed.) Mother Tongue Zducation:
The West African Experience

Hodder and Stoughtion; London, UNZSCO Press;
1976., pps 113~134, :
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first three years according to state policy. Both
groups learnt English for the entire six years.

They both used the same instructional matezxicls

except the English materials for the experiment:] group
which were specially designed to meet ‘the”recqui:ements

of mother tongue medium.

The experiment hypothesised-that:-

(1) The children in the eiperimentzl classes
would be no worse in/academic achievement

than those in the eontrol groupe.

(2) Knowledge and performance in English
language-of the experimental group would be

no worse than those of the control group.

(3)"Children in the experimental group would be

better adjusted; more relaxed,morec



49.

enterprising and more resourceful than

children in the control groupl,

Yoloye? compared the cognitive achieyement
of the experimental and control groups in class
promotion examination by using specially constructed
tests of achievements, Primary School Leaving
Certificate examination and common entrance
examinations into secondaxy schools, Hypotheses I

and 2 tested showed that the eyperimental classes

-1l. Fafunwa, Behe et 2l The Six Year Primary
) rojecte

(a) Report Ng¢ (1) Report No.(2)
Ile=Ifg Institute of Education,
University of Ifg 1972-1974,

2v’ Yoloye, Beae Evaluation Report No,II
Evaluation of the Ife Siy=year
Primary Project, Ibadan . African

Regional Course for Advanced
Training in Educational Evaluation,
University of Ibadan - 1972-73, 1977.
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were significantly better than the control classes
in English; because they scored higher than the

pupils in the control groupse.

Cziko and ngrindel confirmed Yoloye's,findirgs
concerning the pupils in the experimentad group, but
made other observation that factors, ‘other than school
setting and treatment condition ¢ould affect achiecvement
of pupils. In zddition, teachers and other varizbles
could also be responsible for some of the test
differences between diffexent classese Qsaféhintiz
2lso conducted a follow=up evaluation of projeét ﬁupils
who were in the secondary schools and he concluded
positively about the attainment of the project

objectivesa

1. Cziko, G, and Ojerinde; A. Evaluation Report of
the Six-ycar Primery
Project Institute of
Education, University

of Ifg, Ile-If
1978, v

2. Dséféhinti, I.0. A Comparative Study of Acadcmic
' Performance of Project and
Non-project Products of Six-year

Primary Project in Mathematics
and Science in Secondary Schools

mdo PIO
vers1ty of Ibadan, 1979,
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The empirical study of the use of Yorub4 as
medium of instruction highlights the potentiality of
Yorubd language in achieving ecucational objectives.
The study though concentratec on the use of YOFrubé as
medium, did not exclude the teaching of Yorubds To
teach initial rezding in Yorﬁbé, the projeet executors
designed 2 primer titled Mo én.

This is very relevant to the.present study,

becausces: -

(1) The experimentersy; like the present writer, felt
a need for a new primer in teaching primary onec

pupils to read Yorﬁbé, and sO they designed onece.

(2) The experimenters felt a need for a change in the
OdunjoVs\phonic/syllabication and Fagunwa's
sentenéd methods of teaching initial literacy
if Yorub4, so, their primer follows what could be

called look and say or word method.

However, the primer designed for the present
study follows a method of teaching different from

the six=year primary project primer. In their own
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primer, pictures are drawn and the corresponding
words are written underneath and by the side of the
picturess Towards the end of the book, & single
sentence pattern is used to match different words
that have been taught before. The single sentence
pattern used to match the different\words that have
been taught is Mo ri = (I see=). “Throughout the

book, we have sentaences like:-

Mo ri oaoga (I see 2 chair)
Mo ri ile (I sece a house)
Mo ri ie (T sec a book).

To the present writers' mind, the whole =~ woxd
approach as well as the single sentence pattern
could encourage rote learning rather than actual
recggnition of words which were intended. 4Again,
it-might be difficult for the pupils to recognisec
words outside the primer, not to talk of pupils
ability to write words or sentences which they

have in mind .
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3¢30 The Effect of Using Yoruba For

Instruction On Selected Processes

and Outcomes

Two of the objectives of primary Education c.s

stated in section three of Nigeria's National Policy

on Education arcs=-

—— e e

(1) Citizenship education as. a basis for
effective participation in and

contribution to thé life of the society.

(2) Character and moral trazining and the

development/of sound attitudes}

The policy further states that Government prescribes
for the schools; in addition to other curricular
areasy the- study of norms and values of the local
commupity and of the country as a whole through
civics and social studies. The language policy

of-the state iz to use Yoruba as a mediun of

1. Federal Republic of Nigeria. National Policy

on Education (Lagos Printing Division),
Ministry of Education, 1981 section 3; p. 12,
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instruction in the first three years of primary
education and change to English as a medium of
instruction in the last three years of primary ecucation,
Macauley1 has examined the extent to vwhich the
the language policy of the state achieved the
educational objectives stated above in respect of
Social Studies at the upper primary level. She
felt that pupils would be hamperecd in their process
of learning some concepisjparticularly within the
units which are culture - specific by virtue of
their containing traditional concepts which are
totally untranslatable from a Yorub& linguistic
concept to an BEnglish linguistic concepts and vice-
versa., $She ‘also sensed the possibility of language
inhibition in classroom verbal interactions which

could constitute barriers to effective learninge.

1, Macauley, J¢l. The Effect of Language of
Instruction On Selected

Instructional Processes
and Outcomess
Phl;l Dg TheSiss Ibada-n. 1-9829
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She carried out an experiment to find out the extent
to which the use of mother tongue (Yoruba) promotzs
learning as measured by the wealth of classroom
interaction, preference for the subject taught, and
achievement score gains in a unit of Social Studies
at the primary five level. The study«ds also
concerned with the type of gains identificed in the
outcomes in respect of recall .and reasoning.

She found out from hex investigation:-

(i) That the Yoxuba medium seems superior to
the English medium not only in the
acquisition but also for the expression
of knowledge, understanding and thinking
in the learning of culture specific topics
of social studies in primary five in a
school sited in a Yoruba=-speaking
communitye

(idi) That for both teachers and pupils vhose
mother tongue is Yoruba, the Yoruba
medium social studies lessons were

conducted in an atmosphere of gainful
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interactiop and lack of language
inhibition; since results show
that both teachers and pupils made
culture-rich and expansive veérbal
contributions to the Yoruba medium

lessonse.

(iii) That language medium could in some ways
contribute to pupils' preference for

specific school’ subjectse

Macauley's study further strengthens our view
that pupils would learn better when they are taught
in the language they understande Macauley used a
pre~test and post-test experimental design and had
two groups with one designated as experimental and
the other as a controle She used the t. test of
data analysise Macauley's study reveals that Yoruba
is a viable medium of instructing primary school
children. This being the case; pupils must be able

to read and write Yoruba well and pupils ability
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to read and write Yoruba is the concern of the present
researchers The method logy of Macauley's study is
also relevant to the present study.

However; the study focused on the use of Yoruba
for instruction in teaching Social Studies to primary
five pupils. By implication, the study assumed that
pupils have been taught and havetlearnt how to read
and write Yoruba. Thus Macauley did not have to think
about the methodology of tezehing initial literacy in
Yoruba and teachipg initial literacy in Yoruba is the
concern of the preseh¥ rescarcher. The positive
conclusions from, the- study strengthen the present
researcher's conviction that pupils must be well taught
their mother .- tongue from the initial classs This will
enable them to benefit adequately from Yoruba mediun

instruction at the upper primary school level,



58.

3e4e The Impact of Literacy Skills in the

Mother Tongue on Literacy Skills In
a Second Language; Englishe

In his inaugural lecture, "The Role of Language
in Education", delicvered at.the.University of Ibadan
on Wednesday, 9th May, 1973, Professor s,a,o. ‘I‘omori1
concluded that the acquisition of Mother tongue aids
in the learning of any European language after he had
reviewed the literature in the field.s Tomori's
conclusion was reinforced by Awoniyi when he points
out that for effective English Languaée teaching in
Nigeria, the knowledge of mother tongue rather than
hinders the children's mastery of the second language
aids in its learning. In a research carried out by
Awoniyiy ‘he found that the knmowledge of mother tongue

is both essential and advantageous for effective

leaxning of ?Pg nonvmotpen tongue such as Bnglishz,

1, Temori, S.H.O., The Role of Language in
Education An Inaugral lecture

delievered at the University
of Ibadan; May 9th, 1973.

2. BAwoniyi,T.A. "Utilising Children's Mother

.Tongue Experience for Effective

English Teaching in Nigeria'",
Jouxnal of the Nigeria English

Studies Associatione Vol.6.,
02, cember, 4o .
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0kedara1 studied the correlation between pupils'
performance in English and Yoryba in the Dy$ State
Primary Schools Leaving Certificzte Examination for
the period 1972-1979, She discovered that(the rank
of passes in Yoruba ianguage significontly correlcoted
with those in English language at w05 level of
confidence for the period studiéds The results imply
that candidates who perform well in Yoruba are likely
to pemform equally well in B@glish; In another study,
Okedara demonstratéd that /test scores in English
correlated with test écores in other subjects.

The implication(is that the knowledge of English helps
in learning Of other subjects in the school curriculums
She feels ‘that to promote the learning of 211 subjects
in the/primery schools; the pupils need to be well

taught in their mother tonguec.

l. Okedara, C.ie. Correlation Between Pupils
Performance in Eb9i55h and

Yogggag Seminar Paper
lievered at, the F
ggucat gﬁ' 8nive%si%§u%§y o
Ibadan, 1981,
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Tomeri, Awoniyi and Okedara had their studies
before 1980, Our observation is that performance in
Yoruba; in terms of reading and writing ability
of primary school leavers have been very poox in
recent timese The conclusions of the three scholars
imply that poor performance in Yoruba could contribute
to an overall poor performance of primary school
pupils in other curricular subjects.  This is a
problem to which the present study addresses itself
through pedagogical experimentation. It is the
feeling of the present «@searcher that development
of literacy skills in Yoruba should be adequately
handled from primary one stage of pupils education.
If the Foundation has been well laid in primary one,
the problem in building the subsequent layers is
half solved.

In A paper, Osisanyal writes on 3=

1. Osisanya; D. Literacy in First Language and
Reading for Leisure: the Impact
on Reading skills in a Second
Language, Paper read at the
First National Seminar on Reading.
Congo Conference Centre, ZEEEET-Q
Augusty; 9th-l3th, 1982.



(4)

(ii)

(iid)

(a)

(b)

(3)

6l.

The purpose and needs of reading=ability

acquisition in & mother tongue.

the basic skills of reading from chilcdhood

to adult life.

the highesurrender=value of reading zbility
in a mother-tongue to reading=ability in a
second language; (English).

She highlights the neéd .for reading-zbility

in the mother-tongue as follows:=

To be able to xead and understand symbols,

graphics,; pictorials etce.

To be-able to identify letter=symbols, gain
perception and word recognition in order to
decode single-word instructicns, wapning

ctce.

To be able to recognise word and sentence
meaning in the written passage in the
mother-~tongue, as in the headlines in news=-=

papers written in a Nigerian language. The
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ability to read newspapers in a Nigerian
language enriches the life of the
average Nigerian who can listen to news
on the mass=media in his mother-tongue,
as well as read for gist in newspapers

written in his mother tonguec.

(4) To be able to acguire'basic cognitive
reading skills during formal education.
Reading skills thus acquired in schools

at every level include:~

() Word-recognition skillse

(b) Word~-méaning skills.

(e) Comprechension skils,

(a) Study skills,

(e) Appreciation skills.

(5) To be able to read extensively for

pleasure and leisurc, acquire positive
attitudes to reading for pleasurc for
enriching the repertoire of expericnces

in one's mother=tonguce.
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Osisanya's paper is relevant to our study
because it touches upon the issue of reading=-ability
in pupils' mother tongue. Like the present study,
the paper is concerned with pupils ability t0 read
by actual recognition of symbols, words and senterces.
However. the discussion on the mechanics of reading

is not backed up with experimental -investigation.

3.3« Problems and Methods of Teaching
Initial Reading in the Nigerian

Languages

The experiments on initial teaching alphabet
(I.Tede) and-world initial teaching alphabet (WeIsTod)
are indirectly relevant to the present study in that
the experimenters attempted to find solution to the
problem of initial literacy in English. The present
study is an attempt to find solution to the problem

of initial literacy in Yorubae.
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As found out from Abirilg the initial teaching
alphabet (I«Todie) experiment is an investigation on
the discovery of the relationship between spelling
irregularity and reading difficulty. To this end,

Sir James Pitman perfected a new alphabet known as
the JAugmented Roman (AsR.) alphabeto ¢ Pitman suggested
that the alphabet should be tried experimentally in
British Schools. He strongly belicved that traditional
English Orthography was responsible for the high
incidence of reading failure and that the use of
regularised orthography. would solve the problem.

The University of bondon Institute of Educztion with
the National Foundation for Education Research in
England and Wales set up a committee to investigate
into the use of a special writing system assumed to

be easy. to learn and leading easily to a full reading

ls+ Abiri , J.0. Woxrld Initial Teaching Alphabet
Versus Traditional Orthographye.
The Contrasive Behavioural
Products of Two Coding System in

English for Nigeria Pupils,
Ph.D. TheSiS, Ibadan, 1969.
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skill, The committee under the management of the
Reading Research Vnit attached to the Department of
Educational Psychology of the said Institute of
Education used Pitman's augumented Roman (A:Ra)
alphabet for the experiment. The Augumentaed Roman
alphabet was later known as I:IfAf

From the vardous reports, the following results

are worthy of mentioning: -

(1) The I.T.A. group performed better in a
test of reading printed in I.T.Ae thzn
the Traditional Orthography [(T.0) group

reading in /T«0s

(2) The IeTeds group wrote better compositions
judged.in respect of length and vocabulary,

than the T«.0. group.

(3) "eee the traditional orthography of English
is a very important cause of difficulty in
teaching and learning, reading and writing
in English spezking countries.
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(4) The I.T./e group performed better in a

spelling test in T«0. than the T«0. group,.

The head teachers of about thirty infant and
junior schools in Britain concluded that IfoAf had
great vcluas for the teaching of litexacy'and was an
importznt tool for the achievement of waluable
educational purposes. The I,If&. has 2lso been used
in the United States of america whére it is referred
to as the i/t./2. Mazurkiewigz , of Lehigh University
carried out an experiment in “hich the Barly to Rcad-
I/T/& Program was used at Bethelem; Pennsylvania.

In this programme, thce early tcaching of phonics is
encouraged, unlike the British experiment in which the
teachers were’advised to stick to their own preferrecd
methods of t€éaching reading. It has also been
confirmeéd here that the I.T.des is an invalucble 2id

in the early stages of teaching reading. In Australia

1. eriri; Joo.oOu %o Cito PPe 130'.‘140.
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and other placesy; the I.T«As. has been used in teaching

reading as well.

The values of the I.TeA. relative to those (of

T.0e as a medium for introducing reading to native

speakers of the English langu2ge have thus been

demonstrateds The present research ledxned from the

study of I«Tede, thatie

(1)

(2)

(3)

Reading problem or problem of initial
literacy is not peculiax to Nigeria

alonce

There should be revolutionary breakethrough
in psychological thinking, on the concept
of reéadinge.

The alphabet of a language could be
utilised as the initial unit of
instruction to teach reading and

other lznguage skills to native speakers

of that language.
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(4) Regularity of the orthography of a language
is an asset to effective initiation of literacy

in that languagee.

Therefore, the resezrcher is more convinced ‘that the
present programme which revolves around the utilisa-
tion of Yoruba alphabet in teaching «of reading and
writing of Yoruba to primary one.pupils; who are
beginning literacy education is a worthwhile activity.

World Initial Teaching Alphabet which is known
as IL.Tsiie for speech is-a special form of the I.T.d.
It has the same I.T.i4. symbols and the spelling system
is also the same./ The difference is only in the
incorporation into WeIsT.&es of a system for indicating
stressed and unstressed syllables in words as they
are used.in _speech, Thus speech rhythm is indicated
in W.I:I}&f Sir James Pitman is also the designer of
M&Iprﬁg He made minor alteraticne in the I.T.d.
which better suits it to teaching English speech to
learners who are not native speakers of English.

In order to measure the values and linitations

of the WeleTede.. as an initial teaching medium,



Abiril carried out an investigation on the use of
WeleTodte in Nigerian situation where English is uged
as a second language. The experimenter introduced
WoIloTehe in 1966 for teaching young children to rezd
BEnglish in some schools in Ibadan and Lagos arxeas of
the then Western and Lagos States of Nigeria; The
experiment was designed to discover, the effects of
using World initizl teaching alphabet (WaIﬁIé&) as
compared with traditional orthography (T.0,) as an
initial teaching mediume The experimental group
learnt to read through w,;aT.Am and then changed to
ToO, while control grOups learnt to read through T.O.
all the time. Tests, observations, and amalysis of
teachers' report were used to compare the progress
and attitudes of experimental and control groups as
well as the influence of sex on the pupilsf intelle~
ctual progresse )

The results of the project showed that teachers
are favourably inclined towards the use of W.Iﬁtma
wﬂgre pupils started learning to read through

WeIiT.Ao bofore they had considerable contact with

1, Abiri, J.0,0, Op. cit.
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T.0s The performance of the experimental relative
to those of the control groups did not differ
markedly after they had transfered to Ton from their
performances before the transitione. The ‘differences
between the performances of pupils taught with ng.T3A
and T.O0. appeared to be greater in the rural than in
the urban areas. It appears that Wel.Tede had salutary
effects on English reading skills of the teachers
themselves. It is argued that the relative consistency
of the symbol=sound relationships in w.I,I;A, help€d
the children in the experimental group to perform
better than the children in the T.0Os group.

It is also-of interest to note that performance
in Arithmetic 'and Yoruba reading appears not to be
directly related to the coding system used in lecrning
to read E2nglish beczuse experimental and control
groups tend not to differ significantly in this
respect. The inference from this is that learning
a second language does not hinder good perfbrﬁance

in the first languagee.
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Experimenters on I.T«he and WelseTelse were not
particulzr about the methods of teaching, reading and
writinge They were pre-occupied with the use_of the
regularised alphabet as compared with the traditional
orthography which is inconsistente.

The present study on the other! hand is
particular about the methods and téchnique of teaching,
reading and writing of Yoruba. There is the advantage
of consistency of Yoruba orthography. The present
researcher thus feels that Af there is no irregularity
in the alphabet of the Yoruba language, reading and
writing difficulty.-must be attributed to some other
factorse She, therefore, wanted to find out whether
or not the syllabication method and the primer being
used to introduce pupils to reazading and writing in
Yorubay ‘ére among the factors which contribute to
pupils inzbility to read/write Yoruba.

Terryl recognises the fact that the teachexr of

young Nigerian children chooses between whole-woxrd

l. Terry, DsJe Learning to Read in Nigerxian
"~ Context in The Nigerian Language
Tfacher Volume 2, NQ 2. March 1979
PPe 1=6. National Language Centre

publlshed by the Fecderal Ministry
of Education, Lagose
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and phonic approaches for the teaching of reading.
The whole=word approach involves teaching children
the names of common objects without analysing the
phoneme and grepheme relationship within these words.
The phonic method involves the teaching of- the
relationship between letters and speech’ sounds.
91ajubu15 making a case for«phonic approach,
reviewed the primers which had-been used to introcuce
pupils to literacy in Yoruba. Such primers include
Ajayi Crowther's primer-published in 1849, Iwé Kfk4 Li
Bdb Yorub4 published by the CeM.3. in 1909; Iwe Kini
Alawive by Odunjo published in 1943 and Taiwo 3ti
Kehinde; by Fagunwa in 1945. '

Iwé Kikf Li Bde Yorub4 uses alphabet method
leading to phonic'méthod; The method disregards
meaning 4in its attempt to concentrate on teaching
the sound and letter correspondences This is onc of

the great weaknesses of the phonic method which make

1. Olajubuy; O, "Teaching Initial Reading in Yorubar
A Case for phonics method", written
in the Nigerian Language Teacher
Volume 2, No 2 March, 1979, Publishec-
by the National Language Centre.
Federal Ministry of Education.

PpPes l4el9s
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2

methodologists have reservation about its use.
According to Qlajubuy Alawiye combines the features

of prereader with those of a fistt reacer,

It also combines the phonic with the whole-—word.method.
All these show notzble development over the previous

primerses "Taiwo ati Kghinde" uses sentefnce method whica

is a direct transfer of the practice recommended for
the teaching of initial reading in English as second
language in Nigeria. In the sentence method approach,
the child learns to recognise /and read complete
statements before he learns to recognise the components
of the sentencese. 4~&ccording to Olajubu, unless
sentence method is used with rudiments of phonics as
in Ocdlinjo, unnecessary complexities, undue wastage of
energy and-resources of the teacher and frustration
of both the teacher and pupil will set in,

Abiril also groups the different approaches into

two main categoriesy; namely synthetic and analytic

1, Abiri, J.0. "Problems and Methods of Teaching
Reading in English and Nigerian
Languages".
Paper presented at the lst National

Seminar on.Readlnf Congo Conference
Contre, Zaria, 9-13 Augist; 1082
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approaches, Synthetic approach is characterised by
starting with the small units of writing such as

letters and gradually building them into large units;,
while the analytic approach is characterised by starting
vith relatively large units, such as wordsy-phrases or
sentences which are later brokem or analysecd into
smaller units. The alphabetic method.znd the phonic
method belong to the synthetic group, while sentence
methods belong to the analytic dgroupe.

Abiri further explaing each of the methods. The
alphabetic method,; which is now out of favour in our
schools is about the ©ldest method of teaching reading.
The learner starte by learxning to recite sexially
and recognise a1l the letters of the alphabet, both
capitals and small letterse These are latexr combined
into syllables and then words before sentences are
introduced. To Abiri, alphabetic method is laborious
and, requires a lot of effort and repetitions by both
the' teachers and the pupilse He also feels that the

method has little motivationazl appeal since letters
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are meaningless and therefore uninteresting to the
lgarner. Even when the letters are combined to form
worcs and sentencesy the letter had little oxr mno
meaning to the child since the emphasis is.on the
letters combined rather than their interest value to
the learncre.

The phonic method concentrates on the sounds or
phonemes of the language and how they are represented
in print. The emphasis is on/ the sounds rather than
letters and the choice©of sounds to be taught is
determined more by the simple words to be taught than
the order of appearance of the corresponding letters
in the alphabete While the names of the letters are
taught in the alphabetic methody it is the sounds and
their simple representations in writing by the letters
that, are r emphasised in the phonic methods In
teaching of reading in Yoruba; Alawiye which is the
course book based on the phonic method is widely uscd.

The regularity of sound symbol correspondence in
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Yoruba scems to favour the emphasis on phonicse.

abiri however remarks that no method has been
found to be better than all other methods in &very
aspect of reading. &n electic approach to-the
teaching of reading is therefore essentialy A
combination of methods that wdll encourage reading for
meaning,; promote interest;, develop word-racognition
skills and help accurate phonic analysis so that
correct spelling and tackling of new words may be
facilitated; is better tham any single method,
Abiri recommends an intrinsic phonic method. He states
that the problem of teaching initial reading in Nigeria
does not arise from the non-availability of suitazble
course books.. Rather it rewolves around:

(1)/ poorly trained teachers;

(2) confusion about methods;

(3) the complexity of the language situationj

(4) poor motivation on the part of the pupils and
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(5) unmanagable number of pupils in the face
of acute shortage of suitable teachers and

classroom spaces

Bglgrunduro1 on the other hand has advocated
the use of alphabetic Bethod. He endomsés this
method as is used in Iwe Kika Bkinni Li Bde Yoruba
that was mentioned earlier, In that book, all the
Yoruba letters were taught to pupils with the help of
pictures of objects whose mnames have the letters being
taught as the initial letters. Later, pupils arc led
to reacd syllables and/from syllables to wordse He says
that pictures could later be withdrawn for real
recognition of letters. Pupils are then led to read

words and sentencess

1, " Bolorunduro,M., ¢ Ilana Ati Eto Ikoni Ni Ede
Yoruba. Belorunduro Publico,
Ile-1fg,; June, 1982.
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All the literature on the existing methods of
teaching initial reading are relevant to the present
study. All the writers talk about the four basic
approaches i.es the alphabetic, the phonicy the
whole=word and the sentence methods. ALl -Of then
except one discourage the use of the~alphabetic
approach on the ground that they feel that the method
has little motivational appeal.since letters,
according to themy are meaningless.

Besides, they also feel that alphabetic method
is a2 laborious task, None of the existing literature
seems to favour the /sentence method because it also
encourages rote memorization, The learner may fail
to recognise the words when they stand alone or are
embedded (in, new sentences. They also argue that the
whole~word method which excludes the analysis of
phonemé and grapheme relatiohship within the woxds
tends to employ repetition techniquess This in
effect will lead to rote learning,

All of them except one, seem to bless the
phonic/syllabication approach whichy in fact, is the
method used in teaching primary one pupils in Dyé
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State Schools at present. The corresponding primer-
Alawiye has been recommended and is being used in
Oyé State Primary Schools currently.

It is interesting to note that some of thése
writers are aware of certain weaknesses 4h phohic
approach. For instance,; Olajubu exprésses the foct
that the method disregards meaning in dts attempt
to concentrate on teaching the sound letter
correspondence. He regards this as one of the great
weaknesses of the phonic methocd. Olzjubu also notes
that methodologists have reservation about its usce

Abiril also states that in the phonic method,
the teacher's concentration is on the teaching of
sounds oOr phonames of the language and how they are
representéd-in writings, He explains further that the
emphasisis on the sounds rather than the letters and
that thé choige of sounds to be taught is determined
more by the simple words to be taught than the order
of appearance of the corresponding letters in the

alphabet.
—

I, @&biri, J,0, "Problems and Methods of Teaching

- Initial Reading in English and
Nigerian Languages".
Paper presented at the lst National
Seminar on Reading. Congo Conference
Centre, Zaria, 1982, p.6.
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He also says that names of letters are taught in the

alphabetic method whercas sounds and symbols reprcsen=

ted in writing by letters are emphasised in the

phonic method.

When one remewbers that young children whosc

mother tongue is Yoruba are to be initiated to

literacy in Yoruba, one has some resexvations about

the assertions in Abiri and Qlajubu's works

becausce

(1)

(2)

(3)

These young children-are not strangers to

how most Yoruba words are pronounced.

The children have been hecring the words
spoken at home and have also been speaking
the woxrds from home, therefore there is no
need to start emphasising the sounds or
phonemes of the language again,

The method might disregcrd meaning which is
vital to reading oxr writing skills. One still
wonders if it will not be necessary to

review the method.
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(4) If sounds are to bey of necessity,
represented simply in writing letters
we do not need to run away from direct
teaching of the names and recognitieon of
the letters only to fall back,t0 their

teaching indirectlye.

Abiri notes rightly that various.primers are available
in Yoruba and are cdesigned to ‘suit the phonic,
alphabet; whole-word and sentence methods. He also
notes, perhaps with satisfaction, that the course
book based on the phonic method is the most widely
useds Perhaps thig/is why he asserts that the problems
of teaching reading in Nigeria do not arise from the
non-availability of suitable course book.

We hesitate to agree with Abiri that, Alawiye,
which i€ the course book which employs phonic method,
is.a suitable course book to initiate young learners

to initial literacy in the Yoruba language. The
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book bedins by the teaching of vowels through picture
reading, Lesson 1=3). Syllables are addecd to the

vowels to become whole=yoxds cege

O-ba

9 b a

Oba = (King)

Obp - (Monkey) (Lesson 5)
Lesson 6 teaclhies'only 2 phrases:
Obo Oba (King's monkey)

Obe baba (Father's knife)

Fxom lesson 7 to the end of the book, sentences are
introduced gradually. From one sentence to many

sentences, Example of the sentences include:-
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A ba baba - (We meet father,
A ba a = (We meet him)
Baba ba Oba - (Father meets King)
0 ba a » (He meets him)
Baba nbg Oba - (Father'\is begging
the King)
A oba abgeg (We shall help him to
beg himn)
Obg baba bg = (The fathers knife
drops)
O ba Obo Cba - (It hits the king's
monkeye )
A o ba baba bg Oba ~ (We shall beg the
king becausc of
father.)

= Lesson 7-9.

The-present writer feels that the primer is not
as suitédble for initiating young learners to literacy
in Yoruba language as Qlajubu and Abiri and others
might have felt. The primer tends to encourage rote

learning. From practical experience; learners haove
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always turned rezding to chorusing or actual singing.
On the other hand, the words and sentences are not all
relevant to day-to-day activities of the young chlldren.
What conczrns & child of five or six years/gbout a king;
a monkey; a crown and the act of begging a king? If

at all tre primer (Alawiye Part 1) centains things

that could appeal to children's interest, they are not
significant enough. If they are 'significant, they are
not found in the early chaptexs of the primer to arouse
and maintain pupils' interest in wanting to be literate
in the Yoruba languages{ Besides the use of a
particular method fof over four decades (1943-1984)

does not indicsatewany curriculum innovation or
development.

Realiging 211 the zbove short comings, the
presentiwriter intends to employ a kind of electic
approach to the teaching of initial literacy in
Yoruba. We assume that V.S.T. designed for use
in the present study would promote interest,

encourage reading for meaning, develop word~recognition
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skills and help accuratc phonic analysis so that
correct spelling and tack}ing of new words may be
facilitateds Our assumption is based on_the" following

reasonss=-

V,S5.T, encourages the direct:teaching of the
letters of the alphabet.

Many teachers who weré expected to use
syllabication approach to\ teach Yorub4 in primary one
did confess that they xesOrted to the teaching of letters
before pupils were able to read;, few Yorub& words.

Abiri also hoted in the paper mentioned earlier
that many literate parents resorted to teaching their
children ‘the ‘letters of the alphabet ®Before they could
actually Tead, even though such parents and teachers
might nOt be able to provide enough materials or aids

to make the learning interesting and meaningful to

pupils,
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In using our proposed methods iece VeS.T,

discussed in the preceeding chaptery it is after the

pupils are well grounded in word anc sentence

building that the corresponding primer will bc

introduced to theme Pupils will read fromjythe primer

and do written exercises in the primer™s work book,

The primer designer intentionally avedids the use of

picturce in the primer for the following rcasons:-

(1)

(2)

Masdmum use of pictuxes through the use of
plcture cards, picturce chart; pictoriels
(picture books) “would have taken place
during thesbuilding processe For example,
in the'present experiment, the first six
wegks, of the programme was spent in having
children actively cngagecd in letter
recognition, word ancd sentence formation

where the use of pictures came up.

The researcher wants to avoid using pictures

since pictures tend to encourage rote

learninge
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(3) In the latter part of the programme,
pupils are expected to have mastered the
art of recognition and reading of simple
worcse They shoul: be ready to“xmead
through the positive guidance) of the
teachers The teacher igie¥pected to
use the primer for teaching of reacding

lessons;

(4) dabsence of pictures in the primer reduces
the cost sinc¥ she has to provide copics
for the-82 subjects in the experimental
groupe She also gave copies to the class
tecachers and headmasters of the

experimental schoolse

) The cdesigned pupils' work book has
pictures. Pupils are to write corrcct
worcs or sentences which corresponcd to
the pictures.s Copies of the work book
were also provided for the experimental

subjects by the researcher.
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From the related literature discussecd in the

present chapter; the followinc keypoints have been

highlightecd.

(1)

(2)

(3)

Development of Yoruba primers znd methods
of teaching initial literacyiyin Yoruba

took place between 1911 and\1948.

Yoruba. has been found to be useful in

educational activiticse.

Spelling irregularity in English language
causes reading difficulty for learners of
Engligh l&nguagee Efforts are thus mode
to/regularise the English spellinge The
efforts made are inconsistent since the
regularized spelling is used for initial
literacy alonece. Yoruba orthography on the
other hancd is an asset to the teaching of
initisl literacy in Yoruba. Its regulor
spelling could be effectively used to
teach initial literacy through letter

combination.



89.

(4) Scholars have expressed supporting views
for the usc of the current phonic/
syllabication method for teaching)initial

literacy in Yorubae.

(5) There are some major differences between
the present researcher!s proposed VeS.To.
and the phonic/syllabication method in
initiating pupils.to literacy in Yoruba

language.

As a student in the field of curriculum studies,
the present rescercher frowns at the situation
whereby the primer which has been developed between
1911 and 1948 still remains the only text book used
to téach' initial literacy in Yoruba language in Dyé
State primary schoolse The rescarcher's intention
is to introduce an innovation which will help the
situation.

Howecver, she is encouraged to read about
scholars! findings that Yoruba is useful not only as

a curricular subjcct but also as a viable mediun of
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instruction at the upper primory school level.

Hence her decision to work on the fOundation stage
of the language in educationcl programme is
considered worthwyhilec. She sets out o utilise the
regular nature of Yoruba orthography to teach easy
reading in Yoruba. How she carried Out )her proposal

is stated in the methodology chaptéx that follows.
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CHAPTER FOUR

METHODOLOGY

4,1, Sample

162 primary one pupils whose ages y8nge from 5
to 7 years were involved in the projeget’) The pupils
were chosen from 4 primary schools'in,byq'town.
Their parents included farmers, Petty traders,
business men and women, poliCe ‘and army officers,
clergy men, craftsmen, teachiers and medical workers,
The pupils were in two\ groups with 82 subjects for
the experimental grodp and 80 subjects for the
control group, (The“male subjects in the
experimentalAgroup were 45 while the female subjects
were 37. (The>male subjects in the control group
were 37 \¥liile the female subjects were 43, Subjects
also\iInéluded 4€ primary one teachers (2 male and 46
fémale) from 12 selected primary schools in Oyo town.
AIl the teacher involved in the study possess the
grade II tcachers certificate and their teaching

experience ranges from two to fourteen years.,
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4,2, Research Instruments

Twc types of questionnaires were used in this

The home background questionnaire (HBQ) and

the tezcher questionnaire (TQ). The study dlso

involved the use of designed scheme of{work, texts

and Yoruba Language achievement test,

(a)

(b)

(Y

(d)

4,2,1., The Teacher QueStidnnaire (TQ)

The TQ seeks answers{ to the questions on:-

The chara€teristics of the regular teachers
of primary (oné pupils in terms of sex,

qualifieation, age and teaching experience,

Phe' availability of adequate classrooonm

ahfl furniture.

The availability of teaching/learning aids

in their infant classes,

The regular teachers' opinion about the
current method and primer being used for
teaching initial literacy in the Yoruba

lancuage, See appendix A1,
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4,2,2, Home Background Questionnaire (HBQ)

(a)

(b)
(c)
(a)
(e)
(£)

The HBQ seeks answers to questions on:- !

Characteristics of pupils in terms of and
AECy

Perents! educational attainmen@b

Availability of education aterials at home,

Opportunity for home *Qns,
ma

ry education.

Parents' professions,

Opprortunity for pr

See appendix AZQ\

4.2.3.@\80heme of Work

The %ne of work was designed to cover a

twelv%k programme, It shows the weekly activities
an % day=-by-day activities for the teachers and

S

ils werc engaged in pre-reading activities in

upils. In the first seven weeks of the programme,

form of letter recognition and pronunciation, word
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recognition and Pronunciation. Other activities
include Puilding of words from letters and sentences
from vords, The last five weeks contain regldihg =nd
writing excrcises as contained in pupils'stexts.

See appendix J.

4e2.k. The Texts

The independent variable in the study is the
method with its correspOhding primer. Since the
investigator intendgd to use an alternative method
as the treatment for ‘the experimental group of
subjects, shesprepared her own person2lly designed

" W , N N A 2 7N 2o N
primer which she titled Yoruba Kika Fun Alakggbere

(Y.K.,A.)) SHe also designed pupils' workbook and
teacher''s puide to be used along with the primer,

THe Pupils' workbook, is titled "15§L§ise Fun
.[~
Alakqéb%ré (I.S.A) The teacher's guide is titled:

Matdnd 01Ukg fun AlAkOFDRre (A.0.A.)

Y.Keie is a fifteen chapter primer, It begins

with the reading of letters, followed by words and
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sentences. The words and sentences are derived from
food items, body parts, dressing materials, commen
items found at home and in school and places of
worship, Cther things are family relationsgscommon
animals and birds and pupils' daily activitdies.

Three short poems and two comprehensipn“passages are
also included in the primer. See apperdix C., I.S..i.
contains the exercises that pupils will be doing
according to the lessons in the”¥Y.K.A. See eppendix D.
A.0.s, explains how the teachér should go about the
use of the scheme of worK)and the texts in the

teaching/learning process. See appendix E,

4.2,5. Yoruba Language Achievement Test

The¢ k¢Hievement test designed by the investiga-
tor istdtled "Adelqdun Primary One Yoruba Test of
Aehlievement", The test from now on is referred to as
WPOYTA, It seeks to measure the dependent variables
in the achievement of reading and writing Yoruba in

terms of:-



(a)

(b)
(c)
(d)
(e)

achievement in
the alphabets;
achievement in
achievement in
achievement in

achievement in

960

recognition of the letters of

recognition of words;
formation of words and sentences;
reading of words and senierices;

writing of simple wgrgs.

See appendix B,

4,3, Validation of Instruments

To ensure the

reliability and validity of the

instruments, copies of thé syllabus and scheme of

work together with~the tests, were given to ten

experienced primary school headmasters including

two local InsSpectors of Education of‘byé'Local

Schools _Eedrd., The suggestions and recommendations

of the/ten people were taken into consideration in

profducing the final drafts of the materials, The

cénsttructive criticism of a committee of expertslwas

@lso sourht by giving them copies of the syllabus

and the scheme of work, the texts, the T.Q.; the

l. See appendix F,
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HBQ, and the APOYTIA. Their suggestions and reconmen=
dations were also consicdered in making ncecessary
corrections and modificaztions in all the instxumcntse
Such corrcctions and mocdifications were necessary

to ensurc the reliability and the face and content

validity of the instruments.

4.4s Rescearch Procedurec:m

4e4eles Sampling Proceduxes

The tables below show the humber and sex of
sarmples as well as the percentage of the entire

populationl of subjects, generalised by the samplc,

1. Population here refers to the number
Of all the primary one pupils as well as
the number of all primary one teachers in
Oyo town at the time of this work,

The writer got the number in the

enrolment sheet collected from Oyo Loczl
Schools Board.
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984

Table 2 °

Sex of Pupils

1
Si‘nr
TOL..L
GROUP M.LE FENMALE.
Experimental 45 37 82
Control 87 43 80
82 80 162
Iable 3
Population amnx! Percentage of Sample
Populas Sample
tion
Experimental Contxol Total %
L Male Lc?cnale Male fFemale | No %
Primary Nol % |Nol| % |No| %|No|l % g
one 6;189 |45|0.73 (37 |0.60{37|1.6Q43|1:70| 162 2.61
Pupils
Primary
one
tecachers 148 48 33.33
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Table iii above shows that only 2.,61% of the
total population of primary one pupils was selecter
for the studys. sigaing, only 1l.32% of the total
population was selected for the experimentad group
of the projecte The investigator had to\use these
small percentages because the entire.sizce of the
population is large, ancd the time aveilable for the
project is limited. JAgain, the“human and material
resources available for the project would be
inadequate, if larger pexceéntages were to be used for
the present stucdye. One’would have wished to usc
larger sample but &s pointed out by Nwana: -

The| most prominent limitation is
the fact that students ncver
seenm to have adequate resources
to carxry out the project the way
they like it and to the extent
they woulcd have hoped to do.
They usually <o not have cnough

money to pay for long field
trips, buy materials, hire
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helping hands and to tip or
pay respondents

The present researcher is not an exception. < Her
hands have been made tight by such limiting(factors
~s contained in Nwana's stztement. I£ what Nwana
says is very true of the present study, how did the
researcher choose her small sample? To dexive the
primary one pupils through which the five hypotheses
were either rejected or accgptecd, the researcher
involvecd an intact arm of \primary one pupils in 4
selected schools. TIhé intact—group design was
chosen becausce the réscearcher met with the difficulty
of unwillingnéss to break up classese She felt not
unculy distyrbed about this difficulty since she had

already béen informecd thats -

1. Nwana; O.Ce Introduction to Ecucational
Reseprch Heineman Bducationcal

Books (Nig) Limited Caxton
Press (West Africa) Limited
Ibacan. pg60,
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Therce is no theoretical reason why
randomization cannot be used in
field experiments. Necvertheless,
difficulties are frequently mety
Unwillingness to break up classg
groups or to allow childrén. to be
assignecd to expcrimentel groups at

1
randon are cxampless

However , the researcher was\informed by class tcachers
that pupils were distributed into their different
classes through a kind of random sampling method.

What they dicd was| to line up all the pupils according
to their heights and sexese They then picked the

first three and asked the first pupil to entexr the
first classy the second to enter the second class

ancd the third to enter the third classe The next

thxee pupils were distributed in a reverse order,

This methocd was employecd until 2ll the pupils werce

evenly distributed.

l. Kerlinger, F.N, Foundations of Behavioural
' Rescarch
Seconc Edition; Holt Rinhart
anc Winston, London, New
York Sydney Toronto, 1979.
Pe403.
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The total number of primary schools having
primary one classes in Oyé town at the time of this
project was 48. To choose the four schools used for

the project; the researcher consicderced the followings -

(1) Availability of desks anc benches for pupi’s
where not more than three pupils.shared a

desk;s

(2) Population of primaryoné pupils to ensurc
sufficient number in _each intact groupe.
Primary onc enrolment considerced to be

adequate was 1501 per schoolj

(3) Lacation of the schools to ensure transport
accessibility. The four schools that satisfied

the. three conditions above weres-—

(1) Aitan Baptist School I, Oyé.

(2) Agbbye Baptist School IIL, Dy,

1. 4 minimum of 150 pupils per school was
considered suitable so that each intact
class would have between 35 and 40 pupils
i.eo. the pupils woulcd neither be too many
nor too few to be used for the cexperincent.
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(4)
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Akeetin Methodist School I, Jyé.

Ap&hrd Methodist School II, Dyd.

The table below shows the characteristics, of

the 4 project schools.

Table 4

The Four Primary Schools Selectecd For the Study

Experimental Control
SCHOOLS Acbéye [*Aphard Aitan Akectin
Baptist | Méthodist Baptist Methocist
School School School School
EX LI I I
Total Enrolnent 855 737 818 925
Primary one 200 195 176 185
Enrolment
Qualification Tecachers! | Teachers! Teachers'! | Teachers!
of teachers Grace Grade Gracde Grade
B i Ik II @
Sex of teachers Female Female Female Female
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The location of schools was again consicered
before the rescarxcher pairecd the four schools into
experinmental and control groupse dgboye Baptist
School II and Apaara Methodist School II werg-selcected
for the ciperinent beczuse the two schools(are along
the sanc routc. There is a constant! flow of transport
on this routc because it is a majox roade This mekes
it possible for the researcher ¥o-get transport to
the two schools for adequate-supervision of the
experiment, Aatin Baptist School II and Akeetan
Methodist School I were usec as control schools.

The two schools are'on separate routes and are
relatively far from‘the experimental Schools. The
researcher thus avoided contact among the experimental
and contrgl-school subjects. See appendix "L" for

the location of project schools in Dyé town.

To/pick one arm of primary one to be used as
control or experimental, the researcher usec ballot
nethod. Class teachers were asked to pick ballot
papers,; and the teacher who picked 'use' hacd her

class chosen for the projecte.
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To derive the second group of subjects, i.c.
the regular teachers, the reseazrcher involved all
primary onc teachers in 12 selected primary schools
in Dy$ town. Enrolment of prinary one was téken
into consideration in selcecting the 12 schoolse.
Schools with a minimum enrolment of 120)pupils in
primary one were chosene. This was cdone to ensure
a reasonable number of subjectsec-Bach of such schools
was expected to have at least-3\(primary one class
tecachers.s To select the 12-schools the rescarcher
took this procecdurce.

Out of 48 primaxy schools which had primary
one classcs, she, excluded the four schools alreacy
selected for the projecte This was cdone to avoid
treatment bias. Only 22 out of the remaining 44
schools, had-the minimunm enrolBent of 120 in primary
onc. ‘She then decided to take 50% of 22 schools
whichvis 1l. She preferred an e&en number here, so
she added I to M1 to get 12, To pick 12 out of 22
schools shc used ballot methocd. The 12 scheools that

were picked from the bag of ballot papers arc:=



(1)
(2)
(3)
(4)
(5)
(6)
(7)
(8)
(9)
(10)
(11)
(12)
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Agbbye Beptist School, I.
Ap&ax: Methodist School II.
Ap4Er: St. ugustine School
Igokun Bzptist School,
DkEbdlE, Laie Schools

Agogo St. Mary's School,
Isdie Dyé L.de School,

iyﬁl&mﬁ St. Mary's School.

L%,

Opapa Ifgaxpo Community School I,

Okepl$la L. School I.
Okeol$la Ludie School II,

Esf{cle(St. Micheal School I,

The téble below shows the number of regular

teachers Of primary I in the 12 selected schools.
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Table 5

Number of Regular Teachers of Primary I In 12 Seclected

Schoolse
School Sex
Total
Male Female

= - 3 3
2 - % 4
3 1 2 3
4 - 4 4
5 - 5 5
6 1 4 S
7 - 3 3
8 - 4 %
9 - 4 4
10 - 5
11 - 4 4
1z - 4 4
Totzl 2 k ' 46 48
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betae Data COlleCtion

The investigator took the following steps to

collect datac

(1) She cobtained clearance and pernission
R " i

from the Oyé Local Schools Bogzed 'in Dyé

for the undertaking of the expcrimené in

the primary schools selécted in Pyé town.

(2) She arrangecd and ‘¢oncducted an induction
course for thrge/days for the hcad teachers
and the class/teachers who werc involved in
the experiment. She introcucecd the teachers
to theé syllabus ancd scheme of work, the
testswand the tcacﬁing/learning aids

designed by the rescearcher.

( 3) The investigator personally administered
the pre-~test to the subjects in both the

experimental and control groupsye This was

1. Sece appendixe ke
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necessnary to ensurc similar characteristics in
the performance of the subjects in the experiment-l
anc the subjects in the control group before
trcatment was given to the experimental group.of
subjects. She also acdministered the HBQ to all
the subjcctse.

Table 6° shows the performance of all the
subjects on the pre-test before.the treatment was

given to the experimental group.

Table 6

Yoruba Language <schicvenent Scores On Pre-test

[ NO x sD t of
Experimental 782 3.28 7 0% 0.10 160
Control 80 3.40 7.71

*P => 0.0s
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While the experiment was in progress,
she personally acdministered the IQ to the
primary one tcachers in the selected scheols.
She did this by first giving the TQ to the
teachers concerned. JGfter & week, sheé-went
back to collect the questionnaires from them.
She went round frequently to supervise and
give necessary assistance to pupils and
teachers in the experimental classcse She
also went round frequently to sec the progress

of work in the control schools,

Finally, she administcrecd the APOYTA as
the post-test to all the subjects in both
groupse, To administer the APOYTA, the
researcher sought the assistance of her sister=—
ip~law who hacd graduatecd from pyé State College
of Education, Ilega and her scn who had
gracduated from dwe High School. The rescarcher
gave thenm O?cday induction course on the

project and explained how they should

administer the APOYT.: Both of then were free



111.

during that time and they served as
research assistants in administering
the post-tests to the subjects. It
was necessary to use helping hands
at this period because of the end=of
year activities which were Joing, on
in the four schools concexned.with the
projects The time available for the
rescarcher to administer the post-test
would not be ecnoughif she had to do
everything by herself.

The table below shows the general

format of the research design,
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Table 7

General Format of Rescarch Design

Experinental Group

Control.Gxoup

Pre~ |l. Parcents' educational 1. Parents' educational
test attainment. attainment.
e 2. Parents' profession 2, Parents' profession
back=
ground 3. Availability of 3% évailability of
At educational materials educationzl matexials
' at home. at home,
4+« Opportunities for 4, Opportunities for
home lessons home lessons
5. Opportunity for 5. Opportunity for
Pre-=prinary pre=prinary cduca-
education. tion.
6, Adelodun Primary 6. dcelodun Primary
onc Yoruba Test one Yorubza Test
of Achicvement of Achicvenent
(APOYTZX) (SPOYTA)
Treat- Verbal symbolising Phonic/Syllabication
ment technique (VeSeTa) methocd (PeSeM)
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Experimental Group

Control Group

Treat=
ment

Qe

be.

Ce

de

Recognition, pro=

nunciation and
writing of the
letters of the
alphabets.

Combining letters
of the alphabet to
form words
suggested by pupils
on common food and
play items.

Word recognition

and readinge.

Formation and
feading of simple

Sentencese.

Reading from
Yorub4d Kika féb
Aldkoébere and

doing the exerciscs
in Isé 9ige Féin

Aldkoébere

de

be

Ce

Introduction of
vowels along with
words containing
such yowels as in
Alawive apa kinni,

4dding consonants
te vowels to form
syllables and
words as in

ilawive apa kinni

Reading of woxrds
and sentences
from sWlawiye apa
kinni,
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Experimental Contxral
Post; Adelodun Primary One Adelodun Primaxy one
gk Yoruba Test of Yoruba Test ~f
achievement achievement.

1. Recognition and 1. Recognition and
writing of the writing of the
letters of the letters of the
alphabet alphabeta

2. Combining letters 2, Combining lctters
to form wordse to form wordse.

3. Recognition_and 3. Recognition and
writing of words writing of words
that mateh appro=- that match appro-
priate picturese. ' priate pictures.

4, Rezding of words 4, Reading of words and
and simple sentences simple scntences

5. Writing of appropri= 5. Writing of appropri-
ate words to comple~- ate words to complete
te simple scntences simple sentences.
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Data dAnalysis

The five hypotheses involved in the study and

the statistical techniques used to test cach of then

are stated below.

HO

1

There will be no significant diffcrence

in the mean scores of ‘ac¢hicvement tests
in Yoruba among pupils in the control
group and thosctin the experimental group,
Here, the researcher is interested in
discovering and cvaluating the differcnce
between the effects of two teaching
technigues by comparing the sample means
of two groups of which onc has been
exposed to treatment and the other not
exposed to treatment. The test
statistics that is used is the t. test o:

significancce

There will be no sigificant diffcrence
in the mean scores of achievenent test
among pupils with ages 5, 6 and 7 in the

experimental and control groupse The
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rescarcher is interested in finding
out whethexr or not the age of pupils
will affect performance in the Yoruba
post-test of achicvenent among the
pupils who werc cxposed/ to V,S.T.
treatnent and the/pupils who werce
exposed to PeSeMe treatment. The two
way analysisiof variance is used to

analysec thise.

Therc will be ns atgnificant
difference in the mean scores of
achicvenent tests among Male ana
female pupils in the experimental
and control groupse. Here, the
researcher is interested in finding
out whether or not the sex of pupils
will affect performance in the Yoxruba
post=test of achievement by comparing
the sample means of boys and girlse.
The t test of significance is used
to comparc the two means for each

groupe
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There will be no significant difference
in the mean scores of achicevement tests
among experimental and control pupils from
illiterate and literate homese. “The
rescarcher vants to find out~whether or not
pupils home background will-affect pupils'
performance in Yoruba pest-test of achiev§7
nente The te test of significance is used

to analisc thisy

There will be no correlation in the sub-
tests of ‘the achievenent tests among the
expérimental and control groupse Here, the
researcher wants to find out whether or not
pupils performance in sub=test I will be
relatecd to performance in sub=tests IIV
and whether performance in cach of the other
sub=tests will be related to performance in
other SUbftQSté of the J4POYL4A, The test
statistics that is used is Pcarson Product

Moment Corxelation s
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The researcher had the opportunity
of undertaking lecturce courses in stoatistical
nethods and rescarch design in Education,
therefore she was able to analyse the dat-s
manually with the aid of hand computer

(calculator).
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CHAPTER FIVE

FINDINGS

Summary of Findings

The study set out to discover,

the relative overall improvement din
achievement test scores on reéading and
writing Yoruba of two gxcups of subjects
taught through two different methods=P«Seli.

and VeS.T.

the relative influence of age on pupils!
performance when they arc introduced to
reading ‘and 'writing of Yoruba through

PoSo M. and V.S‘I.

the influence of sex on pupils' performance
when they arce taught initial literacy in

Yoruba through PeSeMe and VeSe.T.

the influence of homc background on pupils
performance when they learn to read and

writc Yoruba through Pe5eMe and V.S.T.
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(v) the relationship among the sub-tests as
might be indicated by pupils performance

in the different sub=testse.

5.1 Yoruba Language Achievement, Score Gains

HOs Therce is no significant differencce in

the mean scorcs of achicvement tests in Yoruba
among pupils in the control group and those
in the experimental group. Tables 8 and 9

contain answers.to the stated hypothesise.

Tezbles 82 and b

Distribution of control and experimental groups
according“to pre and post-test achicvement in

Yorubd
(a)
Group No Mean
of Pupils| Prcee-test |Post-test Gain t at
X, SD xl SD Xy X,
Experi-

#* P / ,05
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No
' Mean
Group |of Pupils |Pre-test Post-teSt [Gain 2 df
- = L ..
“ P & P B
Control 80 3¢40 |7 71 |15.10| 17.88} 11370 |5.37 79
#* P/ ,05
Table 9
Differcnce between the post—test means of the
experimental and contXOl ‘groups
Group No X SD t DF
Experimen-
82 ol 21.53
tal Sila? = 15,78 160
|Lontrol 80 15,10 17.88
** P / ,05

To test hypothesis 1 stated above Adelodun primary

one Yorub& Tcst of Achicvement (APOYTA) was administered

to both the cxperimental and control groupse

The mecans
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and standard deviations as well as the mean gains and
values of the diffcrcnee in means for cach group
were computede TIcbles 8a and 8b show that the two
groups cxhibited significant differences in, their
Yorubd language achicvement test scorese(Ah analysis
of their pre-test and post-tests scores reveals that
the two groups made gains but the éxpérimental group
made more significant gmins with a mean gain of
60.91 and the control group with =z mean gain of 11.70.
Table 9 shows an analysis of the post=test scores which
reveals 2 t yaluc of 15,78 in favour of the experimental
groupe This shows’that thc experimental group
performed bettef thin the control group in the Yorub4
Language achigvement teste Hypothesis 1 is thercfore

rejected,sat..05 lecvel of confidencce.
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5.2. YorubA Language Achicvement and Age

of PuEils

HO_: There is no significant difference
in the mean scores of achievement test among
pupils in the experimental and comntrol groups
whose ages are 5, 6 and 7. Tables 10a and b

contain answer to the stated\lypothesis.

TablenlOe.

(&) The test mean “scores according to ages 5, 6

and 7 in the /experimental and control groups

Group Ages
Totals
5 YRS 6 YRS 7 YRS
Control | 8.18 13.06 38410 59454
Bxperi-
Montal 50,74 67« 42 73.63 191.79
Totals 58.92 80,48 111.73 251.13
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Two-way “Analysis of Variance on table .10(z)

Source of | degree sum of Mean F ratioff xatio || Remaxk
Variation | of squares | squares [Compus= |{table)
freedom ted)
Total 5 3719.42 743484
%foups(
meREAT 1 2923.83 | .2923.83|64.58 | 18.51 | sSIG
ont
Control
Residual 2 90,53 45,26 -
error :
#* P, / .05

The _same APOYTA was used to test hypothesis 2
statedsabove.s Pupils' ages were sorted out fron

pupils' responses in the home background questionnaire

(HBR) . The mean scores of both groups were
calculatede Sce Table 10a. The sum of squares and

the mean squares for each age in cach group were then
computede.

Table 10.b shows that the three age groups in
both the experimental and control groups exhibited

no significant difference in their Yorub4 Language
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Achicvement test scorese. «inalysis of variance
computed as shown in table 10b shows a nons
significant F value of 7.78. This shows that ichildren
of ages 5, 6 and 7 can benefit equally from learning
experiences on initial literacy in Yorub&s “Hypothesis
2 is thercfore accepted,.

Morcover, the same ANOVa table shows significant
F. valuc of 64.58 in respect of-thc treatnents. This
confirms the result depicted. in Table 9 which shows
thzt the cxperimental and eontrol groups cxhibited
significant differences‘in their Yorub4 language

achicvepent test.

543, YorubZ Language Jchicvement and sex

of Pupils

HO3= There is no significant differcnce in
the mecan scores of achicvement tests among male
and female pupils in the experimental and control
groups. Taoble 3 shows the answer to the stated

hypothesis.
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Table 11

YorubZ Language {chicvement and sex of pupils

MSLE FEM.LE
Group No x SD No x SD t
Control 37 |12.32| 15,07 43 17.47 }.20.36 | 1.23%

Experimental | 45 |49.,93| 44.80 | 37 | 67.24] 18.29| 2.37%+

*P)‘OS

*wP / ,05

The same APOYLi(was used to test this
hypothesise Numbeér/of cach sex in cach group w:s
discoverced from the HBG. The post—test mean scores
and standard deviation of both sexes in both groups
were computed. It was rcevealed that boys and girls
in theé control group exhibited no significant
différénce in Yorubd language achicvement test scoress
but femalcs have higher mean scores than malese
in the experimental groupe. Table 11 shows a non-
significant t value of 1,23 for the control group
and a significant t value of 2,37 for the experimental

groupe.
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5.4. Yorubd Language Achievement and Pupils'

Hou:

lome~-background

There is no significant differemnce in the

mean scores of achievement testg“\@mong experimental

and control pupils from illitexa¥e and literate

homes,

hypothesis,

Tgole) 12

Table 12 aontains answer to the stated

Comparisén of the mean Bcores of pupils from literate

and illiterate horfeghin the experimental and contrcl

EI'OU.QS
Literate Illiterate !
, -

1 Group Xo X 8D No X 8D i t
Control . \2% [22.61 {21,501 | 57 [ 12.07 16,02 {2,13%
- ) N . '
Ebc%:i'mmen— 19 |68.00 | 23,2 63 | 63.35 27.99 !0078
. } : L

wp < 05
%P N .05
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The same APOYTA was used to test hypothesis L.

To operationally differentiate 'literate', from
illiterate home background, we regarded theshomes
where parents were literate and educatior%g:cilfties

were provided, as literate homes, SQQ'TS from

from literate

0

such homes are hereby regarded as b

home background. 3
To determine the home b% ound of subjects,

the items in the home ba questionnaire were
scored according to ! gnificance of each item to
literacy educatio The total score was 100, Subjects
who scored fift @- cent and above were regarded as
being from 1i ate home background and those who
seored 1 \t an fifty percent were regarded as being
from Q%rate home background.
%ber of subjects from literate and illiterate

% was sorted out from pupils' responses in the HBQ,

%le 12 above shows that subjects in the experimental

group from literate and illiterate homes exhibited

no significant difference in their Yoriba languapge
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achicvenent test scorese Whereas, the children in
the control group from literate homes exhibited
significant differcnce from those who come from
illiterate homes in the Yoruba Language achievenment
test scorcse «n analysis of their post teSt.scorcs
shows a non-significant t value of 0.78.with the
experimental group and a significant” & value of
2,13 with the control group table\l2, The infcrence
from this is that children from-literate and
illiterate homes can benefit, ¢qually from learning
to read and write Yoruba \If.appropriate method is

used to teach them.

5.5. Intcrcorrelation between Pupils'

Performance in the sub=tests of
the APOYTA

HO_: There is no correlation in the sube=

tésts of the achievement test among the
experimental and control groupse. Tables 13

and 14 contain answer to the stated hypothesise
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Table 13

“exrformance in

the sub-=tcsts of the APOYIA among the Pupils

in the Control group

Sub~tcsts

Sub~tests i ii iit iv v
i - Q.64% 0.81%* Oe45% O.62%
iii 0.81% Q.60% - 0.71% 0.84%
ive Qe /5% Qed7¥ O.71% - O.84%
v 0.,62¥ 0, 53% 0.84¥% 0.84% -
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Table 14

Intercorrelation betwean Pupils'! Performance in the

sub~tests of the APOYTA among the pupils in the

Experinental group

Sub~tests
Sub=toests | ii iii iv \
- § - De65% Ce59% 0o 59% 0.68%
ii 0.65% - Cq.56%* C.56% 0.60%
idii 0. 50% 0.56W% | = 0.80% | 0.53%
iv 059 % 0.56% | 0.80% - 0.76%
v C.68% 0.60% O.53% 0.76% -

*® P / .05

KEY TO TABLES 13 and 14

Sub~test i

sub~test ii

~ Recognition and writing of

letters of the alphabete

- Combining letters to form

WOrdse
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Sub-tcst iii - Recognition and writing of
WOrc se
Sub-tcst iv = Reading of words and simple

sentencese.

Sub~test v ~ Writing of simplc woxdse

It is observed in Teble 13 that )there is
positive relationship in the perifoxmanice of subjects
in the five sub-testse In the eontrol group, sub~test i
corrclates positively with sub~test ii, iii, iv and v
with significant r valucs (©£.0.64, 0.81l, 0.45 and
0.62 respectively. Sub-=ftest ii corrclates positively
with sub-tcests iii, 44 and v with significant r valuecs
of 0,69, 0.47 anc 0453 respectively; sub~test iii
corrclates positively with sub-tests iv and v vith
significagi_ g values of 0.71 anc 0,84 respectively;
Sub~-test AV correlates possitively with sub=test v
with & \dignificant r value of 0.84.

Again, one cbserves in Table 14 that the
axperimental group sub-tests i correlates positively
with sub-test ii, iii, iv and v with significant r

valucs of 0.65; 0459, 0.59 ond 0.68 respectively.
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sub=tcst II corrclates positively with sub-~tests III,
iv 2nd v with significant r vnlues of 0.56, 0.56 and
0.60 respectivelys. Sub-test III correlates positively
with sub-tests ~iv and v with significant ¢ Vélucs of
0.80 znd 0.53 respectively. Sub=test ivpeorrelates
Hositively with sub=test v with a sighificant r

valuc of 0.76. There is significantAntercorrclation
between performance of pupils in tht sub-tests of thc
APOYTS among the pupils in the.experimental and

control groups, therefore, we¢ rcjcct hypotheses 5.

5.6« The Remarks and Suggestions of the Regular

TeacHers of Primary onc about Pupils

Pefformance in Yoruba at the 2nd of Their

First Ycar in School

The researcher sampled the opinion of the
eurrent primary one teachers on pupils' achievencnt
in Yoruba, in terms of reading and writing ability
at the cnd of their first year in primary school.

She also sampled the teachers' feelings and comments
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about the current primer and method of teaching Yorubé
in prim-ry onc. From the Tey the teachers! rcsponécs
on the items which scek their free comments on_gupils'
achicvement in reading and writing of Yorub&\#me tieir
feelings about the current method and prifexr were
sorted out.

Table 15 shows that teachers are aware thst only
some of the pupils can read and write Yorub4 at the end
of their first year in schoQl.\ VThe item which stipulates
this has a frequency of 54.17%. It is zlso revealed that
those who read were able, %0 read with the help of
pictures only. As_ezfl bDe seen from Table 16, the item
which says this has™a frequency of 52,08%. Frequenciecs
and percent:gés of scores of teachers! sﬁggestions for
pupils' befter performznce in reading and writing Yorubd

were calcd@lated. It is notec in teble 17 that the
item which suggests provision of more teaching zids

sgeres highest with 58.33% ond ne¥Xt to that is the item
which suggests a change in the current primer with 56.25%.
This shows the current teachers' wish for a change in

the current primer for teaching initizl literacy in the

Yorub4 languace,
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Table 15

o o . P R L S s
Pupils Achicvement in Reading and Writing of Yorud

e

«

2t the end of their first year in school

No ITEMS Frequen~ | #-0f -
' cies Frequen- e
cies
i 1 Most pupils can rezd and 4 8,33 0,88
write Yorub& at the end of
their first year in school
2. Some pupils can read and yrite
YorubZ at the end of theif 26 54.17 0.54
first year in School,
= ———
3¢ | Few pupils can rdad &nd write | 13 27.08 0427
Yorub4 zat the gnd‘of their
first year im school.
Lo Many pupilgé.can read and
write Yofub4 at the end of 2 4417 0.04
their.first year in School.
5. (No pupil can read and write
Yorub4 at the end of their 3 6425 0.06

first year in school.
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Tzble 16

Primary One Teachers' Remzrks on Pupils' &ability to rerd and

- Y
write Yorub€

No IT=EMS Freguen= | %of -
cies Frequen- bla
cie§
6 They read with the 25 52,08 0.52
help of pictures
onlye.
7 They recognise 19 39.58 N.39

actual words

8 They can read
- .

Yorub4 outside 1 2,08 0,02

the .school prip@h

N = 48
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Table 17

Frequencies of Teachers!

suggestions for Pupils

. - - - - - \
Better Performance in Reading and Vriting Yorubd

No ITEMS Freguen- % of
cies Fyrequencies
10 Continued usage of 13 27.08
wlawiye Part I
13 Continued usage of picture/ {19 39.58
word/sentence method
12 A change in the curroenmt
approach 17 35,41
13 4 change in thes/€urrent 27 56425
primer
14, Provision of more tezching 28 58.33
aids
15. ImpXovement on the classroomr 23 47491
and Secats
16. All of these 2 4416
17. None of these 0 0

48
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CHAPT3R SIX

DISCUSSION OF RIMNDINGS

e e = S 3
6.0, Explanation of Findings Q_.

The following points seem to

ha
the results of this study:- ®

(i) The pupils taught with t XI. seem
superior to those tau %ith the
syllabication meth@ ability to read
and write Yoru @ th

first year Qschool.

O

(ii) That t@:egulax entry ages of primary

rged from

e end of their

one{&ls which are 5, 6 and 7 years
Ppropriate as far as pupils
Q/ ievement in reading and writing of

Yorub4 is concernec.

01‘.1'.') That boys and girls will benefit equally

from any viable literacy programme.
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However, girls seem to perform better
than boys in YorubZ Language achieve-

ment test in the eyperimental group.

That being from literate or i Q‘terate
homes does not prevent le s from
gaining adeguate knowle if appropriate

tezching method is §é(

That if pupils@e well grounded in
the techni of combining letters
to for :éds, reading and writing
of Yég

will be facilitated.



140.

6ele Verbal Symbolising Technigue and achievement

Gains

A careful examination of the achievemépt. test
results shows that the experimental group, &ghibited
jgenerzlly a higher degree of acquired/Knowledge and
understanding of the mechanics of mgading and writing
of YorubZ than the control groupg-alhe pre-test result
shows that both the experimenxai and the control groups
are not significantly diffesgnt at the beginning of the
experiment. (Table 6 pa09)The post-test result shows
hichly significant difference in favour of the
experimental groups [Table 9. Pe 121)

The teachefs in both groups were female and
holders of~Ieachers Grade IIL certificates. They all
had worKed With primary one pupils for at least four
vearse Ahe environmental conditions of the classroonms
were the same. The difference in pupils' performance
can thus be explained in terms of pedagoéical differences

which can bDe seen in the following arease.
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(2) Scheme of Works-—

The traditional scheme of work contains mainly
rezding of two to three sylleble-~words which-axe recad
as individual words znd in simple sentencess, The

words and sentences are contained in Alawdye Apa Kini,

Other items in the Scheme include dictation and story
telling. The scheme provides activities for two to
four periods in the week including story telling.

Seven periods are alloted to Yorubd in primary onee.
This means that the traditlional scheme of work provides
insufficient activities. Whereas, the V.S.T. scheme
contains the teaching of the recognition, pronuncization
and writing of letters of the alphabet. This is
followed by 'using of letters to form words that are
suggested Dy pupils on food; dressing, family rel:tions,
play dtems etce Formation of sentences follows word
fofmation, Next to that is reading from YfK.A. and
doing the exercise in I'S'&? The VfS.T: scheme shows
activities for five periods a week, leaving two periods
for story telling. This peans that the V.5.T. caters

for the seven periods alloted to YorubZ in the week.
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(b) The Teachers'! Guide:-

No teachers! guide on the use of the traditional
scheme of work for primary one wes availabXe/in our
primary schools including our control clasSes. &All
that was available in terms of teachers'> guide wzs the
teachers'! activity contained in the sc¢heme of work.
An example of teachers' activity-for a whole week in

the old scheme is stated beleys -

Ka iwe funm awepn akekoo
Fi gbolohun kekeke han

aw@n akekoo lara paali

(Read for the pupils.
Show short sentences to

pupils from cards) .

See appendix I,



143.

After the teachers' model reading, they allowed
pupils to start reading from the chalk-board or their
text bookse Instead of lezrning to read, pupils turned
the reading class to singing classe. If the headmaster
or =ny inspector was around, they stood in“gfront of the
pupils looking as them as they pretended t6 be reading.
The photographs below show the usual ‘reéding lesson
classes in our primary schools, &s dépicted'by the
control classes in the present study.

The photographs were_ taken during the time the
present writer visited £he‘control classes. The teachers
in the control classgés did not leave the children for
any private work,(perhaps because the present researcher
was around but.they did not do much with the pupils,

On the“other hand; the Ve.5.T. has a teachers' guide
te be ugéd -along with the scheme of worke The tazchers!
guidel which is written in Yorub4 contains step by step
procedure to be followed by the teacher in order to
Zchieve the desired objective.

It corresponds with the scheme of work which is

written in English.
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There are enough activities for both the teacher
and the pupils.
an example of teachers' activities as contained

in the V.S+T« teachemw’s guide is below: -

® o

(1) Je ki Zwon omo darfiko
Orisifrigif{ ofnj¢ t{ woh/m¥ a
f je ni ildé. Ki wdn‘tdn
darfko origifr{gii ego ati
nhkan mirzn ti von.méa £ je
pelud.

(2) Jé ki wén dardke otnje
tabi efo tab{ ohun j{jé miran
t{ won\férin julo. Bi ome
bal ti ddrdkp ohin ti & feran
Ko ®r9 o re si ara ogirie.
Ko 9rg bii mewri si ara Ogiri
Se aliyeé fln Zwon Qmo pé
awpn néz le ko oro ti wén
déruko silg nfpe t{to leta po.
Gbe bdodu aldgbdkf séke ki
Zwon omg'ka gbogbo 14t
Yorubé nibe. :
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(5)
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Dar{ 2won omo 14ti to leta

oo 14ti ged>4 tvon Qro

ti o ti kg si ara ogiri
Gbé tikiasd :pétii 1éta
siwfjd twon omo. Jé ki

won miz dérfiko 1éta ti ¢

n{lo 14ti gedad oro tivdvia

ni{ ara ogiri. Bi wdn D& ti

fi dériko 1étd, nfa.fi
kfadi leta pih mo ara
béodu~onf-Fdlindell titi

yéo f& di‘gro ti ¢ £4.

N\ .
Pe zwon ¢mo 1léti méa
s b N N .
¥i 18ta to grb ni are

béddu—oni~fG14nde1}
- ée

Jé ki Zwon omg £i 14t
R R '

To @ro si ori aga a won

Méa lé Kkfakiri 14ti se

NN /SN A
iranwo t1 O yg.
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(6) Dari awon omo 1Ati fi
drd to gbéléhun nipa lile
K&3ai oro mé bdodu titi ti

gbéléhan'yo £fi sfiyo.

(7) Jé ki wén £i 1éta to
gb!olénhun kékeké si oriveya a
wén. Mia lo kidldri“14ti

se iranwQ to yg.

N - .
Akiyesi: - Far_&yewo dwon Qro ti o ti
N e S
Ko awon gmo, o le Wge awon
N
nnkan wonyii.

N\

(1) Gbé tdkadé a1iworin si oke, so pé
K{ dwon omo wa k33di 9ro té ba

e N A :
awordn kéokan mu.

(2) Gbé tékidé aldwordn-ige si iwéjd
Swon omo. Jé ki wén £i k&Adi Jro to

gbé1éhun ti & bé igdé k§dkan mu.
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Mia lo kZ3di Qry tib{ goéldéhun
hti bdodu aligbeka ti a ko Ord

N

t3bi gbdléhun si 14ti ge 2yewo kika

Ywon brp hti gb6léhin t€ & i
dwon omg. ’
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(Translations of the activities mentioned above)

(1) Ask pupils to mention the kinds of
food, fruits and other edible things

which they ear at home.

(2) Let them mention the edible things
they like best, Writevthe words
mentioned on theschalk-board, until
you have abou%, ten words on the board.
Bxplain to pupils that they can write
the words ‘themselves. Hang the portable
chalk-board for pupils to revise the

letters of the alphzebet,

(3) Lead the pupils to use letters to Form
the words already learnt on the
flannel board, by picking letters from

the letter box chart.

(4) Call pupils to arrange letters to

form words on the flannel board.



(5)

(6)

(7)

Notice:

(1)

(2)

(3)
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Ask pupils to use individual letter
cards to build words on their deskse

Go round to give necessary help.

Lead pupils to use words to~build

sentences on the board.

Let them arrange short sentences

on their desks. GO0 round to help.

To revisewerds and sentences which
have been taught to pupils, the followings

could-be done: -

Hang picture chart and ask pupils

to match picture with correct words.

Hang action chart, and ask pupils to use

word cards to put appropriate sentences.

Use portable board on which previous
words and sentences are written to revise

reading with pupilss (See appendix J)
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The one week outline of activities presented
above. shows the specific steps that teachers would
follow in preparing their lesson plans. Enough
activities are also presented for the teachipg/learning
process and teachers cznnot afford to legvé pupils

unguided.

(¢) Teaching/Learning Aids

The positive effectgef“eaching/learning aicds
on pupils performance Jin’ any subjects cannot be
over~emphasized particularly at the primary school
level and more especially at the primary one level,
Children leapn better when various aids are used by
the class teacher. &s could be seen from the scheme
of work{oh.the traditional method, all the teaching aids
recudi’@gd are pictures mainly in the pupils' readers.
(See, appendix I). Whereas, the V.S.T. scheme ef work
detuired aids like letter cards, letter charts,
individual letter cards and charts, pictures from cards,
charts, portable bozrd, sentence cards, charts and

concrete objects. (See dppendix J).
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The use of individual letter cards which
children used in word formation aroused pupils' interest
and provided learning opportunity for them through play.
Children were happy to match words with givep pictures
and they were happy to supply sentences To ‘action
picturess All these contributed to tReix better
performance than that of the control group even though
the regearcher tried to provide tezching aids reguired

by the control classe

(d) Pupils' Workbook

There was.nc workbook on Alawiye Apa Kinni for

pupils' use“in'the control classess Pupils in the
control ,lasSes were to read from the chalkboard and
from €héir readers. As said earlier the primer
eneotraged chorusing of the words and sentences. If any
exercise was to be done at all, all that was expected
Was dictation from the primer.

On the other hand, Y«K.&. which is the primer for

the Ve3.Ts has a corresponding pupils' workbook (IeS.4).
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The exercises in the workbook were done concurrently

with reazding in Y.K.i. This meant regular revision of
each lesson read in the reader. The exercises which
pupils did in the I.S.A. were such that helped the
retention of the knowledge gained in rgading from the
YeKeds When children hear, they tend to forgetj; when
they see, they remember; and whem\they do, they
understand. No wonder, pupilsvin the experimental

class tend to understand the Mechanics of reading and
writing of Yorﬁbé; therefoxe¢ they performed significantly

better than thé children in the control classese.

6.2 VeS.Ts~and Entry ages of Primary One Pupils

The_ages of pupils in the experimental and control
groupswére 5, 6 and 7 years, as indicated in the major
findirgs (Tables 10a and 10b - p.l23-12h)oThere is no
significant difference in the performance of these three
categories of primary one pupils. This finding supports

Jean Piaget who has been interested in the cognitive
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development of children. In his stages of intellectual
development, Piaget has grouped children of 4-7 years
together as being in the intuitive phase. 4According to

Piaget, cuoted by Barnest, a child in that gxoup:-

esolis now able to think in term
of classes, to see rél&tionships,
to handle number concepts, but
is "intuitive" bécause he may be
unaware of his.classification:
Gradual deyeélopment .of conservation
in this otrdex: mass (age 5), weight
(age 6),/and volume (age 7)}

Piaget's explanation of conServation principle
¢ouLrd be relzted to pupils' mode of learning to become
literate in\Yorub4. Piaget explains that as adults,
we take the’conservation principle for grantedsi.fhe
amowit/ (mass) of & subtance is not changed when its
shape is changed or when it is divided into parts.

The total weight of a set of objects will remain

l. Zarnest, ReHs et al Introduction to Psychology
Fifth Edition, Harcourt Brace
Jovanovich inc. New York
Chicago san Francisco dtlanta
1971. p.63.
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the same no matter how they are packed together.

The licuids do not change volume by being moved from

a ¢ontalner of one shape to another. But for children
the attainment of these concepts is an aspéct-of
intellectual growth requiring several years. However,
according to Piaget when a child has{xegched the age
nf 5, he is able to attain the congervation principle
through maturational development—and traininge.

In the same way, we camsty that children from
age 5 will understand that the nzmes, shapes and the
sounds of Yorub4 lettér§,of the alphabet do not change
with positions. Fox example letter "a" will maintain
its shape and sound in different words as abg (plate),
2dé (crown) /ja (fish), Ilasa (wkro leaf). Letter
"o will (zetain its shape in different words as: odo
(zero), ddde (fried plantain)_iga (bottle)e In other
wordg,Vsince children at 5, 6, and 7 can think in terms
of, elasses and they can see relationships, it is possible
to lead them to read and write Yorubd by teaching them
the names and shapes of letters and the relationship

between sounds and symbolse. However, table 1lOa pd23 shows
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that the mean score for pupils in both the experimental
and control groups rise with the years. Looking at
this on the surface, we carn infer that maturity helps
learning. Taking the experimentol group as.,ciample,
we find that the mean score for pupils vho.axe 7 years
old is 73,63, that of pupils who are 6%yCzxs old is
6742 and thzat of the 5 years is 50744 This shows
that Nigeria has decided wisely whel her normal primary
school entry age is 6 yearse. (This notwithstanding, we
have the few cases of childxen entering the primary
school zt five or seven yecrse.

The experiment provided adequate training
facilities hence (thé children were zble to perform
equally well in the YmrubZ Language achievement Test
despite thehdifference in 2gese. The general inference
from thi's i€ that the common entry ages would not be 2
barrief fo pupils performance in schoolj If we apply

appropriate method; learners will perform well,
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6.3. Performance in Yorub4 and sex of Pupils

One of the objectives of this study was to
determine whether pupils' achievement would be-a
function of sex of the learners when V.5«T§ and
syllabicztion methods are used to initiete pupils to
literacy in Yorubd lznguage. The ‘result presented
earlier (Tablel p.125 tends togsupport the null
hypothesis 3, as far as the-cofitrol group is concerned
and rejects the hypothesifgya¥ far as the experimental
group is concerned. Erém tablell, we discover that with
the control group, pupils' achievement is not a function
of sex as far as\initial literacy in Yorub& among
primery one pupils is concerned, In the'experimental
group hoyeveéx, girls perform gsignificantly better than
boys i thé YorubZ Language échievement Tests. The
findiQgé from tﬁe experimental group support the

findings in some literature. For example, studies
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carried out by Stroud and Lindquist1 and Olson2 have
shown that girls perform significantly better than
boyse.

Even with the control group in the present study,
the czlculation of the mean score (See Tabile“ll)
shows a mean score of 17.47 for girls’and 1z2.32 for
boyss The mean score for girls is higher than the
mean score for boyse It is when“put under statistical
analysis that the difference béeomes insignificant.
One can assume that girls_have more natural flare for

language than boyse

1. Stroud, J.Bt and Lindquist, B.F. "Sex
differences '"Sex differences
in achievement in the
elementary and Secondary
schools."

Journal of Educational
Psychology (33) 1942,

PpP. 657.

2, OlLson, W.C. Child Development
Boston: D.C. Health and
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6o Influence of Home Background on Pupils

Achievement in Yoruba

ALnother objective of the present studywwas to
find out how much the home background coiild. 'influence
pupils performance in Yorubd when taught through the
PyS.M., and the V.S.T. The result OF, ¥ study cerried
out by Adelusil showed that many, aspects of Home and
School Environment influence ‘E2nglish language
achievement 2t statistically/ significant level.

Home Environment has dreater weight on English achieve=
ment than all othef jvarizbles. Such a result supports
nztural expectation that children, whose parents are
literate and“who have educational facilities provided
for them_at home, would perform significantly better

in sch6gl“*education than children from the opposite

homé/envizonments Family size could alsc influence

1. Adelusi, I.0. Home and School Environments
and Achievement in English as

a Second Languages ,M. Phil
Dessertation submitted to the
Department of Teacher Education,
University of Ibadan. 1980,
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school performance. This is because children fron
smell-size families are likely to receive adequate
attention from parents than children from large-size
families.

In the present research, children in the control
group from literate home-background performed bettex
than children from illiterate home~background as can
be seen from Table 12 which shows & mean score of
22.61 for the children from literate homes and a
mean score of 12.07 for children for illiterate homese.
The performance is sighificantly better when put to
statistical computationr ©f . t. test of significancz,
The t value is 213 and this is significant at puvint
0.05 level of-confidence.

However, children in the experimental group
from litexate home~backgrounds exhibit no significant
diffofenice in the YorubZ Language achievement test.
Table 12 shows 2 mean score of 68,00 for children who
come from literate homesbackgrounds and a mean score
of 63.35 for children from illiterate home backgrounds.

On the surface, pupils from literate homes perform
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better than pupils from illiterate homes. When tie
mean scores are statistically analysed, the result is a
non-significant value of 0,78 at 0,05 level of
confidence.

The explanation one can give as regaxds these
findings are two~folds. Firstly, theschildren were
new entrants into school environment.“ They were
enthusiastic to gain from schoold..learning. Yortib4
is their mother tOngue, so listening and speaking at
the infant level was not their problems All they
needed to be able te réad)and write Yorubd were the
stimulating classro@mw environment and the use of
adequate method zhd /meaningful textse. Thase egsentials
of initial cléssroom learning were offered through the
verbal symbolishing technique, The technigue involved
the kind of activities that children from literate and
illitexate home-backgrounds were placed on equal footing
foxrNlearning to read and write Yorub&. The photographs
below show one experimental class énring a class

period.






163.

Secondly, most literate parents are pre-occupied

with self development that they hardly get any time
for their children's total educationl at home._ Such
self and generzl home development include lafge—scale
business and petty trazding spart from regualar civil
service appointments. Again, some parénts engage in
self academic development that education of their
children has to suffer for it. After discovering the
non-significant difference ip~the performance of the
two groups, the present reséarcher went to conduct
a casual dialngue with @ 'few literate parents. The
reseaxrcher tried to £ihd out the nature of the parents'
regular jebs, their hobbies and their social
attachmentse.

Five parents (3 females, 2 males) were interviewed.
It was not.a structured interview. Two of the female
parents were tecchers and one was a nurses One of the

male, parents was a civil servant and the other one was

1. Total education includes the non-formalj;
informal and formal education. The parents
have the greatest cpportunity to provide the
informal education.
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teacher. One female parent had a shop where she

M

used to sell drinks. She used to go to the shop with
her children after lunch dzily. She asked the children
to revise their school work in the shop. We, could

guess the thoroughness of studying in/zrinking bars

The second female teacher has a big ghep where she used
to sell materials like lace, silk, baby and adult
ready-made dresses, dressing bads, shoes and cosnectics.
She used to sell faneiful mat@&rdals which attracted
many working women to her shop everytime, She travelled
to Lagos and Ibadan almost every Satuxrday to buy things.
Until the military/govérnment closed the Nigeria
borders, she vigited Coutonu for business purposes at
least once in & month. The present researcher visited
her shop about three times and discovered that there was
no vway,.by which adequate attention could be paid to

the tetal education of her children. The third parent
who \was & nurse told the researcher that ghe used to
skeep any time she was not on afternoon duty. Besides,
she did not have the patience of teaching small

children. 4t the time of this work, the male teacher
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parent was teaching at a village about twenty-seven
kilometres from Dyd town where he was livinge Getting
transport to and from the village was not an easy
affair. Therefore,; he used to be too tired fo-have
time for the children after returning fxoem(the day's
workes

The civil serxvant parent complained that his
children were zlways afraid any time he wanted to
talk about school affairs with| theme This man was
ignorant of the fact that|smell children may be tired
physically and mentally“at the end of the school day
and may not want tovdiscuss school work at home.
It requires careful’ planning to stimulate pupils!
interest in/studying at home after school hourss|

One (canvconclude from the casual dialogue with the
parents that many parents today appear to be failing
in their duties of giving home education to their
children. They are ignorant c¢f the fact that the
intellectual development of any human being has its
primary achievement in the individual's early yezrss

Theodore énderson, quoting Benjamin Se Bloom, says;
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ese in terms of intelligence measured
at the age 17, at least 20% is develo-
ped by age 1, 50% by age 8 and 92% by

age 130ee o

Afglayan®, writing on Problems, Principles and
Prospects of Mother Tongue Educaztion\dn africa, gquotes

Burton L., White when he saysi-

Since it is the case that individual
development takes/place so early in
the life of_.an/individual, undoudtedly,
the full edicitional maturity of an
African/must be closely related to

his immediate environment and be
dependént on the use of his own mother
tongue.

1., Anddrson, "The Bilingual Child's Right to Read
in O'Brien, R«J. (ed) Georgetown
ress P No 12,
Washington.D.C., 1976, ppy 69-70.

2, «folayan; A. "Problems, Principles and frospects
nf Mother Tongue Education in
Africa’’, paper presented at
University of Ifg, pe.l2.
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Instead of literate parents to ensure that
children make the best of the available opportunitics,
which they have at heme, most of them are pre-—Qccupied
witlh how to acquire wealth. In essence, thé-kiteracy
educction of their children is left at sthe(morcy of
the school programme alcnee We are thexéfore not
surprised that pupils £3Om litcrete homes could not
perform significantly better ifireading and writing of
Yoruba than children from iZ3iterate homes. However,
as proved by the present sPudy, if the school provides
stimul-ting classroem‘chyironment, ~nd adequate
technicuz and textsgy 211 the learncrs will perform

well, no mattex, which homes they come frome
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6.5. Reclationship &nong the Sub~tests of the APOYTA

The sub=tasts of the APOYTIL are:-

Sub-test I - Achievement An recognition

and writin@g-of the

alphabet se.

Sub~test II - Achidyensient in Formation
of wPfds by letterx
cembinztion.

Sub-test IIIX ~, (Achievement in recognition

»f wordse

Sub-test IV - dichievenment in reading,

Sub-test..V -~ achievement in writinge.

Tables 13"and 14 show that ability to recognise

and writg€ detters of the alphabet correlates positively
with ,dedTity ton form, read, and write words. 4ability
to gombine letters tc form words correlates positively
with ability to recagnise, read, and write simple werds
and_sentences. ability to recognise words corresponds
positively with ability to read and write. @&bility <o

read corresponds positively with ability to writc.
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It is interesting to note that once primary
school children who are spezkers of Yorubi longucge
understand the art of letter combination in fm@@'ng
woxrdsy reading and writing ability is achieQ:‘

This finding supports the fzct th-t Yoru V’g one of

the Africzn languages which ~ppears er to xrcad
than modern European languages. isNIs not to suggest
that African languages are by eans grammaticz1ly,
morphologically, lexically or%mantically simpler
than Buropean langu:zgese. cry, it is being suggested
thot two reasons conn with orthography account for
the comparative si Aty of African languages in

respect of readi@v cessese

First, erally, there is greater correspondence
between th\ thegraphy and the sounds of an A4frican
langua %n there is f'ound in a Buropean languagc.
Let ;Q;,r example, examine chaptex four in Y.K...

Q\Arimer designed for the present project.

‘<:§E Bxbé WA1lé ra ago i1é Ywé £idn Wi1é:
Iyd Wilé ra bité il Ywé £dn Wi1d

Té1d mé WALE rén gokotd 2ti gwh ile
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N _# 7\ /7 e
iwe nia doadaze

Abfird memé WAlE re kaba fun DEBESLL

Kzbz nf3 dara pﬁpb. A
Boola ni abdro WAlé. Q‘
w314 hti BéG1LL £érin arn 2 wonpupo.

In the zbove passage as in ar@taten YorubZ

today, the orthogrephy is lzxrge onemic. There is
only one significant sound tha s two ways of

representation in the ortil th and that is because
the sound has two aloph% variants used in the
language. These ar /5/3/ represented by "an" z2and
"on'". Consequent@ nce & child can associzte each
symbol with i corresponding sound, he can begin to
read Yorﬁbé\&hanically.

On @ather hend, if we examine the Bnglish

we will £ind the inconsistency that exists
English letters and sounds znd vice~versace.

b
é exampje, let us examine =z sound /i/ and a letter

O
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[is/ = Tee" in seee
. Nt in be.
= TMea" in sCae
= Nai® in seize
& neyil in kev
= et in Eie'ce
s nin in achine
=  Moe" in foetus and
= Ueot in peJple

The szme sound has beén/mepresented by diffcrent
letters or letter ZQombinztions in different words as

85€9n ~hovee

tan = Jel/ in late
= / a» / in about
= /Joe/ in nan
= Jeof in nany
= /Q/ in went
= Jaz/ in father and

= [P/ in all,
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The same letter has been given different sounds ia
different words as seen abovey

Secondlyé'ﬂfrican languages have vexy young znd
short orthographic znd literary traditions 4n
comparison with Z2uropean longuages. Hepeey it is
ezsier to undertazke spelling reforms dp~then fer “he
purpose of teaching reading more e¥fegctively.
YorubZ is one of the first indigenous African languages
to be reduced into writing.,JWout two decades ~go,
scholars bzgaa to protest{egainst the non-phonemic
nzture of its orthography)which was then by far more
phonenic than thet @F 2nglishe In spite of strong
rpposition from dutHors =nd publishers of Yorubd books,
e revised orjgHography of the language hes now.been
accepted. . {n comparison we C?E look &t the fruitless
effortyd at*“getting a spelling reform of Englisn. The
compayctively longer znd older literary tracitions in
the Bnglich language will meke the success of z reform
§0 difficult and expensive that no government would

undertake it,.
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As mentioned e~rlier in this work, the Europezns
are ~lso awnre of the fact thrt spelling irreqularity
causes rending difficulty. This led to the creation
of Initial Teaching Alphabet (IL.T.A.) andlioxld Initial
Te-ching Alphabete (WeXeTed o) -3

The reformed alphzbet wos to«D€ Msed fer initial
literacy zlone. Whereas, the Yorubd/reformed spelling
is to be used for the totality of literacy education.
Perheps this is why the experimbents on I.Ted. and
WeIlsTeiie mentioned ezrliew Hove got no off—spriné.

The simpler orthdgraphy mzkes it easier to
master reading and-Mriting in YorubZ than in 2 mocern
Buropean language hence reading Iéadiness materizls
should be méxe effective because they conh be more
consistently useds Besides, the actual reading
process(can easily be based on & more rational principle
by usifig combination of phonic and look, pick and
arxrenge approache This is what has happebed in the
VeS.Ts experimented in this projecte. Pupils were ~ble

to recognise the letters of the alphabete They could
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pick =2nd arrange the correct ones needed to symbolise
what they wanted to smye This positively influenced

their ability to re~d and write on their owne

6.6 Primary One Teachers' Comménts’ and Feelings

zbout Pupils Performence in/Yorubd and the

Current Primer and Methdd of Teaching Initial

Literacy in Yorubé,

«s mentioned eaxlier, the regular teachers are
awere that pupilg Gehnot rezd and write simple Yorubd
2t the end of their first year in school. One would
even expect &@ll of them to suggest provision of more
teaching/Tesrning aids beczuse the present researcher
cbsefved, while going round most of the primary schoolg,
that\no teaching/learning aid was provided for the
infant classes at all.

Teachers who suggest & change in the current
approach are 35.41% while those who suggest a change

in the current brimer (Alawiye) are 56.25% of the
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sampl}e used. From these percentages, the present
writer observe that the regular teachers are not
awore that the primer determines the mode of teaching
currently. They fail to acknowledge the foet that
they are not fcllowing any specific metheod of
teaching the young children « Since fhé~current primer
encourages rote learning by mere rdeadifig of pictures
as shewn in Table 8, the teachexs feel the need for a
change in the primere. If thewtecchers have adeguate
knowledge of the method of teaching, those who say
there should be a chzpge @n the primer should also
suggest a change ip thHe mode.

The specific\inforence from the teachers!
responses is_that they support the researcher's
opinion in feeling the need for a better approach to
the teacHing of initial literacy in Yorubd. The
Y.K/us end the V.S.T. experimented in this study
aZppe-xr to be better than the Alawiye and its syllabi-
cetion method of teaching initiel literacy in YorubZ.
The result represented in tzbles one to five is a
testimony tc the potency of V.3.T. in leading primary

. - \
one pupils to read and write Yorubd.
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CHLPTER SEVEN

CONCLUSI(N

7.1. Implicoation eof Findings:

The primaxry purpose of ascertaifing the effect
of verbal symbolising techniqgue on primary one pupils!
ability to read and write Yorubé-is to find the means
nf enhancing achievenent in Yorubd =t the infant one
stages The positive achievemenf at this stage will
ensure permanent literady in Yorub& language at the
end of the first cycle of education ie.ee the primcxy
schoole. Tt is also supposed that adequate knowlecge
of Yorubé& widl Wnfluence achievement in BEnglish which
is theilanguage of instruction irom the upper primary
level ©f-education. Consequently; achievement in
othe¥ gurriculnr subjects would be emhznced, thus
dimproving pupils performence in education in its
totality., The findings of this study have far-
reaching implications for 2ll concerned with the

financing’administration and consumption of education.,
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These zre the governments, educztlonzal administrators,

lezrners, teachers and parents,

7.l.sl. Implication for the Governments

Though the various governments, 2t Federal r.nd
stote levels spend = considersble pareentzge of their
annu~l expenditure con educationj there is need to
sponger pedagogicsl researched-~that would focus on
cuantitative znd quelitntive school input. Specific
teaching techniques tHa#, ere relzted to achievement
in languages and ofher‘curricular subjects at the
primary school level need be encouraged and sponsored
since the primery level is regarded as the key to
the success dr failure c¢f the whole education
systens

Wer could rightly state that physicel impedinments
dn-the context of learning could hinder achievement
in zny curricular subject ot any level of education
systemes The present study reveals that many of our
primary school premises and classroom tend to depict
good picture of intellectually and culturally unstimu-

lating learning context. Since the cbsence of certain
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physical facilities and resources can limit what
any teacher can do, it behoves the government to
assume a2 new and better definition cof 'a classroon'.
A mere shed or -four walls empty of adequate/ furniture
and learning aids does not constitute a elassroome.
Government should direct its attention to the
provision of high quality of human cnd material
resources in cur foundation sechoels. Government should
aim at providing classrooms, thot would enhance lecrning
of YorubZ language. Thé-situation whereby chalk and
duster are hardly aveilzble for the teacher's use
should come to an{end. The current situation where-
by teachers of infont classes see; hold and utilise
cardboards only at the grade II teacher training
college must be locked into.

If “language is a means of self expression :.nd
ceimtinicstion, the means by which we express our
oyl thoughts, ideas and feelings and by whidh we
receive those of other people, opportunities muct
be given for pupils' development in listening , speaking,

reading end writing skills. To achieve the above,
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our governments should ensure ample provision of
suitable materials, paper, paint, czrdboards and
storage places for mrterizls and tools and 2ppératus
in our infant classroomnse

We contend that it is high time_oUr governments
put a stop to glorifying in the 'number game' which
has completely suppressed the need to consider the
cuslity and cppropriateness ©f.the educctional facili-
ties provided by them. Out governments have always
swept many unpalatable details of our education system
under the cnrpet of peércentage increase in number of
schools, increzge’in enr 0 lment and in the amount, of

money voted for education etce.
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7e2« Implication For Educational Administrators

Mo discussion of fundamental issues in éducation
can exclude the educational administrators gince
they cre the agencies of government for the.formule-
tion -nd execution of educationzl policies. The
present writer observes that our ministry of
educ-tion in Qyd St-te does not ‘catér sufficiently for
the teaching and learning of Yerubf language which is
the mother tongue »f the majority of lesrners in the
sta{e. This observatioh, was first made by the present
writer when she visited Qyo State Ministry of Education
cn august 11, 1981y “to find out whether our ministry
had anything for the teaching of Yorubf languagee.
The chief éxecutive in charge of language curriculum
then told"her that the ministry was yet to plan for
prcvdsion of equipments or anything tc promote the
teaching and learning of Yorubae. The promise mzde by
the Officer of the ministry was that the ministry -mould
support any effort put forth by the Yorubf Studies

Association of Nigeria. The Associaztion, on its ovm
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part, focuses its attention un the teaching and
lesxning of Yorub4 at the second; ry school level.
For inst:-nce, the associztion under the auspices of
Nigeria Zducztion Resecrch Council publighed in 1982
thee dppreved National Curriculum on Yoribd Languige
for Junior Secondary Schooll. At preseﬁf, the
curriculunm is to be used in the\first three years of
the Secondary school educatiome’ Even, individual
effort was geared towarxds \the secondary school. For
instance; Abiri publighed in 1982 a book titled
Learning ~nd Teaching Yorubd in Post Primary

Institutiunszo

1. NERC: “Korikdlédmu T A fowo si £in 1415 18r{
Ede Yerubd Ni I18-Eké Sékéndirl 91écin
Méta Akdk$ nd N2ijfrid. (épproved

National Curriculum on Yorubé Languige
For Junior Secondary) 1982.

2, Abiri, J.0.0. Learning and Teaching Yorubd in

Post Primery Institutions”

Macmillen Nigerian Publishers
Ltd. Lagoa. 1982.
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The present study is a pointer to the responsibi-

lity of the ministry of education in

- creating a section for the teaching™and
learning of YorubZ within the landuage
curriculun section of the mihistry.

~ developing curriculum for Yoruba at

all levels of educationj

- providing well trainec' teachers for the

primary schools.

The Yorubd langudge section should provide
necessary equipmefté fcxr the tezching znd learning
of the languages At should also supervise, =zdequately,
the teaching znd learning of the lenguage in our
schools,

Curficulum for Yorub4 must be developed =t bcth
thé primary and teacher fraining levels. This is
necesszry because the present researcher in cnother

1
study” observes that the present Grade II Ynrubé

l. 4delodun, Re.Be. Materials and Strategies for
Teaching Yorub& in Grade II
Colleges in Oyo State.
I{.ED. PIO .e Su. -tt th
Faculty o% ﬁguca%?%n,cehggersgty
of Ibadan, 1981,




183.

syllabus is over-loadeds It is her feeling that
since there are gpportunities for the Grade I1I
tezchers to learn some cf the items now included in
their syllabus in depth at the collages of Bducation
anc Universities sgme items could De deleted to give
adecuate attention to language skill§g &nd padagogical
items which chould include practical ,analysis of the
mejor primers used by the primaxy schools.

The ministry also coul@dsassign, to our experts
in the institutions of higher learning, the writing
of approprizate text bedks for the teachers' programme.
#lso, through the Upiversities' Institute of Educ:.tion,
workshops and seminars could be organised where Yorubd
experts could put heads together on all aspects of the

languages~ It must be realised that:-

Unless the primary School teacher is
well equipped, the foundztion of
education will be weck and the
conseguent layers of education are

in peril of instability znd unfunction-

alisml.

1. «&delpdun, R.E. Ibid.
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Therefore, the situation whereby untXained tezchars
are zllowed to teach at the primary schools call

for a. second though. t is highly remarkable| thct
troined teachers are put in primzry one clgeses of
our primcxry schools. This is not enougn. Constant
inspection of the infant closszas neéds to be done so
that well-cualified and good przetising teachers can
be in charge of our primcry ofg—elzsses. axrangenent
chould be macde waereby the™dinrfant teachers will attend
holiday courses on the péd@egogy of mzjor curriculer
subjects such as Yorﬁﬁé, Bnglish and Science.

The 2ducztiondl adninistraztors must also be
thoroughly conversant with up-to-cdate research
findings od the teaching and lazrning of Yoruni
lenguages “Sush knowledge z2nd acquaintance would
defidiftely form a basis for sound znd informed
ddc¥gion meking on mother tongue education a2t all
levels of instruction. To be very specific, particular
series of primer have been in use for teaciing Yorudd
in our primeoxy schools foxr more than four decades now.

Teachers and parents have continually grumbled that
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primary scnool products are not useful to their parents
and to themselves as far as literacy in their first
language is concernede One feels that the pedple's
complaints are cudte valid and efforts should be mzde
to find solutions to the problem. Thelresult of an
empirical investigation like the present one is likely
to shed some light on how to obtainvsolution to sone

of the problems. Even if thexe ‘are no complaints from
any quarters, it is necessary that curriculum developers
improve upon the text books and methods that have been
in use for about forty\yezrse. The result of this study
has suggested the"meed for a novel primer for teaching
initial literacy in Yorﬁbé; the after effect of wihich
m-y lead td ‘the production of new and better primer
series fox"jteaching Yorub4 throughout the primary
schogl'level, The educational zdministrators should
cooperate with others who are concerned with curriculum
development particularly teachers, in developing the
curriculum for our primary school, most especially the

infant classes,.
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7¢1le3. Implication For Learners and Teachers

It would not be out of place to remind primary
school teachers of the great responsibility they
bear in national development because of | their role
in laying the educational foundatione. Particularly,
the infant teachers' attitudes to ‘the young learners,
his subjects, his expertisc, selection and organiza-
tion of teaching materials, pxovision of stimulating
teaching context, his degrec of dedication and
innévativancss, even/his temperament, could dctermine
his students' achicvement in Yorub4 and other
curricular subjectse In the preécnt cxperiment,
the verbal .symbolising techniquce demanded that the
teachersimrintained positive attitudes towards 211
that arc mentioned abovece The result was the better
performonce exhibited by the experinental subjectse.

The present tcechnique could meet the demand
for inculcating the skills of learning=to=lcarn in
pupilse. The major thrust of thc methodology of

inculcating learning-to-lcarn skills in the indivicdual
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learner involves the development of certain traits
and habits such as curiousity, creativity and logical
thinking. For instance, once a child understands

the concept of combining letters to form words, his
curiosity in forming several words is arouscds. The
curiosity will be maintained and utilised to reading
and vriting of words and sentences and cventually
develops into good reading and.yriting habits in
lecarncrse.

Formation of gcod reading habits at the initial
stage will help pupils /throughout primary school
education.s It wild,also help the learners to develop
good reading habits when they grow upe Such primary
school lesvers who further their cducation will find
reading easy and enjoyable ~t any higher level of
ecucations Those who do not have the opportunity to
proczesd to secondary ceducation will also utilisce their
go0?. rcading habits in reading ncwspapers, simple
readers anc any information textse By this, they will
become knowledgeable adult members of their socicticse.

If we want Nigerian society to be composed of

knowlzecdgeable adult citizens,; we need to staxt
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preparing them from the infant one stage of the
primary ccducations We want to agrec with Obanya

who sayss:=

Preparing today's school children

for acult learning would also “involvce
our paying greater attention-to
language teachinge. To devélop sclf-
expression in the inddivicual learncr,
we would have to cnsure his competence
in his nost socially uscful languagcesy
In most casesy,/this will be the
learner's mother’ tongue anc Englishe.
These wilk also be languages for which

11.

good reading habits will be developecd

Againg; the whole programme and the whole set of
teaching matexrials in the present project arc built
around a theme of interest to the childrens From
the bagic.writing of words, the learners were taucht
wordssof personal importance cege the writing of
thedr names, their parents' and theix rxelations' nemes,

the names for their food and play itcems ctce The

1. Obanya, Pedel. "Preparing The School Child
For Acult Lecarning'". Peper
delicvered at the Institute
of Bducation, University of
Ibacan, Ibacdan, 1981l. pe6e
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project also caters for imparting essential reacing
skills which will help pupils tc pass from learning
to read, to reading to learn. This is sO because
the instructional reading materials provided dre

. . . 1
four types which according to Singh™ arcie

(1) a well-constructed text which “arduses anc

satisfies a real concern of “tht readers;

(2) What the instructor himself writes for the
lecarnersy, mostly on thé blackboard for the

learners to read;

(3) letter, word 'en' phrase, flash cards to which
the leamner™ may be exposed by the instructor
to quicken their recognition of words and
phrascs;

(4) a,workbook vwhich is primaxily meant for
writing answers to guestions, but which also

serves indirectly as a fornm of reading material, .

l. Singh, S Learning to reacd and reading to lcarn

an approach to a system of literacy
dnstruction. Hulton Educational
Publications Ltd, in cooperaticn with
the HiLM Tchror, 1976, pe37e.
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This stucdy hypothesisec that age and home
background would not have any significant influence
on pupils' ~chicvement in YorubA. The null
hypotheses are acceptect as the results have showvn

(Table 2 and 4).

Ve can then say that, the effectivehess with
which a child learns YorubZ in the clasgsroom will not
depend entirely upon his range or depth of abilities,
but also upon the aims his tcacher has and the
techniques acdopted by the f£eacher to achicve these
aims. What appears as _th& emerging cognitive structure
of the chilcd : is thus ag’ much determined by such
factors as teachdfig method as by innate endowment.

In the present study, Ve.S.T. gives pupils
a great deal of freedom to experiment with wordse.
For instaricg, while the children were hearing anc
using woOxds, the teachers macde sure that they wera
seting the printed words in a variety of ways at
& Icvel th:ot they would understand and appreciates
«igain, cnough indivicduzl letter cards were provided

for pupils to try their hands in formation of various



191.

wordse Some of them cven learnt to write before

they reacd since their interest in worcds was arouscd
and sustainedes Once a child's interest in worils is
aroused in this way, he will go on adding $C)his
experience of writing words indefinitely.'\/The
approach scems to be guite natural amd children will
grow to realise the need for reading ‘and will need
very little encouragement fromethis time onwaxds in
concentrating on mastcry of.thé skills of rcading and
writing. Morcover, the study is a pointer to the
fact that teachers can’dmprovisc many teaching/
learning aids Matefifls for domestic play situations
arc easily obtainable and inexpensive to use cege

the empty packets of sugar uscc in the present

study. Teachers must alvays find the means of
providing.cducational aidls which will increase pupil's
intérést and enrich their corprchension of what they
are taught. Teachers and learners must work together
to improve the present situation of teaching and

learning in our primary schools. We agree thats=



192,

ess the test of an institution is not.
whether it is improving and expanding,
although- eertaintly such 2 test is
relevant, but whether it is acequate
to the nccds of the present ancd of
foreseeable futurce It would scem that
for the present, our ccducational
institutions fail the test}

The language rcport quoted above sghows that our
primary schools are improving @n.terms of increasc
in enrolment of pupils alone, ) Increase in enrolment
is not kad, but it is bad.to realizec that the
lecarning opportunities available for these childzen
are nceither adequdte)to their present nor their

future nzaedse

1. Natdodnal Secondecxy Ecducation Curriculum
Workshop 9th=23rcd Scptember, 1973.
Report of the Language Group. Federal

Ministry of Information, Printing Division,
Lagosy, 1970, p.8.
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7ela4s Implication For Parcnts

The revelation of some parents' failure in the
present study implices that parents should be repinded
of their contributions to the literate educzfion of
their children. While the School should maksér effort
to give special help to learners from poor or illite-
ratc home background, literate parents, should ensurc
that their chilcren exhibit the _influence of xlitcrzte
homes in their performancese It™would be somewhat
shaneful if children from literate homes who are not
specially handicappec still' present cdifficulties to
teachers like their counterparts from illiterate
homese The mark ¢f home cnvironment should reflect
in lecarncers' aehicvement in school. Heacd teachers
and class tdgchers must keep reminding the paxents
of their“roles in the education of their chilcdren.
This eould be done during parcnts! teachers association
moetings.

“another way by which parents have to contribute
to the school ccucation of learncrs is by providing

money or matcerdzlse Nowy that it has been realisca
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that our government cannot give enough money %o buy
all the necessary teaching/learning aids{in.the
school, parents will have to render findneial
assistance, They should be ready .to‘edHntribute
money which can be used to buy gufficient aids for
the teachers' effective teacHing' and pupils positive
learning. Parents should.a¥so spend money to equip
their homess to ensure that children can also learn
at home, < The situgtion whereby parents spend all
the money they h&ve on social amenities and use all
their times on\social and monetary engagements
should be eafitioned, Parents must always remember that

"Charity “begins at home',
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742, Limitations of the Study

The common belief is that there is no perfection
in humanity., Even the Yoruba whose language &'ﬁ:he
focus of the present study would proverbialQ-e
"Ki { dara, k6 ma ku si bi kan", i.e, tter
how good something is, it will have % weakness,
The present study is not an excepv\y. It has
limitations in terms of method@r, gnstrumentation

and application. I‘horndik said:-:-

The observatio a limited sample

of individusl ' Wehaviours observed

during a ‘limited period of time

cannot bhighly dependable

repre tation of what the behaviour
posed to representz'

This S@Qas used a very small percentage of a

jso)el ¥on as “sample, The small sample 1s even

0%. Thorndike, RsL, "The concepts of over and under

achievement"

Columbia University Press,
New York, 1963,
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limited to one place, There are five Yorlba speaking
states in Nigeria, They are Qy¢, Ogun, Ohdd, Lagos
and Kwara., Bach of these states also haé‘specific
areas of different dislects, For instance i

State alone, we have various dialects like 13,
Ife, Qyd and Onkd., The study could havé&%sedAsémples
from all the dialectal areas in all f;é;zorﬁbé
speaking states of Iigcria, More ;}K,the study
could have been a kind of fiel eriment that can
Cover a relatively longer e@d of time, The
limitation of resources §E:;me has forced the
investigator to use Esé;}n from only one dialectal
area of only one YQ:Bpa speaking states The same
limitation has-aieo forced the researcher to a kind
of laborato &perimcnt.

The <§Eg;ed instruments could have been more
valid %/reliablc if they had been tried several
yve )Q: Although they received the criticisms and
‘sgzments from experts nentioned earlier in this
study, the fact that the present researcher could
not afford to try them for several years seis somc

limitation to the instruments.
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Application of the findings is limited to

she curricular subject i.e. Yoruba, The findings
could have been more generalisaﬁle if it is certain
that the technique could be applied to other @ﬁgcrian
languages. BecaUse of the noticeable limitations
mentioned above, we would like to make{stggestions

for further reasarch, in the paragraph/to follow,

7e 3« Suggestion For Furthér Researceh

Though Nigeriayis one country with a national
policy on educatﬂon? the implementation of the
language element of the policy can be interpreted
in consonanee Wwith cach linguistic environment,

ThesTfindings of the present study have shown
that @b jects who were taught initial literacy in
Yorlbé through the Vo8,T, performed significantly
better in Yoriba language achievement test than in

subjects who werc taught through the traditional
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P, S. M, This study was carried out in only one
linguistic environment, i.e, it was carried out on
only one Nigerian language. We would therefore
suggest further investigation into the pedagogy'of
other Nigerian languages. This will takeega®e of
other linguistic environments and findings would
then be of wider application,

Qyo State is even only one lingtisti¢ cnviron-
ment among the Yoruba speaking-sbates in Nigerisa,
We cannot yet determine whether the same result 7ill
be obtained when the VgSLIN 1s used to teach primary
one pupils in other/Yortbi speaking states of
Nigeria, We woulld s3i11 suggest a replica of the
present study.in Ogun, Ondo, Lagos and part of Kiara
States of Nigeéria, Again, the study used samples in
only oneytown in Qyo State, We would suggest theot
the gresent technique is further experimented in
othiers towns in Qy¢ State. It could even be
eXperimented with other pupils from schools in other

local government areca of Qy¢ Zone,
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Moreover, therec is no conclusive evidence on
some of the variagblcs investigated in the present
study., For instance, it was found out from the
present study that performance was a functioy 6f sex
with the experimental group but it was 38t \so with
the control group. IThc home-background Yinfluenced
performance of subjects in the control group but it
did not influence the performance of subjects in the
experimental group. A dvpldication of the study
using a wider sample is thusS“«ery necessary,

The present study W6 carried out within twelve
weeks. An investigabion carried out over a longer
period would yiéld more valid results, We would
therefore suggest a longitudinal study, using thc
present teehnique to find out whether the obtained
resul¥s,will be consistent, A follow up of pupils
who=w&re involved in the present study would also

fieah a positive invcestigation,
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The results of the present study have shown
the need for a planned Teacher Education programre,
in respect of the pedagogy of languages, particulcrly
mother tongucs, The findings have also sh@.thc need
for curriculum developcrs to carry out %Zrch
programmes in respect of text-books opment

particularly in thc arca of mothen t ue education,
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APPENDIX Al

DEPAIYMENT OF TE{ACHER EDUCATION UNIVERSITY OF IDADAN

RESEARCH PROJECT

TEACHER OPINICN QUESTICNNAIRE CN INITIATING

PRIMARY ONE PUPILS TQ LITERACY IN YCRUDBA

The result of the project is expceeted to contribute
to better pupils performance in reading and writing
Yoruba at the Primary school level, Particularly
at the end of first year of primery educction, pupils
are expected to be able to read and write Yoruba words
abd expressionse. Thusy; we should appreciate your
giwing us necessarw and adeguate informztion in the

space provided below.

NOTE: Please write x in the appropriate boxes.
Write no of years in the zppropriste boxes
where figures are requested.

(1) Name of SChOOl LR e R R )

PO PR B PO LRNONOPNITRRIRRTIRR RNt OR S

(2) Sex (l) Male R N R R D

(2) Female L N X N N A I t——-7
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(3) Age (no of years) eevsocossesncnceseeene L. ;

(4) Highest Qualification scecscsssccasons

(1) 0ld Standard 8ix Certificatceess

(2) Secondary Modern School
Certifica.te eeeccccavennibonee

(m S. 75 R N B N N B B L B B B N L L

(4) School Certificate seessesccsense

(5) School Certificate Failed + II
years Teachex . Praiuning. . ..
GXDeIience. Sesesesecsnansecen

(6) School Cértificate Passed + 1

year teacher Trainning

CXPEricNCe essessssssscsensans
(7) / Teaghers'! Grade III ecevescanss
(8), Teacheys' Grzde II eseesssscese
(9) Tecachers' Gracde I esecvcevcccsee

(5) Years of experience in teaching at

Primary School level (No of years)ess

(6) Years of experience ift teaching

1 0aunn oo m

primary one pupils eever e scanasassase s



(7)

(8)
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What types of teaching aids, as provided
or encouraged by the school, do you use
tc teach your pupils to read and write
Yorubza well.
(1) Caxds eeceessncsesessensscavbnestcannse
(2) StripsS cesesscssscsssccssnostscssccnse

(3) ChartS secesecscesssctcssossscscancasn
(4) Chalk DO2rc eesscsesecsesesascsnsssnen
(5) Portazble DoOard evwssesecsssscsssscscces
(6) Flannel graph eecsesssssssssssassncccscs
(7) BOOKS seescsccsscescsccscsssncnssnsnas
(8) PiCtUresS secessisscssscessssssssavsano

(9) Concrete ObjeCtsS ceeesvsscssevcsenscsen

(10) All Of thCSC ceesecvescscescscceccscons

Laauaegioe

(11) None of these ehnanecscssssnsrccsonsenes

(12) Others (SpeCifY) “essccreonsscsnnacenno / /

What types of classroom are you using?
(1) Shed made of Palm lea.f secacnssensese

(2\ made of iron sheet ®ocececsesnencevacas

100

{3) Walled and well ventilated classroOma..



(9)

(10)

Which type of seats are used by your ..

216‘

pupils?

(1)
(2)
(3)
(4)
(s)

Dual scatl evevecessscccescsoses

Single seat P R N
TIi})Ple SCAT escscccensancaonvns

Long sCaAtl esevsccecerocceccnssnene

No sezt R R e R R

From your experience with the method

and primer used to @dntxoduce

beginners to reading and writing of

Yoruboe How £ar, have you succeeded

in getting your pup#ls to be able to

read and write Yoruba at the end of

theiy first year.of primary ecducation

()

(2)

(3)

Most of the pupils can read and

Write R NN
Few of the pupils can read and

write R I N N S

Some of the pupils can reacd and

Wite R N A N Y

1o

i
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(4) Many of them can read and writcCeees / 7 i

(5) None of them can read anc writCeses / /

(11) What would you say about thosc who can
read Yorubd at the cend of primary once

(1) They reacd with the help of picture
only evscsesncenvcesvcevscnvoniae [/ /

(2) They can read and recognise. actual

worcds from their PrimerSeevesscces / /

(3) They can reac Yorub4 Printed in
various sources Outside their

primersq S0e0BeEPReRRERRRERRORBSRRR ‘ /

(4) They Can swrite down corrcctly simple

sentences) read without looking at

any DOOKSe evseseostcecncsonsccssnce ‘ ;

(12) What woulc you like to suggest foxr pupils
bétter performance in recading and
writing of simple Yoruba words and
expressions at the cnd of primary once
(1) Continuecd usage of the current

Yorubd primer (4laviye) i) in

tecaching beginners to read and



(1)

(2)

(3)

(4)

(5)

(6)

(7)
(8)

220
Continucd usage of the current Yorubd

primer (s\lawiye)i.) in teaching beginners

~N

- N s
to reacd and write Yoruba. yogo-.oooooo-oooo/

Continued usage of the current picture/
worcd/sentence reading approach in initias
ting young learners to literacy in Yorubd

.
e ——
P9 C U OO POPEREOROE e PO TReERNCCLe Nt PP, ‘ /

& change in the current approach to
initiating young learncrs to-literacy in

YOI;lbzi L.anguage. L O I A I TR A A

A change in the currcemt Yorub4 primer

I

being usec in primary I R N R S

An improvement in the provision of

teaching ‘aid facilities for teaching

|

initial “literacy in Yoruba LanguagCessess

4An improvement in the condition of
classroom anc 8eats used by primary onc

pupilse........o.......‘........... seesne

All of 'theSOQ LR R R R A

100

None of these L R N R I



221,

APPENDIX AZ

DE- REMENT OF TEACHER EDUCATON UNIVERSITY OF IDADGN

RESEARCH PROJECT

HOME BACKGROUND {JUESTICMILLIRE ON INITIATING

PRIMARY ONE PUPILS TO LITERACY IN, YORUBA

NOTE:~ The Researcher will/score the pupils
home beackground.through oral idtcrvicw
with thc inddvidcdual pupil and class

teachers Knowledge and recordse

(1) Kin ni Or{lkC.) il@’. iw‘éé’ IQ? L R I )
...........’....I.........‘.'........'..('.'....
\
2 kunrin ni & tibi Obinrin
(2) Q S
(l) Qkﬁnrin sesesenncenee

ol
(2) Obinrin eesccecrvnnca E

.-t - - B o Lo~ R . v
LWlave L., Y ¢ LS8 A7 AN Ll
- e

(3) QUQ Qdﬁn mél\O(S ni Q’? IR L /

‘



»
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- N V4 ' d . v
Ta ni le ka Yorubi ki & si tin ko

Yorubé sf1e nind Awon obi re?
(1) 1},2’. eovesveccenosonon

- .\ r 4
(2) BADZ eesscveccsscscnne

(3) AWQD mé'zzéji seas e

(4) Kb Si 9nikankan sestasee
Ta ni le s@ cde Oyinbdkd 4 tdn ko
NUEN ~ 7 < pr 7 , Ty
eae Oyinbé sfiy nimd Xwon Obi i rg?

(l) iy”l o.oo-cooc'ocoac'cooooooo

(2) B\O.ba LR A L L B B N I SN A

(3) AW?n &j\e\Cj}- o0 eOsatsre

(4) Kb SJ’. Qni kankan eesececoe
¢ kin ni momd y¢ A ge?
(1) Olhké 88 ve " TO ISR RRNRSN

(2) Oru'.ségl\ln vPeoesveesssnven

(3) 1:1.1(&.)Wé Sovectoesssonnenns

(4) Oﬂiﬁé.QWé esbetssssscecnesna

(5) Oni$\0w5 sesecsesscenvaos

g g



(8)

(9)
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(6) Cni;é ilé evecevsvavensenne

(7) Onige mifran (Bwo ni?)eeess

. N\
Igé kin ni babé xé A ge?

(J.) cl?lk(f ChecoseIPerngoanre e
(2) Onisz:ghn sSseEverTrovaaneNO e

(3) Qlép:_‘go R R LR R R T

Y
(4) Séja wesoeevsccecBRntElsos
(5) [K(:.E’dc:) Prrsseevbsearrenanava
(6) ILk\QY/é PePePeNreerRNRTca0ANY

N AN
(7) Oni?o’.’;o R R EEE R

(1) Egbc;n melb(’\ ni c n:f? sscencasn

N\ D .
3)\ Abiro m106 ni o ni? eesveeens

Ead ) S P S S :
¢ wo ni Zwgn obi rg ati awgn ggbdn

/ i £a 7
re min £ s¢ s ¢ nflé? ..

(1) YOI{I:(;{O..Q'............O'0..... / ;

(2) \i.nbé TR OOV NASE RN EEN SRS

NS
(3) IV:éjCCJi e B ee0 R AN eANORORDPE RGP

(g
7



(10)

(11)

(12)

(13)
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Va ’ - - 7 7’ - 7
Ira lwe woe ni o ti mfa & ri nf1é?
L4

(1) I\V(’B k.{k\a Se0vesNEEENCREREs RS
(2) iwé irbhin *e0erres et smeneeans
(3) ‘I'n'»’é alrg‘..’z)l'én R RN T

(':) IWC’.' rﬁirhn (SQ ird IQ) esacene

ge ¢ nf Pro réafd nfié ¢ yinz V....
(1) Bé\gni L R B B B B A B N B B B A R

(2) :éa}k? LA B R R L N B L I L B R

ge ¢ ni gro telifdsen nilé = yin?

(1) :ﬁ\gni Presccsereeto e s e
(2) Dé:"};g SdesssccsartenBetenn

H
o

- ’, 7 7 AR / L~ 7
\ ni»mga 0 kg ;¢ ni Iwe nilcé?

(1) b‘tﬁbi S IQ messncvocsccsovsce

(2) iyz’xarg sResvetess et nRan e

(3) AWQn \&lng’n IQ sevvesncscccnar

(4) GbOgbO WQn tRssResvosstatReve

N

b

W

)

!

ot

B
N

/

- ————"

.

|
c

J0L
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\ « N \, &£ L4 7
(5) Olukd ti awgn obi xg fAs~n owd fin
W e A O w O NP E NP AR AV BRSPS IE PR Pe

Y s . Ny ) 4 L 7 L7
(6) Ko si gni i o kg ¢ niu¢e nile

SO g N s, e
yat? Sl TiI 1AQC 17Ce sevensesnees

(14) Ird igg wo ni won A ko ¢ nflé? eeedon
(l) is}r\o L B B R L N O B R N B A DU B N I

_ AN N ’
((-) EC.Q bYJ.nbO Peonssosesstesssveanan

® 2PN ST O SISO E TS

(4) Gbogbo r\..': evss e erartaasn bteo Tt

P L ca®R K 72 o a2 P . .
§C o0 1o si ilCMZIws jglo=Owsinmi?

(1) :é\gnj- LR L B AR B N B R O S

(2) :-é\gk@ Se v NN sAbe R Ner

-y

NS

l\

i
J

0]

gL
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LAPPENDI

InANwd FUN QLODUN KINNT - JUNE, 1984

YORUDA

’

4P KIWNT:~ Diafmd hti kiko 1éta kdkekd XBi1dt:

»
AliAli:

CRUKD: -

L€ YwE

Q¢ ATI agU:

D{ twon alhfo wonyRipolUd 1éta #4i & sonu.
Wo ind 3k4md 14ti yon 14ta tf o 1% £i ai

alafo kg;ékan.

’

1. (h t~Ne 1 w amg g © r)

o= e - £ - gb

T O 0 R0 00 RPN E TS0 RS PO SEN NPT

2 (64 T Y

2%}

GE M F J P H)

§
C‘-'-RS$—UW'.'
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IDXNWO FUN OLODUN KINNI-1984

YORURBS

APA KEJY: Tito 1&td po lAti geci Qrde

Wo 2won 1éta tf a ko sindakdnd, ki o to hwon
té b& yg papd 1ati s¢df)oxrg té b aworin
kookan ni ojd iwed rg mu.

Ko 9ro té o gead“¢orf 113 ti a £a & abd
El‘)\p,rén kb?pkan. 2 t

dg.e eJ2a agtb s an a)
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IDANWO FUN QLYDUN KINNI-JUNZy 1984

YORUBX

APS KBTA: Diddmo 3ti kiko §rd
ORUKO:

ILE-XVE:
-OJ? }ATI O§t]=

Wa oro t{ & bé Zwordn kQOkan mu nind awon ordo ti
a ko sind 3kémd. Ko 0r¢ nda sf or{ V1o tf = £h si
N 2 ’ b
abg aworan kQokan. ! ;
(cjo, agbé, 2ga, &8P, 10Ky, Awé, kbkérd, sibi,
walid eye) . fE Em RNSES |




£2 22,0 -
YpAnwe FON CLODON KIiNI-JUNE; 1984

YCRUBL

Iwe FON AYg=-g2=-wd LORE AP KERIN

(owd AkEkOS kS gbodd kan 1wé yii)

Ordko Qo

118-Xwé

Q34 ati Ogu

MARKY ti omo gbi.

(1) bI\Q kik%.. Peseenoconeessnrecnnsva 12%
(2) Gbéléhl\ln}dka’. R 7%
(3) :Wé k.‘l'.k\a R ] 10

*Apapb mé\a.\ki sWsecassssasssscassss 280

Orlke Ayg=gg-woe

Amd ordke ni sbki

pdotie
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IDINWO FUN OLODUN KXNNI-JUNE; 1984

YORUBKL

APM KARUN UN: Iwé kiko.

ORUKO:
ILE YWE

oJ¢ ATI ogh

(1) Org kike 14ti ord

Par{ hwon gbbléhun wonyif pelud Oro té fa

oobén yo.

(1) Dcolu ra gwé ati

(2) Yyt fi : ro oki.
(3) Bol4 fi pon omi.
(4) Oce fi pa crin

(5) Eni /i A ko 2won omo ni iwé ni a A pe ni
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IDANWO FUN OLODUN KINNI~JUNE, 1984

YORUBA

. e
ALAYE FUN AYE.-SE=WO LORI 4PA KINNI DE 4AP.a KARUN=UN

AP\ KINNI:=- Dicamo ati kiko 14t2 kekere ati leta

nlanla

Pin takade icdanwo fun awon omos < .S¢ pe ki Zwon
omo ka awgn leta ti a ko sinu akamo, » Dari Zwon émg
14ti mda ka 1éta Yorub4 ni siggmn=tele; bi a ti kg ¢
si inu takada a won, ki won~si mfa ko lgta to o
sonu dipo alafo tf won ba kan nfnd iwe ¢ won. Wén
le ri 14t2 ti o sonu nind awon 14td ti a ko si

akamQ.

AP KeJX: Tito'1étd po 14ti geda oro

Ran 2woh omo 16ti bi won se mfa £ £i kAhdYl 14t
to Urg., Se alayce £n won bE won se nildti to Awon
Tétx ind akamo po 14ti gedd Oro fhn awdran méfﬁérin

. - . \. ~
ojud iwdé iddnwd o wone
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APi K&TA:- Didamg ati kiko Org

Pin takada idanwo fén awon omo. J¢ ki won £én
awon aworan ojd iwé nd> 16rdko. Dari i won 14ti ka
3won ord ti a ko si inu akamg ni oju iwé ndx. S0
fn won ki won nda wa oro ti o ba hworan-kookan mu
nind drd ti won ti ka, ki won ko oro néx-si ord

a\ Y LT NN NN
ila ti a fa si abg aworan kookane

APA KERIN: Xwé Kikd

(1) Dida QrQ mo ni kia 14ti ka

A o ko dwon oro vad sl ori phiii, Aygmsemvo y80
£i won hin ni t31étdld, hwon omo yéd nfa ka dro to
wa lira ﬁéli td Ayg-§é;w3 £i han bi’wgn ba tin wa
sl iwdjd 14kdykan.

Awoko, Okete; Dokita, Taiwo, Qdomobinrin,

(2) “K{id Gbd1dnun Ord

A o ko 3won gb8léhun wonyif sl orf piiii, twon
omo yo mda mu pAxlY kQokan, wén y8d s mfa ka
gbé1éhin ara pAx1) né: bf won ba ti n wa s¥ iwdjd

l(sk‘Q\Qan .
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ade £1' amg ge ileke, !

iwa ole ko dara Q~
01ik$ ndd feran Awen akekéwpupg.

(3) Iwe Kika \\\
i o pin takada paragiraafu éiygn ome ¥y ka

fin won, Y :
4 o fin won liye 14ti wé jééidéa
4 o mda pe Awpn % okddkan 14ti ka lwé

s0k& fin ayé-a-}&

LPA KARUN=-UN 3 Iv@iko
(1) Ord Ké o\LAti Orf

2 1d8nwd fin Awpn omg.

cyalayce fin Awon ome 1Ati ronu $rd to dira

gbd1dhiin kddkan,

E\Aki won si ko drd ndd di alafo to wa ninu



23l

IVE KIKS

IDATIO TN QLODON KINNI—JUNE,lQ..

Yo 1g af ¢ja A1d kan, Mo ri aéagéwa

pipd nivge. Orisfrisi ago, pdtd Ati an 5o
11¢é ni won A td nf oj3 nfd., Jwdn MMkan odnje

bl i, ¢wd, iresi Ati AzbAdo BB 9Jja ndd pé1ud.
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" YORUBA KIKA FUN ALAKOGBERE
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Bk 1

Awg L3TA 30B YORUBS LATN MLA-NLL

I H
K L M N o QO P R s s
U W Y
LETh KéKaKd
p c = < J Cb £ h J
m n o} Q D o 5 s t u
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(2) Awgn omp yd 1% ka hwgn @ro ati gbdidhun
ind $3k$ 2-3 nind v.K.A.

(3) won yé ¢4 pry 2ti ¢bdidhun kyokan mO.

(4) won yé 1¢ cf Qro ti won nild mo nf ara
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Thc committee of experts who assisted the

researcher in validating the instruments include:--

(1)

(2)

(3)

(L)

(5)

(6)

The researcher's supervisor—

Dr, (lirs) C.4. Okéddrd, of the DepArtment
of Tcacher Education,

Professor P.4A.I. Obanya ofSthe Institute
of Education,

Dr. Lo QlabQdé of theDepartment of Linguistics
and Nigerian Langhaphés,

Dr, BE,0, 01dKdojd* of the Department of
Linguistic \and Nigerian Languages,.

Dr, Teny, Obflddé of the Department of
Lagghale Lrts,

O J.0, Akinboye of the Department of
Guidance and counselling.

({11 of them are Senior Lecturers at the

University of Ibadan,)
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APPENDIX G . The 1954 Syllabus

YORUBA il

]

{ ] i
The Yoruba Syllabus falls into two parts, the first occupying roughly
the first two years, the second the succeeding four years of the course.

The aim of the first part is to teach the mechanics of reading and '
writing, skills which the children first acquire through the medium of 1
their own language but which they will also apply to English and such
other languages as they may learn. The ‘aim of the second part of the a2
course is to enable children to express themselves fluently, correctly and s
effectively in their own language, to develop the desire to read and the
ability to understand books written in their own language, and to give = |
the children an elementary knowledge of their cultural background in
such a way as to stimulate in them an interest in it and the ability.in'C
later years to appraise it sympathetically but critically. : ;

| f
| Ll N
PART ONE : CLASSES ONE TWO, ¥

1

| CLASS ONE || o9 | R

Reading '

Stage One

Reading and writing must spring from, the children’s actual expe
riences. In the first wecks, therefore, the emphasis should lie on
enlareing the children’s experienceby means of games and stories. -
Games should include some mofe orless formally drganised games such
as some of those in the booklet “Ere Osupa” (Western Region Literature
“ommittee), but mainly games requiring spontahcous dramatisation of
typical events and characters, ¢.g., going to the dispchsary, heingalorry

. driver, buying in the market, the visit of a chicf to a village, Stories
could include not only traditional tales drawn from the Jocality, but
-such tales from other areas as might appeal to the children,

[“Folk Tales and ‘Fables” (Penguin Books, West African scries) isa ,
convenient source of storics from other areas, “Yoruba Legends” /
(Sheldon Press) might also be useful.] o ,

{

Stage Twa | |

Games and stories should be selected to provide children with the
greatest opportunity for the use of their imagination and for self-
expression. The teacher should also choose his games and stories
to provide the best starting-point for further class activitics which
require the children to imagine descriptions, and make up stories.

22
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Stage Three

The amount of time spent on the first two stages will vary greatly
with the children’s environment and their level of development.  When
the teacher is satisfied that the children are ready, he should introduce
exercises to prepare them for reading by developing their ability, to
distinguish shapes -

-

Solving j Jlg-saw Puulcs. -
Sorting and matphmg pictures and colours,

- Distinguishing slight differences between similar picusres.
Comparing sizes and shapes.
Sorting related picturcs.

[Some useful material for these exercises is manitfactured by Messrs
Philip and Tacey and by Messrs E. J. Arnold. “Much the teacher will
havc to make for himself.]

Not later than thns stage, children should freely handle and * ‘read”
picture-books.

Reading is finally introduced by thc ‘sentence method”., In this
method the children learn o' recognise a complete sentence at a time,
and are then helped to break it down into words, syllables and letters,
and to use these individual components to make up new words and
sentences: The succeéss of this method depends on the teacher’s
having available @ sufficient supply of teaching and- learning aids to

Stage Four

permit children tO)WOl‘k individually (“apparatus”). '
The sentence is written in large letters and _presented together .

with a large picture illustrating it. )
After.a sufficient number of presentations of the sentence with the

picture, the children’s ability to recognise the sentence unaccompanied

18 tested, { -
)

This is repeated individually.

The children are then helped to recognise each word of the sentence
by itself.  (First in groups, then individually).

When a child s able to recognise sepurate words and to recombine
them into the sentence, the letters are treated similarly,

When recognition of the letters so far introduced is ensured, these
letters are used to make up new words, first of two letters, then of three.

These new words are then combined into simple new sentences, and
their recognition tested bz, for cxample, “read-and-do” cards.

Further gencral exercises in sentence bulldmg, e.g., supplying
missing words in a sentence.
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This method is continued with Luitably devised sentences until all
the letters of the alphabet are learned. : |

Stage Five ; i '3

Following thorough revision of the previous staée, the first simple *
class reader can be started, e.g., “Taiwo and Kehinde” Apa Keji
(Oxford University Press). !

At the same time, children should be 'encburageci to read By them-
selves| both in class and at home, simple booklets such as “Ninu

Oja Re” (Western Region Literature Committee), and the Yoruba

periodical “Ewe” (Western Region Literature Committée),

Notes ; | ! '

It is not intended that Stages One to Three should be tigidly separa-:
ted from each other, one should merge into the following one.

. It is assumed that from the very beginning of the year the children
will be informally encouraged to recognisce written words and printed
symbols by mecans of such devices as_a simple class weather chart,
identification labels for children and ¢lassroom equipment, etc. ‘

It is assumed that class teaching it always be kept at a minimum
and that “group” and “individual” methods will be extensively
employed. J

It is of the utmost importance lhat the progress of each child is
carefully recorded on a pfogress chart. (N.B. There is no need'
for this to be drawn 6n cardboard and prominently displayed in the
classrobm. It can justas effectively be kept in a suitably ruled exercise
book.) | AT

Writing |

Writing=should begin with suitaLle “pre-writing” exercises when
Stage Three in reading is reached. (For further details, se¢ the
Handwriting syllabus). By the beginning of the third term, most
children in the ¢lass should have mastered the basic writing skills.
As soon as any child can do so, he should be given the opportunity
to do’such things as writing his own name, writing simple onec-or
two-word commands addressed to another member -of the class,
writing captions to pictures he has drawn, etc.

CLASS TWO

The main aim of this year’s course is consolidation. The more
backward members of the class will require careful coaching, and
the more advanced will need drill (though not too formal) in the
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APPENDIX H - 310 - The 1976 Syllabus

ETO EKO QLODUN MEFA FUN AWON ALAKOBERE
ABA ETO ATI ILANA FUN KIKQ YORUBA

Ohun meji patakini 6 j¢ olori aniyan watia fi ghe eto atiilana vika ilg: .
(1) A f¢ ki awon gmg 6 mg Yoruba ki, ki won 6 si m¢ 'k de ipo ti won ko fi |
ni le ghaghe mo 1ié. '
(if) A f¢ ki awgn omg 6 mg Yoruba 16 ni gna ti 6 lc mii 'ni 1" ara ati I'gkan.
A fe ki won 6 sile 16 6 fun iwe kiko, fun ifikiinimg, ati fun <iso ehunkohun
ti 6 ba wa ni gkan won.

A tun f§ awon aniyan wa wonyi si wewe; a si e eto bi a 6 e muf won_s¢ ni odun
kookan bi awon gmg se n d’ agbasii.

A kb le ¢’ aitenumo ¢ pe mimg Yoruba 'ka ati mim¢ ¢ 'ko mikan'kd to ohun ti a le
gbe ka ilc bi idi pataki tia fi se il:\u:\ cto titun yi. Nitori pclaworeomo ti 6 ko ni abg
tlana yi yio mda lo Yoruba ni sis 50 ]U kiko s'il¢ lo, 6 yg'kia k¢ won ni gna ti won
ylo file maa fi etisif, ti won yio si mda s ¢ daradara, Oge anfani lati tenumg ¢ pe
bi 6 til¢ ti j¢ pe ni 66t ni gbogho omo Yoruba le ti mda s¢ Yoruba ki won to berg
ile-iwe, ogunlogg won ni o n s ¢ ni ¢yd-ohun adugbo won. Isoro ni 6 si j¢ fun
enitid binld ¢ya- -ohun adugho miran lati bi em ti ko ti adugbo tir¢ wa so oro
asgyé. Fun idi eyi, oranyin ni 6 j¢ lati k¢ woiinigro sisg ni ¢va-ohun ti o le tete
ye opo eniyan niddrin awgn ti n s¢ oniruurtteya-ede Yoruba.

O ye ki 6 j¢ pe awon eto tia fi ko awdn gmo ni oro sisg ni Yoruba yio fun won ni
imura silg fun Yoruba kfka ati kikg. A siniireti pé, n” igba ti a 6 bi k¢ awon gmede
ni nkan wonyi, a 6 lo iriri won ati im¢ 'won ninu iru ¢ko miran; pai-pad iru img ti
won le rilatiinn ‘Eko nipailana1bagbepg ati Asa Orilg-cde’.

QDUN KINI

Pataki ninu olun ti a f¢ se ni odun kini ti awgn gmo bere ile-iwe ni pe ki a k¢
won s’ iwaju sf i lati niimg kikun (ju eyi ti won ti ni ki won té wi si ile-iwe) ninu
ede Yoruba; ki.won si le 16 ede na daradara. A 6 ran won I'gwo ki won le mg bi a
se n lo Yorubd ni sisg ati ni kiko'.

Kiawon ohun ti a wi wonyi le rorun lati ge ni asiko bayi ti awon akeko si j¢ omode,
ti won €1 waniipilese ¢ko won, 2 pin is¢ ¢ko na si gnamerin wonyi:
(a), Fifiteti s'ilg lati gbo oro;
(b)Oro sisg;
(d) Iwe kika; ati
(&) Twe kiko ‘

Ninu ohun merin wonyi, fifi eti s'il¢ ati gro sisg ni awgn ohun ti o y¢ ki a fi se koké
¢ko ni gdun kini ti awgn emg n 1d ni ile-iwe.

Fifi eti 8’ ilg, ati Qro-sisq:
1. Fifi eti silp pbg nkan ati mimg iyatp l'aarin ohun ti a ghy

(@) Mimg iyatg l'aarin oniruuru iré ti a n gho—iré sisan omi, Qwaard 0jo,
kiké ¢ye ati cranko. sisin ard, hfhan m¢to, ir6é agogo; oniruuru iré ohun
eniyan ninu ayo, irora, |b1nuj¢, ibinu, etc.

(b) Mimg lyato ird ti 6 le din nidjijin' igbati awon omo bd di oju won;

(d) Lilo oniruuru iré ti 6 ba ohun ibilg lp (bi kiké oro, didin cégin, cte.) ati
oniruuru ird ohun igere (bi ird ilu, agogo, fere, §¢¢r¢, saworo, ctc.) lati ko
awon omode ki won le mo iyatg oniruuru ird ti won ngbo ni avika won
ati oniruuru iré didin ohun orin ati arofg;
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(¢) Mimg iyatg ti 6 wa I’ aarin ir6 ohun ti eniyan nso I'¢ nu—bl ti awonfmb
inu ¢dé nad, ati apep¢ oniruuru kpnsonanti pglu fawgh eyiti an pé ni

stlébi,
(¢) Mimg bi igbohun s’ oke ati ighohun s' odo ge n fa iyatg 'aarin gro meji;
e.g.—
bi ba  ba
bé bg be

2. Biagse nsprp:

(@) A 6 k¢ awgn ymode bi won se le k'igbe ti yio jo igbe ti awgn-granko n ké;

(6) A 6 k¢ awon omo lati wi bi oluke bé ti wininu awon aperg ti won 16 ni 1(d)

ati 1(e) ti a ti kg s’ iwaju;

(d) A 6 ge atunge oniruuru agige ti awon Qmodc n e ninu pipe oro, pi- pa4 ni
pipe iré-ohun kan dipo omiran, e.g., pfpe ‘s’ dipo ‘g’ (‘esinsin’ dipo ‘esingin’
pipe 'y' dipo 'l' (‘yabayaba dipo?® labalabé).

Agbgyé, ati mimp gro sisp ki 6 dd sdkd:
(a) A 6 j¢ kiawpn omp g¢ atunsg itan ké-ke-ké tioluko tisg fun won;

(6) Qrp sisp l'abg ilana olukp: -'
(f) A 6 fun awgn ak¢ko ni avé 13t sorg si 'ra won ati af bluko ninu fru
eré bayi:
Olukg: Ki ni I'¢ae mejil
Akeko: L ¢se
Olukg: Lye 'ese meji?
Akeky: L'gse
Olukg: Aja'l'¢sg meji?
Akgkg: s> . (ak¢kg yio ddké, nitoriotiri alébuibere na).

Awon ohun ti olukg yio se ibere I'ori r¢ ye ki 6 j¢ ohun ti a ti k¢ awon akeko
ninu “Ek¢ Nipd Ilana Ibagbepg ati Asa Orilg-ede”.
(17) A fi itan ti olukg ti s¢ fun awgn akeko ge eré; e. g—
4.0 fi itan Mapa ati Aja se ere; omo kan yio e Ajapa, omiran yio
sc Aja.

IwWE KIRA

1. dmurasilp fun Twe kika: Fifi oju ri nkan pupp lati mo iyatp ti o wa L'aarin wpn:
(@) Sise oniruuru ohun ti o le mu ki 6 rg ni I'grun lati yi oju (lai yi ori) lati
apa Osi si apa Qtun, e.g.—

lilo awgn ohun ti a fi owo ya ti yio mu ki a yi oju lati apa osi si apa
otun;

(6) Mimg bi nkan ti ri si ara won ati bi o ti y¢ ki won t¢le ara won, e.g.—
{lo oniruuru aworan ti age eto re lau fi s itan kan;

(d) Mimg iyatg I’ aarin awon nkan ti 6 p’ ow¢ lé'ra won, e.g.—
iyatg titobi:

iyatg irisi: o c t n u
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() Sisc akiyesi iyatg ati ijora ti & wd I'aarin oniruurn aworan ti 6 ni itumg
pataki tabi | "aarin oniruuru omiran ti kd ni itumg ti o le tété han si 'ni;

(¢) Mimg iyatg 1 'aarin irisi awpn nkan, e.g.—

o) aXX

(f) Sise akiyesi iyatg | "aarin oniruuru aworan ti a yi pada si ara won ni apa-
osi I"akoko, I'¢hinna si apa otun, ati ni apa oke tabi ni apa isalg;

(¢) Mimg iyato I'aarin imi-ohun-dké ati dmi-ohun isalg ti a nly.ni “kike
Yoruba, e.g.— .
A a; ba bé

¢ & be b¢
(gb) Fifi awgn paali bi paali-domino ,tabi paali-alyworan, tabi paali

ti a ko orisirigi oro si, han awon omg ki won &8t mia sg iyatg t1 6 wa
I'aarin won.
2. hwé Kika:

(@) Kika oniruuru gbolohun ké-ké-ké ti a Paworan gddigbi-gidagba se alaye
'

() Kikaiwe tikd goro tiasiti yan fup :Nqun omgq lati ka;

(d) Kika awon iwe miran ti kdsoro ti ¢ si ni awonibere 'ori ohun ti a kd. Tru
iwe bég ni yio fi han gggesbiawen omo se ranti ohun ti won ka, ati lati lo
iwe ti kd ni Appere ibéeré kankan. Lati 16 iwe ti kd ni ibeere ni kiladsi,
olukg yio 2 cto tirg funraivpn ibeere ti ko ni le ju fun awon gmo;

(e) Kika iwe ti a ko 1"ori ispro ati ifési laarin eniyan meji tabi pupg. Olukg le
lo idaraya-cré tia ko funiru ¢ke bayi.

IWE KIRQ
1. Dmurasilp fut 1208 kikp: Lilo ofu ati pwp papp ti a bd nkp iwe.
(a) Dfdierisirisi ohun-ikowe mu nigna ti a fi nld won;
(5).Yiyf is6-9lgnd wo inu pikd tabi iru igi miranlp;

(#) Yiya oniruuru ohun si ¢19-0td gege bi titobi won, w) won, iri won,
ild won, etc.

(¢) Kik ¢cko I ''ori aworan ti a y ni gna ti 6 le ru 'ni l'oju, ki gmode toka si
iruju na titi de abajade r¢. Lilo ohun isere ti n mu’ni ro "ni, biigba tiz ro
nu lati 3 alg: Oluko le ni ki gmode e atdpy igi tabi paali ti a ti ge si
kékeké ni gna ti yio i "ni | 'oju; tabi ki olukg s¢ pe ki won 6 se ohun
miran bayi ti & fapgbdnve.

(¢) Lilo awgn ohun-ikgwe bi kereydnn, ¢éda, tabi pénsit fun iwe kikg tabi
titQ aworan;

(f) Sise awokg awon ila ti ko ni itumg pataki;
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(g) Kikg oniruuru ila ti yio fi irgrun fun awen gmode ninu kikg ¢yo-igta,
00—
oniruuru irf ti nkan le ni (bi agbelebu, tabi ohun ti o j¢ sége-sége)
sugbon ti o wa nit¢lé-t¢lé bayi:
z zZ z oz z z B
x X % X X %
01 01 61 01 01 0Oi O1I o1

RrRRReeR QR .

(eb) Kik$ ¢yo-leta koj; pipari ¢yo-lgta ti a fo I'aarin ¢rd ti 6 ni itumg:

(h) Fifi oniruuru ami si ¢yg-leta lati mi u yatg si omiran ti 6 j¢ pe bi ko bd si
ami, bakanna ni won ibd j¢, e.g. ‘e ¢; o, 9.

(f) Kikg ¢ro ti 6 ni itumg, tabi gbolohun ti olukg ti yan t¢l¢, s’ ara pitdké-
ikowe,

(7) Kikg cto-ige ti kiladsi yio se:
Kikg orukg oniruuru nkan ti 6 wa ni kiladsi ki a si I¢ oruk na ing won.
Dida orukg ko lati ara iwe ké-ke-ké tia ko ¢ si.

2. lwé kikp:

(a) Arokp: A 6 k$ awon omg bi a se n ko ardkg. Ni ibere, awon omg yio jijo
ro’nu lati ko itan kekere kan. Lati ran'awgn 9mg I'9owg nipa ohun ti won
le ko itan yi le I'ori, olukg le ké awgn gmg jade, ki won rin kiri, ki won si
ri 9polope nkan. quvr ti won b.i ti.dari de, ti won si ti joko si aye won,
olukg yio rin won lowo lati ko nt $oki, si ara patako-nkqwc awon ohun ti
won ti ri. L’¢hin ti oluko.biti rii pe awgn nkan wonyi ti ye awgn gmo yio
s¢ fun won ki onikaluku maa Jaake.

(b) Kikp akpsilp ohun ti 0. s¢lg: A 6 ko awon gmg bi won ge le mia kg iwe-
akgsilg 1'ori ohun'tito bi yelg si tkogkan ninu won tabi st gbogbo won ni
apape.

(d) A 6 fun awgn emg ni ig¢ | "ori iwe kikg; eyi ni yio fi han béyd won le ko
gbolohun Yoruba daradara,

(e) Lpta kikp: A 6 s pe ki awgn gmg ko ohun ti won b4 won se; I’ ¢hin ti
won'bia koo tin, a 6 fi iwe na fun or¢ naa lati ki ati lati ge ohun ti 6 wa ninu
r?.

(©) .Sl;'e tive-aworan: A 6 ko awon omg bi won yio s¢ mda l¢ aworan mQ oju
iwe; ti won O si mda ko alaye tabi orukg awgn aworan na si abg won.

Ti won bi my iwe-aworan %l;g daradara, a 6 k¢ won bi won ylo $¢ maa
to Aworan ndd ni ena ti a fi n to rg si inu iwe-atume-ede-eyi ni pe kia 6
sajub; ki b 6 yaju d; kid 0 sajue; ati b bgg 1o,

ODUN KEJI

Awgnohuntian lel ninu vt ati itlana ¢kg odun kqn ni pe ki awon pmode mo
Yoruba "so daradava, ki 6 st y9 | 'gnu woin . Niigba ti awgn «)qug yio i ka iwe
odun Keji tan, 6 ¥ kx won my aro Yeruba 'lo, ki won st mig Q19 's, gege bi o ti y¢
ki omg Qdun mgjo 0 my @ 'so to. O tun y¢ &iiru awgn omo by ti le mo bi a ge n ko
“¢tu tabi iwe,
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APPENDIX T

SCHEME OF

WOURK

1A 6

YORUBA Primary | First Term
ISORI KOKO EKO IDI IDANILEKQ OHUN KIKQ TWE ITQKAS] 1§E OLUKQ 1SE AKEKQ OHUN ELO
NI Fifieti sile 1ati gbq ohun Lati fi eti silg Oniruuru iro ati ohun  Alawiye Apa kinni Eko Jeki awgn, omgde fi Jeki awgn  akekg fi | Aworan inuiwe gkass
Lati jgki awon omQ MO pebe bj odo, owo, ologbo  Kinni- ohun oro lasan pe oruko ohun orq lasan pe oruko

bl o 11 se pataki to lati fi

eti sile lati mg
laarin  originsi
ohun ti won n gbo

iyatg
awon

owo aja aga ada
b. Alo.

-aworan kogkan.

awon aworan kgokan

EKEJl Fifi etisile lati gbgohun  $ee bii ti gse kinm Oem ;t_mru iro "I“ ohun kMg“'i.\'C apa kinni gkC . See bii gs¢ kinni Se bi ti gs¢ kinni Aworan inu iwe itokasi
gegebi ewe ese ily eji = =
b. Alo. 2
EKETA ot on Faweeli Lati jeki awon akeekomo €02 Alawiye capa_kinm ‘eko Ko awon Fawegli sara Jeki awgn akghg pe
G RETA Kikoawqn lw;;‘fFawegh eeko ¢io keta paiik” Hawe. § ki osi  faweelina lokogkan.
u. !
b, Kikg awon Esweeli ko awgn alwko
~Alo < X < e
SE KERIN Kiko awgn kgnsonanti Lati kg awqn akekg ni  (2) Konsonanti-b AlaWive apa kini eko "¢ awon °"‘° ni Kgn- ¢ki awon akeko pe Kon-  Aworan inu gko kerin
E KE ) b " sonanti " ali pipe org  sonanti =2
kgnsonanti-b Obj(g;c‘vb:uon oro bj  Kgrin PaDQ. Eape ati awon orp Ege oroloori keadi
d. Pipe awgn gro K';N?o p alo ki akgko
papo - Ba-ba baha fole
¢. Alo/Arofg .
EKARUN Kikg awon konsonanti Ki  akekg Jee mo a.0-be Alawive apa kinni €ho Ko awon akeko ni kiki  Kjakeho kaiwe, kiakgko  Ege gro lori kaadi
ati Fawegli papo pipe Fncch ati I\onso O- bo kaarun ati’ kiko lnqn oro lati ko awon oro, Ki akekg
nati pa obe, obo inu iwe igkasi >
RS b. Kike awontorg lati ko Aeiy
w ro lati
inu iwe itokasi
d. Arofg
e. Kike awon oro lati
3ra pako akqwc
== m 1y ——— e o ——d
QSE KEFA Jue kika Lati jgki awgn omo lee®  Gholohun keekeke pelu “Alawiye apa kini slg Ka iwe fun Wiwo  aworan  ati  Awonaworan pelu oruko
ka tabi lecpe gholohuf,  awotan lara paali ti a 1 ke¢fa akgko fi gbolohun lce kikz aworan ti  oni lab¢wgn
oro keckeeke gadagba Ince:\r han akeko lara oruko labe - =
Arofo’Alg pazli
Kikq ati kika awon gbo-
lohun
OSERLIE Iwehika Lsti jchi aw@n akeho 16€ A, iwe kika - A ba baba  Alawive  apa  kinnl - . PRETE :
b awin sONOBASWORS A baa Eko Keje Kika gholohun ti ows  Aworan inu iwe itgkasi
ninu iwgé won b.  Kikg awon gbolo- ' niny jwe jtokasi .
hun <ile
L S S d. Arofo/AlQ
QSE KEJO - . Latijcki awer. akeko mo a2 jwe kika EkgKeio - - -
Jwe kika ivarglaarif nbgatibe ba b, Kikg awgr gbolohun
“ T, silg
o5 b — e c 0 N = . d. Arofg Alg
QSE RESAN Juc hika s Lay jehi awon akgko  Gholohun keeke ke bin Alawiye  apa  kinni Nz iwe fun awon akek Kika gbolohun ino i - 20 oermen, ;3 e
‘ Lub:)b mg ivalg laann  QObe Baba bo O ba ebo  gkgkesan Jeki awon aiqﬁc\ Lo’llﬁﬂ ilgkaslg PR DG PRI
¢ nbg . bo nbo obo oba lohun oru sile ko akeko ni Kikg Arofo .

qbp gba
d. Kiko awon gbolohun
sile
s 4 Arofg /Al

¢ Kikx awon  gholohun

Arofo
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SCHEME OI' WORK

QsE

1SORI KOKO EKQ IDI IDANILEKQ OHUN KIKQ IWE ITQKASI ISE OLUKO ISE AKEKQ OHUN ELO
QSE KEWA lwekika Lati kg awon akgko ni a. da. ada, de, adc Ekg kpwa ati ikpkania . - . Q ’ . Aworan inu iwe ipkasi,
T IK Kgnsgnanti d. : ode. do . Ado Bade S
e 0 b. Kikg awon gholohun
KANLA silg i
d. Arofg/Alo
,e. Kika awgn gbolohun
e ki ik on skekp ni  a. fa fo fo ofa ife Alawiye Apa kinni eko Ko awon akeko ni kon< = gs
Qs§ Jwe kiks lk‘o':xsgn:r:i"[' B nfanbo ¢ kcjila) p **  sonati ‘f'.ti o wa minu :!:Q" “ISQ}?‘:“ f
IKEJILA e : Kika awgn gbolo- jwe itokasi ka iwe.fun K;k;irgfg u
ATl un won.
IKETALA d"l Kikq awon  gbolohun K(z won ni gholohun,
silg
€. Arofg/Alo
YORUBA Primary | Second Term
KINNI  Iwe kika Lati ko, awon akeko ni 3. 82 g€, gi. aga. igl  Alawive Apa kingi skg Ko awon akgkg ni Ki kg kgnsonanti ‘g’ Aworan inu iwe itpkasi
kgnsonanti ‘g’ ' ° go kgtala kgnsgnanti ‘g’ 'bi oge  Kika gbolohuh ‘Ege’ oro ati gholo.
g memy Kig . *
sile * °
e. Arofp/Alg
¢ : Lati kg awgn akgk a. Dada. giga, gigun Alawive Apa kinni ¢ko Ko aw i (ika gbolohun, ti
SE el Bikgoapaati gL e b. Kika awan gholohun  kerifla R¥" ¥ e i oot o Kikq gbolohun. Foe grptistclbiam
. Kikoawon gbolohun e ati ‘d’ ninw. ¢ Kika arofg
e. Arofg’Alg <
KETA e kika Lati kg awon akgkg ni  a. Funmi, . omi, Alswiye Apa kinni Kg awgn akekp ni "gb"  giyg gholohun ti gholohun
& g Bb'al?‘m'? ¢ agba.:gt:e.n?;l?:. igg':.l :qd\;?un *e n? ‘m’ bi ose wa minu K;k;ggbolohun Egeqrqatig
2. Eta ggo:o:un 99 Kika arof(‘\
; » gbolohun
€. Aro?o"Alq
) ) ] '3 . o . . 1ope i hun
{ tweki Lati kq skgkQ ni kon. 2. ogba, he,fho, nho, = Alawive Apa .kinni, Kq swqn akekg ni kon-  KikQkgnsqnanti 'h Ege grp ati gbolo
RRRRY ueiia sqnam?'h' (ll‘:'sh')' hu. idi qu&e‘rindinfogun sqqnami 'h’ biQ ose wa  Kika 8g°10 un
z. kg:n ggo:o:un ninu Qrg b Kika arofg
‘ ch:ofcs'At;qo . Ee
ARTIT Lat kg akeko ni konspn- . #angid . ejo, Ojo.oju.  Alawiye Apa  kinni, o . Kikagbolohun. € grg ati gbolohun
KARUN  lwekika ani ’2 Gt cas ode. ¥ Eko kgtadinlogun Ko ;h;l.p %) Kgnapmanti Kikg gbolohun. ¢
b, Kika gbolohun . 3| DlieseoRemBNLe  Kikgurofo
d. Kiko gbolohun
e Araly/ Al
KEFA |, Jwe kiks Latikg akekg ni kopgw: @ Ka. ke, ki oko, oke, Aliwiye ~apa  kinni, Ko akekq ni konsonanti  Kika gholohun
% *

KEJE  Iwekike
KEIQ  Iwe kika
ATI
IKESAN

nant

Lati kq 'a.klglxq ni kgnsq-

nanti 'y

Latr ko ak¢hg ni kgnso-
nanu ‘p’

anhe
b. Kika gholohun
*d. Kiko gbolohun
(= Arofq Ak;
8 la. e leile
ile, Bgla. ghale
b. Kika gholohun
d Kiko gbolohun
c. Arofg Alg
a cmu, gpc'. apa. apo.
epo.
b. Kikz gholohun
d. Kikg gholohun
. ArofqAlg

' §kg kejidinlogun

Alawiye  Apa  kinni,

Eko kphandinlogun

Alawiyve  Apa  kinni.

Fkg ogun titide ikpkanle-
ogun

6]

'k’ biose wa ninu Qrg

l"(_(: akghq ni kgnspnanti
1" °1" bi 0 s¢ wa ninu
.

Ko akekg ni kqnsgnanti
‘P 0s¢ Wa  ninu
oy

Kikg gbolohun
Kikqarofq

KNika gbolohun
Kika gbolohun,
Kikgarofg

Kika ghoiohun.

'Klkl{‘ gholohun,

Kik
Arofg S

!;gc gro ati gbolohun
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SCHEME OF WORK

OSE 1SOR] KOKO EKO 1D IDANI LEKO OHUNKIKO IWE ITOKAS] ISE OLUKO ISE AKEKO SHUNELD
KFEWA Iwekika Lati kg awon akek bocxu nsare Qubu 1oju -All;‘l_\‘t apa Hnni_.Elq Ko :kch} ‘ni .—konsnn'- Kikagholohun - oro ati gboichnn
i ni  konsonanti e‘o b. Kika gholohun kerinleloghon anii ‘1" bl oze wa. ainy Kikg gbolohun Ege oro att gboiohn
d. Kiko gbolohun org ]uLu arofo
¢. Arofo_Alp : .
KOKANLA we kika Lati ko awon akekg ni  epyte, ounjejeun Alawiye apa  kinm K¢ akeko ni asayam oro Kika gholohun Ege oro ati gholohun
: asayan oro ninu ¢ko b. Kika gbolohun. Eko karundinlogo)i bioge wa ninu OFQ Kikg gbholohun o
d. Kiko gholohun Kiko arofn
e. Arolg/Alo
IREJILA  jwe kika Latko awon akeko ni  Okunrin, Obirin. Alawive aps  kinni K¢ _akeko mi asavan Kika pholohun Ege ore ati gboiokun
ATI asayan 010 ninu eko b. Kika gbolohun Eko kerindinlogoji oro bmsc wz ninu oro kiko gholohun
IKFTALA i d. Kiko gholohun Kika arofo
. ¢, Arofo/Alp '
YORUBA Primary | First Term L e B
- - TR - : : i i ar i idahun, fifi  Eye, granbo. mgic, enia
e ile lati gbo Lati jeki awon omo mg Oniruru iro  ati ohun Kike bi eye, eranko. Ibere an i . V. § mgic,
et :ll\‘lnc" = 8% iotiscpawskitolatifi  8Cge bi iro omi gisan, Hihan bi moto, kike bi ©0wokanaworan Site
eti sily lati mo ivate  kike gyg, erankoetc. €nia rinu ayo etc.
larin onisinsi ohun i
won n gho. 5
" - B Te CIC, = " Orc G otm  koko Taiwo  ati Kehinde  9e alave Oro ti ota koko  (a) Ki uhgho 7 eti sile AWQn avoran oju iwe
OSEKEJ! Tawonkiiyarg Ki akgkg Je ka iwe akaye apere: Taiwo, nki. Exo Kiri (b. Ka iwe fun akeko  siOluky itokasi
(c)Fun awon omo mni  (b) Kiak¢ko ka iwe
ibere lori ar~fo. (c) Ki ak¢ko dahun ibere
OSE KETA Taiwo nki baba rg ¥ akk Ic ka iwe aksye Qroti ots koko Baba, nki 'lI{nir'u ati Kghinde ¢ko  Gyge bitioke Gehe biti Oke Au‘:l?;'; aworan oOju Iwe
. eji nal
OSE KERIN Taiwo n bgju Ki akcho le ka iwe  Qrotiota kokon'boju Taiwo ati Kehinde Gggebiti Oke Gege biti oke Awon aworan oju iwe
Kehinde nboju akaye eko keta. ilokasi
OSE  TaiwoauKghinde ngbale  Kiak¢ko le ka iwe akaye Qro ti ota koko: Taiwo att Kehinde eko Gege biti oke Biti oke _|Awf"3." Op:iwe
- Y s v 1okasi
KARUN ngbale, gbaa, mo kerin . » :
05[ KEFA Taiwe ali Kehinde nje Ki akeko le ka iwe Org ti o takoko: nje, Taiwo ati Kehinde eko Gggebi tioke Bi ti Oke Aworan Oju iwe
onjg aarg akaye oume‘urq karun hiokasi
OSE KEJE Tsiwo ati Kehinde nlo Ki akeho  leka  iwe Oro ti 0 12 Yoho nlo, si, Taiwo ati Kehinde ck0  BitiOke Bitioke Aworan oju iwe
siile iwe akaye ilchiwe. kefa ligkasi
OSEKETO Taiwo feki mlu‘\n re Ki aleko le ka iwe .0rg 1 oa koko fe, ki, Taiwo ari Kehinde e.ko Bitioke Bi ti oke Aworan oju iwe
akaye Oluko. re. kaarg, Tisa  keje loka si
OSE K!;SAN kt'hlnd(’ tikiOlukgre K akgho Je ka v ahave qu 1i 0 ta koko ti, joko, Taiwo at) Kehinde eko Bi 1 Oke Biti Oke Aworan oju iwe
lori, aga. Koo hokasi
OSE KEWA Taiwo joko niipore ¥iaheky g kziwe akzye Oro ti ota kol . JOKO,  Tgiwo afi th-in;i.c ,_.; Bitiole Biti Oie AL oran oju iwe o
1, 1po L T, kesan. Nohasi
OSE KOKANLATaiwo ni iwe bar Ki @l 1o k2 iwe  Orotiow hokoiwe, han.  Taiwo aii Kehinde eko  Bitioke Bi 11 Okt
Tamonkq werg alire nkawe kokania <% Aworan oju we itohasi
OSE LLJlLA"?h"‘df nitive 1 wio " Qro i mta toto 1, :o_ Taiwo at Kehinde ek Bitigsckewa © B lioge hewa B v
Lonkansi, . Kiahekho le ha we akave kg ‘nhan Lcjila = Aworan o iwe ‘tokasi
e e TR WOt T —— —_ e ey =
OSE KETALA lsiwoyaaworan ejn Ki ahcho Je ka iwe akaye Oru tiota boko ya. aW0-  Tam0 ati Kehinde eko  Bitlose kokanla Bt Qsg bolanla

ran, )0 naa, dara

hejil

Aworan oju iwe iokasi
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SCEIEME OF WORK

SE ISORI KCKO EK ID] IDANILEKQ 4 '
; P omnwwe  memous o Wouko o) Nwewmo  owces
KEWA Iwekika Lm ko Akqto ni konso- a. eera, ara , ori, iru Alawive A i i B!
: ' v N ve pa kinni, Kq akeko ni kquso- Ki h
nantj ‘t’ kqla. ket ' ika gbholohun. . i
b' Kika gholohun pryiepleng i 1B ALY Kikg gbolohun. e
d. Kikg gbolohun oo Kikg arofg
c. Arofg/Alg
KQKANLA Iwe kika Lati kq nL ko . konso- A Ese, asin, ase, s i
l + -
nanti s’ b Rite  gbolokun gk :J“i.;?mel:::n kinni, l'ssQ &'l;gko ni konsonanti  Kika gbolohun " i
d. Kiko gbolohun g i oge, wid ninu  Kiko gbolohun
e ) _ _ e. Arofg/Alg e Kikq arofo
KFT!r!lLA e kika : ::::“k?s'lquq ni konso-  a. Sa, se, sc asa, isg, sy Alawive Apa  kinni Ko lim < 6 Kike aboloh
A : b. Kika gbolohun Ekg ikerinlelogun ' hmsc\n iko g i : -
KETALA d. Kikg gbolohun B niugre  Kikpgbolohun
e. Arolg /Alo Kikq arofg
YCRUBA Primar )
KINNI Iwe ki = y | Third Term
e kika :"“ ko awon akcko ni tatetutu tit Alawive m 2
onsgnanti T, ’ b. Kika iwe iwe kinni By Dgebon 9( skeko mi konspnanti JEKT AKEKO FIETT &1 Egc omp o0
d. Arofq/Alg kq keedggbe Rt oo Bl 1PE KONSONANTI Iapdel - gbolohun
KEJI  Iwekika LG WA © Wali g Jeki akeko ka iwe , ki
q awqn akcko ni a,iwe. ewe  aworara  Ala won si kg ¢
konsonantiw.r,§ sese . wive iwe kinni gko Ko akgko W.r.S. .
db. Iwe kika grindinlggbon ka gbolohun fun won . . . . .
KETA Iwekika . Arofg/AlQ
ET :.ah kg awon akgko ni aya, ayo, iye, iya Alswive i ginni Ko akekoni y
SRS b, hwe kika §k0 ketadini "M Ka grg ati gboloh . b & .
d. Kiko gbolohun {ladinipgbon Ks gy ati gbolohus fun :
KERIN e kiks % . Arofg/Alg, 9
'“f“" lee mo ibeere arj 8- Ologba nkigbe dani Alawiye ot
) a )
idahun d. Iwe kika eko kejidmlqg;:pn e !\'s,:::m l\qts\ ni ibeere Kika gbolohun Ege oro ati gbolch
KARUN lwe kika i e e g Aéo(Q/A'lo € E nse? Didahun ibeere Nripay ) e
a] e ek TR y
laarin | nwon  an wqg ﬁbo:r? o ecgun  Eko kokandinlogbon Ko awon akekg ni iyato ) " L.
ninu ibeere won, nwon Jaarin nwon ati won ° 3
: Kika iwe
s w Arofg/Alo
KLFA Jwekika Ki akekq | / ?
S gbcc}»agp?alau.bommo ::;m?\b:;iu baa nfaa  Alawiye apa kinni gkg Kg awgn akeko mi o Laiwe ki t
Y Twe kika ogbon. gbecnfaa ka iwe fun h;;\c\q atwekiwonsi . .
d. Arofg T(:"wﬂ Faiof )
KEJE  Iwckika N e. hwe kikg it <
sa'ar:u;kq fec Jka G Jinna mele Alawive apa kini Ka wwe fun akgko
ga b. Iwe kika ¢ho hokaniclogbon. Kqakgkg ni arof . Jeki akghp ka iwe ki Ege gro ati gbolohun
a ‘A“t'h}x\s'k Slok ' ' ) Q ‘an si ko IFOfQ lara paah
KEIO Iwe kika ye i ) c. voq q
£ . i’;l;:‘k:lg!n haiwe pelu 3 Ofc eec Alawive ko keiil
K - Fiokun faa lgebon, e Jnes » > .. . . . .
v b lwe kika
0 d. lAVNl" h\A
KESAN Iwekika Ki ak¢k koo A
v A ¢ko lee mo 1 ) -
R'mo ojo e lilo aAg;:“m‘::f ::::‘“c cho delalelo- - * - A it .
gele didan S '
b Jwekika
d. A"\‘Q‘Ah'l

¢ Iwebhasile
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APPENDIX T THE | N *8% T+ SYLLABUS

THE ATMS AND OIJECTIVES OI' V5. T,

The first in the list of the weneral objectives of jrimary cducation
as contained on page twelve of the New National Tolicy on Educiation jublishod
by the Fcderal Government Tress, lagos in 1901 isy 'the inculcation of
permenent 1iteracy nnd mumeracy and the ability to commnicate effectively!
The rationale .hohiml the use of V.5.T,. thercfore is to ensure permancnt
literacy and ability to communicate effvctively in the Yoruba Lanuige.
At the end of the cxperiment pupils should be able tot
1. TRceognise, pronounce and write small and capizal forms of ﬂu rlphatets,
2, Combine letters to build simple Yoruba words,
3. Order worde correctly to produce meaningful sentences,
b liead fluently and understand the lessons in the newly désijmed primer,

Se Do the written and other ¢xercises in the newly, deési;med workbook,

fie  THE SYLLADIS COMDENCED 2

1. Recognition, pronunciation nndhwrtt;try; of Yoruba letters of the
alrhabets.

2, Tuilding and reading of womrds mostly sugiested by pupils

3, Ordering of words to'build sentences mostly offerod by pupils

Lo fending from idelBdun%e Yoruba Kika Pin ilikodbire

5. Working the Exeredses in Adelodun's Ise Sfse Lord Ede Yoruba Rin

Alakdobips
——T
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U, P SYLLASUS HROKEN LHPO WKLY SO TIVITIRS
WEEKS ACTIVITILS
1 =2 Necognition, pronunciation and writing of Yoruba letters of tha

3.

bo

7s

9.

10.

12,

alphabet,

Juilding and reading of words related to food and other cditle

items, Formation of simple sentences from sug ested words,

Juilding and reading of words rel=ting to body parts ~nd dressicg

items, Formation of related sentencea.

Muilding and reading of wordas relating to living and nov-living
thiny s that pupils seo and uge ~t home and in Gchdeld Formntion
of related sentences,

Duilding and reading of words cnd sentencef, relnting to children's
daily activities, parents' professions And Pamily reclations,

Building and rendinz of worda ~nd gonterices relating to miscella-
neous things and activitics on afmple Yoruba customs and institutions,

l
lteading of lessona 1 - 3 in Yorhk:d Min A14kdctare (YFA) working

wxercises 1 = | in Isc Siéo 2dnf 14 Yortld fin Aldkodbirs (1.5..)
v R AJ

Reading of lessons /= 7 in'Y.I', i, Vorking exercises & - 8 (n

I.5.4.

Rending of lessoms 8/- 9 in Y,F.A. Working exercises 9 = 12 in I1.S...

deading of lessons 13 = 15 in Y,.F,A., Working excrcises 18 - 22
in 1,5%.
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SCEERE OF WOR: BAROIEN INTC DAILY ACTIVITIES
Wi=¥.S FzrI0DS TCFIC OzJEIZIVES TEACEERS PUFIL TZLCEING REMARK
ACTIVITIES LCTIVITIES AIDS
1 1 Recognition and pro- ;pile will be able to Leaé pupils teyrecog- | Recognise and Prc— Letter cards
nunciation ¢f z b d € |recognise ané prunounce |nise each dettexmUse nounce the letters The chalk-
e f ggb the eight letzere of the | different ‘&ide 1o rom different board
glphzbet toth in small axphacime recognition | sources, Fronoun-
and czpitel forms. and promunefetion, cing the & : 3
letters in order,
-
f 2 | hecogniticn end Pupils will be able Fevisefthe first € Fronounce the first | Feortzble brexd,
. | promuncietion of 4 to recop.'.ise and Iétgers, Lead . eight lettexs, Class letter
] ’ bjklmnoo |p~'onounce the nine ebildren to recog- Tecogrise and pro~ cards, Indi-
! +letters cf the zlpha- biee end pronounce ncunce the new viduzl letter
': ! f et both in small | the pew.letters, letiers, Proncunice caris,
! jend cepitel formsy the 17 letters irn The chalkbeard,
| créer,
1
3 recognition and Pupils wiliNe zbtle Revise pupils! hecognise @nd Fro- Clazsg letter -
Pronounciztion of tc recdinine and recognition and nounce the previcus | cards, Indi-
prestuwvwy pronodice the & pronounciztion of letters, FRecognise | vidual letter
lettere, of the alpha- the previous letters znd pronounce the cards, Port-
béte toill"in smell Lead them to recog- new lettere. able boerds
" wng Cayitzl ferme, nise ené pronounce showing 211 the
i the new letters, 25 letters,
: | The chalkboard.
1 1 l \
: L neviegior cf the yPupils will be lUse cifferent zids y hecognize ené Fro- Claes 2etter 1
. <t letters of 1 able to recignice v to lecad purils to | nounce 211 the cards, Indi-
: alphatete, | 2nd proncunce the i recognize znfé pro- | letters from diffe- | viduzl letter
twenty five letters nownce the 25 letters' rent sources, cerds, Letter l
from eny eource, , of zlphabete, Lecite the letters chzrts,
I 1 ir. erder. l
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WiznsS P=I0DS T0riC OBJECTIVES TE.CEERS PUFILS TEACEING }.L, LRK
ACTIVITIES ACTIVITIES AIDS .
g Revicion of the 25 Purile will be atle te Revise recognitien and Becognize end pro- |Class letter
letters of the glpha- |recite the letters of { proncuncidtion of €1l nounce the letters,|cards, Letter
bets alvhabeis jo order, the letters of elphzbets | Pronounce all the (chart.
Lezd pupils to menmorize |letters from
2ll ghe légters of 21- Demory.
phzbets,
2 1 Writing of the smzll |Fupils will Dbe atle nevige ‘recognition and Recognize and pro- | Letter charts,
ané Capital forme of |[tc write correctly ronunciation of the nounce 211 the Dctted lettier
first eight letters at leazst €ix of the legters of zlphztet, letters . Write cazrde for
of the glrhzbets, first eightiletters Jez< jupils to write the first eight pupils te
in their twe forzEl the cepitel and smell letters ir their trace.
I fcrme of the letterce, twe forms,
_— X

n

Writing of the £mzll
ané Cepitzl forme of
the next ndne letzers
of the elphzbets,

Purile will be able
to writefcorrectly
zt leastedgrt of
the ndng letters,

revise the writing of
the firet eignt lettex
Zezch pupils te write
the cepatel and small
force of the next
eight letters,

Write dictated
letters on the
chalkboaré and
on indivicduzl
slates or exer-
cise books,
Lezarn to write
the next nine
letters of zlpa-
bete.

The chalk board
Sletes,
Exercise books
Dotted letter
cerds, Cut out
Letter caxds,

o

writing of the =21}
znd cepitgdmicrs of
the lzct feightnlctiers
of the zlPRobets,

Fupile will be atle
1c write correctly
=zt lezst six of

iac eight letirers
of zlphzbets,

evize the writing

of pervicus letiers,
Lez¢ pupile te write
the leet eight letilexs
ef the zlphzbets,

)

Write dicteted
letters con the
chalkdbeaxé and
o individcal
cglztes or exer-
ciseé books,
Leern to

The chelkbozrd
slates,
<xercise books,
Deoried letter

cerds,




B2

of the smzll and capi=-
tal forms of the letters
of the zlphzbets,

write correctly &t
least twenty of the
letters of the zlpha=-
nets.

small lettere, Revise

the Writing of capital
lettexsy Pay pzrticu-
FeRattention to sglow

rleanozﬂ'ax:d aifficult

detters,

letters on the
chzlkboard, slztes
or exercise books,

-3 -
WEEES TCEIC OZJECTIVES TEACHING PUFILS TZACEING
ACTRVITTIES ACTIVITIES LIDE
Revision of the writing |Pupils will be 2ble to |Revise theswmiting of Write dictate Tzne chalk-

board, slates
and exercise
books,

A¥a )

Ls Ltove,

Pupils will be ztle
to write =11 the
letiers of the
zlghzbets,

nevise the writing of
2ll the letters,

+Eg zbove,

Dottcd letters
bocorlets &nd
cinher zids zre
2s ztove,

(W)

Building of werds
relzied to food

iterms.

Fupilgfwill be ztle
to useNlftiers to
budTietNiecst ten
worde Mlating to
foos itens,

hsk pupils te mention
the different kinds
of food thz=t they
czt, Let them talk
ebout the food items
let thex mention the
food they like best
Write the words they
rerition on the chell
bozrd lead thex te
use letters of the
zlphzbets to build
words that they have
mentioned,

Mention =11 kingés
of food items
czten 2t home ancd
in schoe}. T 1k
azbout the cnes
they like best,
Use letters to
tuilé the words
they heve mentio-
ned.

Cencrete itens,
Tge chzlk
tezxé, Clase
lettericards,
individuzl

leter czras,




-l =
ve== | F2RICT TOFIC =JECTIVES TZLCHEIRG FUriLS TELCEING F2L-RS
;CT'YI"’“° LCTIVITI=S 4IDS
2 2 Zuilding of words Fupile will e zble to | Revise recognition fecognize zné pro- |Fictures ¢ ‘word
relzting to fruit use letters tc build a2t | of werds built in nounceé words built |cards, Werd
items, lezst eix words rele- the previows lesson, in the previocus without pic-
ting to fruit items, Using the same pro- leeson, Mention tHre czrds,
cedurc lgad purils end telk about Concrete fruit
to duild werd rela- fruit items, Use items. Chzlk
ting toMfimat itens, letter caxés to beard, class
) build werde eon and inZividuzl
fruits, letters ceris,

5 3 Fupile will be eblegyte |@ewiec recognition hkecognisc end pro- |Fictpre + word:
Tuild a2t lezet fivey of words built in nounce previcus caxrds, voréczrés
words relzting e c¢iHFT | the previouc lesson worde, Discuss concrete items,
esitle items, Lezd pupils to bullc other editle items |Chzlkbozxd,

the new worde rmcn- use letter cards Clzsg end indi-
! tioncd, tc builé werde viduzl letter
H that hove been coTds,
g mentioned.
4 Formation of Pupdde Va1l be zble § SEVLEE rerogn=s 0 Fecognition and Werds card chelk

sentences with
woerds relatin
t¢ foof und other
edivle items,

t# veeWwe®s to
Mild 8 least S
sengenfes fros the
sentences mzde by
the class,

cof words, praevious-
1y mentioped, lead
pupils to use:the
worie in senterncee,
rrough leadirg
questions end pileture
rezding leed them to
build some of the
scntences they uzke,

rezding of woxis,
Yekine of se utcnces
sugresting words
to tuilc sentences
rade, vUsing word
cexée to build
sentences,

bezxri, Ficture
¢caris and Picture

chexris, |
Bq;l;inL of words
relziing teo |

cther ecible items,

\n

he rbeved

he iueve,

»,u

evise reading of
sentinces previocus-
1y tuilt, TFollow=
ing the Frevious
Frocedure lead
pupiles to build new
septences,

rezding of senten-
ces built previous-
1y froz different
sources, rFer=:tiom
of new sentences,

Sentence strips
pertetle bezrd,
Chzlkbtoaxd Pic-
ture chart,

e
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o Bie

TCFIC O5JECTIVES TEACIING FOPILS CEACHING
LCTIVIOITS HECT\FTIES 293

Building of words relz-

ting to body paris,

Pupile will de z2tle to
uge 1etters tc build
at lezst ten words

on parts cf the body,.

revise recognition @nd
rezding cf woxds end
sentences builteguring
the previcus leccope,
Let z pupil fisndein
front of ihe cdpsc,

Ee touche® hie diffc-
rent pzrts\of boty

end otHexs mernticn
thedwords {fox the
partftoughed, Lezd
Bhg, pupifs tc build
thesvBpie mentionel,

hecognise and read

words and sentences

fention words for
body perts. Build
ur the words with
letter cexds,
Tiezd cut the words
with levier cards.
fiead out the werds
froz. the chalk-
tozxd.

hords anc
fFentence chart,
Cne pupile
hnemselvee,
[hec chalk
ccerd, Letter
fooxrds,

"

Bail J\.U-A of words
reloting to dressing
iteze,

Fuziles will be zble

ten werds on
areseing it@nsy

fevise previous lecsern
Pirect puzile to buil
build new wexds by
clloving thex to zro-
duce wordr for conerc-
te itere,

recognise and rezl
grevious worde,

A 1k zbout dres-
ing items, Duilc
werds for dressing
items,

word c2xie
concrete
stiyects. The
chclkboaxd

1es.exr caxde,

Papil=Will Ye cble
togouse Wexds to
tuflé =zt Jcast 5
sentences froum the
scnivepces =ade ty
the class,.

Revise recogmition
end reziing cof wc"s
tuilt on boiy part

end dressing itens
Le2d pupils to use
he words in senten-

CC8,

ot

“ecognise end rezc

werde on bedy perte
end dressing itecs.
Tern sentences witn

ke worde,

voxré ceris,
chzlkbpard,

et

Forcation of more
senteces with wordf
on body partc and
Grecssing itezgd

Pupile will be ztle
to tuilé =zt lezst 5
new sentences with
wends relating to
body purts and
dres::nb iteme,

nevige the reading of
sentencss proevicusly
tuilt, Lené thexz to
bueild new scrntences
by asking lezding
ions ¢nt other

nead 'ra— senience
1T Baild new
sen

e.tences.

Sentence
etrips, The
chzikboaxd,
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L 5 Revision of words and Pupils will be atle to Lead purils %o reccg- Hecognisehardihrezd | Werds cards
sentences zn body parts recoanise and read words | nise and read weris and| words from %arious | sentence znd
arl 2ressing items. and sentences or tody, sentences from varicus | sourBes. strips words

parts a2nd dressing sources, and sentence
items, chart,

S 1 Building of words Pupils will be 3ble to arrange concrete cije~ |"Ealx abecut Concrete obj=-
relatinz to non- build at least ten cts on the topic “cw pSchicrete ects, Chalz-
living it=2s that words relating to fore the purils, Led objacts use board, Letter
pur 1ls see and use non-living itecs the pupils nenfion la<ter cards te czrds,
at nicme 2=3d in found anéd used in the names of @heo 29~ | build the words
sezzol, sscheel and at home, ects, ZLead them tof for the objects,

puiid the':: N

the objects, l

i 2 Building =f words Puzpils will be ztle to Revise péCpsmition { Recogniice and Word caris

relating 43 living buildé 2t least ten add re@ding of woxds | read words c¢n Piciures
tzings in pupils werds relating to on Hen-W¥virg itecs, | nen=living izems, | Chalxbeard
hcme and zchool living items around Use piotures to la2ad Use letter cards Letter cards
envircncents, them, pupils to produce to build words. i

words for living on living itecs,

items arrcund,

3. | Termaticn of sinrle pils will te able to Revise recogniticon fnecognise and read| Words cards
sentences froco words use werds tobuild et and reading of wcrcs words built on The chalik-
sugsested on non- least {ive séntences built on lifing ’iving and non- beard,
living and living from the senifrces and non-living tiinszs, iving thkinss
thaings in the pu- made byfthe class. Lead pupils to use the | around them, Use
tils hoze and { words built in senien- | tie words to fom
scnool environments, ce formatiem, | serterces,

—dl )
H L Tcr=aticn of more FOTilsNill te 2ble to Revise reading of fead previocus Sentence strips
{ ~;:;1e sentences on buiddNat” lezst five previous sentences, sentences Build Pertable
living and non-1i- more gentences from Lead pupils to tuild mere sentences, chalkobeard,
ving thizgs in the"words learmnt new sentences,
rurils home and @liring the week.
zchool environrsentsd




skso Be zble to build
2t le=s® five sentences
wéing the werds rela-
tinglto family rela-
ticns,

family »elation rela-
tions, Let them use
letter cards to

build specific werds
mentioned, Lead t:en
also to form spacific
sentences,

specific words
reliting to family
Build sp:cific
sentences relating
tc fanily,

< S
Al
WEEXS | =020 TCPISS C3JZCTIVES TZAC“" ERIAELS
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3 Tezding of words znd Pupils will be able %o Lead pupils to recox- Rscognize anfl read boxd d
sentence built on living recognise and read nise and read words and | words andysengevice gentencss
and nen-living things tventy words and thern sentences, on living on living 3nd non- E::ips.
in rurils home and ntences on living and non-living things 1iving 1tecs 2ip crarts.
scheel envirenments, and aon-livzno things around them, zrpund$

around thea,

3 1 Suilding of words and Pupils will be zble to Lead pupils to tali on Talk cn what they
sentences relating to use letter cards to different things «R6iy ] } zt hoze znd in
Chidren's gdaily zcti- build words, CThey “thzy do at hoem and\iy’ |“School everyday,
v.ties. will be able to form school everydafs They use lsztizer

setences which are Lead tiem tofform Wores| caxds to form - .
Telnted ¢o their daily and sentenceson their | words, They forz
activities, daily actiwiticsy sextesces based

cn the toric,

2 Building of words a=nd Pupils will be zblz to ZevigefTetpanition =& | Recognise and rezi

sentances relatin: o usa letier cards %o reading of words mx P ious words ani
pupils' parents'! gro- builé words relating serfences previously Discuss
fessions, to their parents ‘ouilt,” Lead pupils tacir parents' pro—
professions, They "o discuszs their pa- fessions, 3Build
will te atle to form rents ,rafessxu"-. eizzle sentences
sizple sentences #atn Lezd them to puild from the discussiz=
the words, specific sentences
frem the discussion,

3 Building of words and Pupils will 3& able to Raevise recegnition and | Tecosnise and rezi |acrds znd
sentences rzlating use letierdagds to reading of werds znd previtus words ani |sentence
fazily relations, forn af lzzst ten word sentences previoualy santences, Talk ckurts;

rel ¥into fazdly tuilt, Direct purils about tieiy familr | Letter cards
relQtio. s They will to talk zbout tielir relations, 3Build chzlktrarnd




phrases and senten=-
ces rel:ting tQ )
Greetings and Yere-
nonies,

build words phrzses
and sentences which
are related to zreet-
ings and ceremonies,

on thay Yembba custon
of greetings, Lao=
them to mention and
discuss various ce re-

cuztom of gree—~
ting perform

actiocns,
tion and discuss

Ven=-

are relevant
to the topic
pupils actions
Letter cards

. . ;
WE=(S | PLRIOD TOPIC OBJECTIVES TEACHING PUPILS TRACHRNG I BKS
ACTIVITIES ACTIVITIES ATTS P
6 L Headlng of words and sen-| Pupils will be able to Lead pupils to recog- Recognise an@ NWords cards
' tences built by pupils on| recognise and pronounce nise and pronounce the |read wordsy Réad | chalkbeard
their daily activities, any word relating to words previously Luilt |simple sentances séntence
parents' professions and the topic., They will on the topic le2d them | from different: strips
family relations, also be able to read read sentences based sourcesy portable
simple sentences on on tne topic as well, ' board,
the topic,
s A3 above As above Lead pupils to r:cog- Astabove Flipchart
nise and precnounce
words on the weeks
topic which wergsti 8
mentioned in tHe, loat
iesscn, Lead them
to read new §enten~’
ces too, :
7 1 Building of words, Pupils will be able to Dirsgt pupils to talk Talk on Yoruba Pictures that

Lead them to build monies among the kinds of ceres~ . Chalkbo2rds,
specific words, Yortubas, Let them monies and
phrases and senten- discuss modern p-Ttiec | parties, 3Su.gest
ces from the discu- too e.g Birthday words to build
saion, party. specific sen-
g i o Sl q T-tences-on the
topic.

2 | Building of words, Pupils will ibe, able to Lead pupils to flention and talk | Concrete
phrases, and sente- build words, phtases meation and tallk about various games objects,
nces relating to senpénces that have to about various kin.a perform necessary] Relsvant
modern and traditio-- do Wit ames. of games, Direct actions, Build Pictures
nal games, them in the build- specific words, Letter

ing of specific phrases and sent- cards,

words, phrases and
sentences from their

.ences from their
discussion,

discussion,
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3 Builiding of words, Pu-ils will ke able to ask leadin’ guestions Answer quzsthoRs Possible
rhrases a2nd sentences tuild words phrases and | that will make ruzils Ask their @un concrete
relating to Yoruba sentences relzting to talk =bout the Yoruba questions ~Utut objects
traditional 2nd modern worshiy activities, traditional 2nd molern whrshigp activi- Relevant
worship activities, worship activities. tiea, JMild Pictures
Lead them to Luild words and “hrcses purils
apecific words, fhrases |_with“he use of actions
and sentences from the 18 tercards, letter
class discussions, Sugrest words cards
build sim:le chalktoard
sentences on wor-
ship activities,

L Reading of words phrzses | Purils will te able to Lead them to_recofni- Eezofnise and Pro- Word and
sentences Luilt in 1 = 3 | recosgnise andread words | se words, lead“shem nounce words, phrases card
above. phrases and sentences to read phrasesfand Read rhroges znd sentences

on 1 - 3 atove, sentencegs, sentences, strips sent-
ences,
charts,

5 As ahove More words, phrases and | 48 above As above Flipchart.

more sentences will he
recognise and read by
pupils on 1= 3 abovey
8 1 Reading of lesson la Pupils will be able %o Lead rupils to read Read the letters Alphabet
in YFL recognise, prondunce lesgson 1 in YFA sys- of alrhatet gyst- chart,
and write letterg of tematically., Lead ematically, Iden- Text
the alphabeiT™They . | them to identify tify cajital and Lettercards
will be able to identi- | both forms of the small letters by
fy smalldang capital | alphabets, LeeZ them doing exercisee
letterd, They will to do exercise:~ 1a 1a and 1% in I€Y
be 1ble %o supply and 1b inr;BA
m{ggégg;;pttere.

2 Reading of Yoruba Pupils will be able to Lead pupils to read Read lasson 1b Vewels and
vewels and consc— identify vewels and lesson 1b 4n YFA of YFA silently consonants
nants in lesson gonsonants when they Teach them to be and aloud, charts

1b off YFA

atand alons or in words.

able to identify

pupils texte
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JNONL E

They will he able to
recoznise ond Jronounce
letters of the alphabat
even when they are
mived ur.

the vowels and the con-
sonants., Le2d thenm
to understand the
specific use of Yoru-
ba vowels and conso-
nants.

2 k"‘;.

Recornise Tofulz
vowels =ndy congc-
nants diffeRently
Exrlain the usSe
of vowels and
consonantsyd Do
exereise 1d z2uid e

LRecognition, reailinzg
and writing of words
in lesson 2s,

Puril will be able to
reco;mise and rronounce
at least 15 of the 20
words contained in
lesson 2a, They will
be ahls to write at
least 3 types of frad
items they like, They
will be able to write
correct words under
the pictures in exer=-
cise 2t of ISi.

Teach recormition and

rronounciation of worda)

Lead pupils %o re=d in
their sroups. Ledd
tupils to do exergises
22 and b in IS.

Redp/mise, _ronounce)
and, read the words,
Write the words by
doing sxcrcises 2a
and 2b in IS4,

Yordchart
Wordezrds
Purils text.

Reading of.sentences
in lesson 2 of YFA
Exercise 3 in IS,

Purils ghould “e able
to read all the sentene
ces in the section,
They should be able t0
use word cards to build
the sentences. They
will be able to sarrly
correct missing.words
in sentencess

Five,model reading,
Rsrpils to read
gilently, Call
marils to read zloud
Let purils read
@loud In thelr sroups.
Lead them to build
the sentences using
word cards, Lead
them to do exercise
3 in ISA.

Listen to teachers
model of reading.
Head silently.

Head aloud, DBuild
sentences with
wordscards, Suprly
missing words in
exercise 3 of ISA.

Sentence
strips,
YWordcards
Puril texts.

.

Reading of lesson 3
in YFL. GExercise L
aand b in I.S.A.

Pupils will “be able to
recogniSe and read the
words andssentences

in lesson 3 of YFA.
They will be able to
label the picture and
complete the sentences

Lead pupils to recogni-
se and pronounce the
words in the first
section of the lesson,

Recognise 2nd proi =
nounce words, Read
silently and aloud,
Write the names of

P’ .ok <
showing
rarts of
the body

the parts of the lLodyhordcards
in the picture and doPupiltext

exercise Lb in ISA. I

e~
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with correct words in Lead them to read the
excrcise La and 5 in ISA,| whole chaptar silently
and a2loud, Lead them
to do exercises lLa and
b in I.S....
g 1 Recosnition and reading Pupilas will be able to Lead pupils to recogni- | Recomi%e and rro- | Concrete
of words contzined recognise and read the se and rrecnounce the nounce the words, chjects
lesson La in YFL words on dressing items, | words correctly, Lead Dogexercise 5= in wordcards
Exercise Sa in ISA. They will be zble to then to do exorcises ToSeie Yictures
write the names of 10 Sa in I.S.a. textss
different dressing °
ftems.
2 Readins of the senten— Purils will be able to Revise recognitien of Hecoimise 2nd rro- |Words witten
ces contained in lesson read the sentences words, GdVe mofel nounce wor:is, in the pert-
Lb Exercise 5b, fluently. They will be | reading§ LeH@ pupils Head silcntly and able chalk
able to write the names to read. Let/turils alouds Do cxercise |board. Purils
of 5 tyres of dresses do exergise'$b in 5b in I.S... texts.
that man can wear, ISt.
3 Recognition, rronoun- Pupils will be able %o Lead pupils to recog- Recognise ~nd read Ficture chzrt&
ciation and writing raecognise and rronoun- nige and pronounce words, Read passe |Wordcards
of werds contained ce the words on commop words, Give model ge silently ond pupilstexts,
in lesson 5 of YFA and home materials, reading, Let pupils alouri, Do exer-
Reading of sentences They will also be, able pead silently, .JAllow cise 6 in I.S.A.
in the same lesson, to read fluently \the pupils to read in
simple passage baSed on |srours. Let pupils
the words learnt. WThey |do exercise 6 in
will be atle, to supply 1.5.4.
correct wordsito nicture
in exercise 6 of I.5.4.
L Recognition, pronoun— is for period 3 tul with |is for period 3 but 48 for period 3 but |is for period

ciation and reading
of words and the
passage in lesson

6 of Y.F.A.

lessen#® and exercise 7.

with lesson 6 2nd 7,

with lessons 6 and 7

1

3.
]
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5 Recognition, Pronoun- Pupile will be etle to 28 purils to recog- Recosnise -nd ypre- |Vord cerds
ciztion 2nd reading of recognise and pro ¢ finise and  ronounce the nounce words, kead | Fortzble
words in lesson 7 of the words conta words, Cive molel the short izssege. | Chalkboard
YoFolin reading, Leand upils Study rictures in Furils texts,

to reed aloud, Lezad
them to do exercide
B in I.S.%.

in the lesson ¢
They will be =ble
reed the shé-t passt:

in the s sO0n.

cxercise 6 of I.S.L
and write corres-
ronding words in
spaces rrovicded
according to
pleture mumbers.
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10 1 Recognition, =nd Punils will he nble to Lead ~u2ils to recog- Rucosmiige 1grds icture chart
rronounciation of recoimnise and-ronounce nige nnd proaounce Fronouncediords Workecards
words in lasson 8a worda on common “irds the words, Lend Virite naves of Pupil texts,
and animals contained then to do exercise birds,
in lesson 8a of YFA, 92 in I.S.i.
They should te able to
write the nanmes of at
least five birds,

2 Reading of lesson 8b Pupils will be able to Revise recosmifion of Recognise words Wordcards,
waich contains a short read the -assage fluen- |words, Give models Read silently Pupils textg,
passase on Ba tly. They w 1l be able |reading, Lead“pugils Tiead =loud., ‘lzite

to write at lsast five to read gilentldy and names of animzls
nanes of animals, 2loud e Dxerc, gt °, -

3 Revision of period 1 Pupils will be able to Revige ®écoimition of Recognise words and |Yord cards
and 2, write at lezst 10 words |words N Z®% rupils to Nead silontly, Do |Purils texts.

from the dictation on #ilently®y Let them dictation exercises
lesson 8a and b, “rite words froo
ctation,

L Reading and learning Pupils will read the Teach recognition and Recogrire and rro- |Pcem bhart
by heart the pcem in veem fluently for | yronounciation of nounce woris, head |Word cards
lesson 9 of Y.7 ... enjoyment., They will /difficult words, Lead the poems ~loud, Pupils texts,

algo be able tolread thpils to read the poem |Read it silently
the pcem from memory. silently ahd aloud, and memorisc.
Ask them to lezrn the figcite,
poems by henrt. Let
them recite.
5 Reading of the poem Pupils will bte atle to Revise reading of the Read the poem silen-

in lesson 9,

supPly missing words
in (thé poem.

poem, a8k pupils to
do exercise 12 in I.S.A.

tly. Fill in tests
the correct words
in exercise 12 of
I.S.4e

Pupils texts.




of the poem in le=sson
12 Exercise 16.

poem, They will be
able ¢ explain what
the/poem, means, They
willube able to read
#rd racife the poem.

nunciation and meaning
of difficult words,
Give model reading,
Lead pupils to read
silently =2nd =loud,
Let them read from
MEemory«

nunce new words,
Exrlain meaning of
phrases or words,
Read silently and
aloud., Reed from
MENory .

containing
the pcem.
Word cards
fupils texts/

\
D
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JI0LG FERIOUS | TOPICS OBJECTIVES TR.CHERS TUTILS TELCETIG
1STIVITIES ACTIVITIES LIDS REML.AX
1 1 fteadins of thrases and furiig will te able to Teach racosmition and fAocognige »2f “ro- |Phrase cards
short passage on home read the casscge pronounciztion of nounce néwfvords, Purils texts.
activites, fluently. They will new words, Lead H2a8) silent tiy. Do
te able to write at rurils to read fluen- exemedse 13 in I
least five sctivities tly. Let them read .
in which they cen be silently, Ask them
encaged to assist to do so exercise 4]
in home activities, 13 in I.S.:.
2 Tictation from lesson Fupils will ke atle to Revise phrase ondiword Recognise ~hrose end|Fhrases cards
10 read in period 1. write correctly 7 out recognition,mgk words, ilecd phrases|tapils text.
of ten words to Ye ruzils to read 3:113!11:1; and passage. Write
dictated from the Let theng®loce their from dictation.
lesson, books #nd wFito’'~s you
dictage.
3 nesdl ng of lesson 11 Pupils will be able to Teach r@gognition and Recognise »nd nron-||As above,
in Y.F. re=d the lesson fluen=— Mronunciation of new nounce words and
tly. They will he and difficult worda, phrase, Read sile-
able to write at least gl D@ad purils to read ntly and 2loud,
five tyres of play by Riving model Do exevrcise 15 in
activities, poding,  Ask them s OF: Y N
%o read silently
Let them write
five pley activities
in their work hook.
L Reading and memorising Pupils widl enjci the Teach recognition pro- Recognise and pro- | Portable toard

v
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11 S Dictation from the Purils will Ya able to Revise recognition of Recozmise Wefls, Word cards
voenm reed in lasson write at least 8 words words, dAsk pupils fderd sil'tIs- Fupils texts.
12 correctly ocut of the to reed silcntly Write s:glling
ten words to be dicte- Dictate words for dictIgigfl,
ted to them, them to write, Exarsife 17.
12 1 Oral comperhension on Purils will be able to Teach recognition and Recommise ~nd nro Thrase and
lesson 13, exercise 18, | znawer correctly at pronounciztion of Rew® Tfiounce any rew word card
lecgt five oral ques= words. Give model | words, “.nd Tupils texts,
tions on the passage reading, Lotgiurils silently. /aswer
read, read gilently, Let comprehension
them angwer quagtions aguestions warally
orally on\tHesaSFaze,
2 Written comprehansion Pupils will unier- Revisgmghe Reading of iead gilently, Do Pupils tcxts,
on lesson 13 stand the passage read the gasg"Be V) sk exercise 19 in
ard be able to angwer pugilsfto read silen- IeSeite
questions on it in t1ly N, Leg" them do
thair workbook. exarcige 19 in I.S.A.
3 Reading 2loud of lesson | Pupils will be able to fPeach rocognition, pro- [Recosmiticn, pro- Word cards
14 of YFA. read the lesson flues nounciation and reading |nounce ind read Pucils texts,
ntly., They will h¢ of difficult words, new words and
able to discuss the Lead pupils to read rhrases, Iead
kind of professions fluently by giving silently, Read
contained in the them model reading, aloud, Do exer—
passage Thoy will be issk them to read silen~ |[cise 20 in I.3...
able to w#fite frem tly, Let them read in
memory #%,least three groups, Ask them to
kinds, of rrefessions, do cxercise 20 in their
workbooks.
L Reading of the Fuzid’s will enjoy the Teach the rronunciation [Pronounce new words

posm in lesson 15
of YFA.

woemn, JThey will,¥s
able to discuss and
explain the poem's
weaning with the
teacher,

and meaning of new words,
Give model reading of the
poem Lead pupils to read
the poem silently and
aloud, Discuss the

pecm with them,

fead the poem silene
tly, Discuss the
poem,
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VEX D RIS TLICS 0ZJECTIVES TRLERS
PRey A5 T e TIZS LITS ARLT
S Learning of the roenm Fupils will be oble to Rsvise recding Aead the -oom from | Tortable
in lzsson 15 :y heart, racite the zoem. ning of the 3 she Yoord, laz Loard
pupils £ read s it silently from ‘centaining
and cemor the text, Lzxxn the poem.
tham read © by heart, Tecite,

S
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APPEMNMDIX =

LLO/bY..12/178 8th Mairch, 1964,

The Heaumasters,

Methodist School 1, Akectan, Oyo
Methodist School I, apara, Oyo (Exp.)
Baplist School II, kguoye, Oyo (Exp.)
Buptist Schoul I, Atan, Koso, Uya.

Te;.ching of yoruba in Primary T EClatses
Praject by Mra. 1. & AdeloddnsDniversity
of Tbadun

Flease note that your school willB€ used for the usbove
project. It involves only Une arme@fogrimury I.

e The pupils in the class will/bEé subjected to test befure
and after Lhe periocd of the experiment,

3. You are requested to.codpérate fully with Hrs. pgelodun
and/or her teame A1l that A% required is to see that the teuchers
in the clusses teich as MEMNlly aus if nothing unusual is guing on.

ba Thanke.
5
S o—
( J. A. Mukinde ),
for Local Intpector af Educution, Oyo.
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