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A'B'ST RACT

This study regeards certain variable sociologicsl snd
zducstionsl factors as determinants of a person's or a
zroup's degree of bilinguslism, and sttempts to_ ascertain
their role in the proficiency abilities of Yorxruba-English
tilinguels in the fifth form of the secondary-grammer school.

In Chapter I is on outline of the development of
scholastic interest in the curious phénomenon of
pilingualism, Some of the theories @nd reseezoch approaches
0o the study of bilinguslism are eXpliceted. The chapier
concludes by indicoting the ‘déscriptive sociolinguistic
zpproech adopted for the study.

Chapter II exesminesthe relative role and status of
Toruba snd Inglisha@monz the Yorubs people in the colonial
era and in contemporsry Nigeris. The inform@tion snd
enolysis in Uhe ‘chepter constitute s beckground agsinst
which proficiency atteinments in the two languages may
De understood.

Chapter III is methodologicel. Certain assumptions as
well as the objectives of the study are ststed. A number
of hypotheses of Yorubs-English bilingusl proficiency

sre postulated and the procedure for verifying them

described, This involves the use of 2 langusge background

guestionneire, and tests of lsngusge proficiency.
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In Chepters IV %o VI the hypotheses are tested by
matching the schievements of the subjects in the tests
of proficiency with specific items in tThe langusge
background information which heve been hypothesized as
determinents of proficiency. The h&potheses tested in
chaptef IV deal with bilingual comprehension, in Chapter
V with bilinguel fluency, and in Chapter{ VI with bilingual
choice and usage habits, In each case the results are
stated and discussed.

In the last chepter (Chapter VII) we overview the
whole investigation, summarising the major findings

08 regards the nature of bilingual proficiency,

and assessing the effectiveness of the instruments

used in the investigation., We also consider some of The
social implications of the differences in English
achievements 8dinong subgroups in the category of
bilingualb studied, and make some suggestions for
avoidiné their undesirable possible consequences,
Minally, four of the sociolingulatic problems which

bilingualism poses are suggested for future investigation.



CHAPTER ONE

INTRODUCTORY: THE CONCEPT OF BILINGUALISM®
APFRCACHES TO TI'S STUDY

The show of interest in the possibility of s men
being able to speak more than one lanpguage! wes
perheps immediately consequent upon the légendary
Tower of Babel; probably as a resultof the
frustration that the building enterprise ironically
occasioned, | By the christian exa, however; the
speculation had been resolved: bilinguslism was no
longer & remote possibility but a historicsl, snd

since then, a contempéraneous reality, We have recorded
evidence ©f bilingual performence which featured

mutusl intelligibility when in Jerusalem, the first

christians spoke in different tongues.2

1e The Book of Genesis. Chap. 11 v. 1=9,

238 An eccount of this first incident of bilingusl
pérformance is contained in The Acts of the
Apostles, Chap., 2 V. 5=-13, For 8 detailed,
critical account of bilinguslism through the
ages, and skirting the whole world, segtg. Glyn

)
s s B %ﬁnﬁuillsmailgome AﬁBucailon, Report
of an 1nterna€ion£I peminar held at Aberyst h

in 1960, London, H,M,8.0., ~ (1960), pp. 64=84,
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From the middle ages yet some other kind of
identifiable interest in the bilingual phenomenon
began to emerge, and to be articulsted, This
articulated interest was at first literary.and
aesthetic. It had 2 tendency to glamorize eand
extol bilinguelism, &8s seen; for example; in the
anonymous writer quoted in the intwxoduction to

lModern I2nguages:

‘ee. Buen as a hauke £lieth not hie with one
wing: euen SO 8 mén reac?egh not to
excellency with one tong'.

But interest soon advanced beyond mere literary
glemorization through philological explications to
rigorous academic-and scientific concern with the
nature of bilingu2lism. O'Doherty hss shown, for
instance, thet the use of empiricel dats in the
measurement’ of bilinguel sttainment wes attempted,

perhaps not for the first time, by J, M, Cattell,

who.designed a8 word associstion test in which certain

—

3« Modern Ienguages., Ministry of Education,

Pamphlet No., 29, London, H.M5.0., 1956
(Reprinted 1963}, p. V.




stimulus-words were used to elicit responses from 8
group of Fnglish-Germen bilingusls in the U.S.A.
This wes in 1877.%
Nearer home on the West African scene,-2n
early documented sttempt to gropple with tThe nature
and problems of bilingualism was by Asemoa, & geacher
8t the Presbyterion School, Akokoaso, Gold Coast (now
Ghana), He discusses some of the.perennial issues
of bilinguslism, namely, the definition and educetional
implications of the phenoméenon. His short article
opens a8s follows:
'Bilinguslism-i8 a big word which means
learning 3 second language (e.ge. English in
the Gold Coast). Iet us see it in two aspects
first, its effect on mentsl development, ands

secondly1 the stage at which it can wisely
be begun'.5

4y E.Fe O'Doherty, 'Bilingualism: Educational
Aspects' in The Advancement of Science
interes%ing to note that the Cattell test of
1877, with some modificetions, still remains
&g vaiid instrument of measuring bilingual
attainment, and is still much used today
in its various adaptations, It will be seen
presently that the analysis of Yoruba-English
bilinguslism presented here owes a great
deal to refinements of Cattell's test.

Se Asamoa, H;A, 'Bilinguslism', LISTEN, Vol., XVI,
NO. 7, July 1947. p. 90



1e2 The Concept of bilingualism: 7Toward 8 descriptive,

rather then a definitive approach.

Within the tradition of western scholership, three
strands can be identified in the effort to grapple with
the nature of bilingualism, These sre defimitions, the
setting up of bilingual typologies, and-person-snd-
society related studies of the phenomenon.

A, Definitions

There have been few atlempts at definitions of
bilingualism probably because the phenomenon itself
defies any general definition. Two early and well--known
of such definitions are chosen for discussion here,

The two represents the essence of most definitions of
bilingualism;‘end will serve to illustrate some of the
limitations inherent in most of them.

The: first is Bloomfield's. He defines bilinguslism
8s "the-n2tive=like control of two languageS".6 In the
second, Einar Hougen first conceived of bilingualism
as beginning "at the point where the speaker can

produce complete meaningful utterences in the other

GCe Leonard Bloomfield: Isnguage. New York
(1933), p. 56.



1anguage",7 but soon modified this to & definition
of bilinpgualism as knowledge of two languages.8
These two definitions, becsuse of their vagueness;
do not appear to have contributed much to The under-
stending of bilingualism, 8nd hence ha¥e not been
8pplicable in any analysis of the phenomenon., As
Mackey hss pointed out, Bloomfield's definition has
been based on an unrealistic £riterion, namely; that
The bilingusl's performance in his second langusge
must not be distinguisheble from that of the native
gpeakers of the language.9 Apsrt from the equation
of bilingualism to-ambilinguslism or equilingualism

which is impliedy the definition 8lso presupposes a
-

Do Einer Haugen: quoted by lackey in 'The
Description of Bilinguelism' Canadisn Journmsl
of Linguistics 7 (1962), pp. 571=80.
8. Tinar Haugen: Bilingualism in The Americes;
a bibliogrephy and research guide. Geineville,
I"la, American Dialect Society., Publication
of the American Dialect Society, No. 26 (1956).
9. William F, Mackey: "Towerds @ Redefinition of
Bilinguelism", JCIA 2, No. 1 (Reguler Series)
1956, pPp. 4=11.




model by which the bilinguel's performence in the
second lengusge is to be measured. The spontzneous
question is: whet constitutes 'mative-like control'?
Or; if we assume the sveilsbility of & modely a¥ whsi
dezree of perfection does & foreign spegker of 3
language become notive--like, since stgnderds of
performance vary even among native spéakers of @
langusge?

Similar uncertainties rémnder Haugen's conceptions
wnworkable, The unit of hisycomplebe meaningful
utterance is not clean,,in the lizht of advences in
structural linguistics, such 8s the units of structure
(end therefore of mesning) specified by lallidsy,
Hallidsy sets~up. five units of structure, namely;the
morpheme, ,the~word, the group, the clause, the
sentencey héving 2 congtituent - constitute relationship

10 Apart from the sub=class of

in th8t escending order,
bound morphemes every one of the five unils cén be a
complete meaningful uttersnce, depending on the con-

text,

10 M.,A KX, N8lliday "Categories of the Theory of
Grammar" WORD 17, Mo. 3 (1961),
PPe 241-292,



Haugen's definition of bilinguslism as know-
ledge of two langusges also raises @ problem of
interpretation, a2gein in the light of recent
advances in linguistic science., Since 3 better
understanding of the nature of languege\¢ame in the
wake of Chomsky's revolution, knowledge’ of a
langusage has become a technical term used to mean
competence in that languege. This competence
specifies the generative abilibty of & native spesker
in terms of rules governing) 'formetions and trsnsforma-
tions of gremmeticsl dbtterances in his language

which hgve been interpalised by the ideal native

Speakerulistener.qq

To sey without qualification that 2 bilingusl
has knowledgé of his second language, then, is to
equate his competence in 81l the components of the

langud@ge to that of a native speaker. Certain bilin-

11. Noam Chomsky: Aspects of the Theory of Syntax
Cembrige, M.I.T. Press (Resesarch Iaboretory
of Electronics, Specisl Technical Report,
No. 11), 1965.




guals have, of course, been known to have nstive-specker
competence but only in certain components of their second
langusge. The phonological component is always t@e
exceptional testy shibboleth which usually revegls degrees
of incompetence among foreign spedkers of @) lsngusage., Thus,
knowledge of two lenguages in this Chomskysn sense is
sambilingualism which is herdly stteinable and therefore
considered unrealistic as 2 medsure ‘of bilinguslism. In
general, we might therefore sy thét since the value of a
definition must rest on its ability to elucidate the
internal snd the external feetures of its object; and
since these two definitions have not clearly revealed the
essence of bilingualism; they are not epplicsble in the
present investigstion. That is, ha.vihg demonstrsted its
futility, embiliriguel competence will not be the measure
of bilingued attainment in this investigetion.

Bs The'Typology of Bilingualism.

Qver periods, contacts between langusges have
been occasioned by different ectivities taling
place in different kinds of environment or setting,

and heve produced different types of bilinguslism.



Among such activities or events are trade, conquest;
colonialism, 2nd the exigencies of modern education,
The environment or socisl setiing in which Mbilin-
gualism talkes root could be hostile, a8t lea@st initial-..
ly, in cases such 8s where the language.of the con-
querors hss been imposed on an unwilling conquered
people, But it could also be 3 Happy one vwhere
bilingualism has been the frec\choice of a people
who probebly see the acquisition of @ second lon-
guage 8s 38 posivive factor’ of progress in trsde,
education, sdministr@tion 2nd natvion building.

These two factors, occasion @nd environment, have
produced different types of bilingu2lism which can
then be claSsified broadly on criteris of the bilin-
gusl's cobmpetence in the two lenguapges (such as his
restrueturing or reordering some particular system
of one or both langusges as a3 result of contact),

or of his performance in the lanjueges, Clessifica=
tions of bilingualism on such eriteria have mostly

been stated 8s binary contrasting types: Coordinate

cert Tew
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vs Compound bilinguslism, Genuine vs Pgcudo-bilin- -
gualism, Oral vs Literate bilingualism, Elitist vs

Ma.ss bil:‘mgualism.’]2

A, Competence-based typology

Co-ordinate vs Compound Bilingualism,

The identification of coordinate/compound
bilingualism relates the context of languege
acquisition to the type of linguistic competence(s)
which the bilinguel acquimes in the context(s) of
contact., Its working 4is best illustrated with the
semantic system(s) of\the languages in contact,
although it can also be illustrated with The other
components, As Weinreich15 explained; compound
bilingualisSm _Yesults when two languages are learned
in one and the same environment. In the bilinguel,

the systems of the languages are fused or collapsed

12. Uriel Weinreich, lists some other contrezsting
types on the bases of functions of the
languages - orgsnic vs inorgenic, orderly vs
disorderly, etc. See langueges in gontact; -
Finding and Problems New York. Linguistic
Circle of New York (Publications of the
Linguistic Circle of New York, No. 1) Seventh
Reprint (1970) pp. 81-82.

13. Uriel Weinreich, ibid. pp. 7-12,
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with the result that the bilingual tends to identify
corresponding items of the two lenguages with the
same referent. In Saussurean terminology he now has two
signifiers for one siilgnified. Therefore in‘processing
information; for instance, the compound Dbilizusl sees
and interpretes the structure or the .‘yeferént of cno
language in terms of the structure ow/the refrent of
his other langusge., His productive. skill is also
affected by the seme interlinguel identification process,
His performence (producti¥e-anc receptive) is thus
restricted by the limits imposed by the availability
of translation equiveleént between the two langusges,
Conversely, the coordinate bilingusl has learned
his two lengusges in separate contexts, He keeps the
systems of <the languages separate and unmixed, His
productieonvénd interpretation in one language is
direct; i,e.; unmedisted by the corresponding systen
of\his other language. By some implied notional
conception, the coordinate is the 'true' bilingusl
in contrest to the 'false' bilingusl who has learnt

his two langusges in the ssme context.
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Subsequent supportive expositions of the com-
pound/coordinate distinction are those of Ervih
and OSgood14 and Lambert.15 In addition; Iambert
has relsted the distinction to the Whorfisnm hypo-—
thesis 8s an explanation of the two differenf
cognitive systems allegedly found in bilinguals,
As Macnamara; Haugen and lMackey have pointed out,
however, while the classifica®ion of bilinguals as
coordinate or compound on_the ground of same or
different contexts of acquisition might be plausible,
the extension of the~distinction to the realm of

cognition is of doubtful velidity.®

14, BS.M. Ervin end C.E, Osgood: "Second IBnguage
Iearning 8and Bilingusalism"Journal of
Abnormal and Socisl Psychology (Supplement

NO. 20), @4, pp. 139-1%.

15._W.E, Iembert, "Social and Psychological Aspects
of Bilingualism" in Bilinguelism in Education

op, cit. pp. 44-55.

16, John Macnamsra: 'Bilingualism and Thought'
in James E. Alatis (ed.) Bilingualism and
Ianguage Contect: Anthropological,
Linguistic, Psychological, and Sociological
Aspects., Georgetown University Press,
(15763-" pp.. 25-ib.
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ii, Performance - based typologies.

Performance~based typologies follow the criteris
of automaticity, mode of use, social or demographic
distribution, and the funcfions of the languages in
the bilingual community., These are briefly ;Xh

emplified below,

iii, Genuine:-vs Pseudo bilingualism,

Genuine and pseudo bilinguelism are contrasted
in O'Doherty'’s classificgtion. The genuine bilingual
has the greatest imaginsble facility in his two
langusges such that on demend or 3s occasion
warrents, his performsnce in each is fluent 8nd
eautomatic. Byncontrest, the pseudo bilingual has
a limited nowledge of his secend language; he has
not mastered it, and his performence in it is there-
foreshesitant and halting., He cannot use it effect-

ively in communication.q7

iv. Orel vs Literate bilinguslism,

The criterion 8pplied here is the mode of acqui-

sition and use, «The or2l bilingual spe2ks his two

17. E.Fs O'Doherty, (1958) op.cit.
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languages but has no literscy skill in one or both
of them, By contrast the literate bilingual does
not only speak both langusges, he a@lso reads @nd
writes them., The oral and literste Uypesceol™ the
bilingual will be found in msny bilingual communi-
ties which have only a recent tradition of bilingusl
education, but its distribution has been studied in

18 - who

sSome detail in the Soviet Union /by Ilewis
also exemplified the Elitist/Mess bilingualisn in

the same Soviet communitys

v. Elitist vs Mess_bilingualism.

This distinction describes societal bilingual-
ism which results from discriminatory language
planning. _BEY¥itist bilinguslism menifests a policy
of selecting a few for specisl ¥raining in 8 foreign

languéme. This cadre of privileged bilingusls are

18,  E. Glyn Iewis: Multilingualism in the Sovict
Union. Motlbon THO I-E%E.' PaTis (1972)

Pp. 278-282,
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then deployed in services where their specisl skill
is required.19 Mass bilinguslism jg plenned bilin-
sualism for the entire populaticn for its otm-sake,
but 2lzo for the adventages thal the society.and
the individual mey derive from it,
vi. Diglossia

As Tersuson formulated and exémplified in bgyptien
Arabic, diglossia is 8 feature \Wf 2 monolingusl community
in which two varieties of~the sene languege, called the
igh and the Low; coexisty The structures of H and
L are distinguished @Xlthough the correspondences
between them sre._similar enoush for them to be
recopgnised as didlects of the same lanpguege. They
are 8lso digtinguished in the functions they
performs“i'he H is employed in serious dom2ins
which ‘aré choracterized by formslity, such as
covernmment business, religion, sublime poetry and
81l classicel literéture; formel education, end

lectures, L performs the more relaxed functions

19. 'The language policy of the Rritish colonial
administretion in Nigeris was initially
such @ discriminstory one (see Ayo Banjo:
A Historical View, of the Inglish ILenguage
in Nigeria' IBADAN 28 (1970), pp. 63~6C.
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merked by light informelity, such as satirical
literature; thrillers, jokes, informal discussions
following & reading or 8 leciurc delivered in-the
H veriety, and so on.2o
Perheps the most remaerkable features-of dig-
lossia are the sttitude of the uscrs\to/the two
varieties, and the distribution of functions between
them, H is held in high esteefiyin associstion
with the functions it performss Tor instance, in
Arabic, the quoran is ip{H:)' It is held sacrosanct,
and permits no simplification. By contrast, L is
the colloquisl, pedestrian, less prestigious variety
associated witvhs cértoons, but also with interpersonal

transaction./~ In function, the two warieties are not
mutuslly substituteble.

Aftey Fersuson, however, diglossis has been
employed to describe any community where two codes
or. Janguages exist and perform different functions.

—~Thus, bilinguelism is a8 form of diglossia, involving

20, Cherles Ferguson ‘'Diglossis', Word, 15
(1959)9 PP. 325—34‘00
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two lenguages instead of two verieties of The some
longuege. Indeed, it coen be more compliceted, 3s
Mishmon hos shovm, where one ox both languages \each
has sub-varieties which perform special functiﬂns.eq
45 @ concentual framework, Typolosi€s cén easily
be seen Lo be of limited vaslue., here “if)inherent in
them @ weakness in their failure to meVeal the structure
and operétion of bilingualism in. bhe bilinpuel individusl.
Given the common demominator“of)bilinguelism, i.e.
that someone sPeeks two langueges, the vitel direction
of investisalion is To ascer%ain how bilinsuel he is,
and whet use he mokds of his two langusages in his
deily life. 'husg~in the investisetion reportved here,
no attempt hsagz“been made to identify types of bilingusl
by ony of vhe criteriz outlined ebove, although sone
of The premises on which certoin typélogies are based
have bhéen found velevant Lo the S"GUd.:y']
Mirst, the occasion and environment of contact,
in this cose between Yoruba end s#nglish, nomely, trade,
colonialism, education, will be shown later Go be

conducive to the growth of Yoruba-Fnzlish bilinguslism.

.

J.A, Tishman, 'Bilinguslism with and without,Diﬁ10531a;
Diglossia with snd without Bilingualism, Jourmsl
of Locial Issues, 2% (1967), ppe 29-30.
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Our approach will however be to describe the quality
of thot bilingualism 8s menifested amonz a catemory
of bilinguals rather than idéntify themn.

Second, the Theory of the context of language
learning, constituting an infiestructure/which determines
the degree of # bilinpual's competence @nd consequently
affectinz his performsnce, does appedxr/sitvetionally
logical and plausible, It must be hointed out, however,
that the same theory seems tothewe lost sizht of The
role of & specigl lencuage leégrning aptitude which, on
its own, can be respongible for special patterns of
bilinguslism, or do $o Hin conjunction with the influence
of the context ofL=ecquisition.

Third, funetional speci@lizetion of langueges
within domains Con determine the configurstion of
individval¥ahd sroup bilinguslism. As domains vaxy
in the\demend they make on the lancuazes apuropriate
to«Lhem, such differentiesl pressures, over 8 period,
produce different patterns of bilinjuelism. “his will
be illustreted with the patterns of bilingualism which
obtain smong the bilinsual subjects involved in this

investisation,
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1«3 rerson-and-Society related description

In our consideration of the valuves and limitations
of bilingual tynologies, the hint was given (above,?p.17, 1
of the direction which this present investigabor would
consider the more elucidatory in the clapification of
some of the issues which bilinjuelism wdises, nenely,
thet we should attempt to ascertaim\how bilinzual a
verson is, and what use he makes\6f his bilinguval
repertoires. 'How bilingual'edsven acceptance of Mockey's
view that bilinguelism mug¥ be scen, not as @n absolute
ability or skill, bubt 8g’2 continuum, or 8s a8 series
of continue of skills.®long which The relative
posivion of an iddividual bilinsusl is to be found
and expressed (as, '8 degree.22 'What use' draws our
intention £o¥the main function of lensuarse os
instrument 6f communication; but since the bilinguel
possesses more than one of such inctrruments it becomes
necessary o catesnrigze and relate the functions he
8s88irns to each of them in his reloationships with
other members of his community, soue of whom W"a‘lso

be bilingual like himself, It is such @ description,

22, Willism 7, lMeckey (1956), op. cit.
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in terms of degree and function, that will be attempled
in this investigation. In this section we ouvline some
well-known theoretical formulstions which pipnéered
this epproach and 8lso some empirical studies:that

have been carried oul under their influence.

i Tocus of bilingusl con®act

It was Einar Haugen vho first directed the shift
of emphssis from The purely linjwistic to the
psychological and the sociolinffuistic aspects of
bilinzualism, lle c2lled altention to the bilinguel
individuals who, after“all; e 'the carriers of
interlinguel contagion' and to whom @nalysts ‘must
look for an undexstending of processes thet must have
operated in theydistant poast as well as in the
nresent', /for all 'talk of substrote ond supemstrata
(that pxe\ discovered in the study of loanwords) must

remgi¥n-stratospheric unless we cen found it solidly

on %Me behaviour of living, observeble Speakers'29

w2

2%, Einen Ilougen: 'Problems of bilinsuadlism: Idngus
interpolation is this writer's).



[

Veinreich leter exponded this emphasis into on explicit®
programme for 3 systematic snalysis of bilinsuelism,

e proposes three angles to the study of the bilinguel
individual, viz, the linsuistic, Whe poschodeshessh,

he psycholomical, @nd the socio-culturaiy

ii, Idnguistic snalysis of & nerson's degree of
bilinzuslism,

The purely linguistic descripéion focuses on the
interference phenomenon. Its puusuit, by means of
contrestive analysis, leagds %o the icdentificetion of
the compound and the cgordinate Uypes of the bilinguel,
anc s been found pBriiculerly insightful in longuage
pedesosy. Lut the-present study is not concerned with
such @ linguiglic“enalysis at the level of The subjects
chosen for Ahe-investi ation because. neither pedagogy,
nor pure\ ¥imsuistic analysis Tfor its own sake, hos
been 4he motivetion for the encuviny.

s 1 Poward 8 sociolinguist

[-J.
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g
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The psycholozical and sociocultural perspectives

proposed by Weinreich have been amplified into @
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sociolinguistic framework in 2 number of publications

by Mackey,24

Fishman;zs’ 26 and Macnamara.27 The m3in
features of their proposals for an integrated
description consist of:
(8) ascertesining the language aptitude varigbles

of the bilingusl,

(b) releting the bilingual to his socibecultural
milieu,

(¢) sascerteaining the language leérning facilities
available to the bilingual; and

(d) measuring the bilingugl's proficiency in his
two languages in relation to the variables

in (8) = (e¢).

24, William Py Mackey: 'The Description of Bilinguealism'
in Joshua A, Fishman (ed,) Readings in the
Sociology of Isnguage, Mouton. The Hague
(4963), pp. 554-584.

25. Joshue A, Fishman: 'Sociolinguistic Perspective
on the Study of Bilingualism', ILinguistics:

An Internstional Review 39 (1968), pp. 2 1=49.

26, J.A, Fishman: 'The Relationship between Micro-~
and Macro- Sociolinguistics in the study of
Who sgesks What lengusge to Whom and When,'
in J.,B. Pride and Janet Holmes (eds.).

Sociolinguistics. Penguin Books (1972),
pp. 15-32,
27. John Macnamara‘ 'How can one messure the extent
of a Person's Bilingusl Proficiency'? in
L.G. Kelly, (ed.). Description and
Measurement of Bilingualism: an international

seminar, Canada University of Toronto Press
9 ppo 79"1"90
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(a) Aptitude
With respect to a bilingusl individual the following

aptitude varisbles are considered to be partly respon-

sible for his degree of bilinguslism:

Age ~ Psycholinguists hold different views bub there
is consensus on the relation of language (end
hence bilingusl) proficiency and £he“age of
exposure to the languages. Most.psycholinguists
consider that early exposure o two langusges in
childhood mekes for highér\bilingual proficiency -
if other variable factors are equally favoureble,

Sex -  Evidence of the relétionship of the sex

—————

variable to bilingual proficiency is not gquite
conclusive but the suggestion is that girls
succeed better than boys in learning languages.

Intelligence)~-The relstionship of this variable to

lengugge learning has always been difficult to
ascertain, Psychologists distinguish between
verbal and non-verbsl intelligence; and the
possibility of @ high quotient in one but not
in the other. The possession of 2 high verbal
intelligence is directly conducive to high

bilingusl proficiency.
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Memory: - Since this is @ factor in imitation, it is
essumed to be 8 factor of proficiency in certain
langusge skills at some levels, e.g. in spegking.

Attitude: - The bilinguel's attitude to his lenguages
and towerds the native speakers of thoSe languages
influence his behaviour ond progress in the
learning situation,

Motivation: - Ismbert distinguished between

integrotive and instrumentsal motivations in
second lenguage learning, and relates them to
progress and degree of bilingual proficiency,
According to him integretive motivation is
8ssimiletionist and positive while instrumental
motivation\ is manipulative, and though not
necesserily negative; it impedes progress in
second slanguage learning; thereby affecting the
degree of bilingual proficiency in a downwerd

trend.28

28, W.E. Ismbert: 'A Sociel Psychology of Bilingualism'
Journal of Social Issues, Vol., 23, No., 2

(1967), pr. 91-108,
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(b) The Bilinguel's Socio-cultural setting

Community intersctionzl settings heve certein
socio=cultural properties which play & cruciegl(role in
the atteinment of bilingual proficiency by members of
the community. The members may or mey not, articulste
the properties, or even be conscious aof -the role
they play in their own acquisition of bilinguslism,
Such factors vary between communities, and by their
variation determine the individuel's degree of
bilingualism by fecilitating/or impeding his
acquisition of one or both of the two languages., The
variables here includey

(i) Circumstences' of langusge contact

The relevance of the factors associated with
the occasion and atmosphere of language contact
has ‘béen discussed., (See section 1,2 B above)

(ii) < Functions of the languages

Ienguages in contact perform complementary roles
as assigned them by the bilingual individuals,
or @s institutionalised by the bilingual
community, The process of informal socialization
may use one medium, formel trensactions gnother

medium, while the expression of culture or some
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of its divisions may use one of the lsnguoges
or share its trensmission between the two
languages. This division of functions between
the lansuages influence the bilingual's/motivation
for lesrning them, He will have different ressons
for learning the different langugges according
to his different needs for them;/and spportion
or utilize the available fecilities for
learning by such considexations.

(iii) Prestige
The prestige valué ,attached to & lanpgusge is a
variable which epitomises other varisbles, such
as functions performed by the language, attitude
towards it, motivation for learning it, etc,
When differential prestige values are built up
for\thé Tengusges in 2 bilingual community
they become 2 factor of bilingual proficiency
especially among subsequent generations of
learners,

c. Fecilifies aveilsble for bilingual acquisition:

Facilities which are responcible for the
acquisition of varying degrees of bilinguslism are

formal and informel in character,
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(i) PFormal facilities

These ere facilities provided for, or 9ssociated
with language learming within the school system. 'Che
focilities very in quantity and quality, and &re
reflected by the status of the lsngusges.in’ the
curriculum, by the availsbility of learhing a2pparatus
such as the saudio=-lingual zadgets and other electronic
devices used in modern language learning; and the
8vailability of quslified teaching personnel,

(ii) Informel facilities

These consist of social contexts pro¥ided by
the home, by the community; and also by the school
for using the languages. The uses to which the
languapes are put reinforce formel learning and thus
constitute g )pesitive but varisble factor of
bilingual“proficiency,

(iii) «“JIength of exposure to the languages

The relstive length of exposure to the languages
through formel and informsl speech activities besrs

direct relstionship to the degree of bilingualism

sttained,



(d) teasurement of degree of bilingualism

The measurement of the degree of bilingualism comes
as the last stage sfter obtaining relevant information of
the bilingusl's socio-psychological and socio-linguistic
background as described in (8) - (c) above, lMeasurement
of degree of bilinguslism is done by tests of proficiency
in certein gkills in the two langusges. The skills are
those of expression, namely, spesking aﬁd writing, sand
of comprehension, namely, listending and reading., But a
bilingusl person's mastefy will.Vvary between skills in
each of his two lengueges. His skill in spesking one
langusge may be poorer tlen his writing skill in the
some language; perhaps-thereby reflecting the varisbles
of mode end circumstances in his exposure to the lenguage.
So also will his-mestery of corresponding skills vary
between his Bio lengusges., Therefore 8ll the four skills
should, .ideally, be tested in his two languages.

Further; the skills should he tested ft |
different linguistic levels--phonology, grommer,
lexis, end semsntics, for the same resson that
varistions are known to obtein in & bilingual's

mestery of @ particular skill et different levels.



For instance there are known cases of bilinguals who

possess 9 vast vocabulery in their second language but

whose 'exobtic' pronunciation is easily noticed: by

even 2n untroined listener who merely knows’ the

language., Some other bilinguals have good pronunciation

but imperfect grammer. Thus, according /t0 Mackey's

scheme therc should be a battery of\forty tests

of bilingual proficiency to be administered,as in

the table below, (A & B représent the bilingual's

two languages).29

Skills Levels
Phonolo~ $Gramma- |Lexical |Sementic |Stylistic
gical ticdl
A I} B A | B A1) B A P} B A} B

Speaking

Writing

Listening

Reading

+

29, William F, Mackey (1968), ope Cite, Pe 557,
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If the circumstences are favoursble end
facilities sre available, such a battery of forty
tests is the ide2l as it is very exhsustive., If the
test conditions are not so conducive, Macnamars
suggests that ¢ selection of one or twor,skills for
test @t a particuler level may be quite)gdequate for
@ defined objective of investigetion snd within the
limitations of the circumstances.3o In such @
circumstance 2 test of the bilingual's comprehension
skill (listening or reading) mey be decided upon,

As Clark, Hutcheson; and ven Buren hsve tried to
demonstrate; comprehension does not only menifest
understanding; it-8lso reflects the lsngusge user's
productive ability because it is items he is capable of
producing thetf he understends, The converse may not

be true.51

20 )This assertion is accepted as a working hypothesis
in this study.

John Macnamara, (1969), op..cite., p. 81,
31. Ruth Clark, Sandy Hutcheson, and Paul van Buren:

'Comprehension end production in language
acquisition' Journal of ILinguistics, Vol. 10,

Nos 1 (1974), ppe 29=54.
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1e4 FEmpirical Sociolinguistic Studies of Bilingualism

The present study has gsined in different respects
from two empirical sociolinguistic studies which
combine survey features described above in different
proportions., One is Joan Rubin's study of national
bilingualism in Paraguay where Sponish end Guareni

8re alternative languages.32 The second is the study

%2, See Joan Rubin: (2) 'Bilinguelism in Paraguay!

Anthropological Linguistics IV (1962),

PPe 52=58; (b) 'Bilingual Usage in Faraguay'
in Joshua A, Fishmen (ed,): Readings in the
Sociology of Ienguage Mouton, The Hegue.
Paris (1968), Pp. 512-530; (c) ‘'Acquisition
and Proficiency' in J,B, Pride & Jenel Holmes
(eds.) Sociolinguistics, FPenguin (1972),

PPe 550“"566 °
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of Spenish-English bilinguslism @¢mong 2 group of

uerto Ricans living in Greater New York. This was

conducted by a team of speciaslists in different

techniques of lengusge study and socisl investige-

tion, and directed by Joshue Fishman,.

33

33, The report of the survey hos beef/published under

the title Bilingualism in.the“Bérrio by

JeA, Fishmen, R.L. Cooper, Rexena Ma, el al,
But excerpts from the repoerts are published
in two special numbers f ‘Whe Modern Ianguage

Journal, L 111, Nos./3 & 4 (1969). The relevant

(1)

(ii)

(iii)

(iv)

Also (v)

ones are listed below:?

Robert L, Cooper’end Isawrence Greenfield:
'Word Frequency Bstimetion 8s a leasure of
Degree of Bilinguslism' The Modern Iengusge

Journal I, .I1T, No, 3 (1969), DPp. 105 .

Robert I, Cooper & Iswrence Greenfield:
'Tonguage Use in @ Bilingusl Community'.
The lledern Ienguage Journal, L., IIT,

No..3%. (1969), pp. 166-172,

Robert L. Cooper: '"Mwo Contextuelised .
Mgesures of Degree of Bilingualism', The
Modern Ienguage Journal, L. III, No. 3,
(1969), pPr. 172=178,

Joshuz A, Fishman: 'Some Things Learned.
Some Things Yet to Iearn'., The Modern

Isngusge Journal, L, III, No. &4 (1969),

PP 255258,

JJ.A, Tishmen & Charles Terry: 'The Validity
of Census Data on Bilingualism In A Puerto
Rican Neipghbourhood' Americen Sociological
Review, Vol. 34, No. 5 (1969),

pp. 656.650.




The two surveys differ in depth and coverege,
Rubin's survey involved 1283 subjects, chosen from
the urban centre of Iugque (299) snd the rursli arece of
Ttopuami (984). Her elicitation technique wés.the
interview on 2 prepared questionnsire. The(questions
were in two parts. Some tried to ascertain the bilingual
individuel's choice and usage of lsngusge, In such
questions, an interpersonal or trémsactional relationship
is described and the bilinguél\is asked to state
which of his two languages, He usually uses in the
context, The second type of questions asks the bilingual
to stste the community norms of choice and usage, They
take the form of~!what langugge would people normally
use in ...'? (2 _specified context)., Her technique for
assessing bilincual proficiency wos, however, rather
weak, Shedcould not find and could not construct
suitable tests, and therefore relied on her impression
during interview to estimate 2 bilingusl's proficiency
in the two langueges. |

In their own survey, TFishmen's team employed
multivariate elicitation and measurement techniques,

All their 48 Spsnish=-English bilingual subjects were

interviewed on @ lenguape background questionnaire
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dealing with various socio-psychological and socios
cultural aspects of their language choice and usage,
In addition, they 8ll participated in & numberof
contextualised bilinguel proficiency tests, Performences
in the tests were then correlated with pelevant
informetion from the language backgrolmd questionnaire
to arrive 2t degrees of bilinguslismy/The same correla-
tions were also used to assess Hhé. predictive power
of the different techniques tiged in such surveys of
bilingual proficiency.

llost of the technigues used by Fishman's team
heve been found spplic@ble in the present stwdy. But
then, the;socio-cultural context of Spanishe~English
bilingualism which they surveyed is in several respects
different from the socio-culturel context of Yorubs-
fnzlish bildngualism with which this survey deals.,
So 8lseere the bilingusl subjects different in their
psycholozical background snd degree of sophistication.
The features of the techniques therefore have to be
adepted to suit the cocio-cultural setting in which
Yoruba and English co=exist, and to elicit relevant

information from the category of bilingusls involved,
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In the next chspter, the peculisr socio=cultural
setting of Yorube-English bilingualism is described
to provide 8 context for the problems of bilingual
attainment and usege @mong our chosen calegdry. of

bilinguels which the investigotion sets out to clerify.
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CHAPTER TWO

THE HISTORICAL AND CONTEMPORARY SELTING
JOR_YORUBA-ENGLISH BILINGUALISM

The theoreticel 8s well 8s the analytiesl
viewpoint guiding this study wos discussed in the
last chapter, namely, that bilingualism 4s & chsrac-
teristic of longusge behaviour in the “bilingusl
society., The emphasis of such 8 s®otio-linguistic
perspective is the anelysis of\ the functional
complementarity of the two Ienguoges in contact,
Consequently; we regsrd certain circumstonces of
society; in all their tomificetions, 8s infrastructural
for the incidence (of bilinguelism. Bilingualism in
Canada is the pbest exemple here, Its history forms
2 substontial’ond an insepareble part of the history
of the Canadizn nation, The same factors which are
respongible for its entrenchment and its legel status
alsolargely underly and explain the petterns in

Canada's political, social, and economic orgsnization
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and structure.1 The corollary of this is that the
working of bilinguslism in Conada c2n only be properly
understood in the socio-political context of That

country,.
However, lest the institutionalised and legal

status of the Cenadian bilinguslism ig¥seen 8s &n
extreme of circumstsntisl deverminismq we consider,
briefly, other bilingu2l communities which, as

Mackey has pointed out;2 need\not be, but sre bilingual,
due Go the pressures of ce€rtein operative fectors

which are inherent in Athe community. The communities

we are referring to'here are linguistically homogeneous,
and can, by thet fact, operste just 8s well in one
languege, Bilinguelism in such communities might be &
consequencé or 2 concomitant of historical events,

such @s ‘conquest and colonisation, But subsequent
independence usu2lly presented an occasion to enact

3 ‘wmonolingual language policy, discontinuing the use

1e See The Report of the Royal Commission on
Bilinguslism and Biculturalism,  Queen's
Printer, Ottaws, Canada (1967),. Vol. I,

2. Willism T, Mackey (1968), op. cil.
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of the colonial lenguage, and making their indigenous
lengusge the lingua frenca., Contemporery experience in
Africe however shows that, by force of circumstence,
most of such communities have elected to reméin
bilirgual., Considerstions, such as the nged to foster
political unity in the context of widexr netionalisms,
and to quickly achieve technological. c¢ompetence,
become the justifications for remeining bilingual,
Such considerations weigh he8yvily in favour of
continued learning of their erstwhile colonizl language
The weighting of these influences decisions to
deploy most of their resources to the promotion
of their second Isnguage with a zeal that usuelly
relepgates the-~imdigenous language to @ secondary
position, It-ics thus also basic to the degree and
trend of bilingualism among members of the community,
especiglly the younger ones,

Yoruba-English bilingualism with which our
study is concerned (henceforth YbE bilinguslism)
is an exomple of such elective bilingualism, In tThe
sections below; we shall consider its origin and the

favourable circumstances of its growth and perpetuation.
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Section I The Yoruba people and the Yoruba language.

Section IT  The incipience @2nd growth of YbE
bilingualism in the socio-politiesl and
educational context of colonial
adninistretion in Nigeria.

Section III The contemporary state of \YbE bilinguelism.,
The role and status of The two languages
for the Yoruba people in Nigeria.

2 The Yoruba people and .the/Yorubas language

The Yoruba people in/Nigeris number approximetely
eleven million (1963 Census). They have their home in
the Isgos, Ogun, Oyo.2nd Ondo States, and also in the
Ilorin snd Kabb& provinces of the Kware State., Outside
Nigeria; large~concentrations of them are found east
and norths of the cercle of Savalou in the Republic of
Benin,~and” in the eastern sector of the cercle of
Atakpsme in the Republic of Togo. The Yoruba in these
francophone countries have often been referred to by
Europeen anthropologists by various names -~ Anago,
Nago, Inogo, Nogot, Aana, and so on, but such nemes
are never used by the people in references %o
themselves, Our investigation is concernecd with the

state of YbE bilingualism emong the Yoruba in Nigerie,



and the findings are to be taken 8s generally represen-
tative of the state of the phenomenon only in the
Nigerian sector, The Yoruba in the Republics of Benin
and Togo fall completely outside the purview(of the
enquiry for the obvious reason that, consequent upon
their different colonial experience which wes French,
their educational system used 2nd still uses French

2s medium, They will therefore Ve-proper subjects for the
study of Yoruba-French bilinrualism,

The Yoruba Isngusge

For our present sbtudy it suffices to edopt
Haugen's simple but all-inclusive definition of
language; in reldtion to its dieslects, @s 2 supere
ordinate aggregdte of many dialects.5

The Yorubes lsnguage comprises many dialects
having . varying degrees of similarities and differences
emong Hhem; but there is 8 standard dislect. Its written

form/is based largely on its northwestern group of

dialects spoken by the earliest Yoruba literates end

e Einar Haugen: 'Dlalect Ienguage Netion',
American Anthrqpoloplst 566),

pp. 922-935.
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the first orthogrephers of the language.4 Its spoken
form today appears to be an amelgem of the same
northwestern subvsrieties and the Iegos dialeet, Most
home-based and uneducated Yoruba spesk the pdrticular
dislects in their svess, bub the educated}-the kind

of bilingusls we focus upon in this study; operate in
The standerd dislect which most of thém acquire
formally in school = 8t least ifryits written form.

A good meny of the educated_might therefore be
bidialectel, in the standérd'and their particular
regional dislects, But/ bi-dialectalism among the
subjects in this investigation does not seem to have
any direct effect~on their performences in our tests

of proficiency in Yoruba because both the test materials
and their written responses were done in the standard
dialect,\ (We reasonably assume, of course; thet

educabed native speakers of the level of our subjects
have 'sufficiently mastered the deep and surface
structures of their language to meke dialectal veriations
inconsequential in their performence in formsl tests

of this nature),

4, See (i) Abiodun Adetugbo: The Yoruba Ienguage in
Western Nigeria: Its Major Dialect Areas.
Ph,D., Thesis. Columbia University (1967).
(ii) J.F, Ade, Ajayi: 'How Yoruba was reduced
to writing'e ODU, No. 8 (1960).
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II. The Incipience and growth of YbE bilingualism

In Nigeris today there are 23 meny bilinsgusl
communities as there are distincl languege groups whose
members heve had formel school education, at least up to
The higher primery levels, and thus have beer—exposed to
The English langusge., Some are even trilingusl, with the
comnunity's mother tongue, 2 dominant remional language,
and En@lish; aveilable to the educoled members of the
comnunity. YbE bilinguslism, howeVver, predates all the
others, with the probable exCeption of Efik-English
bilinguslism whose beginning' wos also quite early,

The inception of AbE bilinguslism, on sny noticeable
scale, would be seen to coincide roushly with the
abolition of the slave trede and the establishment of
legitimate trade by British mercentile companies,
supported by -the armed protection of the British colonisl
governmen by The same period 8lso witnessed the ‘return
of the nstives' from their transit settlement in Sierra
Leene, Meny of the freed slaves were Yoruba and had
attained remerkable degrees of competence in the English
languege. These were thus our first set of YbE bilingusls.”

Missionary evangelization was extending to the
interior of the Yoruba country elso during this period.

Some YbE bilinguals among the repatriastes from Sierre
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Ieone were 2lready ordained ministers of their different
churches, These came in handy, constituting a8 positive
personnel factor in the early missionary effort in the
spread of literacy in our focus lanpusges, MResearch
findings on the history of southern Nigerid-during this
period (early and mid-mineteennth centuly) are replete
with exciting accounts of the beginnings of YbR
bilingualism within the totsl comteixt of British colonizl
administretion and christiansmissionary endeavour,

This writer has taken advantaze of these accounts,5

but has supplemented them'with what he was able bo

glean from massive grchival documents on Nigerian

history during this period.

5 The major-wworks consulted are:

(i) 73A, Ayandele: The lMissionary Impact on
Modern Nigeris, 1842=1971%, §%aaan History
Series, longmans, (1966),

(i) J.FP.A, Ajeyi: Christisn Missions in Nigeria,
1841-18913 the msking of a8 new elite,
Ibadan History Series., Longmans (1965).
(iii) A, Fejsna: The LEvolution of Educational
Policy in Nigeris 1842-1939. Ph.D. Thesis
University of Ibedan, (1969),.

Others:

(ﬁo F.0. Ogunlade: '*Education 2nd Politics in
Colonial Nigeria: The Case of King's
College, Iagos (1906-1911). Journal,

of The Historical Society of Nigeria.
Vol. VII, No. 2 (1974), pp. 325=346.




Agencies of YbE bilingualism

Three group 2gencies were responsible for the
incidence of YbE bilingualism, They were the British
colonial administretion, the christian missionsry
bodies, and the Yoruba people themselves, The three
groups played different, sometime conflicting roles
in the process; but the end product hes been, in this
context of ironies, the firm entrenchment of the subject
of our study., As our explanationy-we present in the
sketch below one underlying element which ensured the
collective success of these| &gencies in the inauguration
of YbE bilingualism in spite of the differences in their
attitudes and appreaches, namely, that YbE bilinguslism
was, as it still is, an expediency within the socio=-
economic structuxe of Nigeria, For illustration of the
hypothesis let 'us examine the role of these agencies
in some issues relevant to our subject which occupied

their «@ttention during the colonial period.

5a.Contd,
(v) Fred I.A. Omu: 'The "Iwe Irohin" 1855-1867',
JHSN. Vol. IV, No. 1 (1967), ppe 35-4k.
(vi) J.F., Ade. Ajayi: 'The Development of
Secondary Grammar School Lducation in
Nigeria', JHSN, Vols. II, No. 4 (1963)
Pp- 517-5550 -
(vii) Ayo Banjo: (1970), op. cit.
(viii) Peter McKenzie: 'The Expension of Christisnity

in Nigeria - some recurring factors',
ORITA: Ibadsn Journal of Religions

Studies, IIL/1 (1969), ppe» 53=67.
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The I2nguage issues in the 1882 Lducation Ordinance

During the colonisl period, fovernment put forward
some proposals relating to language teaching, Belbween
the proposals, hovever, shifts are noticeable and such
shifts would be best understood in terms ofjexpediency.

The 1882 Education Ordinence merked Ghe first direct
involvement of governmment in educatiofi.in this country.
Clause 10, section 5, of the Ordinence dealt specifically
with langusge tesching, or rethér-with IEnglish language
Teoaching since it was the only lensuage in which the
administration had interests™/hile the ordinance
completely ignored the teatching of the indigenous
languages, it placed~a@.hish price on the teaching of
¥nglish, making it the condition for receivin:g government
grants.6 The missionaries, predictably, stoutly opposed
the pre--emimence which English got in the ordinence.
In this 4€Hey had the support of 2 few pro-vermacularists

among“the Yorube, In contrast, the government had for its

6, iee A, Fajana: (1969) op. cit. for a full account,
Althougch nowhere was bilingualism ever stated
35 the objective of the colonial lanpuzge
golicies, @s in the cese of this 1832 ordinance,
he controversies always surrounded the learming
and teaching of English and an indigenous
language, Yorubs in this case, These accounts
are therefore tsken as outlining the growth of
YbE bilinguelism in the present study.



pro-tEnglish policy the stron; backing of the srticulate
sections of the Yoruba community in Isgos, Ye shell
presently examine the reactions of the missionaries and
the people more closely but the point of immediate
interest here is the motivation behind the government
policy. And practical needs of the rovernmepni.for local
personnel @nd for reduction of administrative costs
would seem to be plausible exnlanations;

In this period government encroeaghments and
activities were grsdually extending to the interior,
and the recurrent costs weré munning quite high, This
was due to the importatiomy of officers from the UK,
metropolis, and these were officers whose adninistrstive
effectiveness withid the indirect rule system was
seriously handicspped and limited by their inability
to spesk the local 1languoge - et least inivially. In
order to reduce costs, therefore, the colonisl regime
saw sensgin investing some of its resources in the
generad education of the local people; hence the 1882
ozdinance,

The Inrlish langusge clause of the ordinance was
intended to make bilingusls of some of the local

people who could then be recruited by the colonial

covernment es clerks &nd.interpreters. Quite rightly

-
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has Ajsyi described this period 8s the Age of Clerks.7

The indigenous clerks formed @ cadre of subordinate
officers in government and merc2ntile establishments,
performing subsidiary functions. But their acquisition
of the Tnglish language 3s pert of their géneral
education has ensured, at reduced costs _to movernment,
some dezree of their effectiveness ag lieison officers
within the indirect rule system,

As additionel Jjustificatiorg—for the totally
pro=English policy, the colonigl government emphasised
the practicel educational v@lue of English in controst
to the inadequacy of the\ indisenous lznpuages, It also
played up the naturelly strong (in the socio=econonie

8 but the

context) demend of the people for English;
cheaper and administretively more effective labour
force whichythe earliest YbE bilinguals constituted
vwould appe€ar to be the more decisive motivetion for

the pbliey.

7R J., Ade, Ajayi: (1963), op. citey Pe 527,

Be See Director's memorsndum on Zducational Policy
in Nigeris. IBMINED 1/1 File DDV 99, Vol. I
(1544), TIbaden Netional Archive. Chaplter xx.



The hostility of the missionary bodies to the 1882
ordinance was sa2id to be predictable., The full implement-
ation of the ordinsnce was calculated to be inimical to
the advances in evangelization which They were carrying
into the interior; and which they needed bedly to
quicken, in view of the seaward movement ofthe rival
faith, Islam; from the north. Moreovery the missions
had preceded the colonial government in spreading
general education; and in the interest of christienity
they hed always stood for the.teaching of the indigenous
languages (called the verndeuldrs), and comparatively
minimum teschingz of English, They hed considered That
for the christian faith to take root in men's hearts
and mske an impact; it must prefersbly be preached to
3 people in that people's mother tongue, supplemented
by scriptural-texts trenslsted into the people's
langusge, This was unlike its rivel, Islem, which
was doinzvouilte well among its conveits in its own
original lgnguage, Arabic,

Hence, very early in their work the christian

missions took the learning and tesching of Yorubs

seriously into hend. By 1847 the New Testament had been

trenslated into Yorubs. Trenslations of other religious
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tracts were being undertaken.” In Abeokube in 1859,

the Rev., Henry Townsend founded @ Yoruba fortnichtly,

the Iwe Trohin. It mobt an English supplement in 1860.10

This background explains the well-mezning, bubt all the
seme parochisl attitude of the missions to“the ordinance,
It was, again; 2 case of expediency in _Ffhe circumstances,
As gtated above, the Yorube people were unevenly
alligned between the two active agencies of Yb
bilingualism whose roles we have. been considering. We
should observe preliminarilyshere that neither with
respect to the 1832 ordinance; nor the subseguent
policy proposals; wvere the terget of the proposals,
the people, formally consulted, Yet it was the people's
steadfast zeal{for the English langusgze that largely
decided the/fabte of this contact language; setting
the trend“of preference which has remained until
today, &8g'we shall see in the findings of the present
study.'
On the occasion of the 1822 ordinance, the feeble

voice of the pro=vernacularists among the Yoruba ceme

9. #ee Ayo Bemgbose: 'Yorube Studies Today' ODU:
A Journal of Vest African Studies. NeW series,

100 Fmd I‘A. omu. (q967), Op. cit., pp. 35-36.
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faintly throusgh in a genersal petition which the Iagos
Yorubs sddressed to Iord Derby. Heving touched on many
importent issues affecting Lagos, they remembered to
observe that 'nmo help was given to the teaching of
the vernaculer for which in Indis and elséwlitre
government made provision', In contrasty tThe articulate
pro-Iknglish supporters of the colondial /policy counter-
argued thet enough wes slresdy being done for Yorube
by Bishop Crowther and some others, and thet ‘without
a8 full acquaintance with the Inglish tongue, trenslators
intc the vernscular would-never render acceptable
service to their country', IMnally they esserted,

'Iet it therefore be understood that we love

our mother tongue, we prize it, use it, and

do think that the sublimity, melody, potency,

So naturel to it can never be expressed in

any ether; but this is certain, that our

relatvions and present conditions opersie

ageinst our spesking in our langusze alone’,11
In the \'Age of Clerks' and interpreters whose income,
relotive to those of their uneducated counterparts,
were enviable, and whose socisal prestige was high for
their skill in the &nglish langusze, the ‘reletions!
and the socio~economic ‘'conditions' behind their suoport

for the ordinance were quite clear!

11, This is part of the editorial in The Isgos
Observer 16/8/83 guoted in Fajgna (1969),
O0ps Citsy DPe. 112,
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The 1889, 1898 Education Ordinences

By the 1889, and the 189C education codes,
however, the colonial government was beginning to relsx
its insistence upon English to the exclusion.of the
indigenous langusges in the curriculum, Thel indigenous
languages could now be taught. Teaching din effect became
bilingual, using the direct method, ‘when necessary using
the Yorubs medium to explicate intricate structures of
Inglish, lowever, there still Temsined @ specisl grent
atteched to the teaching of ¥pglish,

Memorandum on ‘'The ‘Place of the vernscular in
Native BEducation: 1925

Under the 1889 code; Yoruba enjoyed only 'benevolent
"colerarxce"]2 but the code is all the same significant

as marking vhebreakdown of government resistance to

the teaching-of the indigenous languages, Thus it wes
2lso the béginning of victory for the missionaries
who_@ppdrently had continued to apply pressures on
govérnment to reconsider its stend on the language
question, 'he pressures were mounted not only in

Nigeria but also in Britein.

12, T,A, Awoniyi: The Role and Status of the Yoruba
nguege in the formsl school Sysitem of
Western Nimeri®, 1846=1971.

Ph.D. Thesis. University of Ibaden (1973)
Do 2 e
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The final victory for Yorubs teaching (and the
teaching of indigenous langusges in genersl) came in
1925 with Memorendum No. 3 which was submitted to the
British government by the Advisory Committee on Netive
Bducation in Tropical Africa. The memorsnddd > wes titled
'The Place of the Vernacular in Netive Jdiducation', It
traced the fortunes of the non-Africén-langueges in
tropical Africe-Arabic, Portuguesey and English. It
eulogized the linguistic talent of the Africen, and set
out in detail the value of the mother tongue as medium
of instruction in early educatioh, It finally
recommended that elementary education should be in the
mother tongue medium,) while English should be confined
to the secondary-school, Even in the secondary school
the vernaculax should be the medium of instruction
except inthe teaching of English; Science and
Mathematics,

Government asked for and got comments from its
overseas representatives on the memorandum, After

congidering the comments, it psssed the 1926 ordinance

which approved the use of the vernacular as well as

fnglish in Nigeria. This ordinence remeined in force
until 1948,

13. Colonial Office Folio No. 355013 Kaduna Nationsl
Archive, File 6081/125 «~ 'Native Education',
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This victory for the ind;genous languages
(including Yorub2) has been due to missionary pressures
on the government. In fact, the setting up of the
Advisory Committee which drew up the far-reaching
memorandum was at The instence of the Conference of
Missionary Societies of Great Britein snd~ Irelsnd which
met on 16th June 1923;q4 end mission2ry hands are clearly
discernible in the recommendations., But even in accepting
the recommendations; the colonial movernment still
insisted thet Inglish should.be tausht in primery
stendards IV, V and VI,
"he people on their own part hed nol relented

much in their prosEnglish attitude., The moderate view
considered the/government decision for bilingual
teaching the-better policy in the circumstance, The
editorial ,in an Tbadan newsPaper; The Yorubas Néws
(9/2/26). said:

"Mhe best arrangement for the present will

be the teaching of Yorube or its employment

as the basis of instruction in 21l schools

up to Standerd Three and side by side with
English from Standard Four upwards to the

highest classes of the secondary schools
and colleges".15

14, H.S. Scott: 'Educationsl Policy in the British
Colonisl Empire's Year Book of Education.
Iondon Evans Brothers, lﬂgﬂfj,'p. [cH

15. Quoted in Awoniyi (1973), op. cit., Chapter VI.
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Others persisted ac advocate of @ disproportionate
scheme, heavily in favour of English, They argued:
"In Nigerie, the language of most work and
business is Engllsh, and to exclude the tesching
of Inglish from any school excegt the very
elementary ones, would be unjust to_the people

and 8 hindrence to the progress of {tche commnunity
in our view'.16

A suggestion by one member of the AdvisOry Commlttee,
ir Ormsby-Gore, thet teaching the mother tongues
would ensure that Africans were mot denationalised
ot the sharp condemnation:.
"We heve never had it sugrested that the
Jepanese is denatdonalised ..., Who wears
Western clothes «gnd acquires Western culture ...
the African widl remdin an Africen in thoughtu,
outlook, &¢nd i@ feelinz whether he is steeped
in the culture of France, or Inglend, Rome
or Greece' 17
Thus fer in this section, we have related the
evolution of YbE bilinguelism, It featured the battle
for the fernaculer langusges (in this case, Yorubsa)
within-the bilingualism complex. The battle was
fought by the missiocnary sgencies apgainst the combined
fortes of the colonisl government and the Yorubs
people themselves, In the partnership between the

government and the people, government was responsible

16, cf. In Ieisure Hours xvii (191), Merch 19265 p. 28.

17. The Ygerube News 23/3/26, GQuoted in Awoniyi,
(4973), op. ctite.
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for policy making but the preeminence of English in the
ensuing bilingualism was largely due to The people
whose evidity for the English language was insatiable,
On the role of the christisn missions, Ayandele's
@ssessment represents the situation sdequately. He
s9id:

"Upon the Christisn missions . G¢€volved the task
of preserving the vernscular 3gainst the

wishes of their converts agndwthe indifference
of the administrators whe-preferred the Inglish
language, By their efforts the main lengueges
of Nigerise have been prgserved as 3 lasting
legacy to the Ibo, Yoruba, Lfik, Nupe and
Hausa',18

In the next section, we“sholl bricfly @ssess the
state of YbE bilinpuwalism today Lo see whether

The picture has changed much from the foregoing,

18. E,A,/Aysandele: (1966), op. Cit., pe 283.
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IIT, The Present Stoste of YbE biliq;yalism

i ————

Here, we are concerned with the relative status
and role of our focus lsnguages in contact, Yorubs
and Inglish, By the 'stetus' of 8 langusge we
ordinarily mean the position which that laapua e
occupies in the estimation of its usep$)in relation
to the position(s) of the other langueze(s) which
the same people use, Status thus, subsumes the value
of that l1lsnguage for the people.#nd the prestige the
users thereby atiach to the\ldnguoge. 'Role' is used
31lso in its ordinary corpobation c¢f function, In This
case we conzider theldivision of functions between
the longuages in the /life of 2@ bilingual individuel,
ox of the biliygusl community. Status and role are
not separste,.exclusive festures in our study of YbE
bilingua1igm; Iother, there is e direct attributive
reletiqgghip between them: the reletive status of @
lenguete in @ bilinguelism complex derives larsgely
from the role of that languaze in the daily life of
the community. And as we now know of diglossic
situetions, & language performs a porticular role
because it has s particular stotus, built up for it,

nerhavsy over generations,
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( The role of Yoruba end Inglish in the Yoruba

Community

Iis we noted eadrlier,  the Yoruba community, being
Go 2 great extent homogeneous, need not be bilingual,
The socio~historiczl basis for its bilinguaIism hos
2lso been considered, In the present cOnsiderstion of
the contemporsry role of the two lamfidpes in contact,
we look 3t the followins sctivitdesvend areas of life
carried by the medium of langf@ase to discover the
relative pressures on the two,/languages - administrotion,
commerce, the judicieryq the mess media, end education.

Do Yorub2 and English in Administration

The relative pressures on Yorubs and English in
public adminis{rabion today largely remoin what they
have been sifice the beginning of the colonial era.

As in most(6ther perts of Nigerie, Lnglish remsins
oflicielly dominant in 21l 2dministretion above the
vildage level, At stote governmental level, even in
the/homogenecus Yoruba stetes, of ILegos, Ogun, Oyo

and Ondo, 211 edicts, policy decisions, formal
consultations e2mong zovernment officisls of 211 ranks,
and consultations on behalf of government, a2re carried
out in English, At the villaze 2nd local levels, s&y

the loc2l ecouncil meetings, Yoruba is permitted since



- 58 =

members of such bodies may not @81ll be literate in
English, At such meetings government policies, originelly
written in English; are transleted, explained, and
discussed in Yorub2 for the advontare of members who
are not literate in English, The officisl ‘fepresenting
rovernment 2t The meeting must; however; send his
report back to government in Englishe

Because of its dominant position in this domein,
8 high standard of attainment \Im English (credit level)
is demended of 21l government/employees above the
level of clerical assistents, office messengers, and
cleaners, Even at theéese lower levels; a fair
knowledge of English/is required, By contrast, no
formally certified evidence of proficiency in Yoruba
is asked fory,mot even of officers who occasionally
will have o consult on behalf of povernment with
absolute Yorubs monolinsusls, Becoause most of the
government officers in the Yoruba States are
indigenes of the states, the governments merely assume
for them sdequate competence and performance abilities
in their mother tongue., And in 8ny case, 8s we have
stated, since the records of such consultations
invariably are going to be kept in English, o
certificate of compctence only in the latter languege

need be insisted upon.
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e Yorubs and Fnglish in commerce and industry

The distribution of functions between Yoruba
and Tnglish in commerce and industry is similar to
whot obtains in public administration, I'rom the
menazement down to the clerical officer léyels, English
is the language of formal transaction im ‘employment
negotiations (e.%. opplications, interviews); in

buciness 'consultationg. say between“factory owners and

suppliers of materials; in placing orders and clearing
goods, etc, Even when compahy Jemployees @re both
native speskers of Yorubd) ‘English formolises their
official reletionships,

A division of(commerce 2nd industry where
knowledge and skill in the indigenous language
(Yoruba in this cose) is often required iS soles
cenvassingy-New consumer articles, such as drugs
and cosmébics, are introduced to the markst on
posters written in Yorubo and English, In addition
bilingusl advertisements are mounted on the radio and
The television, 2nd such verbal advertisements need
to be couched in effective and captivating lanzgusse to
achieve the sales objective, Even for this, employers
have usually been satisfied with @2 prospective sales

coanvasser being @ native spe2ker of Yorubs, and agaein,
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unlike the cose with English, no certificate of

proficiency in Yoruba is usually required,

4,  Yorubs 2nd Fnglish in the judiciery

The Jjudiciery system can be broadly divided into
two: fhe higher judiciary; and the lower/judiciary,
In the Yorube States; (I2gos, Ogun; Oyos and Ondo);
the higher judiciery comprises the lMapistrete Gourts;
the High Courts, and the Appealw@ourts. Proceedings in
These courts are modelled op the English legel system,
and they operste in English, "Moegistrates end judges
gre not supposed to understand Yoruba and so must ge
3ddressed only in Bnmlish, Investigstions in the open
court are condu¢ted in Fnglish, here a party to a
suit is 3 Yoruba.monolinguel, his attestation is
trensleted into English by the court registrer, and
recorded. by the judge; Judgement in all csses is
deliviered in ®nglish, while its paraphrese in Yorubas
is done by the registraf where 3 Yoruba monolinguocl
is involved,

The lower judiciary comprises three grades of
customary courts; Grades A, B, 2nd C, They all operate
the jury system, The Grade C customsary court is

presided over by @ local treditional chief, Both he
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and the jurors may, or moy not be litervste in Inglish,
Turthermore, the suits heard in such courts are those
in which customeéry laws and treditions are applied, for
example, divorce of morrisges coniracted under customsery
laws, Also; litigents in Grade C customary/eourts are
usue lly mostly Yoruba monolinguels. '"heréfore the
language of proceedings is Yoruba,. %he judgement, too,
is delivered in Yoruba but the cotwrb clerk mekes his
records in English because 2 Judgement may occasion

an anpeal to @ higher court at which proceedings in the
lower must be made available in Unglish.

The Grades A and B'customary courts approach the
style of the highér Jjudiciary, hey have legally
trained presidents who have had considersble experience
at the bar as\counsel, Counsel are 2lso admitted to
Gr ades & brd B customery courts to represent interests,
and could/cite support from the tradition of Iinglish
legal\system and the custom2ry lows, In Graedes A and B
courts, the litigants;’not their counsel; have 2
choice of language, but judgement is delivered in
Inglish,

Thus, the recognised langud;ge of the two divisions
of the judiciary is English except in tThe Grade C

cusvomary court where Yorubs is dominant, All the



functionaries in the judiciary 2re therefore required
o possess @ high proficiency in the £nglish language,
including clerks in Grade C customary courts. Inveriably
the clerks in Grade C customery courts are . themselves
Yorube, and so, no formal evidence of theirs Yorube
proficiency is asked for,

5 Yorubs 2nd Fnglish in the moss wmédis

‘"ne medie of mass communication we shall examine
briefly are the newspaper, theyrsdio ond the televisiona
These various orgens have (in.‘common the functions of
informing and entertaining the public, And apart from
the newspepers whichgccasionally use cartoons, They
rely mainly on langugge for communication, The
me2 surement of\lhec relative effectiveness of Yoruba
end Fnglishlin meeting the objectives of these media
will regiite on investigation into audience reactions
to and.evaluations of prorrommes releyed on radio and
television, and to items published in the newspopers,
Sueh an investigotion is outside the scope of the
present study; but we have attempted Vo 2ssess what
chances each of the langueges has to be so effective in
mass cominunication by comparing how much is at present
being published in the newspapers or disseminated on

radio and television, in each of the lsnguages. Lhe
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natterns of use which emerge can be an indication of
the relative confidence the proprietors of, and the

subscribers tec the mediz have in these lanzuages to
fulfil the objectives of their pstronage, within the

socio-economic and political contexts of{#Wigeria,

51 Yoruba and English in the neNquPerqg’ 20

The Rev, Henry Townsend's piongering endeeavour in
newspeper publication in Yorubalend has been mentioned,
Iiis paper, the 'Iws Irohin", was directed at the
christien converts. In Xéeping with the objectives
and strategy of the missionsries, it weos first
published in Yorubg before it later beczme bilingual,
Subsequently, other newspapers were founded using The

Yoruba mediumy, and catering for political and other

19. TPeu/the role of the newsp@per press in the political
Mistory of Nigeris in the early and the middle
perinds of colonlal admlnl“*retlon, see Fred
T.A, Omu: The Nigerisn Newspaper rress, 1859-

1937: A4 Study in Origins, Growbh and Influence.

e —

Ph,D, Thesis, University of Ibadan, (1965).
Also, Fred I,i. Omu (1967), op. cit.

20, Banjo briefly describes the role of the Yoruba
medium neewpspers in the drems thot occompanied
the internal polities of Western Nigeria in
the early sixties,
¢f. L. Ayo Banjo: 'A Study of “nglish Ioan

Woras in Yoruba', Ieeds UnJver81ty Diploma
Dissertation (4965)
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secular objectives. But like Townsend's paper they all
had shorter spans of life compered to the life spans of
their English medium counterparts. For example, the
'Akéde Ekd" with the longest duration of publieation,

was founded in 1928. Its circulation ceased in 1956,

But its contemporary, the 'Nigerian Daily Times' founded
in 1926, is still in circulation now. Compared to myrisds
of English medium newspapers and-megazines at present
circulating in the Yoruba speaking States, there are

only four weekly Yoruba newsSpapers. These are the
' Gbohlngbohtm ', 'Ing1y Swird', 'Irbhin Yorubs® and the
'Irvhin im?’l% A

of course; the number of newspapers in circulation

at any timel.in any one language cannot be a measure of

the people's patronage of that lsnguege in that medium
of communication since it requires more than mere
language loyalty to establish a8 newspaper. But where

such newspapers have been established (e.g. by 2

government agency or 3 publishing company), circulation

21. TFor an up-to-date list of newspspers circulating
in Nigeria, see Gbadegesin A, Alabi: Nigerisn
Periodicals and Newspapers 1971=1974.,

Mimeographed., Ibaden University Librery (1975).
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figures can be compared, in this csse, for Yorubs
medium and English medium newspspers. In our present
study, however, this approach, too, is not applicable
because the circuletion figures one gets for one
English medium newspaper represent potronoase by all
The peoples in Nigerie, and will incomperably outstrip
the circulation figures for @ Yorubes ‘medium newspaper.
What has been done for our present study therefore was
to compsare patronage for Yoruba and English medium
newspapers as indicated in bthe responses to @ pert of
the general language background gquestionnaire we
administered %o our-sSémple population. (See items
xviii and xxiv in part C of Appendix .B.3 @nd Chapter
VI for 2 brief ‘discussion of the role of Yoruba and
English in. the newspoper medium as seen in our sample

populoation),

5.2 « Yoruba and English in broadcasting and television

Populsr radio brosdcasting begen in Nigeria with
the establishment of the rediffusion trensmission in
1952, Before then; wireless radio sets were o rare
possession, found perhaps only in the homes of

expaotriate officers of the colonial government, and

some members of the indigenous educated elite class
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who were concentreted in the lsrge urban centres, The
radio transmitting agency then was the Posts and
Telegraphs Department. The Department meinly relayed
The programmes of the British Broadcasting Corporation
(BRC) but also managed to run; between 1946 and 4948;
about one hour eoch day of local broadedsting of Yorube
news, breainstrust, and the like,

In 4952; Rediffusion (Nigeris) ILimited was
established as @ profit-making concern. It continued to
rclay the BBC, but 2s 8 mé&sn® pertly of popularizing
the redio and achieving ‘ibs commercial objective, it
hired out reception _sets to the local people at;
initially, small  monthly rentals, Consequently, it
8lso ren considerably longer hours of local enterteine
ment broadcesting, porticulsrly of indigenous music,
story-t€lling, and such other folk programmes.

Redio Nigeria, owned by the Nigerian Broadcasting
Corporstion, began broodcasting in Ie2gos and the
st3te capitel towns in 1957, by which dste radio
receivers begesn to be found more commonly in the .
homes of medium income people in the society. In 1959,
the first television tronsmission stetion in Nigeris

was opened in Ibsdan, the WNTV (Western Nigerie

-
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Television), and in the following year, 1960, the same
stetion commenced its commercial radio broadcastingo22
Over the years since radio broadcosting began in
Nigeris, the paucity of progremmes broadcast in an
indigenous Nigerian lenguage can be imagined, In doing
this we relate the objectives of inforfiing ond cnier-
tsining to the audience for whose interests and tastes
the broadcasting stations catered. “This target audience
wes the educated class, the majority of whomwould
probably attach greater worthwﬁleness to informetion
(and, perhaps, also entértainment) trensmitted to
vhem in English thon/to the same information
Transmitted in a local language, In this context,
programnmes broadcest in sn indigenous langusge must
have been vexry.few indeed., However, our present
interest, 4¢~the contemporary rolc of Yorube and English

in present-day broadcasting and television,

22,/ See Africa South of The Sshara, 1974,

Europe Publicetions Limited, (1974), p. 611,
This writer is also grateful to Mr Olaniren
Ogunyemi-Ogungbemi, & veteren of the NBC,
Ibadan, for hlo en%hu51ast1c cooperation
during our enquiry. Mr Ogunyeml-o ungbemni
Jjoined the staff of the NBC in 19%2 and was
the controller of the NBC, Ibadan, at the
time of our investigstion.
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Two brosdcesting end two television stations are
bssed in the capitael towns of two Yoruba States. These
are the Radio 0-Y-0 end the NTV, Ibadan, capital of the
Oyo State, and the NBC and the N1V, Isgos, C&pital of
the Iogos State., By a decrece of the Fedexal Mllltcry
Government which beceme effective on JIst~October, 1976
the NBC end the NTV are run by two fedérzl stetutory
corporations, respectively, the Nigerisn Broadcasting
Corporation, and the National Television Authority.

At the time of our field inwvestigation the media were
Jointly known simply as\ thé NBC = NBCTV, snd run by
one statutory authority.

Also, the Ibadan - based medie, now known as
Redio O=Y=0 an@& NTV, Ibsdan, were founded and run by
a8 statutory ‘eorporetion of the government of the old
Western BState of Nigeria - the Western Nigerien
Broadcesting Corporetion, The media were, 2nd still
are, physically situated on the same ground; and
were Jjointly referred to, then, @s the WNBS -« WNTV,
Radio O=Y=0 is still run by an Oyo State government
corporation; but NTV, Ibsden, (like the other
television stations in the country which were founded
and formerly run by agencies of the atate governments)

has come under the National Television Authority.
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The Authority provides the funds ond determines broad
administrative policy matters., Apert from the daily
screening of one-hour network progrommes, all other
progranmes on the station originate in Ibadan as in
the deys of the old WNTV.

The majority of the immediate viewers of the
Iagos NTV prégrammes are Yoruba, but because of the
more cosmopolitan composition of-Iegos, the station
is obliged to feature some moxé of the multicultursl
programmes in addition to the network programmes,
Consequently the number‘and frequency of its Yorube
medium progremmes are \limited, We therefore connot
base our appraisal of the relstive use of Yoruba and
English on thé legos-~based radio and television
stations,

As{already steted, all of the Rodio O-Y=0, and
most ‘ef~the NTV Ibadan progr2mmes are designed in
Ibadan, The radio programmes are received on wireless
sets in 31l parts of Yorubelsnd, end beyond, It now
hos three booster stotions (at Abvfon, Yaéminssi, end
Ag&l%ké) to beam its television progrommes to Iagos,
most parts of the esstern extremes of Yorubalend, and
to the southern, Yorubs-speadking sres of Kwara State,

Thus, NTV Ibsdan céters for an essentially Yoruba
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audience. The same is largely true of Redio 0=-Y~0 in
view of the multiplicity of regional redio stations in
Higeris, each attracting the listening attention of
its locel, ethnic sudience, and a2ided in deing so by
The generally poor redio reception of distant
transmissions in most parts of the coum®ry., In this
context, the distribution of roles between Yorubes

ond English on Radio 0=Y=0 and M9V . Ibaden cen be
taken to represent the publie ‘foles of these languages
on these media - as at présent conceived and operated
by communication medis “owned and largely run by a

government of the Yeorube people,

5¢2¢1 Yorubs and English on Radio O=Yw=0

Redio O=Y=0 is cn for 19 hours every day of the
week, from/five o'clock in the morning wntil midnight,
It concentrates on musical entertainment and commercisl
broadcesting. There is 8 fair balonce between Yorubas
and) Inglish voecal music, Advertisers of goods sponsor
some entertainment programmes during which their wores
are odvertised., Other advertisements are broadcast on
the music progremmes, Together, musical entertainment
and commercial sdvecrtisements teske up more then three

querteps of 8 day's brosdcasting hours,
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The non-music, called public enlightenment,
items consigt of news brocdcests, editoriel reviews,
serial litersture reading and poetry, broadcasts for
schools, during which topics in geography; history,
science, etc,, ore discussed., Other enlighBaenment
items include panel discussions on health; the low
and civic duties, occasional Yoruba dangusge expositions,
and sports. The table below summerises broadcasting
hours in Yoruba and English for ‘e week (public

enlizhtenment progrsmmes only).25

2%. Durastions of brgadcasting summerised in this end
the following\two tables hove been extracted
from the Redio 0-Y-0, Querterly Schedule,

29 June = 27 September 1976, obtained from
the corporation's public relotions officer.
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TABLE 1

DATLY DISTRIBUTICN OF HOURS OF BROADCASTING TN
YORUBA AND ENGLISH ON RADIO O-Y-O
(ENLIGHTENMENT FROGRAMIMES ONLY)

Yorubsa ' English

Dags Hr. Min. Hr. Min.
Sunday - 0« 55 5.M
Mondey - 1 .« OF 4 , 29
Tuesday .. 3 /N ¥ e 25
Wednesday .. 1V™*9 3 « 54
Thursd2y .. M, 52 4 o 51
Fridoy o 2 , 22 3 . 00
Saturday \,. 1. 09 3«5

ek e ge | (S ST,

This table shows that out of the totel of 41
hours 31 minutes (12 hr, 34 min., + 28hr. 57 min.,) of
non-music broadcasting, the Yoruba medium programmes
occupy 12 hre 34 min. or 30,12% while English medium
progremmes take up 28 hr., 57 min. or 68.88% of
non-music broadcasting hours., knglish medium
programmes get more than twice the time alloted to

Yoruba medium progremmes in any one week,
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5e2.2 Yorubs and English on NTV, Ibadan

Progremmes presented on NTV, Ibaden include
children's entertsinment, news broadcasts, schools'
television, exposé on current political snd-cultursl
8ffairs, penel discussions on various isstes of civic
interest, ritusl end cultursl drome, and sports,
There are 8lso sponsored advertisements and mueic,

Total viewing hours for & week is 52 hours msde
up of eight and a h2lf hours~en Ssturdey and Sunday,
and seven hours on each of\bhe other week days, Below
we present the distribution of the viewing hours in @
week between Yorubs-médium and English medium progremmes

which are non-music progrsmmes.
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TABLE 2

DAILY DISTRIBULICN OF HOURS OF VIEWING
YORULA AND ENGLISH MEDIUM
PROGRAMMES ON NIV, TBADAN

Sunday a's 0« 05 5. . 50
Monday o 1 « 00 54 50
Tuesddy .. 1« 00 5« 50
Wednesday .. 2 .10 4 . 40
Thursdsy . N5 4 o 45
Fridey - %« 00 4 4 25
Seturdey .. 4« GO I« 55
e weacds TR e T

The table shows' that on NTV, Ibeden,

(1)

(11

totglvhours of viewing non-music programmes in

Yorube and English for s week is 44 hours 35

mins. (9.00 + 35.35).

The totel of 44 hr, 35 min. of non~-nusic

progremmes is distributed between Yorubs medium

end English medium progreammes 9s follows:

Yorubs medium progremmes; 9,00 hrs, or 20,18%
of 44 hr, 35 nin,

IEnglish mediun programmes: 35 hr. 35 min. or

79.82% of 44 hr. 35 min,
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The English medium programmes consist of locally
derived home-based features as well as festure itens
from foreign sources, In the next table we show the
distribution of viewing hours of English medium

programmes between home and foreign featureitems.

TABLE 3

DAILY DISTRIDUTICN OF HOURS OF VIEWING HOME AND
FORETIGN ENGLISH MEDIUM PROCGRAMIMES €. NTV, IBADAN

-~ ’ v .
Days Hr?omgin Hr?orﬁig?

Sunday oo 2" 35 5« 15
Monday _— 3 . 05 2 « 45
Tuesday _ .. 3 « 40 1 30
Wednesddy . . 2 . 30 2 . 10
Thupsday .. 2 « 30 2es 15
Friday i 2 s &5 2 o 00
Boturdey .. 2 . 45 2 .10

D e, e S0

The obvious doninsnce of English on the radio and
television media as presented in the tables above has
been pointed out for the first two tables, bub the

dominance is the more remarkable for its not being
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fortuitoyus, We taeke the relative distribution of
duration of Yoruba snd English medium programmes on
the television as the case in point,

NTV, Ibadan; then known 38s the wNTv; wgg-inaugursted
in 1959, on the eve of Nigeris's independetice, In the
first years of its operation, as Baemghose correctly
observed; it hardly had any choice ¢omcerning the medium
of the films it screened since most of them were

imported from Britain or the U.S.A.24

TLocal audience
participation was minimalgy Since independence; however;
nearly every area of Yoruba socisl life has witnessed a
resurgence 2nd reasgertion of culiture and tradition,
More use is being-mede of traditional instruments, and
Yoruba traditional institutions are being revisited ond
explored, But ‘Wwe find in the schedule of current
progremmegs on NTV, Ibadan, a disproportionate distribu-
Tion ef\ durstion of Yoruba and Inglish medium progrenmes.
This\shows that the English language has proved an
impregnable instrument of communication and that it is
even waxing stronger. Ve observe, for instance, that

while Yoruba medium programmes get a totsl of nime

24, Ayo Bemgbose: 'The English lenpguege in Nigeris'
in John Spencer (ed.): The English Isngusge

in West Africa. Iongmen (1971), De 55
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viewing hours, locally originated progrsmmes in the
English medium get nineteen and a half hours.

Rowlsnds®? has once considered the functional
imbalance between Yorube and English among YOE
bilinguals; and observed the spread of English ogtinst
the decline of Yoruba, On the evidenc€.-of an objective,
empirically based analysis Kerr26 has also remsrked
the dominance of Inglish against the indifference to
Yorub2 in the srez of literary, culture. Our present
comparison of the use of Yoruba and English in the
press and on radio and televisicn has also gone to
confirm the relatively“ stronger position of Englich in
The YbE bilingualism complex.

5¢3 Yorubs ‘and Inglish in education

Awoniy127 has analysed exhsustively the role and

status of(Yoruba in primery school education in the

25,00E,C, Rowlands: 'Yoruba snd English: A Problem of
Coexistence', African Languoge Studies

VI, S0AS, TIondon (1963), pp. 208-214,

26, J,Y,K, Kerr: 'The Future of Yorubes Literary -
Culture: An OQutsider's view'. WAJE, XVI,
No. 2, (1972), pp. 185=194.

27« TeAe Awoniyi: (1973), op. cit.
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Yoruba States. He show$' that, compared to English,
Yorubs has always been 8ssigned a scecondsry role in
the primary school system contrary to the sound
pedagogical advisability of giving it, as the-pupils'
mother tongue, a centrel position in the~s¥stem,
Comsequently the Iangusge has 8lways Had)a status lower
than that of English in the formal school system., In
this section we shall look at the'role of the two
lansuapes in post-primory edudcation.,

According to Adaralegbe,28 it was the well-
considered opinion of the 1969 curriculum conference
in Nigeriz that the ("secondary school will play 2 dusl
role of preparing-the majority of students for a terminsl
educetion that ‘equips them for living in society while;
for the minority group of well-motivated youngsters,
the seconda}y school will provide facilities for them

to gosinto higher education". (p. 40). This evaluation

of\secondary school education provides us 8 context

284 Adeniji Adsrslegbe: 'Western Nigeris' in John
Wagner Hanson (ed.) Report on the supply of
Secondary Level Teachers in Inglish-speaking
Africa, Overseas ILiaison Committee of the
American Council on Education. Institulte of
International Studies in Fducation and The )
African Studies Center, Michigen ©tate University
3tudy No., 15 - Nigeria (1973), pp. 36=53.
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within which to assess the contemporary role of Yoruba
and Inglish in post-primery education, For & majority

of secondary school pupils in Nigeris the West African
“‘chool Certificate is terminal, It finishes them off,

8z it were, 8and prepares them for entering.lhe employment
market, snd to begin to participste fully in the society's
activities, For the minority, seconddxy education is
preparatory to higher education, llow nuch need do these
pupils heve for Yoruba and English; reletively, in their
post secondary school careérs.in the socio-econocmic
context of Nigeria? How ‘dd,the pupils themselves perceive
their need for these.ldénsuages? And how have they been
prepared in the sdcondery school to meet these language
needs?

Acouisition of behaviour patterns and subsequent
behaviour; gspecially acquisition of languege(s) and
lanpuage-behaviour by individuals are, to a large
extent, modelled on the societal morgz, This premise
explains the psst and the contemporsry roles and status
of Yoruba and English in formel seconddry school
education. Ealier in this chapter we have shown the
preeninence which English was accorded over Yoruba by
the government and the people during the colonial era

because of its role as the principal language of
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administretion., We have 21so demonstrated its dominance
on the contemporary scene in activities which occasion
the use of language. It is very clesr to the secondary
school pupils then, thet of the two lanpguages—in the YbE
bilingualism complex; it is English thet better ensures
the wherewithal of life in contemvorery Migeris.

The same relative values of the ‘two languages,
perceived in utilitsrisn terms, have also had a great
effect on the role and status ofthe languages in the
seccndary and post-secondary education systems. Lewisag
has shown, for instance; thet very little significance
was given to African Ianguages in the secondary school
curriculum until the-late 1920s. It was in 1931 that the
University of Cémbridge Iocsl Exsminations Syndicate
first set papens in Yoruba (and some other Africen
lenguages), in the much-valued Senior Cambridge School
Certificate ex?mination. A pass at credit stendard
in 3t (es in the other African languaoges) wes accepted
by “the Cembridre asuthorities as exempting a cgndidate
from sore other langusage requirement for university
admission purposes. But Lewis 8lso remarked what the

reaction of Africans was to the enhsnced status of their

29, L.J. Iewis: 'The Place of Africen Iayguages in
the Secondary School Curriculum, WAJL,
VOlQ I’ NO. I (']957), pp. 20-22.
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various lengusages in the Cambridge exemination: rather
than embrace and take adventase of The enhenced status,
their reaction was to regard thome lanmuages as rether
'soft options' in a prestigeous examinstion.

Tn higher education too, Yoruba (like ‘@fry other
Nigerian language) has hardly been givem)2| place. The
Asquith Commission whkich recommended %hé establishment
of the University College, Ibadan, 8léo recommended
the study of African languages «in\the University.50 Butb
it was not until the middle ®f )the 1960s that thet
recommendation was rescugitated and implemented, Ior 8
long time the Ibadan University College entrance
examination regulation wes indifferent to & passs in a
Nigerian languagé—as a qualificebion tec sit the
exenination, 0w instence, the entronce exemination
regulation{for 1953; published in the Imiversity College
calendar for 1952/53, specifies as prerequisite for
the entrance examination "A Cambridge School Certificate
with )passes at credit stendard at ¢ne and the s2ne
examination in five subjects, of which one must be
Inglish Ianguage; one Ilementary Mathematics, and one a

language other than English, excepnt in the case of a

30s T.hA. Awoniyi: (1973), ope. Cite, pe 269



candidate whose native tongue is not English when 2

language other than English need not be offered among

the Tive subjects". (p. 24) Since there was no

insistence on a credit standard sttainnent An_any
other languege apert from English, many entrance
exanination candidates by-passed the #seft option',
Instead; most of the candidates for studies in the
humanities invariably opted and strove for 'hard' Iatin
to meet the five~subject requiirement.

From the 1960s, howewveX, the major Nigerisn
languages; Igbo; Housa, and Yoruba; ot @ full qualifying
subject status in the'entrance exsmination to the
University. The Inglish Ianguage is still preeminent,
but a Nigerien“language is now accepted 8s one of the
other four subjects; passed at credit standard, to
qualify &cendidste to sit the entrance examination.

An honours degree course in Yewvsbez began at the
University of Ibadan in 4966. The first honours graduates
in Yoruba took their degrees in June 1969, But the
impression of a university course in Yoruba as a soft
option still stuck on in the first years of the degree
courses until very recently when admission to courses

in Yoruba became really competitive.
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In Shis chapter we have placed YbE bilingualism
in its historical and contemporary perspectives. We
have shown that, right from its inception, there has
been an imbslance in favour of English in tHel.preference
for acquisition and use of the two languages smong YbE
bilinguals, In the next chapter we shall ‘clarify the
objectives of our present study against the background

of the present chspter.



CEAPTER THREE
THE METHODOLCGY OF THE RESEARCH

16 Basis for cheice of bilinguel subjects

On the very first page of his highly progremmatic
bookr on the study of langusagesin contact, Wein}:'eich'1
pinpointed the lenguame-using individwels as the locus
of lenguage contact, Soon after, Hauben2 carried Uhe
implication of the sugsestion fupther when he recommenaed
a8 nicrocosmic approach to the~study of bilingualism,
tecording to him, the best ‘@pproach should possibly be
autobiographical, like Irowie's,3 in which all the
bilingﬁal's experiepeeand intuition regarding his
bilingual learning, usere and status are taken account of,
The sugge§tion is undoubtedly the ideal, especially
for @ close~Contrestive study of the bilingual phenomenon;
ond hardly i1s there any alternative spproach available
to The\researcher whose objective is purely linguistic,
The “focus of & sociolinguistic study of bilingualism
is, however, & group or several groups of bilinguals,
Among them one c2n then observe the interplay of the

linsuistic as well 2s the non~linguistic fectors

1¢ U. Weinreich, (1970), Ope Citey Do Te
2. Einer Hougen (1956), ope c¢ite, pe. 69.

s Robert He Lowie: 'A Case of Bilingualism',
Word 11 (1945), ppe. 249=259.
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governing the lanpuage behaviour of the bilingual subjects
The present study belongs to this latter kind, e have
chosen for our study of YbE bilingualism final year
pupils in the secondary gremmsr school (Form .V students)
in consideration of features of bilingualism which
presumably are peculiar to their level of _education, and
The status this category of bilinguals{occupies in society
largely in consequence of their bilingusl ability,.

First, the level of their ($bilingual education,
With the introduction of universal primery education
in VWestern Nigeria in 19555y the average age at which
children begen primary education wses reduced to six; and
has remained so since then. They spend six years in the
nrimary school and‘enter secondary grammar schools at
sbout thirteemn, “Secondary education lasts five years
thus making the average age of the level of our chosen
category\of bilinguals eighteen,

As mative speakers o Yoruba their competence in
thig langusge is no longer in question by the end of
their secondary education. But Inglish is for them 8
second language. Its teaching as a subject begins in the
first year of primary schooling. By the time they reach
the higher primary classes (primery classes four, five

ond s8ix), it hss become the language of instruction in
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most of the subjects on the curriculum, It is virtuslly
the lenguege of secondary education with the exception of
instruction in Yoruba, Thus; by the end of their
secondery educs2tion this category of bilinguals has
been exposed to the IEnglish languspge for aiy least
eleven years, The degree of their competence in the
language is thus reletively high. Average nerformance
in Inglish by this category of bilimzuals at even the
undoubtedly testy phonolegical level must ¢ualify the
speaker to be regarded as 3 user of average Yoruba
Inglish, In 2 wider context; his performance will
certainly lie between thé. two verieties (Varieties two
and three) which BanJo ‘hypothesized in his typology of
Nigerian spoken lnglish &as enjoying some degrees of
social acceptability in Nigeria, and one of which might
eventually Mbe “taken as the model of standard Nigerien
spoken Efglish.”

“his category of bilingusls 21so occupies 8 mnique
position in the Nigerian society in respect of which

their bilingual proficiency and usege should be studied.,

4, L. Ayo Banjo: 'Towards a definition of "Standard
Nigerian Spoken Inglish", Annales de . #ivarsit
1'Universite d'Abidjen, Serie H (Iinguistique).
Fascicule hors serie (1971), ppe. 165-175,
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As we saw in the last chapter, secondary educotion is
terminal for the mejority of Nigerisns who make any
claim to respectable education &bove the primery
school level, Until the founding of more universities
in the 1960s made higher education available\to more
people in the country, the Cembridge Overseas School
Certificate obtained at the level of elr chosen
category of bilinguels was the prestigious locally
scquired 'golden fleece' for the majority of Nigerians.
vs successor, the West Afrde2n School Certificate
(VASC) has & reletively high merket vealue and still
retains some of the soc¢ial prestige its predecessor
had, It is 2 means of“assessing the acedemic ability
of cecondary school students, According to Bunting "The
perents, the ‘pfess, employers and the general public
regarded {and to some extent still remard) the WASC as
adequate.evidence that the holder has been well-educated
and is-worthy of employment", Thus our catezory of
bilinguals, holding the WASC, forms the bulk of the

educated middle level labour force in the couniry today.

5 JoR. Bunting: 'Certificates and Iducation' WAJE IT,
No. 3% %1958), PDe 100-~10%4, The parenthesis
is this writer's.



In most of the employment which they enter, & high
level of bilingual competence is required. In respect
of one of their langusges, Znglish, @ formsl evidence
of competence is usually demended, while tThéir . nstive-
speaker competence in Yoruba is considered \@decuste,
Thus, on account of pure description of/some aspects

of bilingualism (proficiency and usdge) a8t a specified
level (bilinguals with secondory education); our choice
of FTorm V students for study 4s\justifiable., The study
of features of YbE bilingualdism at this level cen thus
be The begiuning or contimuation of studies of varieties

of bilinguslism in Ndgerie,

2. Assumpbions, Objectives and Hypotheses

2.1 Assumptions

We precede the statement of the objectives of this
study with the following assumptions made for the
catemory of YbI bilinguals involved in our investigation
with.respect to their acquisition and behsviour in their
two lasnpguages:

(i) The Yorubs lenguage has definite role to play

in the propegation of the culture of the Yoruba people.
Hence, in the present wake of cultursl renaissance,

there is noticeable 8 collective aspiration or desire
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anong Lhe Yoruba people to enhance the status of the
language in the society 3s part and vehicle of Yorubs
culture, and to use it more 8nd more as medium|in all
areas of life where it is considered spproptiete, As
evidencg of commitment in this direction wé notice thet
in 1969, the government of the Westerd BState of Nigeris
(now broken into the Ogun, Oyo and Ondo States) ruled
that Yoruba must be taught in all\schools and teacher
training colleges in the state.G Also, there are now
societies of eminent scholaré and beachers of the
langusge (including wniversity professors), formed
Sspecifically to promote the study and use of the

language.7 We asgume that either on their own initiastive

or under the ififluence of the activities of agencies

like those mentioned, the mejority of our chosen

category\of /bilinguals fully identifies with this

Ge See J.Y,K. Kerr (1972), ope. cit., pe 191.

7. ~Among such societies are the Egb¢ Onlmq Ede Yorube
whose membership includes Yorube linguists,
llterary critice and creative wrlters. The Egbe
I;in1d Yorubs end the Egbe Atimd Ede Yoruba are
embraced by university students and secondary
school teachers of the languzge. There heve
also been founded Jjourmals such as the Clokun

in which scholarly 2rticles are published.
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comnmunal attitude for en enhanced status for the

Yoruba language.

(ii) Apsrt from the language loyelty sentiments

expressed in this first assumption, our catégory of YbE

ﬁilinquals has practical needs of the Yoruba lsnguage

whether or not they themselves can inmiediately identify
these needs, For instance they need“it for full
participation in their own indigemous culture the most
authentic of which is expresséd, in Yoruba, Their other
need relates to the fact tpat today the majority of the
Yoruba people in Nigeris are mother tongue monolinguels,
At private interperstnel levels, the bilingual will
encounter and interact with such Yoruba monolingue s

in the only language they understand, The need for
Yoruba in public communication may even be greater
especially’ for those in our category of bilinguals who
will immedistely enter the public service. Although
publi¢ records sre kept in Inglish, for the involvement
of the people at the village community level a mastery
of Yoruba by public officers is essential,

(iii) ©Bince, as developmental psycholinguists have

ghown, normel children have perfected their mother
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tongue 8t entry into the primary school (ege 62L? they

have relstively mastered their mother tongue by their

secondery school age, This assumption 2pplies to the

relative mastery of Yoruba by our chosen category of

bilinguals.

In the distinction suggested here between langusge
perfection and language mastery, perfection refers to
the complete knowledge of the strucbural mechesnics of
that language in terms of rules.specifiable in the
sremmar of the lsnguage. The\rules of 2 language are
finite and can therefore/be'2all known. Indeed, they are
presumed to be all kngwn by an ideal native speaker who

is then ssid to havie perfected his lsngusge. The mastery

8, See (i) David McNeil: The Acquisition of Ianguage:
Phe Study of Developmenial Psycholinguistics.

Harger & Row. New York, Ivanston & London
(1970).

(1i3) Renzo Titone: Studies in the Psychology
of Second ILanguage Iearning,
Pas-Verlag. Zurich-Schwerz. (1964),

(iii) BS.H.0Q. Tomori: 'The Role of the vernaculer
in educstion', WAJE IX, No. 2, (19865),
PPs C3=85,

(iv) T.A, Awoniyi: 'The Effect of Isnguage Codes
in the home and Metermal teaching styles
on the language development of the pre-=
school child', Seminar Psper, Department
of Linguistics, U,I. April 18, 1974,

(v) Ieonard Carmichsel: 'The Early Growth of
Ieanguage Capacity in the Individual', in
Eric H, Ienneberg (ed,): New Directions in
the Study of Isnguage, Counbricge Mass, The
M.I.T. Press (1966), pp. 1=22.
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of a2 language, on the other hend, transcends perfection,
Tn addibvion to grammatical competence, i% includes the
native spesker's knowledge of the folklore and folk
etymnology which together form part of the folk|culture
of the people. In any langusge the content ©f-the
elements so required to be mastered is expidnsive., In @
perticular reference to Yoruba, it is“@ Jlarge collection
the size or volume of which nobody heg yet established.
But it is 8 speaker's relative knowledge of these
elements that enables him to<prpduce and interprete the
type of invdved, classical)ildiomatic expressions which
are characteristic of Yoruba proverbs and aphorisms,

One immediate inference to be drawn drom this is
thet a spesker's-relotive mastery of his languege in
these terms must depend on some varisble factors - the
speaker's age; the degree of his participent involvement
in the culture which uses the language, and his own
frequent and intensive use of the lsnguage. Also, the
notion of relative mastery has the implication that its
measurement must be asainst @ standard relastive to
these factors; perticularly to a speaker's age. Thus,
one will not Jjudge the Yoruba mastery of a ten year

0ld by the same standerd one applies to that of a fifty
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year old, If this distinction is plausible then our
ascumption is that YbE bilinguals in our investigation
have the degree of mastery of Yoruba language expected
of adolescent native speakers of The languege.

With repard to English the assumptions, Wé\mske for
our chosen category of bilinguels relate ¥o.the status
and role of the languege in the Higerien society.

(iv) As the official language, English is not

likely to be eliminated in meny #xess of life in

Nigeria in the for@geable fuburé - in administration,

comnerce, &nd higher education, Therefore every

Nigerisn desires to meximige hWis opportunity to

perfect his control .of \the langusge and to master it

gspecially as there 1s some relationship between an
individuel's dégree of mastery in the langudge and

the level of his earning from employment in the public
and privdte sectors of the modern economy., Furthermore,
varying prestige values are known to be attached to
diff¢rent levels of atteinment in the lsnguage: the
higher the degree of mostery the more socially

g .
acceptable (up to @ point)” the speaker of thet highly

9., Banjo has correctly notifed & certain variety of
English so British that it is sniffed at by
other Nigerians, Fortunately its speakers are
not meny.

cf, Banjo (1971), ope. cit. p. 170.
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volued variety is. The bilingusls involved in our study
belong to the general run of Nigerisns in this respect.

They realise their practical needsc for the langusge

and aspire to @ high degree of mastery in it,

(v) The present srrangement in the sépendary school

System for the formsl teaching of EnglisH, especially

written Fnglish, is zdequate enough to\énsure the

relative perfection and mastery ef the language 8s

Wiould equip the pupil who has completed secondary

education to operate in thellanguese with the degree

of facility expected of ircumbents of the kind of public

roles that our categoxry of bilinmuols may occupy in the

Nigerian community,

The essunptions ve have made concerning the two
languages epre-conparable with regerd to the need for
them by ofiy ehosen category of bilinguals in their
working “situations and daily living, The contexts of
acquisition of the two langusges @re different and the
degree of mastery we sssume for our bilingusls in their
two languages is also different. Additionally we have
also attributed to our subjects loyalty to their mother

Tongue.



2.2 Objectives

Against the foregoing, the objective of this
study; first broadly put, is to 2scertain the
characteristic features of bilinjuel proficiency and
usage in the category of bilinmuals we havechosen for
study. Bilinguel preficiency, in this caBe, is not
concerned directly with @ compasrison 0f Ainguistic
competence(s), That has been covered“\By our assumption
of perfection and relstive perfecidion in Yorubs and
English respectively, for oumcategory of bilinguals,
Instead, it refers to sn 4ndividuel's underlying
ability to use his lenfuages aprrooriately, i.e.,
his ability to receive)and internrete coded message or
discourse in hig Iengusges on the one hend, and on
the other hand_to originate and transmit message or
discourse . “ifr~the languages. These are the receptive
and producvive aspects of bilingual proficiency. As
latent\coapability, however, proficiency is not directly
asegrteinsble, It cen only be estimated or concluded
from & sample of instences of usage.qo Qur objectives,

then, are to find answers to the following questions

10. B3ee Joshues A; Fishman and Cherles Terry (1969),
OPe cit.’ Pe 636.
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which we pose concerning the bilinguel proficiency

and usage among our category of YbE bilinguals.

With respect to their ability to receive and

interprete discourse in their two languages ve ask:

(1)

(ii)

(1ii)

Tlow well do bilinguels of this catégory
understana @ral discourse in theéxyr two
languages?

How does their comprehension ability in
Yoruba compare with the seme ability in
English?

If differences apre discovered in their
comprehension gbilities in the two langusges,
are such differences due to variasbles of
the context of language learning and
langtece use among subcategories of our

bilinguals?

Withregord to the productive aspect of bilingusl

profidiency we ask:

(iv)

(v)

In which of their two languages sre YbE
bilinguals of this category more productive?
Does @ bilingusal's productive ability vary
between langgages in different contexts?
Particularly, how does the productive ability
of nur categery of bilinguzls in their two

languages compare across different domains?



(vi) Does bilinpual productive ability vary
between bilinzusls of the different sexes;
between bilinguals who live in different
culturally defined locations?
(vii) What are the effects of the sociofeéconomic
8nd scelo cul Sural fectors on s productive
2bility of bilinsusls subcat@gorised according
to thuse variables?
(viii) Dees bilinguel productiverability vary as
The instructionsl v8nrisbles?
A little oveerecade 330 Rowlsnds sounded what;
to Yoruba languege lealists, was probably an alarum
when he noticed some ominous tendencies of a shift -
Inglish emong educeted Yoruba people. He warned that
"Unless some ney ‘element enters into the situation it
seems inevitsble that English will continue to spread
and YoruPa/ to decline".qq Tarlier, Brosnahan had proposed
& unilingual lsngusge policy by which English would

sunplant 8ll the indigenous languages of Nigeria,

1. E.C. Rowlands (1963), ope. Cite, Pe 213,
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12 We 2lso saw in the last chapter hovy

including Yoruba,
by their contemporary roles among the Yoruba in Nigeria,
English is surreptitiously edging Yoruba out in the
public sector of community life. The following questions
concerning bilingu2l usage therefore becomel gquite
intriguing, especially when directed st A4h¢ younger
generation of bilinguels:
(ix) How do bilingusls of this‘cgtegory perceive
their two lenguages in _Berms of importsnce?
Thet is, what is the 2gpregate of attitudes
to the two languages among them? Does their
comparative perception of the importance of
the lenguages influence their motivation for
aspiring to greater mastery in the langueges?
(x) Towsis\ussge among the catesory of bilinguols
digtributed between specified contexis?
Thot is, what is the relstive pressure on

the lenpuases in named contexts?

12, LeF, Brosnahan: 'Bilingualism ond Society in
Nigeria' Proceeéing of the 3rd Annusl

Conference of the YWest African Imstitute
of Bocial and Economic Research (held in




(xi)

(xii)

(xiii)
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Does bilinsusl usage bear any relstions to
socio=economic and socio-culturzl subcategories
in the general category?

Is there eny relationship betwecn bilingusl
usage and comprehension ability dn ‘the
languages, and between usage &nd verbal
productive ability?

Over all, what are the_general tendencies
relsting to bilinguel\usage among this
category of bilingudls? Specifically, are
there 2ny noticesble trends toward main-
tenance of 6y’ shift from either of their

two langudges?

2.3 Hypotheses

Before.-our field investigetion we mede the

following hypotheses end designed our investigation

instruments to test them. The groups of hypotheses

correspond roughly to the groups of objective stated

above in

A -~

question forms:

Hypotheses concerning bilinguel comprehension
ability.

llypotheses concerning bilingual productive
ability.

Hypotheses concerning bilingual ussge.
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A, Hypotheses concerning bilingual comprehension ability

(i) 1In spite of the privileged position of English
in the formel school system, the Yorubs
comprehension ability of this category of
bilinguals is greater than theirtiuglish
comprehension ability,

(ii) Bilingusls who attend a school situated in 2
rursl, largely Yoruba moholingual community
understond Yoruba beiter then their
32viarparts in cityvschools; but they are
relatively pooxer,/in English.

(iii) Bilinguals in'schools with @ tresdition of
comnitment 0 oral English comprehend oral
English better then their counterparts in
schools without such 3 commitment to oral
Inglish but the former are pocorer than the
letter in Yoruba.

(iv) Bilingu2ls whose parents are Yoruba monow
linguals are superior in Yoruba comprehension
to their counterparts whose parents sre
Themselves bilingual; but they are poorer

than the latter in English.
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Bilinguals who comc from socio-economically
superior homes are poorer in Yoruba compre-
hension than their counterparts from

humbler homes,

B. ﬁypotheses ccncerning bilinguel productive \@bility

(vi)

(%)

Generally bilingusls in this cetegery are

more productive in Yorube then{ English.

The degree of verbal productivity in a
language varies‘?s the.demain of language use.
Bilinguals who attemd\(a school situoted in 8
rural, largely Yoruba monolingual community
are more productive in Yoruba than their
counterpartsiin city schools; bul they ere
relatively “less productive in English than
The Yatter,

Bil¥inguels in schools with a tradition of
commitment to oral English are more productive
in English than their counterparts in schools
which are not so committed; but they are

less productive in Yorubsa,

Bilinguals from the socio-econonically
superior homes arc less productive in

Yoruba than their counterpsrts from humbler
homes; but they are more productive in

Inglish.



\

- 102 -~

(xi) There is no relstion between sex and bilinguel
productive ability.

G Ezgpthesis concerning bilingual proficiency and. ti-apc

(xii) - The degree of bilingual proficiency is
proportional to bilinguel usage,

e Study centres and choicc of YhE/Milinguel subjects

5«1 The unique position of Ibadén for the study

The bilingusl subjecfs for this 'study were all
chosen from secondery grammdr schools in Ibaden city
and rural areas, In many respects Ibeden area is @
right choice for the study, )The first is the cosmopoliten
composition of the citys For abou® three decades it has
been the capital, first; of the old Vestern Nigeris, then
of the Westerm Btate, and now of Oyo State. Conseguently
it has slways(_hed larme representations of all the
Yoruba dialect grouns. Although no stetistics of this
were taken smong our sample subjects, it is likely
Tha{“gI1l the major dislects were represented among

them."3 Moreover, Ibadan has good numbers of other

13+ This point ha2s been merely noted. As we s8id earlier
(chapter 2) dialect varistions will be ignored
in tgis focus on two languages. Bilinguasls of
the chosen category, at their level of education,
have maestered the standard dialect, Indeed, 8
good number of our sample may, in fact, be
monodialectal, controlling only the standard
dialect, Moreover, dialectal variotions can hs.dl;
surfocc significantly in the kind of formal tests
usually used in this kind of invastigailﬂn.
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peoples from Nigeris as well as foreigners. This mixed
composition is considered to be important for its
possible effect on the language behaviour of educated
residents in the city including the categery of
bilinguals in our study;

There are 21so located in Ibadan nae®t\of the
government end higher educational insbtituions, as well
85 many physical installations depicting modern western
technology and culture., These include a university, a
technical college, modern industrial plants, the
radio and television commhication and entertainment
complex, traditional 88, well as modern shopping
centres, entertainmeént hellé, eand so on. Together
these constitute @\great positive influence on
bilingual learnins snd behaviour by providing
inspiration fer 1earning; or by directly and indirectly
teaching\ the lasnguages (as; for instance, on the radio
and the-television); or by promoting bilingual speech
events.

The cily alsc represents @ broasd spectrum of the
socio~-economic groups and the varying socio~cultural
orientations we have amongzg the Yoruba. The indigenous
population is, until recently, made up largely of
peasent farmers who have their plantations in the

outlying rural districts. The mejority of the population
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are hendicraftsmen snd artisans., Dut modern political
administreation, educstion; industry snd technology have
brought in people of differenv skills; different

culturel outlooks., The distinct residertiel estetes, in
and around bthe city, in some ways reflect UHe\compositijon
of these socio-economic and socio-culburgl. subgroups,

but characteristics of the home backgreilmds rem@in in
their behaviour; including their lonmuage behaviour.

3.2 BSecondery Grammadr Schools Jiny Tbadan area

By the end of the schoodld yeor 1974, there were 247
secondary gremmnsr schools (in.*the Toruba Ztates of Ogun,
Oyo and Ondo; with a tol81 enrolment of 101;409 pupils.
Of these 36 were in.Jbaden city ond 4 in Ibaden rural
area, The enrolméntin Ibadan city end rurel area
gremmar schools, was 17;869. 'he number, 40,
represents. “16,2% of 8ll the secondary grammarn
schools/invthe three Yorubs States; and The enrolment
of 17,869 represents 17.5% of total earolment of

cregmmor school pupils in the states.14 These proportions

14, See Western State of Nigeria. A Summary of Current
Lducation Statistics, Ministry of Xconomic
Planning and Reconstruction (Statistics Division,
Ibaden 1974, Figures for 1975 school ye2r were
not yet aveilable at the time of writing.
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sppear small but in both respects they represent the

lorgest concentration of schools and pupils in any one

area of Yorubaland, This makes its choice representetive.

%¢% Selection of School Study centres.

A general survey of the secondary grammer schools

in Ibsdan wes carried out for the purpoSe of selecting

soue of them as sbtudy centrg. £ questionnaire was

desipned and delivered to all the-secondary grammar

schools in the city, and posted(to the district

schools, Its main focus was the tradition, the pattern

and the facilities for tesaching oand learning Yoruba

and Tnglish in the schools. The purpose of its 30

items is outlined'below:

Tten(s)
1.3
4 &5

6

Identification of the school,

Humber of classes and pupils in school.
Teaching personnel facilily « Their
nationality or ethnicity.

Isnpuages taught oand frequency of
tesching them pef weeke

Number of pupils taking the WASC linglish
language exeninetion, (Since this is a
coupulsory subject the number also
represents all Form V pupils in the

school).
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Item(s)

9 English language teaching personnel
focility - their oualificetions,

experience and nationality.

10=-12 3chool official zttibtude to Orel
English, and its tradition;
13 Oral Inglish teaching pexsdnnel facility -

their quelificstion, éxpericnce and

nationality.,
1415 Pottern and frequéncy of Oral English
teaching,
16 Number of‘pinils offering Oral English

in WASE exemination.
17=19 School officiel atiitude to Yoruba and
its tradition,
20 Yoruba teeching personnel facility - -
their qualifications and experience.
2922 Pattern of Yoruba teaching.
23 Number of pupils offering Yoruba in
WASC examination,
24 Official attitude to longuoge behsviour
in the school.
25=30 Informel facilities for letrning Yoruba
and English in the school,.

(See Appendix A for the detailed questionneire)
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The questionnaire was sent round in the first term
of the school yeazr, @ period considered likely to be
convenient for participation by schools but despite
reminders 3and pevisits only 10 heads of schoels completed
and returned the questionnaire, Of these onlky one was
in the rurel area, At the commencement ©f-the exercises
for measuring bilingusl proficiency eidy 8 schools were
willing to paerticipate.

The 8 co-operating schoolswere put into three
groups, The first criterion fey grouping was location,
3long the urban/rural diflerence. It was notionally
assumed that the patterns of bilingusl proficiency
and usape will be chardcteristicelly different in
correspondence uith the defining features of these
locations, Thus,  the only school loceted in the rurel
are2 conspituted a group while the seven city schools
constituted a group by this criterion,

The city schools were further divided into two
groups on the criterion of their proprietorship. The
proprietors of secondary education in Nigeris fall into
four types; namely, the christian missions, the
government, the local authority, and private individuals,

The christian missions pioneered secondery educa=-

tion in the country. For instance, the Anglican mission,
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8lso known 8s the CMS, founded the CHML Grammar School
in Isgos in 1859. The Wesleysu Mission founded the
Methodist Boys' Iligh School in 1878, The Nigerian
Baptist Convention had founded the Beptist Acddemy in
1855, while thc Romon Catholic Mission founded St.
Gregory's College in 1928,

Next to invest their meénsgement, and financisl
resources in secondéry educaticn wedo” the governments,
The coloni2l government founded-the King's College in
1909 and others in the regions, later. The Government
College, Ibadan; was founded in 1929, The TLocal
Authority as a statutory body did not exist until the
tichard's Constitution created it in the early 1950s,
This mesans that there were no local suthority secondary
schools in the Yorubs-speaking states of Ozun, Oyo and
Ondo beforée/then, In fact, the Iagelu Grsmmar School,
one of ourvstudy centres; is one of thes earliest locsl
authority gremmer schools in the state. It was founded
in\J1958,. Becondary Grammer Schools founded by private
individuals; for motives which are not all altruistic,
are indeed a proliferating phenomenon of the 1960s with
the exception of two - Ibadan Boys' High School,
founded in 1938 snd the Olu=Iwa College, Ijebu=Ode,
founded in 1945, (The latter is now known 2s the

hdeola Odutols Col}ege).
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This outline of the length of involvement of these
acencies shows that the christisn missions and the
rmovernment, separately and jeintly, have accumulated
longer experiences in curriculun planning and(implemnen=
tation, ond in the management of their schgols in Uerms
of securing snd reteining the nost qualifi€d teachers
and providing the best facilities fox Alearning. Owing
to 3 combination of 2 number of inddequacics, especially
inadequate financial resources, most of the schools rum
by other proorietors do not 4aye most of the learning
facilities availeble in the(mission and government
schools,

By some historical coincidence the majority of the
Nigerian educated-elite in leading positions today were
educated in the, long established mission and Sovernment
echools, Thel.Success of their former pupils, and the
facilities Ahey heve built up in some cases for 9
centuryy heve resulted in @ high reputetion for these
schodls., This sccumulated reputetion initislly puts
the mission and povernment schools in a closs above
schools run by other proprictors. Consequently they
are the preferr~d schools by primery school pupils
and their parents. This means thai in competition with

other schools. for admission of primery school leavers,
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the mission and government schools have tended to

secure the creem, Incidentelly the wojority of this

cream heve ususlly nowodays come through the nursery

and primary schools which, beczuse of their expensive
elitist orientations; were practically clos€d te children
whose parents cennot pay the high fees chapged, In

effect the najority of the pupils in Fhese more

reputable mission &nd government schools are the

children of The eduoated; culturally westernized middle
class families,

By contrast a good numbée?r of pupils in schools run
by the other kinds of praprietor come from more lowly
preschoel educationalsand socio-cultural backgrounds,
We have hypothesized that such differences in background
(in particulanH¥ypotheses V and X) heve cffect on the
~ bilingual prpZiciency snd usasge of the pupils., Pertly
on this Bagis (in conjunction with the criterion of
school\proprietorship) we have put our 7 city schools
into two groups, In the first group there are 4 schools
3 of which are mission schools, ond the fourth, &
govermment school, The sccond group consists of 3
schools 2 of which are privotely run while the third
is 8 local authority school. Below is the list of the
schools used a5 study centres put into the 3 groups

described:



n

Group 1

(1) Government College, Ibaden  (Government)

(ii) BSt. Teresa's College, Ibsden (Roman Catholic

Mission)
(iii) 83t Anne's School, Ibadan (Anglican Mission)
(iv) Loyole College, Ibadan (Roman“@&tholic
Mission)
Group 2
(i) TIegelu Gremmer School (Tocal Authority)
(ii) Adekile Goodwill Gremmer
School (Private)
(1iii) Holy Trinity Cremmerp
Schocl (Privete)
Group 3
Iroko Connunity Gremmer
School, Tbadan (Tbedan District)

3e4 Selection oA YBE bilinguel subjects for study

As we pointed out esrlier Ibadan has for long been
cosmopolitans/The result is thet There sre now scores
of non=Yorubz, including non-ilif;erisn elements who have
settled) either in TIbadsn ox» zome other parts of Yoruba-
lend for cver 8 generation. Some of thece non-Yoruba
elements spesk Yoruba of verying qualities, renging
between @ mere smettering to neer native control, Some
of their children who have had <Their primery and
secondery educstion in Yorubalend now speak a veriety

that must be herd to disbinguish from the netive stondsrd



vaoriety. Yect for this study we would invelve os subjects
only native spedkers of Yoruba. A netive speaker is
identified not merely on his own claim or even evidence
of formel linguistic competence in the langusze. Our
simple criterion of aulhenticity wss ancestradl~evidence
08 most easily revealed in the fanily nafig,) The
Torubs~spesking Nizgerions with Anglo-D&Xxon surnames
(the Joneses and the Leighs) here posd¢ @ problem of
ascertaining their authenticitytass Yoruba, Our solution
was to seek further evidence 4in/the bilingual subjects
forenames which have now {£@shionably become largely
indigenised., But in addition to the evidence obvious
in names, both parents/of the bilingual subject nust
speak Yoruba, Weshadve thercfore used items 1, 7 and 10
on our Ianguage. Beckground Questionneire (IBQ -
described in/detoil below) to obtein this information.
A totald of 656 pupils completecd our questicnneire,
Blinindtions were carried out on the eriteris described
abdve) ond we had 8 total of 402 YbE bilingusls of
this category left for our study. This represents
€1,3% of the Form V pupils who completzd our
questionnaire in these 8 schools, distributed as

follows:
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Governnent College (49 boys); St Teresa's College

(41 girls), St. Anne's School (53 girls), Loyola College
(45 boys), Iegelu Grommar School (73 boys), Adekile
Goodwill Grommer School (36 boys, 19 girls), Hely Trinity
Grammar School (23 boys, 12 girls); Iroko Coﬁmunity
Grammar School (28 boys; 2% pirls). Thig\ghows @ total

of 254 boys and 148 girls,

4y  Instruments used for investigsting bilingual

proficiency and\usage

4.1 The Isnguage Background Questionnaire (LBQ)

Above, we referred HoYHaugen's considered
opinion that the best~approach to the study of
bilingualism is by meens of 2 bilingual's self=-report,
Hoffman had eaxlier demonstrated this approach with
The IR0 which.He devised for the study of bilingual
usage, THe inhstrument was bosed on the assumption
that theuse of two languages might involve functional
differéntiation. His questionnaire had on it 37 items,
In some of the qucstions; the bilingual was required
to report on his own choice habits and usage in
speech, reading, writing c¢nd thinking. In others, he
was to report on +the choice @nd usage habits of his
family, lle scored his subjects' responses on a

five-point frequency scale - never, sometimes, often,
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mostly, @lways - and found the IRQ statistically volid
for his pu:c-pose.,I5 Macnemoye found the ILEQ good but
not the best predictor of bilingual proficicncy. le
proposed @ modification which included self-rating
items as & measure of a bilinguel's speaking)y
listening, writing and reading skills.16 In our
present investigalion we have combined ‘@gnd adapted
Hoffman's ond ifacnamara's questionnaires. Appendix B

shows the details of our questiennaire while its

contents sare outlined here:

Item(s)
1 =5 TIdentdfication of subject

6 Flaee of birth

7 Parents' languege(s)

8 L~ " Parents' occupation(s)

9 - Ahbode

10 Bilingual subject's loncuages and
skills in them,

11 School official stiitude to language

use

15« Moses Ne.li. Hoffman: The Measurement of Bilingual
baclhground, Teacher's Collese, Columbie,
Contribution of Education No. 623, dew York
(1934),

16, John Mecnamera in L.Ge Kelly (ed.), op, Cite
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Age when ond place where the subject fivst
learnt his lonpgusges,

Indicetion of offer of Yoruba and Qrel
Inglish in WASC examination.

Self report on language use,

Indication of bilinquel's‘attitude to
Yoruba snd English.

Seli assessment of bilingual skills in
bis language.

Report on bilinghal's patronage of Yoruba
and English cultural circles.
Indicetipn)of freguency of bilingusl
usage-in specified contexts,

BRilingual's own usage at homne,
Bilingual's cwn usage at school.
Bilingual's informal reading end
entertsinment habits,

steport on bilingusl usage by others -

parents, siblings, neighbours,

4e1=2, Administration of the IBQ

The LBQ was distributed to all Torm V pupils in

vhe study centres with & covering letter. It wes hoped

there were no ambiguous items in the questionnaire sas



- 116 =

the investigator was anxious to evoid explonabions
which could influence responses. After two days the
investigetor cslled back to collect the completed
gquestionnaire, 656 questionnairc forms were completed
end rcturned., Out of these 402 YbE bilingusl Subiccts

were selected for study.

4,2 The Bilingual Proficiency Tests

We have referred to hilingualv\proficicney as an
underlying ability to operate, if€., receive rnd
express discourse, in two languages; and thaet it is
not directly ascertainabdél

It has to be estimbted from a semple of instances
of operation in the lehgusges. Mackey's scheme for
its full scole dnglysis consists of bilingual tests
of 211 the fowuf)lsnguege skills, nanmcly, listening,
reading, gpceking and writing. The skills are to be
tested at) five linguistic levels @35 shown in the
table ébovU (Chapter 1, page 29). By this scheme our
bilingual subjects would have to run through a battery
of 40 tests. The administration of such a large number
of tests, howeveryraeises practical problems, Their
e¢dministration in a fell swoop would have subjected
the Testees to 8 great deal of physicsl and mentol

strain which in the end must put some limitation on
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the validity of the results obtained from them. The
alternotive is ©To spread the tests over 2 period, say
a weeli, But the convenience of the testees hos to be
reclioned with, Qgr bilingual subjects in this-study
were final year students, deliberstely chogei for the
seme reason, But even so coerly in the schoel year
(first term), they were alrecdy gettingVvso preoccupied
with their certificate examinations that the pupils
and teachers of the co-operating\Schools had Gto be
persuaded to perticipste even,in @ much shorter test,

In the circumstance,Mae¢namera's suggestion of
selecting only parficule® skills for analysis hes been
found more realistic 5wd workable. '/ With respect to
the receptive ogflect of bilinpual proficiency, i.e.,
the power of cefiprehension, we have preferred the oral
mode to thé writiten, This is because bilingusls of
this cet@mory were less practised or less formelly
rehearsed on the listening comprehension mode., It was
considered thet performance in this mode in a formel
test would more truly recpresent the individusl's
unaided, spontaneous ability to understand this node
of communication, Secondly, for mcst people the

greater proportion of deily transaction uses the oral

17. John Macnemarz (1969) in L.G, Kelly (ed.), op. cit.
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mode, showing thet & greater dewsand is m2de on en ability
to readily understand and be understood in this mode,
The level of understending revealed by this category
of bilinguols in listening comprehension testsumight
therefore indicate to curriculum plennersithe amount

of emphasis needed in the teaching of.tHis skill,

4,2-1 Measurcment of bilingusl comprehension 8bility:

oral Comprehension Texts

Three oral comprehension bests were administered,
two in English 2nd one im)Yoruba. The two English tests
were similar with respect to the content of the
discourse, In the first, two native speakers of Englisb,
husband and wife, got together to discuss 'Audience
rcactions in.the thestre', The discussion was done in
a2 free and relaxed style over tea, It lasted about ten
minutes\add was recorded. (For The Text see Appendix
Ci) Tew questions were drewn up to test our bilinguel
subjects' ability to understand this siyle of discussion
by native speakzrs of English on @ subject which was
considered suitable with respect to the degree of mastery
of Inglish assumed for this category of YbE bilinguels.
(See Appendix Cii).
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In fhe second Inglish comprehenuion test, three
well-educated YbE bilinguels got together to discuss
the same subject; ‘Audience reactions in the Thestre’.
the three diseussants have hsdé considersble sx2ining
in English. Indeed they were teachers in an ‘English
medium university. Their discussion &lsq@/i8sted about
ten minutes, and wes done also in a fyee, informal and
relaxed style which sometimes featured hilarious
laughter. It was recorded. (See\Appendix Di) Ten
coumprehension questiéms were.drawn up to test our
subjects' ability to foldod/and interprete this kind
of discussion done in_ Ehglish bul by speakers whose
culturel snd linguistit backzround is almost identicsl
with their own,”the only difference being thet the
discussants wefg¢ older people who had had treining in
English at ihe university level. (See Appendix Dii)

The~bhird test was a Yoruba comprehension exercise,
Two mative speakers of Yoruba were got to discuss the
topic 'i\x;je; tkd ko fba 116 ayé j¢ bdyl {? The speakers
vere YbE bilinguals, but they were considered good
speakers oif unadulterated Yoruba, One of them had
studied Yoruba in the university and is now training
teachers of Yorubez in the umiversity, while the other

had been in charge of Yoruba programmes on the radio



before he entered & university to do a degree in the
artsy Their discussion lz2sted sbout twelve minutes,
and was recorded, (For the text sec Appendix Ei), “en
comprehension questions were drevm up To tesht our
subjects' ability to follow end interprete~this level

of discussion done in Yoruba. (See ALppendix E:'L:i.).,18

fdministration of tests

The administration of the bilinsual oral compre-
hension tests formed parc of/S\3eries of tests of
bilingusl performsnce whigh\@ltogether lasted about
two and 8 quaerter hours, 'he first oral comprehension
text (netive speaker English) was nlayed twice to the
testees.19 The recorded multiple choice questions,

(8lready printed“on paper), were then played to them,

18, All<{the recorded texts were played back to some

other YbE bilinguals engoged in language studies

for their oginion on the comparability of the

content of The discussions ancd their suitsbility

for use in tests of comprehension for the
category of bilinguals involved in this study.
The consultants considered them suitable
8lthough no other validstion was done.

19. The second and third tests were recorded in 8
sound=proof studio asnd were technically
faultless. The first test was recorded in the

home of Uhe discussants, The recording
festured some 'moise', It was therefore played
twice to compensate for the little distortion
noted.
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At this stage the testees indicezted their responses on
paper a8s directed, The responses were scored and tThe
scoreg recorded, The texts of the seégnd and. third
tests wer: however played once each, followed™by the
comprchension questions. The testecs' respenses were
scored and the scores recorded, It wes _heped that
performence in these tests was edequabevtecst for some
of the hypotheses we set: (Hypotheses I-V),

Scoring: Ilach test was scored.ovt of ten, and the

scores recorded,

4,22 HMeasurement of biliukual production ability.

Verbal Fluency tests

The receptive \8spect of bilingual proficiency is
complemented by the productive. Our general objective
is to ascertaifi our bilinguals' productive ability in
their two denguages, To do this meeningfully we have
to set €0 our subjects some speech evocation and
elicitation situation since lanzu2re behaviour by
normal people is always purposeful and contextualised,
Fishmen's dowsin, as a_simplified version .of Wittgeinstein':

situvationstheorie andLFirth's context of situation,zo

20, ©See J R, Firth: '"Personality and ILenguage in
Society' in his Papers in Linguistics
1934=-1951, Oxford University Press, 1957.




is considered quite adequate for doing this, In
Fishman's sense (which is adopted in the present study),
a domain is a2 'sphere of activityi or an ‘occasion on
which one language (variant, dislect, style, etc.) is
habitually employed rother then (or in addition to)
another, ' Some everyday examnles ere the family, the
neishbourhood, government sdministration, the school,
etc.zq Thus, conceptually and as adgpted in this study,
the term is hyponymous for such, ¢thers as varieties,
registers, and style in the usege ol Halliday, McInltosh
and Strevens.22
But verhbsl behavieur is known to vary across
domains due to the varisbles in the situation. One
of & bilingual's lsngusgeg, intrinsicelly, mey be more
capable of explicating topics in certain subject aress

or domains Wetter than his other language. Or certain

21, SBoe J.B, Pride: 'Sociolinguistics', PD. 287=301
in John ILyons (ed,): New Horizons in
Linguistics Penguin Boolks .

22, M.,A.X. Helliday, Angus licIntosh and Peber Strevens:
The Iinguistic Sciences and Ianguage

Teaching. Longmans (1964), ppe. 37=94,




==

domzins may be more responsive to explication in one
language than in the other, But what obtains more often
is thet bilinguals tend to restrict cach of their
lenguages to the treatment of subjects in certain domsins,
usually the contexts in which the languages were learnt
initislly. In this way a Ianguage becomes specislised in
its particular domein and the bilingual tends %o be more
fluent in that langusge when he uses it iA/that domain,
Therefore in order to obtsin a close apbroximstion of
this aspect of 8 bilingusl's general\proficiency more
than one domain should be constructed,

For this study six domeinstwe¥e set in which bilinguals
of our chosen category may; to different extents;
interget, participate, oX 8t least be familiar with,

“hey were the home, the neighbourhood, religion, occupa-
tion; educetion, 8nd health, In each domain we named a
specific topics, Te¢spectively, the kitchen, the market,

religion, f@pming, school, and The hOSpital.23

2%, This\list of domeins follows the one used by Fishman's
tedw in 8 similer study already referred to (see
Chapter 1 Ve :

(1) We have sdded a sixth, heslth., Yoruba and knglish
vocabularies appropriadte in this- domain are guite
large, Their control is, however, a function of
a8 number of sociocultural snd educstion level
variables, and the measurement of bilingusl
fluency in the domain may be diagnostic.

(ii) 1o particuler topic was set for the domein of
religion as our bilingusl subjects belonged to
different religions and faiths,

(iii) In the stydy by Fishman's team the factory was
specified for the domain of occupation. We have
preferred farming 8s Nigeriz is still more of an
agricultursl than an industriel societye.



The Word Neaming Gaue

The verbal facility or verbal fluency test was
called the Word Naming Geme., In the test the topics
listed above for the domeins were specified in that
order, In one minute the testees were requésted to
write down 2s meny appropriate words as-~pecur to them
which can be used in a8 general discussion focused on
The topic set in the domain. There'were no restrictions
8bout the gremmetical clesses of the items recorded
but they must be appropriate to' the topic.

The tests and the preliminary rubric were
conducted, first in English; after a2 few examples
had been worked togéthér, The stimulus topic wss
named and testees-wrote the sppropriate English words
which occurredi\to them. In the second series the
preliminany 'ritbric and examples were conducted in
Yoruba, \The’ same six topics representing the seme
domeins. 8s for the English test were given but the
oxder of presentation was reversed, The testees wrote
their responses in Yoruba., As a3 safegusrd aginst me:ely
trenslsting their list of English words into Yoruba,
the two fluency tests were not administered in succession:

each came between two of the comprehension tests earlier
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described. The lists were 8lso quickly collected from
the testees after s test.24
Seoring

A simple scoring method wes used, Lach-word 2
testee gave was considered for sppropristeness in
relation to the topic set., Any word considered
inappropriste, i.e., @s most unlikelyto occur in @
general discussion in thet domain,.was rejected. The
words considered sppropriate for-esch topic were
counted and recorded as gress.vscores,

Next, & difference.score was calculated for each
testee for eech domein¢ This was done by subtrecting
the gross in the, English word list from his gross
score in the Yoruba word list. The results of the
tests and responses to the ILBQ are reported in the

next chapter,

24y “Robert L. Cooper (1969) ope. cit., end John . . -
Macnamars (1969) op. cit, have each testified
to the relisbility of Vord Ianming and a similar
richness of vocabulary test as neasures of
bilingusl verbsl fluency. A less elsborste
version of it had earlier been used with
similer success by Ismbert in his study of
the developmental aspects of second-langusge
acquisition. See Wallace E, Ismbert
"Developmental Aspects of Second-Ianguage
Acquisition”, The Journal of Social -

Psychology, 43 (1956) Perts I = I1I, Dp. 83=104
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CHAPTER FOUk
ANATYSES OF RESULIMS AND DISCUSSIONS®

I  BILINGUAL COMPRIHENSIOIL

In this chapter we present relevent infoermdtion
collated from responses to our ILP7, sand algp.the results
of our measures of bilinguzl proficieneys The latter
2re then releted to the hypotheses we set out in the
last chepter to confirmm or rejectosome of the hypotheses,
Some of the informetion relating(to the langusge
background of the bilingusls is used to explain the
charscteristics of The output of the bilingusl tests.
This comes either as premise for an analysis, or

after the snalysis '@s retrospective explanation.,

s Characteristics of bilingu2l coumprehension ability

We have already described snd stetistically
illustreted fhe preeminence of Inglish in some sections
of the“public life of the Yoruba people. (Chepter 2)

In anticipstion of this bigger ?ole of Inmglish in the
future 2dult life of the pupils, and because teaching

and lesrning @ scecond lsnguage have rightly been
considered to require guite @ great satlention, the
school system apportions considerable time to Inglish

on the secondary school time-table, In all classes
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while Yorubes gets three tesching periods each of forty

minutes durstion, English gets between five snd ten

periods,

1.1 Generzl comparison of Yoruba snd English

comprehension ability.

Three comprehension tests were sdministered with

results as follows:

TABLE &4
COMPREHENSICN OF NATIVE S-OPEAKER ENGLISH BY

BILINGUALS IN THE EIGHT SCHOOLS

Level of Schl

Compr. 1 2 3 i 5 6 7/ 8 Total %

1. 1 g B - - - = - a - 0.0
2. qu2 - - - - 2 3 2 - 7 1.9
3y Belt 1 5 6 3 17 19 16 14 81 20.2
4e 56 24 .23) 19 25 329 24 16 28 198 49.3
5, 7-8 23, M2 24 15 15 9 1 9 108 26.8
6o 9=101 1 1 2 - - - - 8 2.0
Total, 49 41 5 - 45 73 55 35 51 402 100.0

ES T S - B L kT e
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TABLE 5

COMPREHENSION OF YbE ENGLISH BY BILINGUALS
Iii THE EIGHT SCHOOLS

Ijevﬂui_shk—;‘Schi% Y T T T T 131 i T

e

of 1 2 3 4 5 6 7 8 Total %

Comp]?o .

1 Score ~ - - = - e - = - -
1 = 2 - - - - - - - - - -

3 =4 = 5
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TABLE 6

COMPREHENSION OF YORUBA BY BILINGUALS

IN THFE EIGHT SCHOOLS

Levels v ) A | b 3 Y ' v L] 1

of 2 3 4 5 6 0) 8 f'otal %

Conmpr.

1 Score 4 - - - - 1. - 6 15
1= 2 1 - - 3 - - - - - SR ©
3 - 4 % - 1 1 b2, - - - 7 17
5= 6 17 11 15 IS 9 3 5 81 20.1
7-8 21 25 #}|23 50 M 25 29 241 60,0
9-1 6 3/\6 5 12 8 8 17 65 1642
Total 49 41 53 45 73 55 35 51 402 100.0

B: «In the tables above the eight colunns represent

our eight school study centres numbered s follow:
3 = BAS, 4 = IC,

1
6

AGGS,

2 = 5TC,
7 = HIGS,

8

ICGS,

5 w T8,
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The tables above reveal ceriain charscteristics

of the relative ability of our chosen category of-

bilinguals in the kind of oral comprehension tests

administeired in their two lsngusges, We notiece that

the renge of scores in the comprehension ofr-orsl

disegurge in Fnglish is between levels~2'and 6 (in the

case of oral discourse by nabive speskers, cf. Table 4)

and between levels 3 and 6 (in the-ease of discourse by

YbE bilinguals - Teble 5). The“renge of comprehension

of discourse in Yoruba on the other hand is between

2 poorer level 1 and level 6, (cf. Teble 6), This tends

to suggest thet this cetegory of bilingusls have 2

sreater ebility in \the comprehension of orsl English

than Yoruba, However, the charscteristic modes of
comprehension in the English and Yoruba tests (as
merked out) quickly suggest @ different conclusion.

We notice for instance that:

(2). “the mode of comprehension of orsl discourse done
in netive - speaker English generally lies at
level 4, This accounts for the sbility of 49.3% of
21l our subjects in the comprehension of this
variety of English. 2%.8% of them exhibited ability
above that level while 21,9% have fg_red worse.

The exception to this general mode is our No. 3



(b)

(c)
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School, (5t Anne's School) in which the mode of
comprehension lies at level 5.

the mode of comprehension of orsl discourse in

YbE English generally lies also ot levél-4, 43,5%
of our subjects showed sbility st this level, But
while 10,5% of them have performed poorer than this
mode, 46,0% demonstrated a greater ability than
the mode in the comprehensiomn of this vsriety of
Inpglish, This shows thet'\ this variety of English
appears more inteiligﬁggg{to this category of
bilinguals, We nobtice glso that bilinguals in four
schools (1; 2; 5;,8) significently rose above the
genersl mode te the higher level 5.

the mode of\ comprehension of discourse in Yorubs
lies at /level 5.

This\ is not only superior to the genersl mode of

Engligh. comprehension ability, it also accounts for 8

larger mejority (60,0%) than the mode of comprehension
of either variety of English. A further 16.2% showed

ability at the still more superior level 6, while

23.8% performed below the mode level 5. Of these we

notice thet 20.1% showed ability at level 4 which is

the generasl mode of English comprehension ability

-

¢
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among our bilingual subjects. This means in effect that
only 3%.7% showed Yorubs comprehension ability below the

fair level 4.

Also; average bilingual coumprehension ability wes
calculated for 811l our subjects with resulis as follows:
(a) Averege.comprehension of discoursé in native -

speaker Inglish: 5.7; with s Standard Deviation

of 1.5
(b) Aversge comprchension of ‘discourse in YbE Inglish:

6.3, wWith a2 Stendard ‘Deviastion of 1.4 '
(¢) Averapge comprehension of Yoruba discourse: 7.3,

with 8 Standard ‘Deviation of 1.6
The mean comprelcnsion of Yoruba is thus seen to be
larger then the-mean in each of the tests of comprehen-
sion of orgl<lnglish discourse, Its slightly larger
stendard.deviation is eccounted for by the lower
base. 06fits renge of scores.

Our first hypothesis was that in spite of the

privileged position of English in the formsl school

systeu, the Yoruba comprehension ability of this

category of bilinguels is greater than their English

comprehension sbility. This has now been confirmed by

the analyses done sbove of the results of the tests of

comprehension of orsl discourse in the two languages.
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4,2 Relative comprehension ability and city or rumsl
lrzzticn of school

Fron Tables fy B end H-. we derive the following
Sw-oary table showing comprehension performence by

bilirguals in the city and rural area greémmar §chools.

TABLE 7
COMPITHENSTON OF ENGLISH AND YORURA/BY BILINGUATS

e

T _CITY AND RURAT, AREA GIANPAR ECHOOLS

t'iatiye};spuker Yb E English Yorubs

Levels of Compr. City Rural City Rural City Rural

N , % N % N % N % N % |N %
1. 1 Score .- - £ - - = - - 6 17 | - -
2. 1-2 7 2.0 A - - - - - 2 0.6 | - -
3. 34 67 19.1 14 27.5 36 10.3 6 11.8 7 20 |- -
4. 5~ 6 170 £ 424 | 28 549 | 153 43.6 22 43.1 | 76 217 | 5 9.8
5.7- 8 99 \ 28.2 9 17.6 | 142 40.5 22 43.1 | 212 60.4 |29 56.9
6. 9—10 8 23 | - - 20 5.6 1 20| 48 13.6 | ¥7 333
Total 351 100.0 | 51 100.0 | 351 100.0 51 100.0 |351 1000 |51 100.0
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Our second hypothesis was that bilinguals who

attend a school situat=d in 2 rural, largely Yoruba

monolinguel community understandé Yoruba better than

their counterparts in city schools; but they are

relatively poorer in English. A quick zlsnCe @t the

table will ehow this hypothesis to have been largely

confirmed. Yoruba comprchension by\bilingusls in the

rural area school is in every réspect better then that

of the bilingusls in city schools.

(i) The renge, with its.bese at level 4, is superior
to thet of the city school bilinguals whose renge
of comprehension spreads from the base level 1,

(ii) The mode of.comprehension for bilingusels in both
the city\and rural area schools lies at level 5
whicH Jis“ congidered 8 level of good comprehension,
60,4 of bilinguals in c¢ity schools as agsinst
56.9% of those in the rursal area school showed
ability at this level; bubt whereas only 13.6% of
the city school bilinguals performed at the
level 6 of 'very zood' comprehension, 33.3% of
those in the rural aresz showed this superiox
comprehension sbility., Thus & total of 90.2% of

bilinguals in the rurel sree school as agsinst
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74.0% of their city school counterparts showed
this high level of Yoruba comprehension ability.

(iii) The cslculated Yorube mean comprehension by
bilingusls in the rurel area school 458,02
while that of their counterparts_ in‘the city
schools is 7,06,

The levels of comprehension of ox2l discourse jin
English are somewhat complex end.do not appezr to
signiiicently support the secdond part of the hypothesis.
The table above shows that)the mode of comprehension
of the two varieties of ,Enzlish lies at level 4 for
bilinguels in the city)schools, This is also the mode
of comprehension/of\the native - speaker variety of
English by bilingusls in the rursl area school; their
comprehension—-of the YbE variety of English however
shows two, modes, We shall consider performsnce in the
two varieties in tum,

In the comprehension of the native variety of
English there is & wider and sppsrently poorer renge
among bilingusls in the city schools, levels 2 to 6,
8s ageinst the relatively more monolithic renge by

bilinguals in the rural arees school, levels 3 to 5.

But the comprehension achievement of the bilinguals

in the city schools has a gqualitative edge over that
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of their counterparts in the rurasl area school. /e notice
for instence that 21,1% of the former a3s against the
larger 27.5% of the latter showed ability below the fair
level, &, DBut while only 17.6% of the rurel ®res school
bilingusls showed ability above the fair lewel, a larger
30,5% of the city school bilinzuels perfiormed above

the fair level, some of them sttasining ‘the ‘'very

pood' level of performance,

Levels of comprehension ofyfhe YbE variety of
English follows the not so_distinguishing patiern of
performence in the nativé veriety, Ve notice that the
mode lies at level 4 £or the bilinguals in the city
schools, 43,6% of them showeéd ability at this level of
‘foir! comprehension; 10.3% performed below it, while
46,1% showedsability et the higher levels 5 and 6,

Comprehénsion of this variety by bilingusls in the
rural 2red’ school shows two modes lying at levels 4 and
5. We-take them in turn as reference mode, relate the
mode’ to performonce below and above it, @nd @lso cowpare
the feotures with the corresponding levels of compre-

hension of this veriety by bilincuals in the city schools
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Taeking the mode level 4 first, we see that 11.8%
of the rural school bilinguels am ageinst 10.3% of their
city school counterperts showed ability below(the fair
level 8nd that 45.1% of them 8s sgeinst 46M1%.of the
city school bilinguels achieved the highenr levels of
comprehension, Their other mode, leved 'S, is difficult
to relste and compare with the achievement of their city
school counterparts as it is @ .higher mode. Ve see that
54.9% of them perform below this mode while only 2,0%
showed ability above it, Me therefore devise on

38lternative analysis to get 2 balanced picture of

relative comprehension ability in this variety of
Inglish, We find “what proportion of the two locationally
dgfined groups of bilinguels show ability at the levels
4, 5 and 64/ together. For the city school bilingusals
this is 89.,7% while it is 83,2% for their counterparts
in the\rursl erea school, The difference is only 1.5%
insfavour of the former.

Mean comprehension of the two varieties of English
was also calculated for the two groups. It yielded
the same little difference. liean comprehension of the
native variety by bilingusls in city schools was 5.61;

while their comprehension of the YbE veriety was 6,26,
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For bilinguels in the rural asrce school the mean
comprehension was 5,31 and 6.2% respectively.

The snalyses above show thet the second part of
the hypothesis predicting 8 poorer comprehénsion ability
in Tnglish for bilingusls in the rursl area school has
not been significently supported. The mnesrly equal
bilingual comprehension ability :  “w should however
not be too surprising in view eftfhe similarity of most
of the instructional facilities now svailable to both
the c¢ity end rurel area schools., The first point to
note in the case of our rural school study centre is
the greater intensity)of English teaching, 10 periods
per week as e2pgainst the average of 6 periods in the
city schools,~This arrangement might possibly be peculiar
but in the{light of our school sclection procedure
(described/in chapter 2) its rendom coincidence is
statistically significant,

There is also now in use in the purel are2 schools
electronic lenguage teaching machines, portable, ond
easily opersted with cell batteries. Thus the 'English
by radio' broadcasts, formerly received by only the city

schools, are now available to schools in the rurel areas.
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Another important factor is the relative increase
in the number of qualified English lsnguage Teachers
beins turned out by the universities. Some of These
graduate teachers are already filtering into The rursl
area schools. Bub experience shows thst teachers in the
rurel sreas are generally conscious gf-bhe disadventaged
location of their pupils. They thexefore tend to work,
drilling their pupils harder thaid their counterparts
in the city. The incressingd@veilobility of these
enthusiasstic qualified teechers is therefore 2 positive
factor of the generslly rising stendeard of ability on
the part of pupils An)the rursl are2 schools.

Finally, the-rural areas are now being rapidly
opened to the- medis of mess communicetion and their
indirect bit powerful langusge learning influences,

The radio‘H~ns been shown @s no longer & peculisrity
of _the.city. lNewspapers are now foimd on the reading
deésks in the libraries of the rurel area schools. The
pupils themselves a2re more mobile, and sre no longer
confined to their rursl homesteads. All these are
factors helping to level up language comprehension
ability between the pupils in the city end rureal area

grammar schools, Indeed, 2 similar ex post investigation
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of the reading ability (enother longusge skill) of city
and rurasl eres grammer schools earlier carried out by
Balogun had results similar to ours. He hed hypothesized
that Forms I and V pupils in city schools wWere superior
in resding comprehension ebility to their \drursl area
counterparts, The hypothesis wos confirmed with respect
to the ability of Form I pupils but\no significant
differences were found in the ability of Form V pupils

1

in the two locations.

143 Bilingual Comprehension and Commitment to English

Items 10 - 12 and’ 14"~ 15 on the preliminery
questionnaire administered to select schools as siudy
centres focused 6m.school official attitude to Orel
Inglish, This~1is to be ascertsained in the form and
tradition ,0f commitment to the subject as may in turn
be seen invthe pattern and frequency of its teaching.
Responses by heads of schools rcvealed three types of
gtlitude.

Type 1. Orsl English is compulsory and must be offered
in the WASC examination by all Form V pupils.

1e I.0.B. Bazlogun: The Intellectual and Residential
Correlates of Reading Achievement in Nigerian
Secondary Schools. PheD. Thesis. School of
Education, New York University. (1972).




Type 2.

Type 3.
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It is eifher specislly teught or integroted
with the English lenguege lesson, using the
Ogundipe and Tregido textbook seriess Four
schcols; STC, BAS, IC and AGGS

adopt this sttitude. At the AGGS it is assigned
one period 8 week in Forms I to IV, end two
periods in Form V.

Oral Fnglish is not compulsory but the school
encourages all Form‘V pupils to teke it
seriously and offer it in the WASC examination.
Its teaching ds integrated with the English
lenguage lésson, This is the attitude adopted
by GCI .and IGS,

No conscious commitment whatsoever, It is not
taught by any arrengement snd has never been
offered in the WASC exsminotion by candidetes
in the school. The table below summerises the
bilingual comprehension ability of pupils in
schools taking the three different attitude

positions. (See Table 8).



Level
Lovel
Lovel
'l\l"
|’\|'l
Luvel

1 Score
1- 2
3 4
5~ 6
7- 8

, 9410

TABLE 8
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YORUBA AND ENGLISH COMPREHENSION ABILITY ACCORDING TO SCHOOL OFFICIAL
ATTITUDE TO ORAL ENGLISH

Type 1 Type 2 Type 3
Native YBE Yoruba Native YBE l Yoruba Native Woruba

N % N % N T N %o N Yo N To N % N % N %o
- 00| — 0.0 4 2.1 - 0.0 - 0.0 1 0.8 - 0.0 - 0.0 1 1.1
3 1:h - 0.0 1 0.5 2 1.6 - 0.0 1 0.8 2 2.3 - 0.0 - 0.0
33 17.0 23 119 2 1.0 18 14.8 8 6.6 5 4.1 30 34.9 11 12.8 - 0.0
91 46.9 83 42.8 47 24.2 63 516 449 40.2 26 21.3 4 51.2 | 43 50.0 8 9.3
60 31.0 78 40.2 118 60.8 38 31.2 55 45.1 71 53.2 10 11.6 31 36.1 52 60.5
7 3.6 10 5.1 22 11.4 1 0.8 10 8.1 18 148 - 0.0 1 1.1 25 29.1
194 100.0 194 100.0 194 100.0 122 100.0 122 100.0 122 100.0 86 100.0 § 86 100.0 86 100.0
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TABLE 9

FPercentage sunmery of Yorube and Inglish comprehension

8bility of bilinguals in three positions of

school officisl attitude to Oral English

l Type | Itype 2 Tﬂm'3
< < <
o'n g { o g0 a &
2o | YbE S 15 |vbE S 23] e 'E
£ s |58 5| 24 s
= 3 5| 28 o &4 Pl
BelSw
Mode 185 [11.9 |27.8 | 164 6e© |27.0 [37.2 |12.8 |10 %
Mode 4’6.9 42.8 60.8 5’1.6 ﬁ:g-%/ 58-2 5’1.2 50.0 &.5
Lbove 1
Hiode 34,6 453 .5 |32.0 8.1 |14:.8 |11.6 [37.2 {29.1
::::::::L::::::L::z:z!====::!=====4_==::::Ln:===-‘L=====£=::=z=L:=====é

Table. 8 spreads the levels of comprehension ability
in Yeruba ond English by bilingusl subjects in pogitions
corresponding to the three types of school officisl
attitudes to Orel English (OE henceforth), Table 9
summarises the significent modal feotures of Table
8 as percentages, Thé tables show that:

(i) In schools which sdopt and mctively implement the
positive attitude to OE (Type 1) the mode of

comprehension of the native variety of English
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lies ot level 4 (see Table 8), but, while 18,.5%
of them performed below this 'feir' level, 34,6%
showed comprehension at the higher 'good' and
'very good' levels 5 and 6,

(ii) In this some variety the mode of comprehension by
bilinguels in schools adopting Pype 2 2ttitude elso
lies at level 4, Agein, while'only 16,4% of them
performed below the feir level, 32,0% demonstrated
ability at the higher levels.

(iii) The mode in this vepiety of English by bilinguals
adopting the sdwmest negative Type 3 attitude to
OE 2lso lies at level 4, but we notice thatl while
a large 37,2%.0of them performed below the feir
1evel; only 11.6% showed the 'good' level 5
comprehension ability; and none sttained the
'very. good' level,

(iv) _The modes of comprehension of the YbE veriety of
English show the same pattern of superiority by
bilingusls in schools which adopt the positive

Typos 1 and 2 attitude, Thet 37.2% of Wilinguals
in schools adopting the Type 3 attitude performed
at the higher levels 5 and 6 should not be taken

2s superior to the performence of bilingusals in

schools adopting the Type 2 attitude. We notice
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for instonce thot the mode of comprehension by
bilinguols in schools adopting Type 2 attitude
lies at the higher level 5, and that as Jlarge
as 40,2% of them still showed ebility 2t the
general level 4,

(v) However, bilinguols in schools gdopting Types 1
and 2 ettitude are generally weaker in Yorube
comprehension, The mode for-bilinguasls in 211 the
three stiitude positions is level 5 bubt while
27.8% and 27,0% respectively of bilinguels in
Types 1 snd 2 positions did not reach the level
of good comprehension; only 10.4% of those in
Type 3 position performed below it. On the other hané
while ondy \11.,4% end 14,8% reSpectively; of the
former /showed ability at the 'very good' level
of eomprehension, a larger 29,1% of the latter
demonstrated this grester ability,

Our third hypothesis was that bilingusls in

schools with a tradition of commitment to OE (Types

1 end 2 ottitude positions) comprehend oral English

better than their counterparts in schools without

such & commitment to OE (Type 3 attitude position),

"but the former are poorer than the latter in Yoruba,
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The tables 2bove and our 2nelyses have confirmed the

hypothesis,

1o/t Bilinzusl comprehension 8bility in relation to

The lsnguage repertoire status of parents

A child's first encounter with langusge is with
his first interlocutor, namely, his parents and

siblings, but perticularly his parents.2

The degree of
his proficiency in his first lanZusge may thus reflect,
at least partly; the patternsvand quality of usage of
his first language experiénces, Hence most students of
language development 3in children plaece a great importence
on the langusge repertoire of the parents, i.e., on the
stock of language(s) which a child's parents eontrol,
including the facility to menoeuvre stylistically in
the lengusge(s). For many @ Nigerisn psrent, the
lenguage-repertoire range stretehes from first languege
(£.4).monolingualism through bilingualism in the 1IN

and a2nother Nigerian langusge, or in the I1 and English

to plurilinguelism involving the I71 and other languages,

one of which may be Inglish, One or both perents of 2

2, Cases of professional foster mothers and nannies
are alpost unknown in Nigeris.
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child will belong to any of these repertoire cetegories
as 2 monolingusl, 8 bilingual, or @ plurilingual.

In Item 7 of our IBQ were specified eight. language
repertoire caetepories against which the subjects checked
Their parents, I'or @ase of analysis theSe-were collapsed
into five categories 2s follows:

1« Yoruba monolinguzl mother and fother

2o English monolingual mother

3. YbE bilinguel motherand fother

4, Yoruba, English<and another language

5. Others - Yoruybs, Hausa, Igbo; etc., but no

English,

Where both/parents are Yoruba monolingugls
(category 1) /6ur fourth hypothesis ststes that their
child(ren) will be superior in Yorub2 comprehension
(since_this is the only lsnguapge of the home) to the
children whose psrents are themselves bilingusl or
plurilinguel in English and some other language(s),
and who congsequently either consciously or unconsciously
use some English in the home in addressing each other
or their children., Their superiority will be grester
still over the children of parents who do not use
Yoruba at ©11 in the home as 8 result of s mixed

mérriage involving @ non=Yoruba mother (i.e. Category 2).
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Our bilinguel subjects indiceted the lenguace
repertoire of their two psrents but for our 2nalysis we
heve decided to messure their proficiency sgainst their
nmothars' repertoire, This is not arbitrary ont is in
considerstion of the grester languoge intereetion
between a mother and her child; pertiCularly in the
first years of langu@ge acquisition, It is probebly
on 2ccount of this seme considerstion that a child's 1M1
is 81so called his mother tonrg;ue3 in contrast to his
father tongue.;'The tebles) below show the bilingual
comprehension achievement of our subjects according to
the five categories (of) their mothers' langusge

repexrtoire,

Se See Paul Christophersen: Second - Iengusge
Iearning Myth and Realily. Penguin Education

(1973), pp. 34-40.
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TABLE 108
MOTHER'S LANGUAGE REPERTOIRE X YORUBA CONMI’REHENSION

¥ i) ] L T 1

levels of
Comprehension g 2 3 4 5 Totsal
1e¢ O Score 0 1 5 0 0 6
2¢ 1 =2 0O O 2 0 0O 2
4e 5 =6 21 0 53 6 1 81
5. 7 -8 103 0 115 18 5 21
6. 9 =10 37 0 26 2 N 65

Total 161 2 205 28 1 6 402

TABLE 10b

COLUMN PERCENTAGE FROM THE MATRIZ IN TABLE “10a

} | 54 Al 1 \ ¥ L 3 1

ég;g%zhggsion ¢ 2 3 L 5 zg?

1e O Score 060 ..50.8 ' B¢l . 0,0. 0,0 :

Sh- A2 0.0 0,0 1.0 0.0 0,0 9. 8t the
e 3 =N 0.0 50,0 2,0 7.1 0,0 5% level
4o S5 6 13,0 0,0 25,8 21,4 16,7 where only
Be - 8 64,0 0,0 56,1 ©64,3 83,3 31.41 was

6. 9 = 10 23,0 0,0 12,7 7.1 0,0 required,

Total 100,0 100.0 99,9 99,9 100.0
L R g i 3 1

R i e e e e e el i e oy o L e g © e e (L T T | i P
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TABLE 1a

MOTHER'S TANGUAGE REPERTOIRE X COMPREHENSION OF YbE ENGLISE

i

ILevels of

Comprehension 1 2 3 4, 5 Total !

1. 0 Scom — - - - - -

- ’l ~ 2 - - - L ~ -

3¢ 3 = 4 22 0 20 Q 0 42

4, 5 - 6 62 0 79 11 3 175

5 7= 8 9% 1 92 15 3 164

6e 9 =~ 10 4 1 14 2 0 21
Total 161 2 (205 28 6 402

TABLE 11b

COLUMN PERCENTAGE FROM THEE MATRIX IN TABLE 11a

Levels .of o . A
Comprehension 1 2 5 4 > X/
1« O Score - - - - -
2. 1 - 2 - - - - _—
3¢ 3 = 4 15:.7' 0.0" q." 0.0 0,0' 25,78 at the
4, 5 = 6 5049 0,0 38,5 39.3 50.0 5% level
e 7 =8 32,9 50,0 44,9 53,6 50,0 where only
6. 9 = 10 2s5 50,0 6.8 771 0.0 21,03 was

. _ required,

Total 100,00 100,0 100,0 100,0 100,0

Bt S e e e -
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TABLE 1

28

Mother's Ianguage Repertoire X Comprehension of

Native = Speaker English

Levels of ; ' i ' :
Comprehension 1 2 % 4 5 Total
1« O Score - - - - - -

2 1= 2 4 0 O 3 @0 7
3. 3= &4 34 0 20 LY. 55
4, 5« 6 85 O 7 8 1 166
5. 7 - 8 56 0 S () 1 141
6e 9 = 10 2 2 28 1 2 33
Total 1671 25205 28 6 402
e e N T

Column Peércentage from the matrix in Table 12a

TABILE 1

2b

Levels . of

Comprehension 1 2 3 4 2 ;tfz

1 O Score - - - - o

2o N = 2 2.5 0.0 0.0 10,7 0.0 92,52 at

50 5 - 4 21.’] 0.0 9.8 10.7 3303 the 5%

5¢ 7 = 8 22.4 0.0 43,9 46,4 16,7 where

6. 9 = 10 102 100,0 11.7 3.6 33.3 only 26.%
was
required.

Total 100,0 100,0 400.0 100,0 100,0

i

1

" &

===============¢=====_=====-=—.==‘:——_ ===.—=====.—
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The mode of Yorubz comprehension for all the
mother's language repertoire categories lies 8t level
5 with the exception of only two pupils whose mothers
were English monolinguals (Category 2) end whose poor
performence in @ Yoruba comprehension exercise is
therefore not surprising, All these are clearly shown
in Tebles 10e, 10b., However, as stated in our
hypothesis the bilingual subjects<in the first
repertoire category; i.e.; pupils whose mothers were
Yorube monolinguels were a8 _shade superior to the subjects
in the other repertoire categories; especially to those
in the second and third cetegories., For instence 87.0%
of the bilingusl subjects in the first category showed
8bility at levels 5 and 6 of 'good' and 'very good'
comprehension iand only 13.0% of them performed below the
mode - 3t level 4. By contrast only 68.8% of the subjects
in the third repertoire category, i.e., those whose
mothers were themselves bilingusl in Yoruba and English
showed sbility st levels 5 and 6, and quite & lerge
percentage of them, 34.2; were below the mode, and
some very far below., The number of subjects in the
fourth and fifth repertoire categories is rother small.
BEven then we notice that slthough their Yorube compre~

hension ability is generelly better than the ability



of the subjects in the third category, yet none of them
attained the general guality of Yorubs comprehension
ability of the subjects in the first category. (This
pattern of achievement has thus largely supported the
mein part of our fourth hypothesis. Since 3ll our ‘
subjects were native speakers of Yorube the veriable,
namely, mother's Yorubs monolinguslism, which geve the
subjects in the first cetegory that edge over their
counterparts, must be regsrded as 8 powerful predictor
of 8 great Yoruba comprehefision ability, Indeed; 3
X2 test on this nattern of comprehension showéd it %o be
highly significant: 91,44 was obteined et the 5%
level of significance where only 31.41 was required.
The second pgrt to the hypothesis has also been
confirned; namely, thet bilinguals whose parents are
Yoruba monolingusls have a poorer abilit& in English
than their counterparts whose parents speak English,
This is clesrly shown by the performences of the
groups of bilinguals we set up on the bases of their
mothers' language repertoire., Two tests of comprehension
of the YbE and the native-speaker varieties were used
to measure. In both tests (see Tables 11 and 12) the
mode of comprehension for the bilingual subjects in

the first category (i.e. those whose mothers were Yoruba
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monolinguels) wes lower (level 4) than the mode -for
the subjects in categories 2, 3, and 4 (level 5). The
mothers of the subjects in these three categories a}l
speck English, In addition to the higher mode, level,
we notice that & lorger majority of the subjects in
each of these three categories (as esgainst 2 smeller
majority of those in the first category) showed sbility
at and above the level 4 of fair comprehension in the
two tests, In the test of comprc¢hension of the YbE
veriety of English while 86,3% of the bilinguals in
the first category showed gbility at levels 4, 5, ond
6, 100,0%, 90,2% and 100.0% of those in categories

2; 3, and 4 respectively showed 2bility at the same
levels, In the test of comprehension of the native-
speaker variety only 76.4% of the bilinguel subjgcts
in the first cetegory showed ability at levels 4, 5
and 6 whereas 100.,0%, 92.2% and 78.,6% of those in
categories 2; % and 4 did at the same levels,

The bilingual subjects in category 5 are those
whose mothers do not speak English, In this respect
they ere similer to those in Category 1. But their ’
comprchension of the YbE veriety of English is better,
in general, than the comprehension of the same veriety

by the subjects in cetegory 1. On the other hand
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their ccmprehension of the native speaker variety of
English is slightly poorer then the general sbility
of the subjects in Category 1.

X?

comprehension by bilinguals in the five categories

enalyses of the charscteristics of English

described show thst the charactecristies are significant,
In respect ¢f the YbE variety of English (Teble 11b)
the output wes 25,78 at the 5% level of significance
where only 21.03 wss required. In respect of the
native-speaker varicty (Table 12b), the oubput was

92.52 at the 5% level of ‘significance where only 26,30
was required. Thus, by the entire confirmetion of our
fourth hypothesis the variable specified in it, nsmely,
the langusge repertoire status of the parents, has been
shown to be a3 reliable predictor of the bilingual
comprehension ability of bilinguals learning and
operating in their two lsnguages in circumstances
similar to those which obtained smong the subjects

in the study,
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1.5 Bilingual Comprehension Ability in relation to

the socio-economic status

An issue hes been made (Hypothesis V) of some
relationship between the socio~economic status of the
home snd the bilingusl comprehension ability of the
children raised in the particulsr home, Certein
veriables of the home situation are“basic to this
hypothesis as they have b&come pcrceptibly operstive
in the Nigerisn situation. Théy\are complex; and some
of them cannot be objectively messured. They include
the degree of formal school educetion of the parents,
the degrece of their western orientetion; and the
level of income accruing to the femily., The relationship
between these variebles appears to be mutuelly predis—
positional, /For instance the first two can be seen to
relate to ‘€ach other slmost directly, and while the
third may be independent; in some cases it can be seen
as precausal and central in the tripartite socio-
economic metrix,

We have hinted at their deterministic role with
respect to the proficiency in English and Yorupa of
children reised under their verying conditions, namely,
that in the home of highly educated, high income
femilies the children have opportunities for hearing
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and speaking English more freqguently than the children
from the more lowly homes, The furniture of their homes
include the radio; television and other educetive
gadgets the usc of which indirectly facilitetes English
language proficiency. Such facilities are denied to
their counterparis from the humbler homes, But our
immediate concern is to ascertain the effect of these
variables in the bilingual compréhension ability of
the subjects in this study.

The notion of socioeconomic status is rather
complex and nebulous as indicated above, Its
definition in relotion to a particuler people has to
be based on some criterion, plausible but possibly
arbitrary. In the present case we have placed greoter
premium on patriarchal dominance and particulerly on
the role of the father as the mein provider for the
family, We therefore decided to fix the socioeconomic
stotus of a8 bilingual subject by the occupation of the

father,” This was ascertained by Item 8 on the LBQ

5. In their study of the effect of home background upon
achievement in English Birnie and Hewitt also used
the father's occupational group to determine the
femily's socioeconomic status. See J.R, Birnie
end E,A, Hewitt: 'Home Background - Its Effect
Upon Achievement in English, Iducational Review,

Vol, 20, No. 2, February, 1968, Supplement
entitled The Place of Iéngpage, PP. 156163,
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completed by our subjects. Eleven types of job were

named, It was hoped that our subjects' parents engsged

in these perticuler jobs or those similar to them in

Terms of social prestige oand income, The responses

were then put into five occupationel groups(0G) on

the rough basis of the type of education and/or

treining which qualifies the holder.for such @ job,

and on 8n estimeote of the father's—income per annum

basing this where possible on-the present statubtory

levels of wages and salaries @s fixed by the Udoji

salaries and Weges Review Commission.

0G1:

0G2:

Comprises the pessant farmer, the petty trader
and the artisan., They have very little or no
formel education, and have an average income
of between H300,00 and N500,00 per annum,

In/this group are the non-grsdusie tescher,
Glerical and executive officers in the Public
Service and commercial establishments, the medium
scale businessman; and so on. The range of Their
formcl education ineludes secondary gremmer
school; teacher training; technical and other
equivalent specialist treining which qualifies
the traineec for intermediste positions in their

establishments, Their income rsnges between
K500,00 2nd ¥3,500.00.
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0G3%: In this group are highly trzined snd educated
people - the graduste tescher, doctor, university
lecturer or professor, senior civil servant,
company executive at the rank of manager; senior
police and army officer, magistrate-omd judge,
and so on., They are mostly university trsined
men or have received equivelent training on their
job, Their income ranges between HB;SOO and
¥10,000 or more per annum,

OG4: In this group are-thée more successful
businessmen; ususlly.called the tycoon., They have
formal education ‘'of verying degrees and hsve an
income well.over ¥10,000 per annum,

0G5: This is @ mixed and categoriclly problematic
groupy It-“comprises partly personnel who have
retired at different income levels from peid
positions in the civil and commerciel services;
and other self-cmployed people.

Their levels of education vary; so do their
incomes, The reguler income of @ pensioned officer

is frectionally relstive to his income et retirement-

Cetegorizing such @ retired officer therefore becones

problematic when his child puts him down ordinarily
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as 2 pensioner without indicating his profession and
his stetus in that profession before his retirement.
In addition, retired officers who are still energetic
sre commonly known to supplement their pensions by
some other gesinful employment., In this investigation
such particulars as might heve facilitsted definite
categorization were not supplied, We therefore assuvmed
that, being pensioners; the incomes“of the parents
in 0G5 would, at least; be bigger than what we putb
dovn for 0G1, 2nd r3nge from those in 0G2 through OG4.
We have included in the same group and for the
s;me reason of the umcerteinty about their income levels
the fathers whose _self-employment is un-named by their
children who were the subjects in our investigotion,
Thus; this grhoup is not 8s nearly homogeneous as the
other occoupstional groups. Therefore, to the extent
thet the socioeconomic status of parents mey determine
the degree of the comprehension ability of their
children we may expect the performence of the pupils
in OGS to be different from the performsnce of those‘
in 0G1 but resemble the renge of performences in OG?,
0G3 and 0G4, We now show in the tebles below, first,
the Yorubs comprehension performance of our subjects

in the different 0Gs,
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TABLE 13a

Fether's OG X Comprehension of Yorube

i b 3 l = /= L 1 {
Levels of
Comprehension 1 2 3 s 5 Total
1« O BScore 0 0 5 0] 1 6
Do w2 0 1 1 0 0 2
4, 5 - 6 14 5 39 1 12 1
5. 7~ 8 90 18 60 1Y 59 241
6e 9 = 10 27 2 12 10 14 65
Total 132 27 122 35 86 402
':.:=====-_-—.-.==:'.=====é-—...-::::."::::==:!=====é=====‘.L=====£=‘-‘=:—’::==-_l
TABLE 13%b

Column Pexcerntage from the matrix in Table 13a

TN

Levels of o ' ) ' :
Comprehension 1 2 3 it 5
g 0.0 0.0 4,1 0.0 1.2
2e 0.0 3.7 0,8 0,0 0,0
18 0.8 3.7 4.1 0,0 0,0
4, 10,6 18.5 32,0 31.4 14,0
Se 68,2 66,7 49,2 40,0 68,6
Ge 20,5 784 9,8 28,6 16,3
J 1 1 <4 1 et b
%2 = 57.83 ot the 5% level when only 31.41 wes

required.
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TABLE “13%c

Row Percentesze from the matrix in "Y'able “3a

Levels of ' ) o : i '
Comprehension 1 2 3 4 5

o 0.0 0,0 83,3 0.0 (AD:.7

2e 0,0 50,0 50,0 0,0 0.0

e 14,3 14.3 714 Q.0 0,0

4, 1763 6,2 48,1 13,6 14,8

Se 373 75 2P 5.8 2445

B 41,5 361 d8)5 15.4 21,5

S e s e s s ey s o 2 o e e ¢ _§ oy X PR -, S, d e e S e e ¢ e

Table 13& shows how many bilinzual subjects whose
parents belong to each/OG have shown Yoruba compre-
hension ability @t each level, Tables 13b and 13c are
e2ch to be matehed group for group with Table 13a,
Thus; Table “1%b shows what percentsge of 211l the
subjects.in each OG have shown comprehension ability
at egth level, while Table 13c shows the percentage
showing ability at a certain level has come from each

0G, Our fifth hypothesis states thet ~bilinguals who

come from the socioeconomically superior homes (tsking

0G3 8s the extreme) are poorer in Yoruba comprehension

than their counterpsrts from humbler homes (0G1 as

the extrenme) ',
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Ve notice thet the mode ol comprehension for sll
the groups lies at level 5, but Table 13a and 13b
show that while & lsrger percentage of subjects in
0G1 have shown ability at the higher levels (88.7 at
levels 5 and 6), a smaller percentage (59.0) of those
in OG3 have shown ability at the same Jdevels, On the
other hend, a smaller percentage of-subjects in 0G1
(1M.4) as against a larger percentage (41,0) of those
in 0G3 have shown lower Yorubs comprehension ability,

Table 13c in another diwmension displays the same
Superiority of the Yoruba comprehension ability of
subjects in 0G1 over /those in 0G3. At every one of the
lower levels of comprehension the majority have come
from subjects in 0G3 whereas at the higher levels 5
and 6 of good and very good comprehension the majority
have come, from 0G1. The Yoruba comprehension ability
of bilinguals in 0G2, 4; and 5; in different dimensions,
showys\8imilarity to either the pattern of 0G1 or 0G3.
Tor instance more bilingual subjects in 0G2, in
proportion to their total number, have shown compre-
hension ability at the lower levels (Table 13b)
although at the higher levels, too, their general

performance is comparable to those in 0G1, This
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observation is 8lso true in different degrees oi 0G4
and 5, The charscteristics of Yorubs comprehension
ability of bilinguals at the extremes of our scale of
socioeconomic status have therefore confirmed-our
hypothesis, A test of the significence of these
patterns of Yoruba comprehension ability of bilingual
groups defined as above; by '1? analysis, shows high
significance, 57.83 at the 5% level of significance
when only 31.41 was required.

By contrast we would expecet bilinguals in the
different 0Gs to differ relatively significantly in
their English comprehensgion sbility. Tables 14a, 14b
and 14c below display-the performences by the groups
in the test of comprehension of the YbE variety of

English,
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TABIE “4a

Father's OG ¥ Comprehension of YbE English

Levels of h ' ' ' ) : )
Comprehension 1 2 5 4 5 Total
1« O Score 0] 0 0 0 0 0

e M= 2 0 0 0 0 0 0

3¢ 3 - 4 16 2 9 3 42 42
4, 5 - 6 59 14 40 16 <46 175

5 7 - 8 51 9 63 15 26 164
6e 9 = 10 6 2 10 1 2 21

Total 1322 27 422% 35 86 402
TABLE 14b

Column Percentagel from the matrix in Table 142

Levels of iy ‘ ' ; LT
Comprehension 1 2 3 4 5

1¢ O Score 0.0 0,0 0.0 0.0 0.0
2 N= 2 0.0 0.0 0.,0. 0,0 0.0
3. 3 — q’ 12.1 7.4 7.4 8.6 ,]4.0
be 5 - 6 44,6 51,9 32,8 45.7 53.5
5 7= 8 38,6 33.3 51.6 42,8 30,2
6. 9 - ']0 4'.5 794 8.2 2.9 2.5

Total 100,0 100,0 100,0 100,0 100,0
===.—.==.—_==.—_=====£::====£-=:::==é=.-.::==£=====:i::====£.—.===
2

X = 19.41 at the 5% level where 21,03 was required.
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TABLE “4c

Row Percentage from the matrix in Table 148

Levels of i ' ' ' ' - i
Comprehension 1 2 ) h 5 /Total
1. O Score 0.0 0,0 0,0 0.0 0.0 0.0
2e M= 2 0.0 0.0 0,0 0,09.0 0.0
3¢ 3= 4 38.1 4.8 21,4 7,1V28,6 100,0
4e 5 =« 6 33.7 8.0 22,9759.1 26.3 100.0
5 7 - 8 31¢1 5¢5 3BWY 9.1 15.9 10040
6. 9 - 10 28.6 9.5(/%47.6 4.8 9.5 100,0
_______________ s T INC S, Q.. AT SO Ty Tt =

Table 148 shows how meny bilingual subjects whose
parents belong«toveach OG have shown comprehension
ability in thie/variety of English ot each level,
Tables 14b/and 14c are each to be matched with
correspending groups and levels in Table 14a, Table
14b shows what percentsge of the subjects in each
group has shown comprehension ability st each level
while Table 14c shows the percentoge of all subjects
showing ability ot a certain level that has come

from each 0G.
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Tables 142 and 14b show thatl while the mode of
comprehension for bilingusls in other 0OGs lies at
level 4, for those in 0G3 it lies al the higher
level 5, Indeed, at every level of comprehem8ion the
bilinguals in OG 3 show contrasting superioTity over
those in 0G1. Tor instance, Table 14¢ )shows that
relative to their total number, 2 swmeller number of
the bilingusls in 0G3 as ageinstia“proportionally
larger number in OG1 showed abijity st the lower
levels of comprehension., By \¢ontrast,a proportionally
larger number of bilinguals in OG3 as against 2
proportionally smallér\number of Those in 0G1 showed
ability at the higher levels, Again, the performence
by bilingusls in 0G2, 4; and 5 shares some of the
patterms of/0G1 2nd 0G3., They have the lower mode
(level 4)6f 0G1 while, like 0G3, 0G2 and 0G4 have
proportionally fewer bilinpuals showing ability at the
still)lower level 3, and correspondingly a larger
proportion showing ability at the higher levels,

e notice slso that the mode of comprehension for
those in 0G5 is the highest a8t level 4 although
proportionately & larger number of them showed the

poorer ability of level 3.
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This numcrical gnalysis has so far supported the
corollary to our fifth hypothesis but only tenuously
as 8 i? test does not show the patterns to be signifi-
cant, At the 5% levely»19.41 wes obteined wheTe\ 21,03
was expected. This suggests two interpretetions: a
null to the corollary, namely, that conirdry to our -
impression there is no relation betwéen 8 bilingual's
socioeconomic status (taken as a8 _unit variable) sand
his DEnglish comprehension ability. But it might be
the case that our test of thevcomprehension of the
YbE variety of Inglish was, /not sufficiently discrimina-
ting. Further testing'ds therefore required,

This is doney first, by modifying the socio-
economic variable. Specifically ﬁe add to it & kin
institutional”variable based on the point made
earlier gbout certain schools having an initial
advantage; through 8 cumulative tradition of good
facilities and past successes, of selecting the cream
from the primsry schools, These arc the mission and
government schools, But as we suggested also the
majority of this cream tends nowgdays to have come
through the mostly English medium nursery/primexry
schools found in the urban areas, and to which the
children of the socioeconomically relatively more

comnfortable families are sent,
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However, in addition to the positive home
advantsge for & more successful Inglish lsnguage
learning which these children have (in some ca2ses 8%
the expense of Yoruba); their more prestigeous mission
and government schools have traditionally ‘retained
some of the best guelified teachers, snd(have good
teaching facilities, Our new variable 'is thus a
compound of the socioeconomic status and the indirectly
related formal institutional yarisbles, As we grouped
them in Chapter 2, our Type \P-schools consist of three
nission schools, namely; 8%/ Teresa's College; St
Anne's School, Loyola~Cellege, and the government
school, the Government College. Type 2 consists of the
local authority. sehool, Iagelu Grammer School, and two
privately run schools,6 namcly, Adckilc Goodwill Gramma-
School, and’ the Holy Trinity Gremmer School, Type 3
shares.soric of the characteristics of the local
authority end the privately run schools bub is unique

for being established in 8 rural community the

6. This was the position with the edministration of
such schools until their recent 'take over!
by the state government. This new arrangement
cannot possibly chenge the public image of
such schools immedistely.
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environment of which could accentusate the particuler
choracteristics of its socioeconomic verisble. This is
the Iroko €Community Grammar School, The hypothesis as
amended now states that bilingusl subjects in Lype 1
schools, coming mostly from the sociocconomically
superior homes; are poorer in Yoruba compXchension

but better in English comprehension thon their counter-
parts from the humbler homes. Next, we test the role

of the new compound varisble incthe comprehension
ability of pupils who hove céme)under their different
influences, using our tests-of the two vorieties of
English and the Yoruba/comprehecnsion test. The three
sets of tables below spread the levels of comprehension
in the tests we sdministered.

TABLE “15a
Tyne, of School X Comprehension of Yoruba

Teveld of X j ' '
Comprehénsion 1 2 5 Total
1 ~0 Score 5 1 0 6
2 1= 2 2 0 0 2
30 3" 4 5 2 O 7
4, 5 - 6 58 18 5 81
5¢ 7 - 8 98 114 29 241
6s 9 - 10 20 28 17 65
Total 188 163 51 402
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TABILE 15b

Column Percentage from the matrix in Table 15a

Levels of . ’ d ' 2
Comprehension 1 2 5 X

1 O Score 27 06 00 45,41 3 the 5%

2e 1= 2 164 0.0 0.0 level of
3¢ 3 =~ 4 2¢7 1.2 0,0 significence
4, 5 = 6 3068 11.0 9.8 vhere 18,31 was
5 7 - & 52.1 70,0 56,9 required.
be 9 = 10 10,6 17.2 33«2
m==zmmcomcoz====deozcocdocooad oo w2
TABLE N\ 15¢

Row Percentage from the metrix in Table 15a

Levels of A ' ' '
Comprehension 1 2 L

1., © 83.3 16,7 0.0

2e 100,0 0.0 0,0

3¢ 59 71.4 28,6 0,0

4, . 7186 22.2 642

Se 40,7 47,3 12,0

6. 30,8 43,1 26,2
A i i i b . 2 OE— B X
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TABLE 6@

Type of School X Comprehension of YbE Inglish

Levels of t ' ' ! N
Comprehension 1 2 3 Total
Mo 0 £Score - - - -
S 1~ 2 - - - -
Se B — Y4 13 2% 6 42
4, 5« 6 71 82 22 175
In | if = B 91 51 22\ 164
6. 9-10 13 7 1 21
Total 188 163 s % 402

_______________ 5 COSNISNY (R . W ) CSNOTN |

TABLE 16b

Column Percentage.from the metrix in Teble 163

Levels of . : h ! 5
Comprehension 1 2 3 T

1«  Q-._Score - - - 16,27 ot the 5%
2o 1 - 2 - - - Tevel of

50 \3 - 4 649 4.1 1.8 significance

4. 5. 6 37.8 50.3 43,1 whore 12,59 was
52 7 = B 48,4 31,3 43,1 required.

6 G =10 6.9 4.3 2,0

e e e
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TABLL “16¢

Row Percentoge from the matrix in Table 163

1 ] 1 t 1

Levels of

Comprehension 1 2 3 Total

1a - s ~

2 - - - -

B 31.0 54,8 14,3 100,0

by 40,6 46,9 12,6 10030

e 55.5 31.1 13.4 _109.0

6. 61,9 33.% 4,8100,0

==mmmossoscssssdemomossd oot oo e o L
TABLE <178

Type of School X Comprehension of native-speaker English

Ievels of

Comprehension 1 2 5 Totel
T 0 SceTe - - i -
2¢ 1 <72 0 7 0 7
Pe Boem 4 15 52 14 81
4y Sy'=- 6 91 79 28 198
Se 7 - 8 74 25 9 108
Go 9 = 10 8 0 0 8
Total 188 163 51 402
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TABIE 17b

Column Percentage from the metrix in Table 17e

T R *

Ievels of i 5
Conprehension 1 2 3 X

1« 0 ©Scorc - - - 66,70 &t the 5%
s Hw 2 0.0 4.3 0.0 levell of

¢ 3 = & 769 31,9 2.5 significence

% 5. 6 48,4 48,5 54.9 where 15.51 was
¢ 9. 8 394 15,3 17.6 required.

6o 9 =10 4,3 0,0 0.0Q

Total 100.,0 100,0 100.0
======::‘.=====:—é===ﬂ=4=====£==:===é=
TABLE 17c¢

Row Percentoge from the metrix in Table

17a

Ievels of J : ' '
Comnrehengign 1 2 32 Total
Te - - - -

2q - 100,0 - 100,0
Se 18,5 64,2 17.3 100.0
4, 46,0 39.9 14.1 100,0
De 68,5 2%.1 843 100,0
6a 100,0 0.0 0,0 00,0
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The seﬁs of Tables 15, 16, and 17 very clearly
display the relative comprehension ability of bilingusls
in the three types of school as defined by the Jjoint
criterion of socioeconomic status and the formal
institutional voriable, A simultancous glofiee at
Tables 15a “and 15b shows that although the mode of
Yoruba comprehension for subjects in the three types
of school lies a2t level 5, the pupdls in Type 1 school
showed @ Yorube comprehensionr~ability relotively
poorer than that of their counterpsarts in Types 2 and
% schools, In comparison ‘to’ the pupils in Type 2 and
5 schools more pupils~in Type 1, in proportion to
their totol numbery showed a2bility below the mode
while fewer of «them showed ability at the higher
levels, The eonverse also holds, namely, fewer of
those in Types 2 and 3, in proportion to their total
numnbers, “showed ability below the mode while more of

themdid at the higher levels, But of the bilinguals

in Types 2 and 3 schools, thosec in Type 5 have
quelitetively performed better than those in Type 2.
For example 90,2% of the former as against 87.2%

of the latter showed ability at levels 5 and 6.
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Table 15¢ uses en alternative dimension to repcat
the same feetures, namely, thot the mojority of tho undexs-
achievers in Yoruba (levels 71 - 4) have predictably
come from the bilinguasl subjects in Type 1 selidels,
Their larger number, 188, as compared to 1€3.2nd 51
for the other groups, should not distort¥our snalysis
and does not invelidate this interpretation., A
conparison of achievement at levedss5 and 6 for Tynes 1
send 2 schools reveals the weskness of the bilinguols
in Type 1 school, We notice \Uhet the majority of the
good achievers at these levels arec in Type 2 schools
o81though their total number, 163, is less then the
number of the bilinguels in Type 1 schools - 188, This
pattern of Yoruba\comprehension is highly significent
8s shown by a‘X? test: 45,41 waes obtoined ot the 5%
level wheke” only 18.31 was required.

"the scts of Tables 16 2nd 17 have now confirmed
the ¢orollary to our fifth hypothesis beyond doubt,

We notice that the IEnglish comprehension ability

of the bilinsual subjects in Type 1 schools is superior
to the ability of those in Types 2 oand 3 schools,

Their mode ni comprehension of the YbE veriety of
Enzlish is higher (level 5), as againsﬁ the level &4

mode of the other two groups. Furthermore, only 6,9%
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of the bilinguals in Type 1 schools showed 2bility
below the fair level 4 as ageinst 14,1% and 11.8%
respectively of those in Types 2 @nd 3., The features
of Table 16¢c contrast with those of Wable 15¢ in
favour of bilinzusls in Type 1 schools., HoweVveTr, we
8lso notice in Toble 16b the relative sipdlarity in
the ability of bilinguals in Types 2 and 3 in this
variety of English, A»ﬂg analysis shows the features
pointed out to be significent at«the 5% level., 16,27
wes obtained where only 12,59 was required,

The subsets of Table A7 . show almost identical
features as those in Table "6 except that the mode of
comprehension of this va@riety of Englisb is the same
for 21l the three types of school, But those in Type 1
schools showed_ their superior ability by the greater
proporcion of) tHeir number (43.7%) who have demonstrated
greater ability in the comprehension of this native
voriety ‘of English as ageinst a smaller proportion of
the bilinguals in Types 2 and 3 respectively = 15.3%
ond 17.6%., Conversely, fewer of the bilinguals in
Type 1 schools performed below the mode, 7.9% as
e2gainst the lerger proportions of their counterparts
in Types 2 and 3 with 36,2% and 27.5% respectively.

Agein, this pattern of performence in the comprehension
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of the netive variety of English hes proved to be
highly significant, At the 5% level, 66,70 was obtained
when only 15,51 was requiped.~Thu§ our anolyses, of

the matrices of Tables 13, 14, 15, 16 and 17 fpve
largely upheld our fifth hypothesis, But the’features
revealed in Tables 45; 16 and 17 8s compared to thcse
of Tables 13 2nd 14 show that the soeioeconomic status,
on its own a8s 8 unit varisble in the“way we have cast
it, is not a powerful independént’predictor of the
English comprehension abilitydamong our category of

bilinguals,



CEHAPTER FIVE
ANATYSTIS OF RESULTS AND DISCUSSION :
IT BILINGUAL BRODUCTIVITY

In this chepter we examine fluency abilities emong
our subjects as tests of the hypotheses we have set up
to ascertain this other aspect of their/bilingual
proficiency., Their bilingusl productive abilities
have been measured by comparing dheir verbal fluency
in the two languages; in most “¢cases in six domains,
sometimes in fewer domains/of institutionzl sand societasl
interactions, namely, the home, Lhe neighbourhood,
religion, occupation, . education and health, The
administration of/the test used, Word Weming,has been
described in Chapter Three.- |

Two kinds of score in the test can be calculated, ,
namely; 3 gross and difference score, The gross score
is the-setual number of word items recorded by the
subject in each language for each domain, The difference
score is obtained by subtrscting the score in the
Inglish test (the subject's second language) from the
score in the Yorubs test (his first language). Thus,
if a bilingual subject records 28 Yoruba and 23 English

items, his difference score in thet domsin is 5.
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The two kinds of score moy be used to estimote the
degree snd trend of bilingualism emong chosen subjects,
Fishmen and others used the difference scores in the
fluency tests administered to their Puerto Ricen Spenish-
English bilinguals of the Grester New York area,yl but
the gross scores have been used in the calculetions for
the analyses presented in this chapter..They were
considered better for showing the degree of 2 bilingusl's
fluency in each of his langueges or the aggregate of
fluency in each language for @, group of bilingusls who
have been considered as reldbtively homogeneous in Lerms
of 8 specified variasble, ‘Gross scores glso facilitate
comparison between individusl bilinguals or groups of
bilinguels by bringing out the differénces in fluency
which may be suppressed by the difference scores. For
example, we‘consider the hypothetical case of two YbE
bilingual.subjects. One records 28 Yoruba and 23 English
items for a domzin, while the other records 15 Yoruba
and 10 Inglish items, The difference for the two is
the same, 5, but the gross scores show the first subject

to be far nore fluent than the second in the two

1. See their Bilinguslism in the Barrio, op. cit.
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langueges. They should therefore be differcntly Placed
on our scale of bilingual productivity., In the sections
which follow we consider these gross fluency scores as

test of the hypotheses we have set up.

5a Hypothesis VI
Cur sixth hypothesis stotes that generslly

bilinpguals in this cetegory sre more productive in

Yoruba then English, This hypothesis complements the

first in our investigation of{¥HE bilingusl proficiency.
The bssis of the two is identicel: thet the sscendancy
of Tnglish in the secondary school system and in most
areas of politicel administretion and commerce note
withstanding, bilinguals in this category are more
proficient in Yoruba than English, “This is a result of
the ascendancy 6f Yoruba in the wider socio-cultursl
milieu which’they live in for o greater part of their
life during this period than they do in the formal
school system., That wider society is largely
linguistically homogeneous and operates in Yorubz for
purposes outside the officiasl, The smseller school
system operstes in English. Our first hypothesis
relating to the comprehension aspect of their profi-

ciency was confirmed. We now proceed to verify its
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complements, using the mean fluency scores obtained in

the tests of bilingual production in six domeins,

TABLE 18

Meean English and Yoruba fluency scores and Standsrd
Deviation in six Domoins

DOMAIN
=5 | 1 1 [ § N | 1 1
Neigh Occup@- Educa-
Home bour- Religion tion tion IHealth

hood
Mesan English
score 12.6 12:0 9.7 110 138 10.8
Mean Yorubs
score 10.9 10.9 B2 1041 8.1 8.0
Difference
in mesn
score Yo'l Pe 1S 0.9 5.7 2.8
Stenderd
Devistion -
EngliSh 306 aoé 50"'!‘ 306 509 34:5
Standard
Deviation =
Yoruba 4.0 5.8 %61 3¢ 3 25 2.6
______________ D (T L T L e, I IS &

A i S 1 2 2t S 2+ 2 2 -4+t 3+ -5 23 2 3+ + 1 5+ 3+ 3+ & 3 & + + ¥ 5 1 %

This teble shews our subjects' fluency in English
to be higher then their Yorube fluency in 8ll the six
domeins, The least difference between their English and
Yorubas fluency is seen in the domein of occupation (0,9)

while the greatest is obtsined in the domsin of educetion
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(5.7) — trmly reflecting the more intensive use of
English in thet domain than in any other. The differences
in English and Yoruba fluency in the other domains

are however, smell, Nonctheless they have the)value of
denying our hypothesis of higher Yorubs fluency zmong
this category of bilinguals,

But apart from the understandable cose of English
in educotion,, the higher English T€luency in the other
dom2ins does nat appeer sufficiently overwhelming to
reverse the.;totus of the two langusges for an alter-
native hypothesis, Instecd. the pottern appears to be
one of nearly bslanced“(not co-ordincte) bilinguslism,
fhis inference seems reasonsble and quite reslistic,
being the logical outcome of @ situstion where one of
the languages; English; is actively encouraged while
the other, Yoruba; becazuse it is the people's mother
tongue,. is @ssumed to be already ascendant snd left
much to its own, This ensures the e@ge to English
found here, but as already observed, it is 2 tenuous
edge, Therefore any conclusion on 2 higher productive
8bility in one of the langueges among this category
of YbE bilinguels in terms of the present hypothesis
or even for @ balance (such as we have suggested in

respect of our sample) should await further
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investigetion based perhaps on elicitetion of units

of language which are more expressive then the word.

5.2 Bilingual fluency in relation to perceived

lengusge role specislization

To & great extent the use of Yorubg end English
|
in the Yorubs-speaking ares of Nigerisexemplifies what
Hallidsy, McIntosh and Strevens described s institu-

2 This §5“he restriction of

tionalised bilinguslism,
each of the languages in & bilinguel setting to
perticular domeins by the users; as for exemple, the

use of FEnglish in legsad ,proceedings but, even among the
highly educeted Yoruba, of Yorubs in child neming (not
westernised chriétening) ceremony. However, such code
restriction mfy hot generslly be as diserde 8s in the
exeamples just given, For instance; in none of the six
dom2ins.which we set up for the me2surement of bilingual
flueney»are Yoruba and English mutually exclusive.
Rather; both arebused in all the domsins but with
verying frequency and intensity, Our seventh

hypothesis is formulated on the assumption thet degrecs

of code restriction to, or role specislizetion of

o, Hsllidey, et. sl (1964), p. 80.
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languages in domsins have a direct effect on @
bilingual's fluency in his langusges in particular,

or in comparable domsins: the greater the use of a
language in @ domoin thd® more fluent in thabt-languog€
the user becomes. Therefore, our seventh hypothcsis

states thot for @ bilingzusl the desreeof verbal

productivity in 2 language veries as whe domein of

language use, Ye now proceed towerify the hypothesis
by the fluency of our subjects in six domains,

Our 2nalysis of the d8%o in Table 18 was concerned
with interlingual fluemcy differences in the domains,
The table below; extracted from Table 18; shows only
the mean Yorubs and English fluency scores in the six
domeins and ig reed across for intralingusl fluency

differences ‘@¢ross the domains,

TABILE 19

Mefn Yoruba and English fluency in six domeins

of languoge use

[
'.»:_. 'Neigh-1-*' . 'Occupa-'Educa-
Home bour- Religion tion tion Health
hood
Yoruba 10,9 10,9 8.2 101 8”1 8.0
EngliSh 12.6 12.0 907 110 13.8 10.8
=========.-!::==:==:!.‘======£=========£=======:!::::::::é::::::::é
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This table shows that the differences are not
quite wide across the domains for both lsnguages.

This is perhops not surprising for fluency measurement
done in a one-minute test. Only the commone§t-vocabulary
items cezn possibly be remembered 2nd recorded in such

a short time, As seen in the table; léwexr Yorube
fluency is recorded in three domains, mamely, religion
(8.2), education (8.1), and health (8.0); while fluency
is slightly higher in the doweihs home (10.9), neigh-
bourhood (10.9) 2nd occupstion (10.,1). On the other
hand, English fluency does not follow the seme lower
and higher fluency domdins obserwed for Yoruba. It is
higher in the domdins of education (13.8), home (12, 6),
and neighbourhood (12.0), and slightly lower in the
domains of, eccupation (11.0), health (10.8) end
religion \(9%¢7).

But *the focus of this hypothesis is the configur--
ation of fluency in each lengu@ge across the domeins,
The remarkable feature of this in respect of Yoruba
is the uniformity at both the lower and the higher
levels of fluency., On the basis thast usage in g domain
directly sffects fluency in @ languasge, this pattern
suggests thet the pressure on the lenguage in the

home, neighbourhood, end occupdtion domains is about
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equel as it is 8lso in the domeins of religion,
education and health,

The uncertein aspect of the pattern, for(the
present hypothesis; is the extent to which/the degrec
of institutionalization is responsible for fluency. For
instance; as we earlier pointed out, &nglish gets a
legisleted preeminence in the domain .of secondary school
education to the exclusion of Yoruba. The latter is
officially permitted only during the Yoruba lesson
period, sand in some caseg English is even used during
such periods to explicate“some a@spects in the formal
system of Yorube language; as well as difficult issues
relating te Yorubs .systems of belief, philosophy and
sociology which.come within the prescribed syllabus,
Yet, Yoruba fluency in this domain compares with that
in two other domeins where it is not legisleted a2gainst.
But we\8lso notice that the two domeins (religion and
health) hove not generated 2 particulerly high degree
of fluency, even in English. One probable resson for
this is that they do not seem to be smong the domains
which naturally excite informal discussion among mos®
people in the category of our subjects, in the same
degree as do domeins such as gemes (e.g. football),

enterteinment (e.g., music, the movies), and so on,
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A number of other langusge 2nd non~language factors
mey also be responsible for weakening Yorubez in these
domains, For instance, occasions for contemplating
issues in the domain of religion are perhspsylinited
to formel worship a2nd religicus studies as an academic
subject, The lsnguage of formal worship in most
secondary schools is English; elsewhere; it is either
English or Yoruba depeﬁ&ing on the-linguistic composition
of the community of worshippers., In the "established"
churches (Anglican; Hethodist; Roman Catholic), the
register of worship in Yorube is most of the time
rigid, archsic textbook“usage which is hardly
remnemberable or employsble outside the context of
worship., Tor réligious studies; as for other subjects
on the secoridary school curriculum (except Yoruba),
the lsnguage’ of instruction ond discussion is, of
course; English, This shows that bilingusls in this
caetegory probably hear and spesk more Inglish and less
Yoruba in the dom2in of religion; hence their low
Yoruba fluency in the domsin. ‘

Iikewise; the advencement of general education,
and perticularly of modern medical science, has almost
pushed out Yoruba descriptive vocabulary appropriate

in the domain of health from the active vocabulary of



- 188 -

bilinguals in this c¢otegory. Through scientific
investigation the nature of many illnesses is better
known ond given new terminology in Inglish or dn some
other Indo-~luropesn lengusges. Thus, for most bilinguals
in this category, the euro-medicel names.for ailments
such as fever, dysentery, sore, wound; and so0 on, come
more readily to mind than the Yoruba words for them,
re»pectlvely, 1ba, 1gbe—90rln, ooJu, gbéﬁ eand sSo on.
This advencement in the medie8l, science has, in addltlon.
led to the preference of modérn medical therspy in place
of the trasditional methods. The total result is the
impoverishment of active Yoruba vocabulary in this
domain, especially smong the younger generation. These
facts explain_the ‘comparability of the mean Yoruba
fluency in fhe domsin of education, and in the domains
of religion/snd health, In the former (education), the
langudge. gets at least one officislly 21llowed occasion
which) is generslly cobserved, and in most cases enforced.
Its use is unrestricted in the latter (religion snd
health), but they ere domains which 2re hardly open
to voluntsry discussions in Yoruba,

Mean Yoruba fluency is exactly the same in tThe .
home end neighbourhood domeins (10,9), end conmperable,

although slightly lower in the domain of occupation (10.1)
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This is taken to indicate equal pressure on the
language in these domains; which is perhsps to be
expected., It is the only language in the Yorubse
monolingual homes and some amount of it is sSpoken
8lso in the YbE bilingual homes, 1t is; of course; the
language of the neighbourhood for most Jpractical
purposes, Since homes are not linguistic islands but
instead make up the community or méighbourhood,
language choice and usage in/the wider neighbourhood
have direct influence on choice and usage even in
homes where, by orientatien, Yoruba will have had
less frequency. The fresult is the balance in Yorubs
fluency in the twel!domains to indicate compsrable
employment of the“language in them,

The spéc¢ific topic named in the domain of
occupation! ¥s farming (i§é dgbe). It is the main
occupation for about 80% of the Yoruba working
population most of who are monolinguals, Our
category of bilingusls is not an sgricultural one but
agricultural science is taught in some schools in the
Yoruba-speaking states(though not in any of our sample
schools), All the same; since the products of the
occupation have practical bearing on their deily 1life,

some acquaintance with, if not direct involvement and
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knowledge of technical operetions in the domein, and
some of ite operative vocabulery (in Yoruba end English),
is to be expected on the part of our subjects. This is
shown by this feirly high degree of Yoruba fluency in
the domain, _

Fluency in English as compared to Yorube,has
been noted to be generally hlﬂher. It igvhighest in
the domain of eauc2tion where, as we have pointed out,
its use is enforced, In many schools vigilance is kept
by teachers for the observence.of the language rule,
eand known lapses are punishéd in different forms -
imposition writing, deprivation of leisure, fines,
and in some other forms, In some other schoolsyhounding
for the breskers/of the rule is less rigorous, But
there is no seedndary school in which the rule is not
made and 2nnounced repestedly if only to the new
pupils.5 This greater use of English in education is
thus correspondingly reflected by the higher fluency

in it thsn in the other domsins,

3. 1In one secondary school in Ibadan ‘the Christ
Apostolic Church Grammer Schooi the injunctions
'"Think in English', 'speak in English', are
nailed or pasted on 8ll available places as
constant reminders of the rule,
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As with Yoruba, English flucncy is sbout equal
in the home and neighbourhood domeins, 2nd 8s noted,
higher than Yoruba fluency. These two aspects of the
scores, viz, comparability and higher fluency, are
notabic., As we stated earlier, language operation in
homes veries between Yoruba monolingualism and YbE
bilingualism, That is; wherecas some. amount of Yoruba
is spoken in 311 homes, there are-homes in which no
Enzlish is spoken 8t 8ll except, on such uncertain and
irreguler occasions a8s when \@n educated friend visits
8 bilingual in our cetegory and they find it necessavy
or 3ppropriate to discuss in English: Thg mean fluency
score we have for this domein (12.6) has, of course,
suppressed differences which may be due to this kind
of home Yoruba-monolingualism and 8 substantial
frequency“gf, Fnglish in YbE bilingualism in some other
homes,. But since the inference suggested concerning
Yorube'in all homes but no FEnglish in some is generally
true, this high English fluency in the home domain may
then not be due to the home; qua home domain, but to
the zenersl ascendancy of the language as earlier
argued in our discussion of the sixth hypothesis. This
same suggestion is offered a8s explanation for the

comparably high mean English fluency in the
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neighbourhood domzin where it should not have been so
high in view of the lower frequency of Inglish in
that domain.

Of the three remaining domains, LEnglish fluency
is higher in nccupation and health than in ®el}igion,
In the former two; technical and specizlised vocabulary
is easily acquired by the category of ‘bilingusls we
focus on, in the course of studying the biological
and physical sciences even whencthe pupils are not
practically involved in the professional sctivities
cerried on in the domeins{ JAs we have suggested, not
being a ferming group,/and the domsin of health being
rather learned and its languege specialised, this
kind of formal though indirect iearning is probably
responsible for. the fluency shown in the domsins, and
it appears,quite high.

The 1limited appeeal of the domain of religion for
generating voluntary discussion among people in the
category of our subjects has been remerked; hence the
paucity of their active Inglish vocabulary in the
domain, In fact most of the words recorded for The
domain in the fluency test come from the routinised

church liturgies, or from formsl religious studies,

The fluency vaviations secu scross the domains
and our uscnnyifor them have therefore confirmed
chis seventh hypothesis,
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5¢% Bilingual fluency in relstion to the urban/rural
location of schools

Differences in socizl and business activities such
as can be observed between urben and rural communities
heve been the basis for our next hypothesis since they
cannot but have influence in sone @reas of the cultursl
life of the schools loceted in the communities. Among
such areas of cultural life is langugge use. For
instance, 8 greater degree of monolingualism has been
found noticeable in rursl communities in Nigeria,
while & greater degree of bilingual usage, featuring
more English, is found inp”)the urban centres., This

being so,'+ and to the extent thet educational

4, Mobolaji A, Adekunle describes degrees of mono-
lingualiém and bilinguzlism in the lives of
rural and ‘urban communities in Nigeria. See
his '"Mwltilingualism end Iangusege function in-
Nigemias*, Africen Studies Review XV, 2 (1972),

pp., 185-207. Ayo Bamigbose makes the same
ogservation more assuredly: "Since opportunities
£for using English are much greater in the big
towns, many adults who have never been taught
English tend to pick up some form of spoken
English, Those who already know English are

able to improve their performence, The net
result is that the stendard of competence in
vwritten and spoken Inglish is much higher in
urban 2rees", See his 'The Inglish Ianguage

in Nigeris' in John Spencer (ed), 1971, op. .,
cit,, ppe. 47-48. See 2lso C,M.B. Bronn, )
'Tenguage Influences on Pre-adolescent Nigerian
Children: A Typology'. Internstional Journal

of the Sociology of Isnguage. 4, (1975),
PPe /=31




- 194 -

institutions can be presumed o sharc in the cultural
life of their respective localities, our eighth

hypothesis predicts that bilinguals who attend a

school situsted in a rural, lergely Yorubs monolingual

community are more productive in Yoruba than their

counterparts in city schools; but theyyare relatively

less productive in English than the latter. That is,

our bilingusl subjects in the Ireko rural community
School are more productive ip~Y6éruba than their

Ibaden city counterpsrts, but-less productive in
Inglish than the latter,“'He present hypothesis
complements the second which has been seen confirmed
(ebove, Chapter IV, Section 4,2), For the present
analysis, bilinguel fluency for the two groups has
been measured 4n six dom2ins and the results presented
in the tdbles below, (In the tebles, fluency scores
are grouped into four or five ranges and numbered

accordingly).



= 195 =

""ABLE 20a

Urban-Rural Yoruba fluency in the home domain

Level of ' A 1 '
fluency Urban  Rurel Total
1e¢ O word 15 0 15
2¢ 1= 4 vwords 122 5 127
3¢ 5=9 " 155 33 188
4, 10-14 M 53 3 66
5. Over 15 words 6 0 6
351 )3 402

e e e U Qe 3

TABDLE 20b

Column Pcrcentdge from the metrix in Teble 206

Tevel of #dedcy  Urben Rurel =~ X°

1« O \wWord 4.3 0,0

2¢ A 4 words 34,8 9.8 18,73 at 5%

% Y5 - 9 - 4,2 64,7 vhere 9,49 was
4, 10 = 14 o 151 oy expected,

5« Over 15 " 1e7 0.0
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TABLE 21a

Urban—-Rural English fluency in the home dom@in

1] ]
Level of fluency  Urban = Rurel fTotal

1 O O word 4 0 4

2¢ 1 - U4 words 67 8 75

%% 5= 9 " 178 29 207

4e 10 = 14 " 87 13 100

5¢ Over 15 " 15 1 16
351 51 402

====::====::==:::::—.::é::::::é:::=.—.=£======é=

TABLE 21p

Column Fercerntaze from the motrix in Table 21a

Tevel of<fldency  Urban RurelI x=

1 O word 154 0,0

2, %A1 = 4 wyords 19.1 1567 1,79 at 5%

53¢ 5 = 9 = 50,7 56,9 where 9449 wes
he 10 = A4 M 24,8 25,5 | eoxpected.
e iy L B R0
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TABRLE, 22a

Urban—Rural Yoruba fluency in the neighbourhood

[V L Al | s
Level of fluency Urban Rurel Totsl

1 0 word 13 0 13
2e 1= 4 words 104 11 115
3¢ 5~ 9 ! 179 o4 213
by 10 = 14 . 46 6 52
5. Over 15 " 9 0 9

RSSO ==
= ===== S} —

TABLiE 22b

Column Percentage from the matrix in Table 22a

Ievel of fduency "Urban 'RuralgTi e

1« O \word 307 0.0

e - 4 yords 29.6 21,6 6e33 at 5%

3¢ 5 = 9 ! 5.0 66,7 where 9,49 was
4o 10 - 14 & 154 11.8 expected.

5¢ Over 15 = 2.6 0.0
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TABLE 233

Urben=Rural English fluency in the ncighbourhood

1 1
Level of fluency Urban 'Rurel 'Total

Vi 0 word 3 0 3

2. 1 = 4 words &1 17 98

% 5 - 9 " 174 28 202

4y 10 - 44 " 81 6 87

5« Over 15 " 12 0 12
351 51 402

=====:====:=='—:======£==L‘=::=-‘—'======é::=:==‘l‘

TABLE 23%b

Column Percentage from the matrix in Tsble 23%a

Level of fluency "Urben Rursl ; 52

g O\ “word 0.9 060

2? 1 = 4 words 2341 33,5 7.00 at 5%

S 5« 9 o 49,6 54,9 where 9,49 waes
4e 10 = 14 H 23.1  11.8 expected,

5« Over 15 " %ol 0.0
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TABLE 24a

Urban~Rural Yoruba fluency in the donsin of religion

]
Level of fluency Urban

] i i §
pural Total

Te 0 word 37 0 37
25 1 « 4 words 213 28 241
3. 5=- 9 " 92 22 14
4, 10 - 14 . 9 1 10
351 51 402

TABLE “24b

Column Percentage from the matrix in Table 24a

L)

Level of fluency Urban Rursl 2

Te 0O word 1045 0.0 10,19 at 5%

2e 1.=\ 4 words 60,7 54,9 where 7,81 was
e 5= 9 g 26,2 U431 expected.

b4e “10 = 14 " 2.6 2.0
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TABLE 252

Urben-Rural English fluency in the domein of religion

Level of fluency 'Urban 'iural 'Total !

1e O word 16 3 19

2e 1= 4 words 145 34 179

Je: S= 9 a 163 13 176

4, 10 = 14 Y 21 1 22

S5« Over 15 ! 6 0 6
357 51 402

TABLE 25b

Colunn Percentage from the metrix in Teble 252

Ievel of fluency Urben Rursl : X?

1. 0 word 4.6 5.9

2e N\ - 4 words 41,3 66,7 13.25 2t 5%

53¢ S5 =~ 9 ! 46,4 25,5 where 9,49 was
4e 10 - 14 % 6.0 2.0 expected.
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TABLE 262

Urben—Rural Yoruba fluency in the domain

of occupation

Level af fluency

'Urban 'Rural 'Total '

i 0 word 14 0 14
2e 1 = 4 words 146 15 164
Bs 5« 9 L 163 B4 19¥%
4, 10 = 14 H 27 29
5 Over 15 " 1 0 1
351 51 402

====================.-'_-===:==:‘:======£==== =:£

TABLE 26b

Column Percentdge from the matrix in Table 263

Level of\ flvency 'Urban 1Rural<;* X?

g Q@ word 4,0 0.0 8.43% 8t 5%

2e 1~ 4 words 41,6 29.4 where 9,49 was
3 5= 9 " 4,4 6647 expected.

4, 10 = 14 & 7.7 59

5. Over 15 : Qo3 ) 0.0 )
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TADIE 272

Urban-Rural Ennlish fluency in the domain
of occupstion

Level of fluency ' Urban 'Rural 'Total

ls 0 word 13 0 13
2e 1 = 4 words 92 19 114
S 5« 9 ! 192 26 218
4e 10 - 14 " 49 6 55
5« Over 15 Y 5 0 5
351 51 402

=============:======:!:======.":======-!'==:==.—.‘.é

TABLE 27b

Column Percentsge from the metrix in Table 278

Level of<fluency ri]rban rRuralg1r X?

1 O\ word 37 0.0

2501 = 4 words 26.2 37,3 4,90 at 5%

3 5= 9 " 54,7 51,0 where 9,49 wes
4. 10 - 14 ’ 14,0 11.8 expected.,

5« Over 15 ! 1.4 0.0



- 203 -

TABIE 28a

Urban-Rural Yoruba fluency in the domsin

of education

T

) T 1
Rural Total

Level of fluency Urban
Vs 0 word 22 0 22
2s 1 - 4 words 232 39 271
S 5= 6 ks %26 12 108
e 10 - 14 i 1 0 1
TABIE 28b

Column Percentageé from the metrix in Table 28z

Level of fluénecy

o Urban'Rural

Ll

Xd

Ta

0 word
N=> 4

4430 at 5%

where 7.81 was

€e3 0.0

words __ 66,1 7645
3 27:.4 23,5

? 0.3 0.0

expected,

B R A 2 S e
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TABIT 293

Urban-Rural Inglish fluency in the domein
of education

4 \J v

\J
Level of fluency Urban Rursal Totel

Te 0 word 3 0 5
Ze 1 - 4 words 39 3 42
3 5= 9 " 164 s 198
4, 10 « 14 " 119 12 131
5« Over 15 " 26. 2 28

Rl A e S S

TABLE 29b

Column Percenidge from the matrix in Table 29s

Ievel of{ fluency "Urbon = iural X?

1 O\ word 0.9 0.0

200 )1 = 4 words 111 5¢9 7t at 5%

3 5« 9 . 46,7 66,7 where 9,49 wes
4y 10 - 14 . 3349 25¢5 expected.

5. Over 15 o 7okt 349
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TABLE 302

Urban-Rural Yoruba fluency in the domain of health

LB 1 1 i [l

Level of fluency Urban Rurel Total
1s 0 word 22 1 25
La 1 == 4 words 2358 40 278
De 5~ 9 " 88 10 e
4y, 10 =14 ® 3 0 3

351 o1 202
===========:=======:£==:===:E:::==== -'-:::::::!::::

TABIE 30b

Column Percentage!from the metrix in Table 302

Level of fluency

Urban Rural

2

i 0 @exd e 2.0
2e A" 4 words 67.8 784
3 5= 9 " 25,1 19.6
4y 10 - 14 " 0s9 0.0

%620 at 5%
where 7.871 was

expected,
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TABLE

313

Urbsn=—Rural English fluency in the dom2in of health

Level of fluency

[] 1 i i i F
Urban Rurzl Total

Ve 0 word 6 0 6
2e 1 = 4 words 121 20 141
3. 5= 9 " 174 29 2035
4o 40 - 4 ® 45 2 49
5. Over 15 n 5 0 2
351 54 o2

TABLE 31b

Column Percentoge from the motrix in Teble 31a

Ievel of flueney 'Urban 'Rural X?
o 0 word 1.7 0.0
2¢ 1=\ 4 words 34,5 39, 5.40 at 5%
30 &5~ 9 ¥ 49,6 56,9 vhere 9,49 was
4, ~10 - 14 " 12.8 3.9 expected.
5. Over 15 " Tolt 0.0
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In the pairs of the tables sbove we underline the
modes, resgectively; of Yorube and Inglish fluency in
the different domeins., As with the evaluation of bilingual
fluency patterns which we saw obtain in respéct of other
variables, we roughly ecstimete the quality,of bilingual
fluency between subjects in the two culturally different
locations by the proportions of the sample population
in each which show fluency a8t and.above fluency renge
level 3 (describing fair flucncy) and those showing
fluency below Ievel 3 (as deseribing poor fluency).

Thus, in the home demdin 90,2% of the subjects
in the rural srea schebdbl as against 61,0% of those in
the urban area schools show Ffair Yoruba fluency
(Tables 20a, 20b). Poor fluency figures then are only
9.8% for the,subjects in the rural area school as
against 39¢0% for those in the urbsn-area schools, This
pattern of Yoruba fluency is qguite significant at the
5%. level where the X? test of the pattern yields ’8.78
when only 9,49 is expected to prove its significance,
Thus the performances support this part of the
hypothesis., The pattern of English fluency in the
domain; however; contredicts the prediction of the
hypothesis, Tsables 212 and 21b show tﬁat 84,4% of the

subjects in the rural area school as agezinst 79.8% of
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their counterparts on the urbsn area schools a2ttain
fair fluency. Thus, 15,7% of the former 2nd 20,2% of
the laetter show poor English fluency in the domain.

This pattern is however far from being significant.

%2 test on the pettern yields 1,79 against\the expected

9.49,

The pattern of bilinguel fluency a@s seen in the
neighbourhood domain supports the present hypothesis
proportionally but not significantly. The mode of
Yoruba fluency for both grdups is level 3 (Tables
228, 22b). 78.5% of thé, subjects in the rurel oreas
school and 66,7% of those in the urban area schoole
attein the levelsgofnfair fluency., That is, 21.6% of
the former and 3%+3% of the latter show poor fluency
But the pattegn~ is not significont as the‘xg test on
it yields B.%% where 9,49 is expected. For English
the tables (23%a, 23b) show 66,7% of the subjects in
Tthe rural area school and 76,1% of those in the city
schools to possess fair fluency. The proportions
showing poor fluency then are 33,3% of the former
and 24,0% of the latter, But @zain the patteim is not
significent where, at the 5% level, X?’yields 7.0
against the expected 9,49,
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As scen easily in the tables the quality of
bilingual fluency in the domein of religion for both
groups is rather poor. For Yoruba (Tebles 24a, 24b)
the mode is level 2, 45.,1% of the subjects in The
rural ares school but 28.8% of those in tHerurban
area schools show fair fluency. Thet is, 54497 of the
former but 71.2% of the latter show, poer fluency.

But although general Yorubs flueney»performance in the
domain is poor, it significantdy| supports the present
hypotheéis. ﬂ? test on the performonce yields 10,91
where only 7.81 is required’ to confirm,

English fluencysas\scen in the domain is also
poor but its pettern also significently supports the
hypothesis, Ve mobtice (Tables 258; 25b) thet whereas
the mode of /£luéncy for the subjects in the rural area
school ia“the poor level 2, it is higher (level 3) for
Their counterparts in the urban ere2 schools. Thus the
majority of the former (72.6%) show poor fluency and
only 27.5% of them stta2in fair fluency, The corres-
ponding proportions of the latter zroup are 46,9%
showing poor fluency and 54,1% showing fair fluency.
At the 5% level this pattern yields 13,25 against
the expected 9,49,
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The mode of Yorubea fluency in the domain of
occupation (Tobles 268, 26b) for the two groups is
level 3, 70,6% of the subjects in the rural orea
school as against 54.4% of their counterparts_in the
urban area schools show fluency at this and“the higher
levels, Showing poor fluency ore 29,4% of . the former
and 45.6% of the latGer. But st the 5% Leével this
pattern is not significant es the X? test on it
vields 8.43 where 9.49 was expected,

So 8lso is the pattern of ¥nglish fluency in the
domain not significant, The mode for both groups
(Tables 272, 27h) is _leVel 3, Fewer of the subjects
in the rural arees s¢hool (62.8%) @s ageinst a lorger
proportion of those in the urban area schools (70.1%)
attain feir flutncy. But the pattern is not significant,
At the 5% Xevel, %2 test on it gives 4,90 where
9.49 was“eXpected,

Nedther the pattern of Yorube fluency nor of
Enzlish in the domain of education supports our
hypothesis. Yoruba fluency (Tables 28a, 28b) is again
generally voor with the mode of fluency for both
groups at level 2, Contrary to the prediction of the

hypothesis, & smaller proportion of the subjects in
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the rursl ares school (23,5%) but a slightly lorger
proporbion of those in the urban area schools (27,7%
possess fair Yoruba fluency, Thus, 76.5% of the former
83 agodinst 72,4% of the latter show poor fluency,
This evaluation is not even certain in its\ @etails,
For instance we notice that although noysubject in
the rural aree school enters at thewvery poor level 1
of absolute non-fluency, 6.,3% of these in the urban
area schools appear &t this levels but equally none
of the former shows level & of Yoruba fluency., The
whole pattern is; of course; not significant even

at the 5% level where X? is 4,30 against the expected
7816 '

Likewise, the' pattern of English fluency in the
domain contradicts our hypothesis (Tebles 29a, 29b).
The mode 48 _Jdevel 3 for both groups, but more of the
subjectg\in the rurel area school (94.1%) compared to
fewer Jof those in the urban aved schools (88,0%)
attein fair fluency. Thus, 5,9% of the former 2s
against 12,0% of the latter oppear to be poor. But
the pattern is agein not significant 2s its analysis
(by X-2) yields 7.44 at the 5% level where 9,49 is
expected.
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As in the domoin of educotion; Yoruba fluency in

the domain of health appears generally poor, The mode
for both groups (Tobles 302, 30b) is level 2, The
proportions of fair and poor fluency in respéct, of the
groups 9lso contradict the present hypothesis., Only
12.6% of the subjects in the rural area &Chool but
26,0% of their counterparts in the urb2n sre2 possess
fair fluency. The proportion posgessing poor fluency
is thus greater among the forme® group (80.4%) than it
is among the latter (74.1%)V»A82in the pattern is far
from being significoents %,20 at the 5% level where
781 was expected,

The pattern of Frglish fluency (ables 31e, 31b)
proportionally (hot significantly) supports the
hypothesis, .THe mode is level 3 bubt whereas 60,8% of
the subje¢bHs in the rursl area show fair fluency, 2
slightly-lorger proportion of those in the urban area
schoQls (63,8%) do., The mattern is however not
significant: at the 5% level 1? test on it yields
5.40 ageinst the expected 9,49.

The ana2lyses above of bilingual fluency by
subjects whose schools 2re differently located in the
urban and rursl areas have not quite supported khe

hypothesis we based on the locational varioble. In
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two domeins (education, health), the results show no
support for the hypothesis whotsoever, In two others
(neighbourhood, occupation), support for the hypothesis
is not significant. In one (home), the produet of
2n2lysis is undecided 9s the pettern of Yormbo fluency
significontly supports the hypothesis while the pattern
of FEnglish fluency does not. Thus the hypothesis is
supported by the pattern of bilingual fluency in only
one dome¢in, nemely,religion. But|thia support, apart
from being an isolated cose W& even dubious as we

have seen fluency in the @omein to be very low for the
two longucges, thus réducing the velue of any
reliability one may wish to place on it,

The basis of the hypothesis cre the related
assumptions that schools participate in the cultural
life of their locolities and that this reinforces the
negtery of aspects of that culture for the pupils in
the, sehools, The aspect of culture in question here
is the relative use of Yoruba and English in the
urban and rural arcas where our subjects' schools are
located, There seems to be no longer any question of
the velidity of the second assumption: its implementa-
tion, in proctical progrommes, is The éommon policy

of sending the learners of a foreign language to
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countries where such 8 language is used @5 & first or
even 3s & second language, and observed results seenm to
justify the policy. But the results seen above, raise an
uncertointy sbout the validity of the first assumption
in view, especially, of the high levels of\ fluency in
English by the subjects in the rurcl afesd school,

On the basis of their performence'we may wish to
infer that, contrary to our assufption, secondary
schools perhops constitute edGcetional islands unto
themselves, or ninieture ivory towers, uninfluenced by
the languase and possibly“fhe gencral cultursl behaviour
patterns of their localities; hence the high fluency
atteinment in English of our subjects in the rursl
areg school even though their school is located in a
high Yorube Mon6lingual community., There is a strong
support fo¥ this inference in the rule in favour of
Inglish ‘which, as we have noted, is instituted in
most secondary schools in our focus are2, But by the
terms of the seme rule, if uniformly rigorously applied,
Yoruba fluency among these same subjects in the rurel
area school should not have been so consistently higher
then thet of their urban area counterparts, That it is

(21lthough only proporticnally in most cases) is due to
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some other factor which, sccording to our present
hypothesis, is the influence of the location of their
school. o this extent, with respect to Yorubs fluency,
vherefore, our hypothesis has been supporteds

But epart from the reinforcing eifeeli,s which
institutionglizetion has on our subjectE™ performence
in English, @ further explonetion fox“ohe same cen be
found hidden in some inexgctness inherent in bthe
hypothesis itself, For instance, urbsnness ond rurslness
have been employed here gsisbSolute descriptions of
settlements., This hes probebly suppressed gradotions
which mey be quite imvortsnt es on explonaivion for
the features of bilinguelism found here, It will
perhaps be moie“reslistic to conceive of degrees GF
urbanness and rurslness Lo which dexfees of bilingual
usage anfs/proficiency can then be correlated.

#or this, on the basis of Ajsegbu's conceptnal

model,5 g rurclness - urbsnness scgéle is sel up for a

5. Bee H.I, Ajoegbu: Urben and Rurel Development in
Nigeris. [einemenn, London, 1976.
Also, H.I. Ajaegbu: The Impsct of Iogos on the
Chenging Rurel Iiconomy of the Creeks ond
Issoon Areas of ILpe and Tltejo Divisions,
Western Nizeria, Ph.D., Thesis, University
of Ibaden, 1967, pp. 157-~162.
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languege community. ILocations in the community arc then
fixed on the scale according to their susceptibility
to the positive factors of diffusion and adoption of
immovetions and influences flowing from the urban
centres, These factors are the nedia of cémmbnication,
They include the radio, bubt in the Nigerisn context,
accessibility, in terms of route and time distances,
is the more crucial factor. Places along routewsys
(motor roods or reilways) are-mare quickly affected
by innovations from the urbsm-Centres. So also does
Their adoption response tovsuch innovations cone
faster than to Flaces which are off the routeways.,

The two, (flow of influence and rete of response),
arc further difiercentisted by the linear and
chronometrig, distonces of the locations from the
diffusing{ eehtre, Iincer distance is expressed in
kilonebers ond chronometric distance in hours. Thus,
places in close wproximity te the urbean centre are
more quickly affected by innoveticns than more distant
places, Bul depending on differing operstional
efficiency of routeways, some distant places may be
more ¢uickly resched chronometrically and be more
quickly affccted by innovations 3and ufban behaviour

patterns than other places more contiguous to the
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centre of diffusion. For positive influence in the puval
locations the optimum distence from the urbsn centre
of diffusion conjoins the linear snd the chpronometric,
"hus, the farther sway a locetion is from e urben centxre
(measured by these joint paremeters) He more rurel and
the less open to urben influences; @nd/vice versa.

The rural area school in ouy svudy is locateﬁ at
Iroko, 27.2%m from Ibsdan, capitdl of the Oyo Stete
and of the former Vestern SHoye which wos the homelsnd
of the bulk of the Yorulig=spez2lring people, It is on
the trunk A motor rod@d which links Ibadan vie Cyo to
the northern stetes of MNiperis. Ibaden is highly urben,
at least in the Nicerion context., It falls invto
Ajoegbu's group of urbén centres of the highest ordex
(first gréde?. ''hese are centres which perform
functions/and provide services up to the national level,
20,8l beyond. Troko is Oyo, @ town in Ajeegbu's third

orode of urban centres., These are centres of great

importance within their own states.  Thus, so close

6. See Ajoegbu, (1976), op. cit., pP. 55.
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to Ibadan and so well served by an effective communica-
tion line; Iroko is less rur2l thon some other rural
locations in the Yoruba languagec comuunity, This
proxinity may have raised the degree cof bilinrual
usage in the community, making it approxiffate to the
Ibadan urbsn arce level; hence the high'devel of
Inglish fluency found among our subjects in Iroko
school while its greater degree efpuralness (grester
than Tbazden's) ensures the edge (the same subjects have
in Yoruba fluency over theirurban arca counterpsrts,
But this factor of nearnegs to Ibadan 2lso meons that
the pattern of their~bilingusl fluency is perheps
representative only of bilingual fluency among
bilinguals in theédir category in similar locations and
not of those, in all; especielly the more rural areas,
S5ti¥l/ahother factor which may have influenced
the performance of the subjects in the rursl area
schogel but which the LBQ administered did not elicit
is the home residences of the subjects. We had assumed
that the admission catchment arca of the rurel
community school is the immediate local community.
This is probably the case to 3 large extent, But in

the search for secondary school educetion pupils
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whose homes are in the urban arezs have been known to
accept place offers even in schools located in the
rural ereas; bringing with them into their new school
environment ' the behaviour petterns of the urbsn arees.
What percentsge of the pupils in our ssmplé~rural
@rea school has such an urban home background is not
known but their proportion may have been large enough
to affect aggregate fluency in Imglish which we have
found among them, A further investigation of the
urban/rural varisbles therefore becomes necessary
beferc a conclusion cen beVreached on their effects

on bilingual proficiency. The design of such an
investigation will| heve controlled all the foctors
_pointed oub above; namely; the degree of the ruralness
or urbanness)of the locations; and the home background

of the subjects in the different schools.

5.4 _Sehool Attitude to Oral Tinglish and its effect

on bilinguel fluency.

The ninth hypothesis complements the third and
deals with the productive ebility of bilinguals
educated in schools adopting different sttitudes to
oral English, These attitudes surface in the degree

of school official commitment to the subject of orsl
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English, The hypothesis states that bilinguels in

schools with a8 tradition of commitment o orsl English

are more productive in English than their counterparts

in schools which are not so committeds; but they. are

less productive in Yorubs,

Three attitude types were identified among our
sample schools. Types I and IT attitudes are positive
for OE (see again, Chepter Iv; Seelidon 1.3), Of these
two, Type I is the morc positive/as its implementation
is actively and more vigorously pursued. Type III is
negstive, We now examine“th¢ bilingusl fluency perfor-
mence of subjects in these attitude positions in six
domains of language use,

Tor each domeéin @ set of five tobles is provided,
Tables a.8nd b, c end d respectively spreed
fluency a€hievement in Yoruba and English in numbers
of subjects at each level of fluency snd whot percent-
age “these numbers are of each group, Taking levels
3y 4 and 5 as representing fair and good fluency, the
last teble in the set, e, states what percentage of the
subjects in e¢ach group attain these higher levels of
fluency in each lenguage. This makes the comparison of

fluency attainments in each language easy,
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5,41 School Attitude to OE ond bilinsual fluency
in the home domein

TABLE 32a

School Attitude to OE X Yoruba fluency in
the home domsin

1 i &5 1 T 1
Ievels of fluency I I I i III \"»Iotal

1e 0 word 11 3 1 15
25 1= 9 words 69 36 22 127
3« 10 = 14 G 90 49 49 188
4, 15 = 19 E 24 28 14 66
5 20 words & over 0 6 0 6
Jlotal 194 122 86 402

======:‘:===========-‘:‘—-i======f—l.:1=====’.¥===:‘-:=é======."-‘

TABLE 32b

Colunn Perceontage from the matrix in Teble 32a

Tevelsof fluemey = I ~ II = IIT

40 word 5.7 2.5 4.2 |3 « 28.06 &
2 1= 9 words 35.6 29.5 25.6 the 5% level
3¢ 10 = 14 0 4e,4 40,2 57,0 vhere only
4 15 - 19 " 124 2%.0 1643 15.51 48

5. 20 words & c:v:er;t 0.0 X 4,9 . 0,0 ' required to

____________________________________________ confir.,
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TABIE 3%2¢

School Attitude tec OE X English fluency in the
home domsain

] | 1 T .55
Tevels of fluency ' I ' II ' III 'Totel!
1s 0 word s 0 0 b
2e 1 -~ 9 words %6 14 25 5
3. 10 = 14 n 94 67 46 207
4, 15 = 19 . 51 25 T4 100
5. 20 words & over 9 6 1 16
- Motal 194 q22. 86 402
AR iy i T N . I, e MY R e P -

PABLE 324

Column Fercentoage from the motrix in Table 32¢

Ievels of fluency I  II III_I
1. 0.Gesd 2.1 0.0 0.0 | %° = 18.97 at
th
2. ’l Lo 9 WOI‘dS 18.6 '11.5 29.1 whzre%or:';i‘yrel
3,40 - 14 v 48.5 54,9 53,5 | 15.51 is
r ired
40 15 -19 ° 26,3 28.7 16,3 - ared wo

5 20 words & over 4,6 4,9 1.2 l confim,
1 1

3+ T+t + T 1 1Tt 1ttt + 321ttt 131 Tttt =
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TABLE 32¢

Percentege of subjects at level 3 and above

i ' i 1 '

& II K 5 = 8

Yoruba 588 68.1 7569
Dngll sh 79 4 88e¢5 770

P —— ____~-. E——— DK W o W
—.——....._..._....__—._.__—.-—-.—_.—__._.._.-—._—-._

The bilingual fluency perfoxmence of the subjects
in this domain totelly supports(the hypothesis., The
mode of both Yorubz and English fluency is level 3 for
all the attitude positions, But ss TabIe 32e shows, the
subjects in Types I and II positions prove more fluent
in ¥nglish than their’ counterparts in Type III. On the
other hand, théy are generally less productive in
Yoruba as the sane table shows,

One moticeable feature of the spread in Tables
32c an@-32d is thet, contrery to the tendency predicted
by {his hypothesis, the only subjects who appear to be
absolutely non=fluent in Bnglish if this domsin are
in Mype T ottitude position. Deviances such as this are
not comnon 3nd may be explained by the fact that groups;
in this cese attitude types; are homogencous only as
defined, i.e, in terms of or by @ particular varisble,

and for testing one particular hypothesis., The same
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groups are otherwise heterogeneous; as they contain
elements which will qualify them for regrouping in
terms of other varisbles and for testing some other
hypotheses, The definition of s variable; and the
semplinrg based upon it necessarily suppress and ignore
the other elements inherent in the grOup.'which realises
the varisble, This in turn distorts the results of
2nolyses done on it. Usuelly, however, such distortions
are notb 1arge; and the generalrpottern obtoined will
56111 fairly closely indicate the degree of the
volidity of the hypothesis if the pattern proves
stetistically signific¢snt. In the present cese, the
patterns of both, Fnglish and Yoruba fluency in the
home domain afe significant at the 5% 1eve1’ x? test
on the psttern of English fluency yields 18¢97 when
only 15451 is required to confirm the hypothesis, The
test on\ the Yoruba fluency patiern yields 28,06 when
only 15,51 is required to confirm the second part of
the hypothesis, Iluency performonce in this domein

by 211 the sttitude groups has thus supported our
hypothesis,
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5.42 School Attitude to OE and bilingual fluency in

the neighbourhocd dom@in.

TABLE 338
Schoel Attitude to OF X Yoruba fluency in the

neighbourhood domain

Ievels of fluency ' I ' Tl ' ITt 'Total'
1. O word ) L 6] 13
2. 1 - 9 words 54 %1 30 115
3. 10 = 14 L 100 64 49 213
4, 15 = 19 " 26 19 52
5. 20 words & over 5 L 9
Total 194 122 86 402
====================é=====£=====£=====é=====é=
TABIE 33%b

Column Fewcentage from the matrix in Table 33a

Ievels, of fluency I I = IIT |
4. O word 4,6 3.0 0.0
2¢ 1= 9 words 27,8 25.4 34,9
3. 10 = 14 51.5 52.5 57.0
4, 15 =19 v 13,4 15,6 8.1
5«3 0,0

5. 20 words & over 2,6
i A

====================—=====£=====£=====-‘!1=

X? = 10.80 at
the 5% level

when 15,51 is
required to

cenfimm,
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TABLE 3%c

School Attitude to OFE X English flucney in the

ncighbourhood domain

i 3 e ¥ T v T

Ievels of fluency I i i § IITI Totadk
1s 0 word 3 0 0 %
2e 1 = © worés 37 27 34 98
3¢ 10 = 14 i 100 59 43 202
4y 15 - 1¢ 0 48 50 87
5 20 words & over, 6 6 12

Total 194,/ 122 86 402

TABIE 33d
Column Pefecentege from the metrix in Table 33¢
] ) 1 ¥

Ievels of fluency I II IIT
130n 0 word 1.5 0.0 0.0 | X2 - 24,38 at
2e 1= 9 words 19.1 22.1 39.5 the 5% level
3¢ 10 = 14 ¥ 51,5 48,4 50,0 when only
4, 15 = 19 " 24,7 24,6 10,5 15.51 is

5. 20 words & over 3.2 4.9 0,0
1

. — —— — ——— —— ———— ———— T —— — ————— ——— T —————
T S T S ST S T S S NS o TS ST o N o eSS ST e EEEEE

L requircd to

confimm,
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TADLE 33e
Percentage of subjects at level 3 and above

T 1 ) 25 )
i IT 11 91
Yoruba 67.5 M4 65.1
Sl e i e i s s ik S S S i A e S D e 0 N

In this domsin Inglish fluency performance
Significently supports the first parti of the hypothesis
Ve see in Wable 33e that more of the subjects in Types
I and IT then those in Type IIT attein the higher
levels of fluency. But thecYoruba fluency does nob
support the second part.of the hypothesis as; agein,
more of Tthe subjects “in I'ypes I and ITI positions then
their cowmterparts in Type III position attain highér
Yoruba fluencys\But whereas the patitern of Inglish
fluency seen.in the dom2in is significsnt (when X?
vields 24,.%8 2t the 5% level when only 15.51 is required
to coufirm that part of the hypothesis), the pattemm
of Joruba fluency iz not significant (when'x? yields
10.80 at the 5% level when 15,51 is required To support
the second pawt of the hypothesis). This pattern of
Yorubs flueney hos reversed tha'pvediction of 8 pant of
the hynothesiS, but becoause oif itz insignificonce ue
shall terry to see the performence in othsr domdins

before a conclusion is attempited on The validity of

the hypothesis,
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543 School Attitude to OE and bilingual fluency in

the domain of religion

TABIE 34e

School Attitude to OE X Yoruba fluency in domsin

of rcligion

Ll L

T T . 3
III( Totel

Levels of fluency I 11
1. O word 26 7 4 57
20 1 = 9 words 122 68 51 241
3. 10 = 14 B 46 39 29 114
4 15 = 19 B 0 3 2 10
Total 194 122 86 402
TABIE 34b

Column Pcrcentage from the matrix in Table 348

Levels. of fluency 5 § IT I1T
1. 0 word 13.4 5.7 4.7
2q 1« 9 words 62,9 55.7 59.3
3. 10 = 14 . 23.7 32.0 33.7
B 15-9 M, 00, 66, 25 |

X2 = 23,76 at
the 5% level
when only

12,59 is
required to
confirnm,
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TABLE 34c

School Attitude to OE X English fluency in
domain of religion

Ievels of flueney I = II III Total-
1 O word S 1 9 19
2 1= 9 words 82 42 554 X179
3¢ 10 = 14 " 89 67 20 176
4, 15 - 19 4 135 7 2 22
5. 20 words & over 1 5 0 6
Total 194 122 86 402
=====.—.==:::::=:=::===.—.=:'::::::::’.'=====.—£=====é=====£’=
TABLE 344

Column Percentage from the matrix in Table 34c

Levels of fluency = I = II III
1., <O\ word 4.6 0.8 10,5 | %° = 42.35 ot
2a 1 - 9 words 42,3 34,4 64,0 the 5% level
3¢7 10 « 44 M 45,9 54,9 23.3 when only
4o (A5 w99 P Ge?7 Bl 263 15651 is
5. 20 vords & over! 05 431, 0.0 | wequired to

confirm.
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TABLE 3Ude

Percontege of subjects st level 3 and sbove

T T i T
I IT I ] 8 §
Yoruba 2%.7 28,6 3640
English 55«1 6l 7 256
1 1 1

I+t 3+ - 1 -5 -0 F S5 3+ 3 2

The performance of the subjects in this domsin
has comfortably confirmed the pwxesent hypothesis,

As shown in the spread in Tebiles3Yc and 34d the mode
of English fluency anong the subjects in Types I and
II, 8t level 3, is supgrior to the mode of fluency
anong the subjects in Type III whose mode of fluency
is level 2. Thusy While over 50% of Types I and II
attein high Entlish fluency, only about 25% of Those
in Type IIIgttain such levels, This patterm is
highly significant at the 5% level where %2 yields
42, 35«when only 15,51 is required to confirm this
nart~of the hypothesis,

Yoruba fluency in the domain is generslly poor
with the mode of fluency at level 2 for all the
groups., Table 34c shows the subjects in Mype I to
be clearly poorer in this lenguane then the subjects

in Type ITI. But the psttern of fluency between Types
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ITI and IIT 2ppears at the first zglance to be uncertain,
51ightly more of the subjects in ‘‘ype II (38.6%) as
against 36,0% of those in Type III attain levels 3
and 4 (Teble 34e); but the edge expected  of~¥ype IIX
over “ype II in terms of the hypothesis is. Scen to
obtain, though very smell, 2t a closex “dfrspection of
the distribution in Table 34b, There we find that a
smaller proportion of those in Lype IITI than those in
Type II zppear to be non-fluent /waile a larger
proportion of them attain level 2, This shows general
Yoruba fluency among the ‘Subjects in T'ype II To be
poorer than the achievément of the subjects in Type
ITI. This pattern(2ls0 proves cuite significant at
the 5% level wHere X2 yields 23,76 when it requires
only 12,59 to-tonfirm the hypothesis,
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5.44 School Attitude to OE and bilingusl fluency in
the domain of occupation

TABIE 35a

School Attitude to OE X Yoruba fluency in
the domain of occupation

-

i A4 k& i el
Ievels of fluency T IT ' ITI Tetal
1e 0 word 11 3 0 14
25 1« 9 words 91 27 33 161
3. 10 - 14 " 79 68 50 197
4o 15 - 19 " 13 13 3 29
5. 20 words & over 0 1 0 1
Total 194 122 86 402
L+ 2+ 3 33 -5 -3 33 ======-—:::::é:::==é=====é=====£=
TABLE 35b

Column Perceéntage from the metrix in Table 358

Tevels of fluency I  ILT TIIT

1. 0 word 5.7 2.5 0.0 | X2 = 22,58 at
2 1=~ 9 words 46,9 30.3 38.4 the 5% level
3¢ 10 = 14 R 40,7 55,7 581 ‘ when only

4y 15 =19 6.7 10.7 3.5 15,51 is

5, 20 words . over 0.0 0,8 0,0 l required to
""""""""""""""""""""""""""""" confirm,
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TABLE 35c¢

School Attitude to OF X English fluency in
the domain occupation

1

Tevels of fluency I | IT = III Totsl
T 0 word 12 0 1 A2
2 1 = 9 words 65 22 33 121
3¢ 10 = 14 " 94} 69 45 208
4, 15 =19 @ 29 27 7 55
5. 20 words & over 1 4 0 5
Total 194~ 122 86 402

TABLE 354

Column Percentage from the matrix in Table 35c

L) i i

Ievels of fluency i T B 1 IIT
i i

%2 = 35,53 at

1. 0, “word 6,2 0,0 “1s2 the 5% level
2¢ "\ =« 9 words 34,0 18,0 38,4 when only

¢ 10 = 44 " 48,5 56.6 52.3 15,51 is

e 45 =449 M 10,8 22,1 8.1 required to
5. 20 words & over 0.5 y 3.31 0.0 l confim,

S ¥ F 3 3 -3 3 8 3 -+ ¢t 3 1 -ttt &t 2 2% R 4]
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TABLE 35e

Percentage of subjects a3t lcvel 3 and above

T R = i3 2 5 =2 0

I 3 9

Yorube 47 .4 672 6’1._6
English 59.8 82.0 60, 4

A - A AR e

The patterns of bilingual fluency in this domain
are uncertain, @s they neithé€r)wholly support nor
deny the hypothesis, ¥For el the groups the mode of
English fluency is level %, As between Types II and
ITT the prediction 6f the hypothesis regerding
reletive English~fluency is strongly supported when
a8 far larger proportion of the subjects in Type IIX
(82,0%. sslagadinst 60.4% of those in Type IIi)attain
the higherlevels of fluency, But not only i8 the
expected cuperiority of Type I over Type III unreslised,
the latter have even scored @2 thin edge (0.6%) over
the former, contrary to our prediction,

The ssme uncertainty festures in the psttern of
Yorubas fluency. Between Types I and III the hypothesis
convincingly helds. Yoruba fluency 2mong the subjects
in Type I is seen to be poorer with the mode of

fluency at level 2 when the mode for the other groups

PR SREPY () ¢ . - 4 3 LU
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is level 3. But, 8gsin, in place of the expected
superiority of lype III over Type II, 3 nuch larger
proportion of the latter (67.2%) 2s agsinst 61,6% of
the former aivtein higher fluency., The poorer Yeruba
fluency smong the subjects in Type III iscenly
Slightly redeemed by the fact that none of them as
against 2,5% of those in Type II axre entered at the
level of apparent non-fluency (Level 1), The patterns
of both Yoruba and I’nglish fluency are statistically
significant but the inconsistencies we have noted
naoke then unreliable as eVidence in support of the
hypothesis,

5.45 School Attitude to OE and bilingusl fluency
in the doflain of education

TABLE 3%6a

School Attitude to OE ¥ Yorube fluency in
the domein of educetion

Level of fluency I i i 8 III Totel
1e 0 word 18 4 0 22
2 1« 9 words 128 2 69 271
3« 10 « 14 " 47 L 147 108
4y 15 « 1S % 1 0 0 1
Totel 194 422 g6 402



- 236 =

TABIE 36b

Column Percentege from the metrix in Table 36b

Tevels of fluency = I  II = IIT
X? =.20.,93 at

1e 0 word 93 Be D 0.0

. the 5% level
2. " bd 9 woms 66.0 60.7 80.& ' When Only
5« 10 ~ 14 " 24e2 %6.1 19,8 12,59 4s

¢ 15 =19 " 0.5 0.0 0.9 ' required to
____________________________________ p .
""""""""""""""""""" Baie confirm,
TABLE . 36€¢

Bohool Attitude to OE'X Snglish fluency in

the domadin of educstion

Levels of fluency : i rVII : III 'Totall
1 O word 3 0 0 3
Ze 1 =9 words 26 5 11 42
3¢ 10> 14 " 84 60 54 198
4, 15 = 19 8 67 46 18 131
5, “20 words & over 14 41 3 28
Total 104 122 86 = 402
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TABIE 364

Column Percentage from the matrix in Teble 3%6¢

Levels of fluency ' : : II ' IIX '
X2 &21.63 at
P 1 -~ 9 words 1%3. 4 4.1 12.8 when only
5¢ 10 = 14 " 43,3 49,2 62,8 15.51 is
4, 15 -19 " 34,5 37.7 20.9 required to
5. 20 words & over 7.2 9.0 e D confirm,
TABLE 36e

Percentage of .subjects al level 3 and above

I 11 ITT
Yoruba 24,7  36.1 19.8
English 85.0  95.9 8%7.2
St i A A e e e e e b i s s e T e 1
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The patterns of bilingusl fluency in this domein
have repegzted the uncerteinty seen in the domsin of
occupation, Between Types II ond IIY the prediction
of the hypothesis concerning tnglish fluency is
supported, bu#gotwecn Types I and IIT it_ig mot. While
8 greater proportion of the subjects in.Type I than
those in Wype III demonstraete fluency 8t the qualita-
Tively much higher levels 4 and S~~>41,7% as against
24,455 (Table 36d) - a smallep proportion of the latter
(12.9%) as against @ larger \propertion of the former
(14.9%) perform below theé mode. Thus, with & grester
percentage of tTheir mumber at the modc; the subjects
in Type IIT sppear, quantitetively, to be superior
to those in Type“I, contrery to the prediction of the
hypothesis,

Yorubz .fluency in the domein is generslly poor
as the\mode is level 2 for all the groups. Controry to
predietion we find greater proportions of the subjects
in Types. I and IT then those in Type IIT demonstrating
higher fluency (Teble 36¢c), This should perheps urge an
outrizht rejcction of the seccond pert of the hypothesis
oxcept thot while none in ''ype III, some of those in
Type I end II (9.3%, 3.3%) respectively) appcar to be

non=fluent, This slightly amelioretes the impression
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of very wealk Yorube fluency (in this domein) in Type
IITY vis-a~vis the other groups. Bilingual fluency
obilities for all the groups as spread in the tables
arc agein stetisticolly significant but their
uncertointy and inconsistency in relation(¥e* the
present hypothesis must make us rejecd, the potterns
2s support for the hypothesis,

5.46 School Attitude to OE and Bilingusl fluency in
the domain of heslth

TABLE ~35%e
School Lttitude to, OPWX Yoruba fluency in
the domdin of heelth

Ievels of fluency ' T r7II : IIT 'TotaiTi

1« O word 17 2 4 25

2e 1 -/.9 vwords 131 77 70 278

3¢ 10-= 14 ¢ 45 41 12 98

bD> =19 1 2 0 3
Total 194 122 86 402

R e e e T e e e



TABLE 37b

Column Fercentage from the matrix in Toble 379

. 1 . I IO
_Einfi_iﬁ;EEE?ncf. I II IIT %2 _ 19.73 ot
¢ P 0 word 8.8 1.6 4,7 the 5% level
26 1~ 9 words 67.5 63.1 81.4 when only
¢ 10 = 14 " 23.2 33.6 14,0 12.59 is
4e 15 = 19 1 3 Qs> P 16 : 0.0 : required to
S Sl R v confim,
TABL:E 3%7c

School Attitude to OF X Fnglish fluency in
the \domain of health

fevels of Miedney T = II IIT Dotel
o 7 0 '\ word 6 0 0 6
2e Iv= 9 words 68 %1 4.2 1441
P 10 = 14 U 93 7 %9 203%
B, 15 -~ 19 " 26 16 5 47
5« 20 words & over 1 4 0 5
Totsl 194 122 86 402
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TABLE 374

Column Fercentage from thce matrix in Table 37¢

Levels of fluency I TIT = IIT |

R | X528, 66 at
1 C worda 37 0.0 0.0

the 5% level
2. 1- 9words 35.1 25.4 48.8 D% 1 oniy
3¢ 10 = 14 " 47,9 58,2 45,3 1551 is
4, 15 =« 19 u 12.4 13,1 5.8 I'GQ\.IiI'ed. to
5 20 words & over 0.5 3.%%.00.0 confirm.
PTABLE 37e

Fercentoge ofisubjects at level 3 and 2bove

b A ¥

T IT IIT

Yoruba 2347 35,2 14,0
Enzlish 61,8 74,6 511
Tnglish fluency performonce in this domein by the

different groups strongly supports tpe first pert of
the hypothesis, As secn in Table 374, the mode of
fluency for Types I and IT is level 3 while it is
level 2 for Type III, Table 37e shows-the smaller
proportion of the subjects in Typc III (51.1%) as
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comparcd to those in Types I snd II (61.8%, 74.6%) who
show fair and good fluency., The pattern proves quite
significant at the 5% level where the test of(sirmifie
cence yiclds 25,66 when only 15.51 is required to
"confirm the hypothesis,

Yorubez fluency in the domein is {generelly poor,
The mode is level 2 for s8ll the groups. The achieve=
nent of the groups very clearly denies The second pant
of the hypothesis a2s it reverses our prediction between
the subjects in Types I and(II who show greater
fluency then their counteérparts in Type III. The pattern
(‘"fables 37a and 37b) is quite significent at the 5%
level where X? yields 19,73 when only 12,59 is required
To confirm, bub. only as proof of the suﬁérior Yoruba
fluency esbilily of the subject in Types I end II,
contrary, to" the tendency predicted in the present
hypothesis,

Ls enalysed above, the results oblained in the
test of the present hypothesis heve been réther
inconsistent, T two domeins (home, religion), the
performances of the subjects in the three attitude
positions wholly support: the hypothesis, In two others
(neighbourhood, health), the paiterns of English
fluency confirm the first part of the hypothesis but
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the sipnificent, albeit unexpectedly high Yoruba
flvency smong the subjects in Types I and IT denies
the second part, The patterns of bilingusl fluency

in the other two domains (occupstion, education), are
the most inconsistent with regard to fluency abilities
between the attitude groups., The inconsistencies and
ambivalence therefore make the resulbsvunreliable as
evidence cven for totally rejecting the hypothesis,

The unrelisbility should hewever not be considered
sufficient to deny the role-of attitude as on imnportant
determinant of 1anguagé proficiency. Agheyisi and
Fishman's extcnsive discussion and demonstration of
this crucisl rolc(can’hardly be faulted.7 What is not
2lweys sufficivhtly emphasized or sccounted for is an
undeniable uneCrtainty in the very neturc of attitudc;
in gencrsl, vor towerd 8 particular issue or subject,
Firsty,an attitude may not continuously be sure or
definitc; ond sccond, fluctustions may occur in the
vigour with which its implementation is pursucd. Such

ucertsinties arc bound to distort if not frustratc

7. Re. Agheyisi snd J,A, Fishman: 'Language Attitude
Studics: A brief survey of Methodological
Approaches, Anthropological Linguistics

12, 5 (1970), ppe. 137=157.
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eny cxpcctations hypothesizecd on even a recognizeble
attitude such as; in the present casc; formal
commitment to OE. The uncertainty inherent in, the
nature of ettitude may be responsible for bhe
unreliable patterns which have emersed in\fhe test of
our present hypothesis,

In addition, 25 we suggested earlier (poges 224225
2bove) the inconsistencics and cefiscquent unreliability
of the group performence may be'duc to the inevitable
heterogencity of the groupsy For instencec, the degree
of formsl commitment to OE has becn the defining
criterion of the groups, but the successfil
implercntation of.this commitment, in order to yield
tangible results, must depend on the availability of
lecorning facilities which may not be present in 8ll
the schools’ enswering to the semec attitude type. For
examplc; Type I attitude is the most positive for

flucnecy in English but we find in the group onc
school; viz; the Adekile Goodwill Gramner School, which
is very poorly provided with the neccssary personnel
and materiel facilities, Thec performance of the subjects
drsvm from thet school has conscquently lowered the
gencral performence of the group below the standard

predicted for it by the hypothesis,
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But unrelisble 2s these generel reszults are for
the validation of our hypothesis, they have revealed
soime features which are remarkablc in the woy, they
reflect the implication of differcnt attitules for
language proficicncy.

First, Tyves I snd IT attitudc howe proved
really positive with regerd to English fluency. Lxcept
in two domeins, nasmely, religion ond education; where
the subjects in Type I performed slightly more poorly
than those in Typc III, thelcommitment of these schools
to O appears generally to have yielded the expected
good English fluency,. \More remarkoble is that Type II,
positive but in 4€s implementotion libersl and elective,
has yielded English fluency achievemcnt which is
unexpectedly highcr than thst of the'cquelly positivc
but less ‘liberal Typc I sttitude, .

Reécond, in somc domains @s wec obscrved carliern,
Yoruba fluency 2monz the subjects in Yypes I snd IX
has surprisingly been higher thon fluency emong thosc
in Type III, Some other factors moy possibly bc
responsible for this but it is 2lso probably the casc
that contrery to the assumption on which the prescnt
hypothegis is based, commitment to OE docs not
necessarily attenuate ability in Yoruba among this

category of bilinguaels,
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Apainst a2ll these is thc predictced ond confirmed
negative cffeect on English flucncy of Typc IIIX
attitude, Nor has Yorubea flucncy among the subjects in
this positiocn becen remarkobly high, Indccd, “they
demonstrated greater facility in Yorubz in only two
domains while smeller proportions of them (than their
counterparts in Types I end IXI) echievéd flucncy et
the higher levels in the other four domains,

In their own rescarch and\others reportcd by them
liilner, Branch and Rasmussen8 have located the
cxistence of a language«féculty in 2 part of the humsn
broin, It grows and is{ held responsible for men's
lenguage proficicncy-ébilities, According to their
rcsecarch findings the faculty cen be dameged, thus
causing lengudgc disorder in some people, To the extent
thet this’ postulation enstomically or physiologicelly

obtains,9 the same faculty must be liable to

8. “ilner, B, Brench C, and Resnussen, T, 'Obscrvations
on Ccrcbral Dominence' in R,C, 0Oldfield and
Je.C, Mershall: Iengueme: Sclected Readings
Penguin Books (1968), pp. 366-=378,

9 There is still some controversy concerning this
among ncurolinguists and other medical
scicntists, A most recent account of the
statc of resesarch in the subjeet, spenning
over a ccntury from about 1836, is Jeen
Aitchison's: The Articul=2ate Menmal: An

Introduction to Psycholinguistics, Hutchinson
of Iondon. (1976), ppr. 52-63.
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psycholinguistic atrophy (the reversc of psycholinguistic
developnent) in consequenccof under~ut§lization which
itsclf may be due to such indifference, s vic have
seen in Type III sttitude, to vigorous orsl wexk in
one of a bilingual's lenguares. Again, some “@ther
factors may be responsible for their podzr-bilingusl
productive ebility, but it may also be“bhe conseguence
of their insufficiently cxerciscd “lanfusge facuity.
Thus the results obtained in ou¥ytest of this
hypothesis provide cmpirical evidence to support the
adoption of Types I and I attitudes, but preferably

Type II, for greater bilinguzl proficiency,

5.5 Bilingual fluency in relstion to socio=econonmic

stotus of ‘the home.

By thcssom¢ consideraivions on which our fifth
hypothesis/wes built, the _eleventh asscrts that

bilinguals from thc socio=economically superior homes

are I¢ss productive in Yoruba then their counterparts

from the humbler homes; but they arc nore productive

in English, This hypothesis is tested by the performance

of our subjects in the test of verbsl flucncy in threc
domains, namely, the homec, the neighbourhood, and

occupation,
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The decision to test the hypothesis by the
measure of flucncy in only these three domains was
bascd, first, on 2 consideration of the degrec of
interactional informality in them as comparecd o somc
other relatively morc lcarned domsins, such{as hecalth
or religion. For instance; langusge choicecand usage
in the home domain contrest in their JumTegulated
idiosyncrasy with the prescribed and\ever-rchearsed
choice and usage patterns in form2l worship in the
domain of rcligion, Fluency in @ lengusge in such a
domein is therefore considegrgd attributable to, 2nd
morc likely reflects tHe spontancity, frequency, and
richness of the usc, of the particular langusge in the
domain, Second, there is the institutionalisation
of English in @he formal school curriculum which
consequently ensurcs 3 greater fluency in the
language than Yoruba in thot domain, In contrast,
whilew languaege choicc and usage in the home domain
ney follow some pattorn; they only do so on individual
fomily besis, 2nd not as a generel policy decision such
9s the enforcement of English in thc'secondary school,
In the light of these considerations, the factors

which will then differentiate fluency across groups

of bilinguels are the socio~economic status and the
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established pattcrn of usage in the individual fanily
units within cach group or catesory. In the anelyses
which follow, our subjects are in the samc five
occupational groups (0Gs) we described in our-iiest

of the fifth hypothesis,

551 Bilingusl fluency in the homc domain

The tables below (Tables 38, 39) spread the
scores in the test of fluency in Yoruba and English
in the home dom@in by bilinguél\subjects whose fathers

belong to the different 0Gs,

TABLE 38a

Fether's 0G X Yoruba fluency in the home domsin

A v v

Icvels of fluency ~. “0G1 0G2 0G3 0G4 0G5 fotel

1e 0 = 4 words 3 0 8 1 3 15
2. T« 9\V 26 12 50 14 25 127
e 10 = 4~ W 73 7 56 14 38 188
by AND19 27 8 4 5 19 66
5. 20 words & over 3 0 1 1 1 6

Total 132 27 = 122 35 86 402
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TADLE 38b

Colurm Perccntage from the metrix in Table 38a

\J w ¥ T o

Levels of fluency 0G1 0G2 0G3 oG4 0G5

1 O -« 4 words 2¢3 0,0 6,6 20 3.5
& 5= 19 " 19.7 44,4 41,0 40,0 29,1
5« 10 = 14 a 5563 2549 420N\ 40,0 44,2
be 15 =19 " 20,5 29,6 537 14,3 22.1
S S s S RS T e e

= - - 2+ F. 2 ¢t T 2 21t 13 -+ 43 =+ 3+ R+ ¥4 2.2 F 1 F + 37

%2 . 3744 2t 5% level of significonce where
only 26,30 was required,

TABLE 392

Father's 0G ¥ fnglish fluency in the home domain

v L] v = B == i
Ievels of fluency 0G1 0G2 0G3 0G4 0G5 Total

1 0 =" 4 words 1 0 0 0 3 s
2e S 9 . 53 2 12 2 26 5
3« 10 - 14 " 68 13 59 24 43 207
4, 15 = 19 ¢ 27 10 43 7 i & 100
5. 20 words & ovecr 3 2 8 2 1 16

Total 132 27 ... 2 35 86 402
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TABLE 39

Column Percentage from the matrix in Table 39a

Tievels of fluency ' 0G1 0G2 0G3 oG4 0G5

1. O - ‘q’ onds 0.8 0.0 0.0 0.0 5.5

2« 5- 9 " 2560 7ol 948 27 30,2
3¢ 10 = 14 . 51¢5 4841 48.,4./68.,6 50,0
be 15 =19 " 20e5 37.0 3542 20,0 15.1
5. 20 words & over' 2,3 7Jd\ 6.6 5,7 1.2
____________________ I W, ~.: SRR ot /=

PSS-S 3 3 2 5 R R

w2 _ 45,99 at 5% level of significance where
only 26,30 was\Trequired,

The peirs of Table 38 and 39 reveal the following

concerning the degree of verbal fluency of our subjects

in

(1)

their two langueges:
Tables (382 and 38b show that the majority of the
subjects in all the 0Gs are quite fluent in
Yoxruba, The mode for 0G1, 0G3.8nd OG5 is level 3,
0G4 has two modes the higher of which (qualitatively.
is lcvel 3, The mode of fluency in 0G2 is the

lowest, level 2,
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We draw 2 dividing line between levels 2 and 3 to
demercate very poor and poor flucncy (levels 1
and 2) from fair, good and vcry good flucncy
(levels 3 to 5). This shows in Table 38b.the
following proportions of poor fluency for the
groups: 22,0% in 0G1, 44.4% in ‘OGZ; 14-7.26% in 0G3,
42,9% in 0G4, and 32,6% in 0G5, “Che corresponding
proportions of between fair and very good flucncy
for the rospective groups. are 78.1%, 55.5%,
52.,4%, 57+2% 2nd 67.,5%406% is thus shown to have
the largest proportion, /of their number on the side
of poor fluecncy (47.6%) and the smallest proportion
showing fair, \good and very good fluency I

(52.4%), '"Heir counterparbs in CG1 have the smallest
number on the side of poor fluency (22,0%) and the
lergest ;on the side of fair fluency (78.1%). Fluency
performances by the other two groups fazll between
these extremes, 0G2 and OGH are close to OG3 while
OG5 is close to 0G1. The pattern of fluency in
this domain thus supports our hypothesis which
relates Yorube fluency anmong this category of
bilinguals to the socio~economic status of their
families; namely, thot bilingusls of this category

who come from the socio=economically superior
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hones are less productive in Yoruba than their
counterparts from the humbler homes, A 2? test
of significance on this shows it to be quite
significent, At the %% level, 37,44 was obteined
where only 26,30 is required.

The pattern of English fluencyy8s shown in
Tables 39a and 39b 2lso supports the sccond part
of the hypothesis, The modevof flucncy for all
The groups is level 3 bub\we notice that quite
8 large proportion of the subjects in 0G1
(25,8%) is lcss flust +than the fair mode.
Against this only 9.8% of those in 0G3 : fall
on the side_of poor fluency. Corrcspondingly
74,3% of those in 0G1 as 2gainst a larger 90,2%
of those .in 0G3 show flucncy at the higher levels,
Bilinfusls in 0G2 and 0G4 show degrees of fluency
comparable to those in 0G3 but those in 0G5
appear in generel to be poorer than even the
subjccts in 0G1. The psttern of Inglish fluency
in this domein is also significant at the 5%
level where 46,00 is obtained when only 26430

is rcquired.
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552 Bilinguel fluency in the ncighbourhood domein

Tables 40 and 41 below show the Yorubes and Inglish
fluency scores in this domein,
TABLE 40a

Father's OG X Yoruba fluency in the
neighbourhood domein

Levels of Fluency ' 0G1 ' 0G2 r70(;5‘1 OG4 ) 0G5 'Total ‘

. O = 4 words 1 2 6 1 3 13

26 5= 9 O 37 S 33 10 29 1115

¢ 10 = 14 " 78 9 63 19 444 213

4 15 =« 19 o 14 7 17 4 10 52

5 20 words & over 2 3 3 1 0 9
Total 132 27 122 35 86 402

TABLE 40b

Column. Fcrcentage from the metrix in Tablc 402

Tevels of fluemey  0OG1  0G2 0G3  OG4 0G5
1 O = 4 vwords 0.8 7.4 4,9 2.9 3,5
2. 5= 9 m 28,0 22,2 27,0 28,6 33,7
3¢ 10 = 14 ¢ 591 3343 5146 54¢3 51.2
4y 15 - 19 " 10,6 25,9 139 114 11.6

5. 20 words & over 1.5 M1 = 25" 2,9 050

======================£=====£=====£=====£=====¥=====&=

X? = 25,51 wvhen 26,30 was required,
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TABIE #41a

Father's 0G X English fluency in the

neighbourhood domain

Levels of fluency  0G1 ' 0G2 ' 0G3 = 0G4 ' 0G5 Total
- - 4 yords 1 0 0 Q 2 3
2o 5« 9 = 37 5 19 5 32 98
3 10 = 14 " . 20 10 60 24 38 202
4, 15 - 19 ¢ 21 11 39 2 14 87
5« 20 words & over 3 1 4 4 (0] 12
Total 132 27 122 35 86 402

=================:===é=====£=====‘.l.=====:!==::::=‘.'!=====:'.'===='_1é

TABLE 41b

Column Percéembage from the metrix in Teble 412

.

o

T ¥ A

Ievels of “fluency 0G1 0G2 0G3 0G4 0G5
1e 0= 4 words 0.8 0,0 0,0 0.0 2,3
2e VW5 = 9 " 28,0 1845 1546 1443  37.2
3. 10 = 14 " 53.0 37.0 49,2 68,6 44,2
s 95 =19 159 40,7 32,0 5.7 16.3
=2;==§2=Zgigi=§=SY25==5=§;§=_=§;Z=_=2;2=a22;§=;=828=4

‘X.2 = 49,68 when only 26,30 wes required.
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Yoruba flucncy scores as scen in Tables 402 end

40b are rather close betwcen bilinguols in the

different 0Gs. Contrary to the hypothesis being verified

the pattern is onc of nesr equelity instead of\ 2

distinguishing superiority of the subjects, in 0G1

over the others,

(1)
(ii)

(iii)

The mode of fluency is the\sdne - level 3,
Very little differenceshexist between the
groups in the proportion of subjects of
very poor and poox flucncy = 28,8% in 0G1,
29.6% in 0G2,.3149% in 0G3, 31,5% in OGH4,
and 37, 2%%h 0G5S, Thus the proportion of
subjects on the side of f01” flubncv for the
respéctive groups is 71, 2%, 70, 3%, .0%
6846 and 62,85,

Im~particular, bilinguels in OGZ, OGB,

end OG4 appear to possess greater Yoruba
flueney in this domein #s compared to their
fluency in the home domein, As against
their respective 44,4%, 47,6%, snd- 42,9%

in the home domain, only 29.6%, 31.9% and
31e5% showcd poorly in this domein whilc
corrGSpondingly greater proportions showed
remerkable fluency 2t the higher levels 4
and 5,
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(iv) By contrast, bilinguals in 0G1 who by our
hypothesis, should be remarksbly more fluent in
Yorubs have in factfﬁdﬁﬂ&lﬂmore poorly. A greater
nroportion of them, 28.,8% in this domain,; as
ageinst 22,0% in the home domain were-hardly
fluent while, as we have seen fewer of them
(71.2%) as against 728,4% in thehome domsin
ettained the higher levels-of fluency., The
poorest group however,-is 0G5,

(¥) AT gest of sipnifiesnce shows that no
significant differences exist between the
groups. 25,51-15 obtained where at least
26,30 is réquired.

The pattern of English fluency in this domain hses
however supported the second part of the hypothesis,

We find/(Tables 41a, 4'lb> that:

(i) Apert from OG2 where @ higher fluency mode
obtains (level 4), the genersl mode is level 3.
But the broportion of subjects in the groups
who fall below @nd above the dividing line

drawn between levels 2 and 3 shows that
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(ii) the subjects in 0G1 are less fluent in Inglish
than their counterparts in 062, 0G3, and 0G4.
More of them (28.,8%) fall below the line; i.e..
8t levels 1 snd 2 of very poor and poor
fluency, while 71,2% show flueney ot the
higher levels, In conbgest, only 15.6% of the
subjects in 0G3 fall on the.poor side of the
line while @ larger 84,5% attain the higher
levels,
(iii) The poorest groupr-is again, 0G5. 39,5% of

them show on the side of poor fluency while
only 60.,5% attain levels 3 and 4,

(iv) TUnlike the pattern of Yorubo fluency which did
not distinguish between the groups the
reletive differences in FEnglish fluency in
this domain are guite significant, A X? test
of their significance yields 49,68 at 5%
level where only 26,30 is required.

It is observed that Yoruba fluency scores in this

domain should cause us to reject the first pert of
this hypothesis, Zimilar results were got when this
same socio-economic status varisble was staked as a
determinant of Yoruba comprehension ability. We then

suggested that the varisble as defined was limited as
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a factor of lengusage proficiency. Be that as it may,

in the present case it has proved & positive factor

of Xluency 2s seen in the substantial gsin in Yorubs
fluency by the subjects in 0G2 and 0G3, Notice that
the topic specified in this domain was the market
(0j2)e One's knowledge sbout the market &itustion, for
exanple the articles on sale, the’style agnd languasge
of merket trenssctions, and so on, ‘is @&cquired by
practical familisrity with marketsy or by reading, In
both ways the bilinguals in QG2y 0G3 and OG4 have an
advantege over their counterpsrts in 0G1. They
undoubtedly hsve facilibies for wider reading in both
English and Yorube, (This ehlarges their stock of words,
Moreover, whereas’most of the bilinzuals in 0G1 are
probably familisT, in terms of prectical involvement
or participsétion, with only the Yorubas treditional
market sibtuwetion, their counterparts in OG2; 0G3 agd
0G4y in addition to the traditional market; know thé~
modern western style supermsrket. The articles on sale
in such supermarkets are more veried, and in Nigeris
they operate both in Dnglish and the langusge of the
community, in this csse, Yoruba, The categories of
bilingusls who patronise them, i.es the socio-economic-

8lly more comfortable femilies, have opportunities
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for expanding their vocabulary in this domain, This

argument may not be conclusive bubt it explains

of the zain in Yoruba fluency by the subjects in

0G2, OG3 and OG4,

some

553 Bilingusl fluency in the domein of oecupation

Table 42 snd 43 below show the Yoruba and Znglish

fluency scores in the dom@in of occupdtion,

TABIE 42a

father's 0G X Yorubs fluéncy in the dom2in

of occup@tion

Ievels of ' N\ ) i )

fluency QG1 0G2 O0G3 0G4 0G5 Total

- 0 = 4 words 1 2 7 1 % 14
26 5« 9 " 47 11 57 11 35 161
3. 10 - 14 & 95 12 4o 20 41 197
4, 15 « 19 ! 9 2 9 3 6 29
5¢ 20 words & over 0 0 0 0 1 1
Total 132 27 422 25 86 402
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TABLE 42b

Column Percentage from the matrix in able 42a

L)

0G4

———

Ievels of fluency  OG1 0G2  0G3 0G5
1 O = 4 words 0.8 78 5.7 29¢C 3.5
2 5=~ 9 " 356 40,7 46,7 HSA4 40,7
3¢ 10 = 44 " 56,8 W44 U40.257.1 47.7
4y 15 = 4Q ¥ 6.9 7.4 7.4 8,6 7.0
5. 20 words & over 0.0 0O,8~0,0 0,0 1.2

o e e e P p———

X2 . 16.51 at 5% level where 26,30 was required,

TABLE 43%a
Father's 0G X English fluency in the domein of
occupation
T L || 1D | N ) \
Ievels of fluency 0G1 0G2 0G3 0G4 0G5 'total
1e 0 = A words 1 1 4 0 7 13
2e 5 N2 " 4 1€ 25 1 34 121
3¢ 10 = 14 " 74 14 65 18 37 208
4, 15 ~ 19 " 15 2 25 5 55
5 20 words & over 1 0 3 0
Total 132 27 122 35 86 402

E RS e 2 S - 2 R
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TABLE 43D

Columm Percentage from the maorix in Table 43a

T T L 3 Ll T 1

Ievels of fluency 0G1 0G2 0G3 oG4 . 0G5
1 O = 4 words 0.8 3.7 3.3 0.0 8.1
2e 5= 9 " 31.1 37,0 20,5 /734 39.5
3¢ 10 = 14 " 5641 519 53:3/51.4 43,0
4, 15 -« 19 " Mot 7a8 2005 143 9.3
5 20 words & over 0.8 OB 2.5 2,9 0,0
T e e PP e g

%2 = 29,11 st 5% where 26,30 is required.

The mode of Yprubsa fluency in this dom2in is
level 3 for all. the groups except 0G3 where it is
level 2 of poor)fluency (Tables 423 snd 42b), The
largest proportion on the side of poor fluency (52.4%)
and the“smellest on the side of fair fluency (47.6%)
occur-in 0G3, The corresponding proportions in 0G1
are 36,4% and 63,6%, Other differences in the degree
of fluency csn be noticed between the other groups.
The general fluency of the subjects in OG4 is even
higher then that of their counterpsrts in 0G1.
However, these differences are fzr from being signifi-
cant, At the 5% level, the %2 test yields 16,51

where 26,30 is required.



- 20% -

But the pattern of Inglish fluency in the domain
significantly supports the second pert of the hypothesis,
The mode orAfluency for 8ll the groups is level 3
(Tebles 43a, 43b) but the subjects in 0G3 clearly show
the superiority of thein fluency over 8ll the other
groups as & smaller proportion of their mumber (23.8%)
fall on the side of poor fluency whilé. a larger
(76.3%) £311 on the fair side, In the /other groups the
proportion on the side of poor gluency is 31,9% in
0G1, 40,7% in 0G2, 31.4% in 0G4, and 47.6% in 0G5.

On the fezir side for these groups respectively are
68,3%, 59.3%, 59.3%, 68.6% and. 52,3%, The subjects in
0G3 are thus guite distinguished while those in the
other sroups show only little differences over one
another, We nolice that the poorest group is not 0G4
but 0G5, Théewpattern of Inglish fluency in this domain
proves to b€ quite significent st the 5% level where
(2 test-yields 29,11 when only 26,30 is required,

The topic nemed in the present domein wes farming
(ig€ égbé); and we had expected the subjects in 0G2,
0G3, OG4 and OG5 to be far less fluent in Yorubs thar
Their counterparts in 0G1 in @ domain which, for
practica; purposes, operates meinly in the indigenous

language, 2nd in which fewer of their own parents
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engage 8s against the majority of the psrents of the
subjects in 0G1 who 8sre peasent farmeis., But our
chi-square test revealed no significant differences

in Yorube fluency among the subjects in all the groups,.
But the remarksble Yoruba fluency shown by the subjects
in 0Gs 2 %0 5 should no longer be surprising 8s it is
perhaps @nother evidence of the role of general
reading, including occasional Yoruba'reading, to

which we now add access to the mgdia of mess communica-
tion 25 & means of building s{wide vocabulary,

The role of the radio-end television is particu-
larly important for disseminating knowledge and the
regisier of agriculture) especially in the Yoruba-
speadking states of Nigeris, Every week on the Radio
O~-Y=0,8s part of ‘government effort to promote agriculture,
one docunent@ry progremme on farming is broadcast in
Yoruba ('ﬁgbé onije amddun'), It losts 30 minutes
and is.repeated during the week., The NBC (West) also
brosdcasts 8 thirty-minute talk to farmers in Yoruba
(Agb% onije ojumd). On television, too, @ documentary
progremme is transmitted (ﬁfé hgﬁé), and is also
repeated in the course of the week. According to the
socio—economig characteristics we attributed to the

different 0Gs, bilinguals in OCs 3 and 4, a2nd perhaps
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those in OGs 2 2nd 5 but Probably not those in 0G1,
have regular access to radio and television 2s these
would be more commonly found in the homes of members.
of these groups. Therefore, by genersl reading and
by listening in to the kind of rzdio and belevision
programmes mentioned above (2lbeit imvoluntarily),
children in such homes have their stock of words in
this domain expanded, and by so“deoing have made up
for the deficiencies they would have had by the lack
of practical opportunities‘\or facilities to acquire
sppropriate vocabulary in“the field, The fairer
English fluency of the subjects in 0G1 over those

in OG5 was probably due to other variables yet to

be accounted for,

But inm)the last chapter we found that socio=
economic status; defined as 2 wit, was rether shaky
8s 2«determinant of comprehension ability, We then
compounded its elementg with those of the formal
institutional variable, and found that bilingual
comprehension 2bility is more assuredly determined

by +the new compound variable, We have now examined



the degree of our subjects' fluency in their two
langusages on the basis of their socio~economic stetus,
and found that in two of the three domains our
hypothesised differences in their Yoruba fluency were
non-existent (in the domains of the neighbéurhood and
occupation), The pattern of nglish fluendy in all the
domains however supported the second ‘part of the
hypothesis; a bit tenuously in one, Therefore, to come
to a balenced conclusion with regerd to the efficacy
of this compound varisble as.a determinant of bilingual
proficiency we now proceed-bo test our present
hypothesis on the basis of the new compound varisble,
The variable and the groups which realise it remain

as described inour alternative onslyses of compre~
hension scores.in the test of the fifth hypothesis,

In terms of\(this compound variable we now restate

our present hypothesis as follows: The subjects in
Type“2-end Typne 3 schools are superior in Yoruba
fluency to their counterparts in Type 1 schools, but
they 2re relatively less fluent in English than the
latter,

S.84 Bilingusl Verbal Fluency in relation to the type

of School the bilingual sttends,

Below we present Yoruba and English fluency

scores in three domains by subjects in three types

of scheds.



Bilingual Verbal fluency in The home domain

Type of School X Yoruba fluency in the home
domdin  mupyE 44

Tevels of fluency fType 1 Type 2 ‘ype 3 'obtal

& 15 0 - 4 yords 12 % 0 15

2 5= 9 " 76 46 Y, 127

3« 10 = 14 " 79 76 95 188

4 15 = 19 " 20 5% 13 66

5. 20 words &over ' 1 X 0 6
Total 188 163 51 802

L S Py ey oy

TABLE 44b

‘Colunn Perécntage fron the mafrix in Table 448

5 - .-

T

Ievels of fluency Type 1 Type 2 Type 3

1. )0 = 4 yords S 1.8 0.0
2 5= 9 " 40,4 28,2 9.8
3¢ 10 =~ 14 " 42,0 46,6 64,7
4, 15 - 19 " 10.6 20.2 25¢5
AE 1L bl -l 8 ot B e T

X2 = %2.29 at 5% level where 15,51 was required.,
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TABIE 45a

Type of school X English fluency in the home dom2in

-
Ievels of fluency 'Type 1'Type 2 'Type 3 'Total

. 0 - 4 words g 3 0 4
26 H =~ 9 " 18 49 8 75
¢ 10 = 14 " o4 84 29 207
4, 15 = 19 L 63 2 13 100
5« 20 words & over 12 3 1 16

Total 188 163 51 402
TABIE 45b

Column Percentapme from the matrix in Teble 45a

T '
Levels of .fluéncy Type 1 Type 2 r'l‘ype 3

Te 0.5 18 0.0
s 9.6 301 15.7
Se 50,0 51,5 5649
e 33¢5  MG7 2545
B
X? = 39,88 al 5% level where 15,51 wes required.
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In Tables 44b and 45b above we place @ line between
levels 2 and 3 to demarcate very poor and poor fluency
(levels 1 _and 2) and fair, good, 2nd very good fluency
(levels 3; 4 snd 5), This shows clearly (Teble 44b)
that the pattern of Yoruba fluency in this domein
supports our hypothesis as smeller proportions of the
subjects in Types 2 and 3 schools (30,0% and 9,8%
respectively) as sgainst 8 much larger proportion of
their counterports in Type 1 schoels(46,8%) fall on
the side of poor fluency. Thus,[62.9% of the subjects
in Type 2 schools and 90,2%_of those in Type 3 school
28 against 8 much smeller' 5%,1% of those in Type 1
schools show on the side of fair fluency., But the wide
proportional diffefences of poor and fair fluency
between the subjects in Types 2 end 3 schools cited
immediately sbove are also noticeable., In our typology
of schools’ (Chapter 3), the only difference we perceived
between~the two types of school was locational (urban/
rural); and we would therefore suggest, tentatively,
that the relative superiority of the subjects in Type 3
school over those in Type 2 schools is due to this
varisble, The pattern of Yorubza fluency in this domain

has proved guite significant, Ouruxg test of sipnifi-

cence on it yields 32,29 at 5% level where only 15.51

is required.
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"he pettern of English fluency in the domain 21lso
supports the second part of the hypothesis; nanely,
that the subjects in Types 2 and 3 schools are less
fluenk in English then their counterparts in. Tyve 1
schools, Respectively, 31.9% and 15.7% of them as
against a smaller 10,1% of Gthose in Typé/ 4 schools
fall on the side of poor flucncy while 68,0% and
84,4% of them respectively as sgainst 89,9% of those
in Type 1 schools show fair, goody and very good
fluency. Their relstive degrees of English fluency
s distributed in the padir of Tebles 45 is quite
significent, A X? test\of significance on it yields
39,88 at the 5% lovel-where only 15,571 is reguired.

But we notice a higher degree of English fluency
among the subjécts in Type & schools, Indeed; as the
analysis ahbove sbows; they (the subjects in Type 3
school) are quite close to those in Type 1 schools,
Above,\we attributed their superiority in Yoruba
fluency over their peers in Type 2 schools to the
rural location of their school, This remarkable
Superiority in English fluency was however unexpected,
and is perhaps due to some unguantifiable factor

such as the zeal brought into formal teaching which
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we suggested (Chepter 4, psege 139) 1is usually
greater among the teachers in the rural area schools,
Tarlier in this chaspter we have explored more fully
the effect of the rural/urban location of schools on
bilingual fluency snd accounted for the sbilities of

the subjects in the two locations,

5.55 Bilingusl flvency in the neighbourhood domain

In the pairs of Tables 46 onda47 below we
distribute the bilingual subjeets in esch type of school

at the different levels of Yoruba snd Inglish fluency,

TABLE A46a

‘fype of Schoold X Yoruba fluency in the
neighbourhood domain

v ¥ W
Ievels of fluvency Type 1 Type 2 TType 3 Total

1e 0= 4 words 12 1 0 13
20 XM= 9 " 48 56 11 119
3¢ 10 = 14 " o4 85 34 213
b =19 " 29 17 6 52
5« 20 words & over 5 4 0 9

Total 188 1635 51 402

e S S 3 3 1 F A R e
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TABDLE 46b

Column Percentage from the metrix in Tsble 46z

Ievels of fluency 'Type 1'Type 2 'Type 3 .

Te O = 4 words Ge &t 0.6 0.0
2¢ 5= 9 ¥ 2545 b 216
3, 10 - 14 v 50,0 52,1  66u7
4, 15 =19 ® 1504 104 < 1.8
S5¢ 20 words & over 2,7 2.9 0,0
e e T T T U I iy SUpEVL oL SRR (R S,

X? = 19.47 at 5% level wheré 15,51 was required,

IABLE 4%7a

Type of Sehool X English fluency in the
neighbourhood domain

Levels -of fluency Type 1 Type 2 Type 3 TTotal

Ts On= 4 words 1 2 0 3
25 pw 9 " 25 56 17 98
%¢ 10 = 14 4 99 75 28 202
4y 15 =19 " 54 27 6 87
5¢ 20 words & over 9 3 o) 12

Total 188 163 51 402



TABLE 4&47b

Column Percentage from the matrix in Table 47a

. 1 L 1

Levels of flnency Type 1 Type 2 Type 3

P O = 4 words 0D 1e2 040
2¢ H= 9 133 4o & 55s5
56 10 ~ 44 ¥ 52.7 46,0 5449
4 15 =19 = 4,8 1.8 0.0
=SS cnoscsenmesssmers=desnennlceenmngd W e ey

X? = 32,70 at 5% level where 15:51 wes required,

Our hypothesis predicts a pcorer Yoruba fluency
for the bilingual subgéctis in Type 1 schocls in
couparison to their counterperts in the other two
types of school: “Between Types 3 and 1 schools the
hypothesis is Strongly sunported, We notice (Table
4eb) thotdef,"the subjects in Type 1 schoocls, 31¢9%
f3ll om\the side of poor fluency while 68,1% attain
the levels of higher fluency. The corresponding
proportions of the subjects in Type 3 school gt these
levels are 21.6% and 78¢5%.

But between the subjects in Types 2 and 1 schools
the hypothesis appears to have been reversed. A

larger proportion of the former (35.0%) as egainst
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38 smaller proportion of the latter (31.9%) have poor
fluency. Correspondingly, @ smeller proportion of the
former (65,0%) as ggainst 8 larger propcrtion of the
latter (68,1%) possess between fzir and very good
fluency, This high degree of Yoruba fluency/by the
subjects in Type 1 schools immadiately Decalls our
earlier finding of very close degrees{of fluency in
the seme domain between the subjects/in our 0Gs 2,
3 and 4 as compared to their counterparts in 0G1
(see above, page 257 ). In_the/ present case the high
degree of [luency is moré, remarkable as the subjects
in Type 1 schools havé mot merely been about equal in
Yoruba fluency to those in Type 2 schoolsj their
performance shows them to be more fluent as the
comparative proportions pointed out above show. '
We havé earlier suggested some identity between,
on the. -ene hand; the majority of the subjects in 0OG 3
and OG# in partioular; and on the other hand the
majority of thc subjects in Type 1 schools - on the
basis of their privileged socio=economic status which
in tum facilitates their admission into this type
of school (Chapter 4), If this partial identity is
granted (together with its concomitant ascriptions),

then our sccount for the remarksble Yoruba fluency of



the subjects in 0G3, OG4 in this domain goes for
the performance seen here of the subjects in Type 1
schools, There is also the adventege of better
instructional facilities which they have over.their
counterparts in the other type of school, e pattern
of Yoruba fluency displayed in the tables-8bove is
quite significant, The Z? test of sipmificsance on it
yields 19,47 at the 5% level where only 15,51 is
required, |

The pattern of English.fluency 8s secen in Table
478 and 47b also confirmg“the second part of the
hypothesis, As predicted, the subjects in Types 2 and
3 schools are far less fluent in English than their
counterparts in/Type 1 schools, This is clearly seen
from a compaxriSon of the proportions of the subjects
in each type ‘of school on either side of our dividing
line, The-patiern seen here is highly significant as
the %= .test on it yields 32,70 at the 5% level where
only 15,51 is required, The tests of significance
of Yoruba and English fluency in the domain thus
point to the viability of this ccmpound variable as

a factor of bilingual verbal flucncy. .
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5,56 Bilingual fluency in the domain of occupations

TABLE 48a

Type of School X Yorubs fluency in the
domain of occupation

Ievels of fluency 'Type 1'Type 2 'Type 3 rTotal

1e¢ O = 4 words 13 1 0 o

2 5« 9 " 75 21 15 161

%« 10 = 14 2 84 79 AL 197

4, 15 = 19 9 16 1 2 29

5. 20 words & over 0 1 0 1
Total 188 163 51 402

==s=zz=zzz=zcs===z====doocmmsdoczm=nod o mm e o o

TABIE 48b

Column Percentadge from the matrix in Table 43a

Levels of fluency 'Type 1'Type 2 'Type 3 o

Te Q= 4 words 8.9 0.6 0.0
2e 5= 9 ™ 299 4346 29 4
5« 10 = 14 " 44,7 U845 6647
4e¢ 15 =19 " 845 6e7 3¢9
5. 20 words & over 040 Oe6 0.0
==m=mssssssssssssmsdocccrod oo mond oncnn s

X? = 20,63 at 5% level where 15,51 is required.
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TABLE 49a

Type of School X English fluency in the
domain of occupetion

Ievels of fluency ‘Type 1'Type 2 'Type 3 rTotal

< 1S 0 = 4 words 6 Vs 0 13
26 5=~ 9 “ 34 58 19 111
Ze 10 = 14 e 108 84 26 218
he 15e= 19 " 36 13 6 55
5 20 words & over 4. q 0 5
Total 188 163 51 402

TABLE 49b

Column Percentzfe from the metrix in Table 49a

¥ \J ¥ i
Ievels of flvency ''ype 1 Type 2 Type 3

i R On=" 4 woxds 3e2 43 0.0
2. \S - 9 " 1841 35,6 373
3¢ 10 = 4 " 57.4 51,5 51,0
4, 15 = 19 " 19.1 8.0 11,8
5 20 words & over 2.7 0,6 0.0
X 4 b 1

X? = 25,00 a8t 5% level where 15,51 is requirecd.
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Gener2l Yorub2 fluency in this domein is rather
poor, As Tables 432, 48b show nearly hslf of ®he
subjects in Types 1 and 2 schools demonstrate poor
fluency. Tor the subjects in Tyne 1 schools, the
degree of fluency is similar to their fluchey- in the
home domain (see Tables 442 and 44b above), but the
subjects in Type 2 schools have shown(more poorly in
this domain., The subjects in Typne 3“school, in
proportion To their number, have.shown better fluency
but theirs too is 2 poorer achievement when conpared
to their levels of fluenéy in the other two domains
we have examined,

With reference ‘to our hypothesis the pattern of
Yoruba fluency ds seen in these tables is rsther
undecided, Beétween Types 3% and 1 schools, and between
Types 2 apd“d, the picture is one of near equality
instead-of a decidedly better fluency among the
subjects in Type 2 schools in comparisonflith their
counterparts in Type 1 schools, The differences we
have noticed between the groups are guite smsll
particulerly betwecen the subjects in Types 1 and 2
schools, but they are in the direction of our
hypothesis and have proved to be statistically
significent. A X° test of its significance yiclds

20,63 at the 5% level wvhere only 15,51 is required.
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The differences in the degree of ¥Fnglish Iluency
between the subjects in Typé-1 schools on the one
hand, end those in Types 2 and 5'schools on the other,
heve agein confirmed the second part of the~hypothesis,
Proportionally, fewer of the subjects in¢lype 1 schools
(21.3%) £211 on the poor side as ageidst much larger
proportions of those in the other twe Wypes of school
(39.9% and 37.3% respectively), while 2 larger
proportion of them (78.6%) as. a%8inst sm2ller propor-
tions of those in Types 2 &nd’'3 (60,1%; 62.8%) show

%° btest ot/ the significsnce of this

fair fluency, A
pattern of performeneg yields 25,00 at 5% level where
only 15,51 is required; thus showing the pattern of
fluency to be Quite significent.

We heve examined the strength of this compound
variable<as, s determinant of bilingual verbasl fluency
in three selected domains and now summerise the main
features of the results and our observations on them,
(i) The subjects in Type 3 school heve proved to be

decidedly more fluent in Yorubes than their

counterparts in Types 1 and 2 schools; their
performance has thus confirmed our hypothesis

in this regard - in general, Bubt the prediction

of the variable should also hold between the
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subjects in Type 2 schools, thet is, superior
Yoruba fluency, over their counterparts in Type
1 schools, This h2s not been conclusively
denonstrated by being consistently demonstrated
in all the demains, As the results show; in the
home domain, they (the subjects ifn)lype 2 schools)
displayed greater fluency than.the subjects in
Type 1 schools; but in the neighbourhood domain
they were less fluent, Ivien'in the domain of
occupation they only mengged to show a shade
more fluent than the subjects in Egpe 1 schools,
The patterns angd’ degrees of fluency in English,
as between, on“the one hand the subjects in

Type 1 schools and on the other hand, those in
the other)two types of school; have also confirmed
the /hypothesis, Vith regerd to this compound
varieble,therefore,the Yoruba fluency attainment
of the subjects in Type 1 schools is of great
interest, for whereas their superior English
fluency @s predicted was only confirmed, thcir
high degree of Yoruba fluency (as seen in two

of the three domains in which we heve exsmined
bilinguesl fluency) wes nov foreéeen (given the

orientation nf the elements of the varigble),
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This, therefore, emerges as the most remarkable aspect
of these results, Its significance for our hypothesis
can hardly be missed, namely, that this compound
variable is a2 more positive determinant of bilingual
fluency, Here, it is responsible for superiol fluency
in Inglish which comes under its @uspicdous influences
(since the elements of the variable heVe been shovm

to be predisposed to or deliberatély “orientated
toweards English in the sections\#f the Nigerien
society where they obtain),cand for high fluency in
Yoruba in spite of the nenéchalant if not outright
negative disposition of/the elements of the variable

to the latter languages

56 Sex and bilinguel fluencz

Finally,'we examine an aspect of a possible
biological “and demographic dimension to bilinguel
verbal productivity, namely, sex. This needs to be
aseertained since there is & strongly held lay
impression that some direct correlation obtains
between sex and language proficiency. The impression
is based on two relsted but oversimplified essunptions.

First, it is held thet lanzuage skills belong to
the category of the skills which are easier to acquire

and manipulate., The category includes the knowledge of
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and skills for the @2nalysis of all the areas of
intellectusal enterprise which are understood to be
non=scientific in the customery sense of the scientific,
These are the humanities, The strictly scientific
(involving laboratory experiments) ond technological
gkills are in this regard the more difficult ones,

Second, the traditionsl view of mpomen 2s the
wesker sex is exbtended to include their lack of the
intellectu2l resillience requiréd@ for the acquisition
of these more difficult skilds, But to compensate,
women sre held to be more~cut out for studies in the
humsnities in which they ere assumed to be more
capable then the merd, While the lotier are held to
surpass the women—in the knowledge and pursuit of
scientific inwestigations < naturslly.

Furthermore, 8 gradation of difficulties in
content 8nd’ the skills reqguired for analysis is
conceived for disciplines in the humanities, In the
gredation, the lengusge skills are easier to acquire
and menipulate than the knowledge and investigations
of, say, economic, political, @nd even historical

and sociological issues. Therefore, women naturslly

do better with lenguage acquisition than with studies

of other kinds.,
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The impression appears to be further strengthened
(in Nigeria; at least), by the attraction which
university departments of certain Europesn languages,
particulsrly French and Germen, usually heve_initially
for the female undergradustes, For example; we find
in the table below the distribution of £irst
preferences between languege and non=la8nguage honours
degree courses among five sets of ‘préliminary students
in the Faculty of Arts at the Jos-Campus of the

University of Ibadan,



TABLE 50

DISTRIBUTION OF PREFERENCES BETWEEN LANGUAGE AND NON-LANGUAGE
HONOURS DEGREE COURSES AMONG ARTS PRELIMINARY STUDENTS

1971/72 TO 1975/76 SESSIONS

1 2 3 - 5 6 % 8
Academic year Total of Total: first pre- Total: first pre- Total of re'  Total of pre- Percentage of  Percentage of
Faculty places ferences for ferences for ferences for ferences for preferences Male to Female
accepte English French English & non-lan- for Lahguage  in Language
French. guage cOurses to courses.
* courses whole Faculty.
. cours
M F MMF F M F
1971/72 83 9 8 6 14 37 46 44.6 40.5 59.5
1972/73 78 7 8 7 9 31 47 39.7 45.2 54.8
1973/74 81 8 8 13 7 36 45 44.4 58.4 41.6
1974/75 95 9 1 9 9 38 57 40.0 47.4 52.6

1975176 103 10 7 11 13 41 62 39.9 51.2 48.8
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In the IFaculty of Arts of the University,
single or combined honours degree courses could be
taken in the following subjects - History, English.
French, Germen, Religious Studies, Arebicand
Islamic Studies, and in Clessics (which ‘h2s however
become unpopular). Any of these subjects could also
be done for s degree in education, I% was also the
practice that meny Arts prelimimary students elected
te do honours degree courses®in the Faculty of the
Social Sciences after the\preliminary year, The
honours courses into which they usually went included
Economics, Political{Science and Sociology. This meant
that in generaly thére were available to the selis of
students distributed in the table sbove single or
combined herigurs courses in a3t least ten subjects,
But the’ table shows (Column 7) the popularity (st
first.registration) of honours degree courses in
English and French over all the other possible
CHoices, At least about 40% (aepproximately) of evexry
set of students initially preferred honours degre:
courses in these two lsngueges, We notice also'
(Column 8) that except among two sets (1973/74,
1975/76) there were more femele thén male students
among the students preferring degree courses in the

European languages.
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But perhaps the impression described so far is
not peculiarly Nigerien, On the basis of his experiences
in other societios,Weinreicth finds soue congruence
between sex and language aptitude 2nd bilingusl
proficiency and lists it along with other vorisbles
the effect of which should be investigated to see
their relation to bilingual acguisition and proficiency,

Mockey ||

also states categorically: "If sex is a
factor cf languazge developmentyjye., it is also & factor

of bilingualism", Most empirical investigations

'of language acduisition ond proficicney abilities have,
however, tended to econcentrcte mainly on the correlation:
between these abilities 2nd the age of the learners

and the context 'of acquisition, There is not much

10, Uried Meinreich (1970), ope. Cit., PP« 93-94.
11, Williem F., Meckey (1968), ope Citay pe 566.
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known that hos been done to correlate the sbilities
and the sex of the learners."2
Put Obanya investigated the dimension of sex
among YbE bilingual secondory grammar school pupils
learning the French lasnguage, App@rently,. his
investipgation wos motivated by the sdme genersl
impression described 2bove, One of his hypotheses
positively relates success in learning an additional
language; (in his case, Frenech), to previous bi- or
multi- linguelism, Another) states thst "girls are
nmore successful in foreign longuasge learning than
boys".']3 "he former-hypothesis was confirmed but
the lotter was/mot, The girls in his sample scored

higher but nlotysignificantly higher than the boys,

12, There’are, however, sociolinguistic investigotions
0f the sex variasble in matters of language
choice in societies known to have interlinguol,
i.e, bilinsual or intralinguel alternaiive
veriants of usage forms which are in comple-
nmentery distribution beitween the sexes, Joan
Rubin reports the tendency among bilinguel
Qrosaay2n men to use more Guarani with other
wen bat Spanish with women, while the women
use Spenish with men and women, Cf: her
"Bilingual Usage in Parc@uay'! in Fishmen
(eds ), 1968, pe 514, Do 328,

1%, Obonye (1973), ope Cite, Da 38.
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In the light of our earlier suggestion that
bilinguolism is better conceived of in degrees; the
degree of YbE bilingu2lism 2mong his subjects needed
to have heen first ascertoined and then correlated
with their success in learning the sdditionel
language, i,e., French,

But the assumptions on which his ‘investigetion
(or any such investigation) wes _based have been soid
to be oversimplified;,and therefore still open, This
is because, whi]e physical(inzbilities con be said to
have kept the womenfolk'out of certain technological
pursuits, experimental{ scientific investigations;
requiring high intellectual power and endurence, are
knowvn to have been successfully corried out by women
88 by men, Phe discovery of the radiocactivity of
thorium by Medam lMarie Curie is o case in point. She
also made other significsnt contributions to theore-

L More probably the attraction which

ticol physics,
the study of foreign languages therefore has for the

female undergraduates has no linguistic assurance

14, ©See Encyclopsedia Britsnnice, Vole 5, ppe 371~
. Encyclopaediz Britannicé, Inc. 15th
Idition (1974),
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but is motiveted by fancies, such as the opportunity
which the study of such languanmes offer to travel to
the fairy homelands of the native speakers of the
lengusges in the course of the study, or asftexr, when
the graduote enters 2n employment, e€.Z., foreirr
service, where proficiency in the particuler
language is required, But an observation’ of male/
female linguistic performence will“seem to support
the equally strong impression thet  language or
bilinguel proficiency is indepérident of sex, It is
on the basis of this second dimpression that we have
posed our twelfth hypothesis, It states that

'there is no relation ‘between sex and bilingual

productive ability'. We now proceed to test this

hypothesis by.the fluency of our subjects in three
domains which“‘have been selected for being outside
the formolly lecarned domains, namely; the home, the
neighbourhood, and occupation,

in the tables below our subjccts' fluency
scores have been grouped into five levels: Ievel 1
(@ word), Level 2 (1 - 9 words); Ievel 3 (10 = 14
words), Level 4 (15 - 19 words); Ievel 5 (20 words
and over), In some domzins all the levels are

realized but only level 3 or 4 is actually atteined
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in some others, or attained in only one language in &
particular domein, It is also noticed that in all
the domains the mode of fluency is level 2. The
renge of level 2 (1 = 9 words) is wider than the
range of the other levels and so captures) the
fluency ability of the majority of our)Subjects. We
therefore regard this level as the«norm for the sex
variable, It thus serves as the qevel of departure
for the assessment of the malé/fecmale bilingual
fluency supcriority according to the proportions

of members of either sex whose performances fell

below and above this mode.

5661 ‘§i1ingua1 Fluency by Sex in the home domain.

TABIE 512

Yoruba fluéncy Scores X Sex in the home domain

Ievels of fluency F M Total
1, 0 - word 8 7 15
e 1 = 9 words 118 197 315
%« 10 = 14 W 22 [avey 66
4, 15 = 19 > 0 5 5
5« 20 words & over 0 1 1

Total 148 254 402
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TABLE 51b

Column FPercentage from the matrix in Table 51a

Ievels of fluency ' F ! M T
1e 0 word 5ok 2e8
2 1= 9 words 79.7 77.6
3¢ 10 - 14 " 14,9 1TAS
4, 15 =« 19 = O?O 2,0

5« 20 words & over 0.0 OJ4

= 5,66 at 5% level Wwhere 9,49 was required
to reject the hypothesis,

TABLE 52a

English flueney Scores X Sex in the home domain

™ i L A\ B
Levels of fluency B M  Total
s 0 word 2 2 4
2e 1 - 9 words 96 186 282
3¢ 10 = 14 " iy 56 100
4y 15 = 19 " 6 10 16
Total 148 2564 402

i S T e
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TABLE 52b

Column Percentage from the matrix in Tsable 52a

RN 1 k]
Levels of fluency r M
1o 0 word 1.4 0.8
3¢ 10 = 14 o 29,7 22,8
4o 15 =19 " 4.1 e
______________________ AR . a1

3? = 3,45 2t 5% level where 7,81 wes required
to reject the hypothesis,

The pair of Table\51 show the degree of Yoruba
fluency in the home domain to be hizher among the
male subjects then it is among the femele, A smaller
proportion gf the males (2:8%) but 2 larger proportion

of the femdles were seemingly non-—flucnt.15 Also, a

15.. 4bsolute non=fluency ss sugzested by zero fluency
scores in either langu2re is not to be seen as
contradicting the fact thaet all our subjects
are bilinguel, We notice that the number of
the seemingly non-fluent subjects in each
language varies from domein to domein., This
shows that a zero fluency score in one domain
is no evidence of monolingualism as it could
have been due to some vagories of the test
circumstonces, either reletive to a parvicular
domain, or to a momentary non~functioning of
the mind, Some of these same subjects show some
degree of positive fluency in the same language

in somec other domains; henece the varying number,
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smaller proportion of the males (77.,6%) and a slightly
larger proportion of the femzles (79.7%) belong to the
mode, On the other hand & larger proportion of the
male subjects (19.7%) as against a slightly smaller
proportion of the female ones (14,9%) attain the
higher levels of fluency. This patterm ©f Yoruba
fluency proves to be qguite insignificant even at the
5% level where the X° test on the pattern yields 5,66
when it required 9,49 to rejeet our hypothesis of the
independence of the sex varieble with regard to

Yoruba fluency.

But English fluency attainment in the same home
domain (Table 52)'is higher 2mong the female subjects.
Proportionally, slightly more of them (1.,4%) than the
male subjects (0.8%) showed absolule non-fluency,.
However their generally higher English fluency in the
domain\is seen in 33.8% of them who attained the
levels 3 and 4 as against a smaller proportion of the
msle subjects, 25.9%, at the same levels, Their
higher fluency is however insignificant 2s the
test of the whele pattern yields 3,45 at the 5% level

when it requires 7,81 to turn down the hypothesis,
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TABLE 5
562 Bilinpgual Fluency by Sex in the neighbourhood
domein,
TABLE 53s

Yoruba fluency scores X Sex in the neighbourhood domain

bLevels of fluency ) F ' M 'Total '
s 0 word 5 8 1%
2 1 = 9 words 121 207 328
3« 10 = 14 " 18 34 52
be 15 -19 " 4 5 '8
Total " 148 254 402 "
TABILE 53b

Column Percentage from the metrix in Table 53a

= T Y
Ievels of fluency r M
Te 0 word Sl 271
2e 1 = 9 words 81,8 81,5
¢ 10 = 14 12,2 13,4
b 15 =19 2.7 2,0
e - R e e e e 5 T

S e S

%2 - 0,35 at the 5% level where it requived 7.81 to -
reject the hypothesis,



- 295 -

TABLE S4a
English fluency scores X Sex in the neighbourhood
domain
B ] ]
Levels of fluency r M Total
Ta 0 word 1 s 5
2e 1 -« 9 words 15 185 300
3¢ 1C = 14 " 29 58 87
4e 15 =19 " 3 9 12
Total 148 254 402
================:===é=== FEmpay Toye B e
TABLE 54b

Column Percentage from the matrix in Table S54a

Levels' of fluency j1 F ) M -
1 0 word Os? 0.8
2, 1= 6 words 77,7 728
3¢ 10 = 14 " 49,6 2248
4e 15 =19 " 2.0 3¢5
_________________________________ e

X2 = 1,49 at the 5% level where it required 7,81
to reject the hypothesis,



The pairs of Tables 53, 54 respectively show the
degrees of Yoruba and English fluency in the
neighbourhood domain, Yoruba fluency scofes (Tablc 53)
have most cleerly given support to our hypothesis, The
male subjects menaged to scrépe a scintille| over the
female ones: 3,1% of them show absolute mo. fluency
and 15.8% show fluency 2t levels 3 and 4, Of the female
subjects 3.4% show absolute no flueney while 14,9%
attain levels 3% and 4, But the greater Yorube fluency
of the male subjects is very uimsignificant, At the 5%
level the pattern yields, 0435 where it required 7.81
to reject the hypothesgis,

English fluency ability in the samec dom8in is not
much different frons the pettern of Yoruba fluency., A
slightly largér proportion of the femole subjects,
(77.7%), eé\égoinst 72,8% of the male ones)attain the
node while proportionally more of the male subjects,
26,%%, \0e against 21,6% of the female ones attain the
higher levels, But these are chance differences as the
X° test shows them o be insignificant, At the 5%
level, 1,49 is obtained wherc 7.81 is required to
reject the hypothesis, Again, the hypothesis of the
independences of sex and language prodﬁctive ability

is confirmed.,
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5.63 Bilingual Fluency by Sex in the domain of

occup@tion
TABLE 55a
Yoruba fluency scores X Sex in the domain of
occupation
Levels of fluency i F } M rTotal y
Te 0 word 8 6 14
2a 1 - 9 words 129 229 358
3, 10 -« 14 " 11 18 29
4y 15 =19 " 0 Y 0
5« 20 words & over 0 1 1
Total 148 254 402
NPT, WSV S N . |
TABLE 55b

Column Peéercentage from the matrix in Table 55a

Tevels of fluency F M

g 15 0 word Dokt 2l

Lo 1 = 9 words 87.2 90.2

3¢ 10 = 14 " 7ol 761

4e 15 - 19 " 0.0 040

5 20 words & over 0.0 Ot

e o e’ i S e S R s e s !

X° . 3,18 at the 5% level where it required 9.49
to reject the hypothesis,
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TABIE 56a

English Fluency scores X Sex in the domain
of occupation

| 4 I "
Levels of fluency B M Total
1« O word 9 4 13
e 1 - 9 words 125 204 329
3¢ 10 = 14 ¢ 14 49 55
b, 15~ 19 ° 0 5 5
Total 148 254 402
TABLE 56b

Column rercentage from the matrix in Table 56a

1 A L
Levels of “fluency F M
! [ 0Y word (T8 | 1.6
2e 1 - 9 words 84,5 80.3
3« 10 = 14 ¢ 9«5 161
q‘. /]5 - ’]9 y 0.0 2.0
SR a4 i . i e iy i o s i s o A SRR

X? = 12,03 at the 5% level where it required only
781 to reject the hypothesis.
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The pattern of bilingual fluency for the sexes is
ambivalent as secn in the pairs of Tables 55 and 56
above, The male subjects appear slightly more fluent
then the female ones in Yoruba. Only 2.4% of- them
show no fluency at all while 7.5% show fluency above
the mode. Aumong the female subjectq,B.#% show no
fluency at 211 while 7,4% of them perferm above the
node, But the greater fluency of«tlie male subjects is
not high enough to reject ourhypothesis, The X? test
of the significance of the pattern yields 3,18 at the
5% level where it required 9.49 to reject the
hypothesis, Thus, with regerd to Yoruba fluency in
this domain the hypothesis is confirmed.

But in IEnglish the mele subjects appe2r signifi-
cantly more .£luent than the female ones, Only 1.6%
of them ag Bgainst 6,1% of the femele ones perform
below thé mode, On the othcr hand 18,1% of the nale
as agdinst only 9.5% of the female ones attain the
higher levels of fluency. The test of the significance
of this pattern yields 12,03 at the 5% level where
it renquired only 7.81 to reject the hypothesis,

The first remarkable outcome of the test of this

hypothesis, a5 the anslyses above show, is that the

male and notv the female subjec%s in our sample have
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been the more productive in both languages in all the
three domesins, This shows the popular impression of
the superior language ability of the female sex to
be; as sugpested, over-simplistic and unfounded,
Instead, the sccores in the tests of fluency have
provided cvidence for the opposite view,

The second and importont outcome of the test is
the support of its result for ourshypothesis, This has
been unequivocal in two domains; namely, the home
and the neighbourhood., But| the support is ambiguous
in the third domain - oecupation, Here, the pattern
of Yoruba fluency supports thce hypothesis but the
superior ¥nglish fluency of the male subjects is so
very significan®, that it denies the the hypothesis.

No ong, single factor will provide a satisfactory
explanation: for this significant male English fluency
pattexrmns) The specific item'mentioned in the domain
is«ferming. In Yoruba land, because this industry hss
beén treditionally dominated by men, the male subjects
could have becn seen as culturelly equipped to have

a wider sctive vocabulary appropriate to the domain,

But our analysis shows their Yoruba fluency in the

sane domain 8s not correspondingly significant as
would have been the case if the domain hes been

predisposed to higher msle fluency.
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Nor can the Fnglish lasngusge be seid to have a
wider vocebulary in this domain for this category of
bilinguals, As said earlier; they are not a farming
group. Their indirect contact with ferming is—through
practising farmers who 3are meinly Yoruba menolinguals,
Their ecquaintance with thec eppropriate English
register in the domain hes therefore come from
government information lecaflets, .the radio; the
television, 2nd the study of plent biology. But all
these sources are equally available to the female
subjects, Appropriate English vocegbulary in the domain
is therefore not 8 speci2l privilege of the male
subjects, Their exceptionally significant Inglish
fluency in the domain of occupation cannot therefore
be duec to their.-maleness, nor to the domain itself,
nor to the danguage itself, It is probably due to @
combination of all these factors, However, it is an
isolated instance of significent mole fluency, and
our hypothesis of the independence of sex and
bilingual productive ability must still be allowed

to stend undenied.,
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CHAPTER SIX

ANATYSES OF RESULTS AND DISCUSSION III:
BILINGUAL USAGE AND PROFICTENCY®*
DEGREE OF BILINGUATLISM

In the last two chapters we eveluated bilingusl
preficiency, messured by tests of comprehensSion and
fluency, sgeinst some functionsl veriables of language
acquisition., Similer evaluations conbtinue in this
chapter, but against some more informal sociological
veriables which are generally ‘considered positive
influences on language proficiency. They consist mainly
of the varying intensity of the uses of the languages
in set situations, But in contrast to the progedure use@
in the preceding ana;yses; here, the bilingusl subjects,
not the investipator, defined the varisbles. The
definition took the form of self-reports as described
in the sections below., But it meant that no particular

hypotheses can possibly be staked sagainst the variables

since-it was not'quite feasible to predetermine self-
reports, However, in order to facilitate enalysis,
alternative degrees of intensity of language use were
suggested against which the subjects made their self-
reports, Analyses thep consist of corrélating the
reports with the achievement of the subjec?s whg made

them in one aspect of language proficiency, viz,
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comprehension, The patterns emerging in the correlations
are then considered for their significance as supporting
or denying the direct positive relationship which is
assumed o hold between the variebles and langusge
proficiency.

There gre five sections, Section 6,1 relates
language choice and frequency of use in ‘@ number of
interactional situstions to bilingual comprehension
attainment. Section 6.2 correlstes-the bilingusl's
assessment of his own proficienecy with his actual
ability es demonstrated by His performsnce in the
comprehension test. Section 6,3 evaluates the role of
certain languege proficiency reinforcers, The last two
sections deal with (general evaluetions; in summary, of
bilinguel proficiency among the ssmple subjects
(Section 6.4),@nd the pstterns of bilinguel dominsnce
among this-ceategory of bilingusls, as observed in the

genersl performence, (Section 6.5).

©.10 Bilingusl Comprehension in relation to choice

and usage habit in intersctional communication

In 8 section of the LBQ which was administered
(Part C, .i-XXY¥,) 8 number of intersctional
situstions were depicted in which languege is used as

vehicle, Examples of such situations are: subject and
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father discussing school reports; subject's family at
meal, or gt prayers; subject with siblings discussing
sports, etc, The bilingual subjects were asked to
indicate the frequency of their use of each languege
in those situstions on a8 5 -~ point scazle of .dncreasing
frequency: Never (N) - Herdly (H) -~ Sometimes (8) -
Often (0) - Always (A).

In respect of the two languages in each situstion
two choices, N, A. are clearly mutuslly exclusive,
thus defining monolinguel choice habit. Two choices of
low frequency, N, H, and two-of high frequency, O, A,
are superfluous and to a grealt extent meaningless snd
contradictory in the same situation, Thot is, an O
response for Yorube in a situstion mskes an A for
English (or viceé versz) in the same situstion worthless,
The mid-frequency choice (S) is the enly one simulta-
neously permissible for the two languages, It reflects
8 true, unrestricted bilingual usage habit in the
situation., These implications of the choices; and the
need to meke the choice indications discrdég, were
explained before the questionnaire wss taken away for
completion, Below we present and discuss the correlations
of the self-reports in respect of the'situations and

the subjects' comprehension ability.
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TABLE 57a

Frequency of Yoruba in general discussion with
parents X Yorubs Comprehencion

o i i 2 ] ] ] (] '
Comprehension scores N H 8 0 A Total

0 0

1 - 2 scores 0

3 - 4 M 3 1 1 2 0 7
4, 5=« 6 " 2

7- 8 " 0

9 0

B e R e e e e

TABLE 57b

Column Percentage from the matrix in Table 5%7a

-

Comprehension Score : N i H ' S ' 0 . A '
1. O score 0.0 4,2 4,2 2,71 0.0
2. 1.=.2 scores 0.0 2471 0.0 P 0.0
3« 3.~ 4 " 60,0 241 2:1 2¢3 0.0
4‘. 5 r 6 " 14-0.0 39.6 3"03 180’| 13.5
5 7 - 8 LU 0,0 45,8 54,2 63,8 64,3
6. 9 g 10 ¥ 0.0 6.3 8.3 12.8 22.2

Summery: Levels 4-6 40,0 2 9.7 - 9%.8 94,7 100.,0
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TABIE 58a

Freguency of English in genersl discussion with
parents X Comprehension of YbE Inglish

e 3 T T ¥ i T T
Comprehension scores N H S (0] A Total
1 3 = 4 scores 18 17 ) 1 .S 42
2, 5« 6 4 62 7> 19 14 5 175
5 7 =~ 8 " 36 75 26 20 7 164
4, 9 = 10 g 5 9 ) 2 2 21

Total 121 176 51 37 17 402
TABLE 58b

Column Percentege from the matrix in Table 58a

| 8 Al 1 ¥ {3

Comprehension/Scores N H s 0 A

Te 3% = 4 scores 14.9 9.7 5.9 7 R 7

2. 5-"6" 51,2 42,6 37,3  37.8 29.4
5 7=\ 8 B 29,8 42,6 51.0 54,1 41,2
4, 9 =~ 10 = 441 el 5.9 Satt a8

Eummary: Levels 2-4 85,1 90,3 g o4, 2 B 97.3 82,4
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TABLE 59a

Frequency of Yoruba in discussing school matters
with parents X Yoruba Couprehension

1 T " AN | Y
Comprehension Scores N H S 0 A Total
1 O score 1 2 0 0 6
2. 1 = 2 scores 0 2 0 0 0 2
J. 3= 4 " 2 ) 0 1 1 7
e 5 = 6 ¥ 8 28 8 15 22 81
5 7 - 8 . 9 55 26 39 112 211
Total 22 1060 41 59 174 402
::==:======::==========é====é=====:‘;:=== =-":====é=====‘1'====== '
TABIE 59b

Column Percentege from the metrix in Table 59a

-

T T - T T '
Comprehension.Scores N H S 0 A

1« O .score 4e5 2.8 4.9 0.0 0.0
2. 4d-=. 2 scores 0,0 1.9 0.0 0.0 0.0
53¢ \F - 4 7 9.1 2.8 0.0 167 0.6
4 5~ 6 36. 4 26.4 19.5 25.4 12.6
5¢ 7 - 8 " 40,9 51.9 63.4 66,1 64.4
. 9-10 " 91 14,2 12,2 6.8 22.4

e o A R Y
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TABIE 602

Frequency of Inglish in discussing school matters
with parents X Comprehension of YbE English

- L L ¥ ! T g T
Comprehension Scores N H 5 0 A | Total
1¢ 3 = 4 scores 18 14 5 3 2 42
2. Bo o tE " 76 59 28 8 4 175
3 7+~ 8 " 49 66 2B WV & 164
4. 9 - 10 u 3 " 3 1 3 21
Totel 146 150 o4 27 15 402
TABLE 60b
Column Percentage from the metrix in Table 60a
AL Al 1 1 ) 1
Comprehension- Scores N I S 0 A
1¢ 3 = A Scores 12.3 9.3 7.8 M 5SS
2 S5 =\6 " 52,1 39,3 43.8 29.6 26.7
3¢ 7= 8 “ 33,6 44,0 43,8 55,6 40,0
q‘- 9 = ’lo " 201 703 1"‘-7 507 2000

Summery: Levels 2-4  87.8 90.6 92.3 88,9 86,7

L 1 4 L

R e SN R ) B, ety [ e i S B e W SR i T
S 2 s 2 S 2 3t 2 2 3 3 £ 2 3 8 S R ==
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TABLE ©61a

Frequency of Yorvba with siblings ¥ Yoruba Comprehension

somprehension Scores : N ol 5 S y 0 } AWTr_l‘oi'.a]iT

1. 0 secorc 0 2 1 6

2 1~ 2 scores 0 1 o) 0

¢ 3= 4 % 2 1 3 1 0 7

*« 5=~ 06 " 0 17 22 NNV 11 81

S5« 7~ 8 " 0 36 61 8¢ 60 241

5.__9 ~ 10 ! 0 5 12 o 22 65
Total 2 62 A0 145 193 402

ISR & S P S U LSS Tt e T (DN IO 1A B

TABIE 61b
Column Percentage from the metrix in Table 612

Comprehension Séores N H il S : 0 ' Keod
1 O score 0.0 3e2 1.0 2.1 0.0
2. 1 = 2¢/5cores 0.0 1.6 1.0 0.0 0.0
Jer BN \N\E 5 100,0 1.6 3.0 07 0.0
Ge \5)=~ 6 W 0,0 2724 22,0 "21.% * 118
5 7 - 8 : 0.0 58.1 61,0 57.9 64,5
6 9 =~ 10 " 0.0 8,1 1230779792 42547

Summery: Ievels 4-6 . 0,0 93.6 95.0 97.2 00,0

ﬁrt:g:::::::::::::==_======é=====:é====;=é====:=é======i
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TABIE 62a

Fregquency of Inglish with siblings X Comprehension
of YbE English

k) v v T T 1 |

Comprehension Scores N H S 0 A~ Total
le 3 = U4 scores 0 22 8 11 1 42
2. 5= 6 L 10 92 49 19 5 9475
3« 7 =~ 8 o 5 9% M4 ¥/ 4 164
L, 9 - 10 W 2 7 6 5 3 21

Total 17 216104 52 13 402

TABIE 62b

Column Percentage from the matrix in Table 62a

T i f i L ]

Comprehension Scores N H S 0 A

1e¢ 3 = 4 scores Q0 1M0.2 a7 212 77
2 5%\ 6 " 58.8 42,6 47.1 36,5 38.5
3¢ 7h= 8 " 29.4 44,0 39.4 36,5 30.8
4e Qi= 10 " 1.8 | s 2 5:8- 5,8 2%:1

Summsry: Levels 2-4 100 O 89.8 92.3 78.8 J92.4 2

_——=s=m=s=ss= .....—......_._.__—-_..—_..-.—_____—___-—_—..—.—-.———__.—.—_.-
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TABIE 63
Ianguage hsbits in general discussion with
parents
) = ) 1 1 ¥
NH S QL
Yoruba 53 48 301
English 307 51 54
‘.'::::::::t::::é:::==='l'======:.':======é=
TABLE 64

Summary of languege habits in discussion of

school metters with parents

NH S QA

Yoruba 128 41 233

English 296 64 4z
TABLE 65

Summary of language habits in discussion

with siblings

) 4 NH i S 2 OA i
Yoruba 64 100 238
Inglish 233 104 65
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In the tebles e2bove comprehension achievements
are metched with three interactionsl situstion
vafisbles, nemely, (i) genersl discussion with parents
(TabIes 57, 58; 63); (ii) discus§ion of school matters
with parents (Tables 59, 60, 64), (iii)‘generel
discussion with siblings (Tables 61, 62y 65),

The distribution of language habits (choice and
frequency of use) shows @ fairly high degree of cho;ce
consistency smong our subjects. As the foblowiug
summary tables show, the ‘ntmber of those who never and
who hardly use one languege in one context is about the
same 8s those who often or alweys use the other
languege in the ‘same context, Only in the choice and
frequency of use of language in discussing schooli
matters with parents (Table 64) is there noticeable
discrepgncy in the distribution of echoice, 128 never
Q¥ hardly use Yoruba in the context but only 42 often
©¥ glweys use English, 41 sometimes use Yoruba but
64 sometimes use Inglish, 233 often ond always use
Yoruba but 296 never and hardly use English.
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The consistency observed shows thot at the level
of this category of bilingusls, language choice is
delibecrate, &5 determined by context, Further; the
more widely unsymmetrical redigtribution of the habits
summaerised in Teble 64 reflects an interesting
sociolinguistic fact, namely; thet some)of oufd subjects
were probably in the habit of reassessing theivs as
well @s other people's bilingual Gompetence as
different situetions arise; and \of modifying their
choice habits accordingly. For exﬂmple; English will
generally be considered. more effective in the discussion
of school maetters, bubt topics in the arcs will Tequire
a high degree of compctcnee in the lengusge and
facility with @ veriety of appropriate registers if
communicatiom)centering on the arce is to be meaningful~
Where any ‘ef {the participants is perceived to lack the
approximete level of English proficiency to cope, @
quick ‘essessment dictates choice readjustment., Thus, a
comperison of Tables 63 and 64 shows thot fewer of
our subjects would insist on the use of English often
and alwoys (OA) in discussing school matters with their
porents (Table 64) then would in less exscting general
discussions with the same parents (Table 63). Some

-more would therefore sometimes (8) use English but
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would resort to Yorubs in the situation when good
sociolinguistic Jjudgement dictates it,

Between the Ionguage habit groups marked
differences in schievement are expected in direct
relation To the intensity of their use of each language
in each situstion, That is, taking levels 4, 5 and 6
8s the levels of fair and good comprehension, the
proportion of the subjects who herdly (H) use Yorubse
in one context and who attain these levels should be
slightly larger than the proportion of %hose who
never (N) use the language but who attain the same
levels of comprehension, Relatively, too, the proportion
of those who sometimes (8) use the language in the
context and who.sttain these levels should be larger
then the proporbtion of H; and so on,

WithYoruba comprehension our correlations
(Tables 57, 59; é]g show our expectation of proficiency
in comsequence of intensity of use to be realized, In
the context of child-perents in genersl discussion
40,0% of N, but 91,% of H, 93.8% of 8, 94.7% of O,
and 100,0% of A; attain the higher levels, In the
context of child-parents in discusgion_of schogl _
motters 86,4% of N, but 92.5% of H, 95.1% of 5, 98.3%
of 0, and 99.,4% of A; attain the seme levels, In the
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context of siblings in gener2l discussion 0.,0% of N,
but 93.6% of H, 95,0% of S, 97.2% of 0, and 100,0% of
A; ettain the levels,

On the contrery, the achievements in the|compre-~
hension of YbE English do not support the appeersnce
of any direct reletion between comprehension end the
intensity of use variocble, In 2ll the ‘three situations
The proportions of N or H at the higher levels are
larger than the proportions of S; O; and A at the ssmne
levels, The most contradictory 1s the regular superiority
of N over A in the situations, Yet it cannot be thet no
relation exists between English comprehension snd the
intensity of its use whereby the latter enhances higher
achievements in theé former, BSuch a relationship has
been seen to exist in some degree for Yorubs, and should
be more prominent for proficiency in English which is a
second. language for the subjects of this investigation,
We hevesearlier remorkcd that scores in the compreyen~
siomwof this variety of English are ggnerally high,
réenging from 3 to 10, On the contrery, scores in ,
Yoruba comprehension appear to discriminate abilities
better, The appearance of no direct relationship
between English comprehension and the variable of

intensity of use may therefore be due to the
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ceficiency in the test materisl used, @2nd not & denial

of a direct link between the two variables themselves,

6011 ILanguage choice habits within the family and

bilingual proficiency

This subsection continues the attempt to ascertain
the effect of language choice and frequency of use on
the comprehension ability of bilingued subjects, But
whereas in the last subsection we d@irectly focused on
the usage habits of our sample _subjects in their
intermction with particulaer people, in this we focus
on the language habits of whole femilies to see their
cffects on the proficieney ability of members of such
families.

Cheice habits, in two activities are investigated:
family preyers‘end mezls, These eppear to be the only
activities most likely to bring the whole family
together at least twice o day: a8t the morning prayers
and the breskfast which follows, and at supper,
followed by the evening prayers before bed time,
There are, of course, mény families which do not ever
meet in femily prayers (especiolly the non-christian
and even some christisn onecs), but most families

perhaps share fellowship at meals once or twice a day,

In the IBQ (Gort C, v & vi) we asked what the fonily
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lenguage habits at these activities were and got
responses from 211 our subjects, The activities night
not be common to all families but 8ll the responses

vere accepted since they attested to family habits all
the same, even if not to usage habits in the two
situations specified. Below, we present the correlations
of thesc languoge habits and the comprehension abilities

of the bilingual members of the families,

TABLE 66a
Frequency of Yoruba at family praycrs X Yoruba
Conprehension

Comprehension Scoreé N ) H ' S 1 0 rAA Tﬁ‘otal1
1« O 0 0 1 2 3 6
2o 1 = 2 scores o) 1 0 1 2
¢ 3 =4 ) 1 2 0 0 4 7
4e 5 =6 4 4 12 6 18 41 81
Se 7 A " 2. .1 A2 37..479- 289
e 9.=10 " R 3 2 7 52 65

B3 e A R
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TABLE 66b

Column Percentage from the metrix in Teble 663

] | T |l i )

Conprehension Scores N H 5 0 A

1 QO score 0,0 0.0 4,8 P | T3
2¢ 1 = 2 scores 0.0 3,4 0,0 N5 0.0
3¢ B3 = 4 ; 12¢5 6,9 0,0 0.0 16 4
by 5~ 6 L 50,0 41,4 28,6 27,7 14,7
50 7 - 8 " 2500 3709 5701 5609 6402
e 9 =~ 10 " 12:5 10,5 9.5 10,8 186
Summary: Level 4«6 87454 X896 95.2 95.84 97,5
===========::=====:==-_l-.======:':======£:=====£======£======é

TABLE 672

Frequency of English at family prasyers X Comprehension
of YbE English

Comprehension Scores' N ' H ) S i O‘T A TTotal :
« 5= 4 scores 28 11 b 1 1 42
2. 5~ 6 " 98 57 6 9 T
3. 7~ 8 " 78 53 15 10 8 164
4, 9 = 10 B 6 11 1 1 2 21
Total 210 132 2% 29 16 H02

R R i Sk e e s ol e M e A a b ke i R e e S -

BRSO
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TABLE 67b

Column Percentage from the matrix in Table 67a

' Al =y 1 T

Comprehension Scores' N I S 0 A

1 3 = 4 scores 13¢5 BeA 4,3 4.8 6.3

2 5= 6 " 46,7 U342 261 \H2.9 31.3
5« 7 = 8 " 571 40,2 652\ 47.6 50,0
4 9 - 10 g 29 Se3 43 4,8 12.5
T Bovel R L et TN e T
TABLE 68a
Mrequency of Yoruba.at family meals X Yoruba
comprehension
Comprehension Seopes N o b o A ! Total !
1« O scoxe 0 1 3 1
2. 1 = .2 “scores 0] o) 2 0 0 2
3¢ 3 =4 " 1 5 2 0 1 7
4o 5 = 6 B s A5 22 32 81
5. 7~ 8 H % M 33 50 141 241
e 9 =~ 10 " 0 - R & 8 41 65
Total 7 34 o4 8%.a.. 216 402
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TABLE 68b

Column Percentage from the matrix in Table 682

Comprehension Scores' N : H i 5 ; 0 o o
1. 0 score 0,0 2:9 47 1.2 0.5
2o 1 = 2 scores 0.0 0,0 Bie 0.0 0.0
50 3= & g 1443 8.8 341 0.0 0.5
4e 5= 6 " 42,9 38.2 47,2 27.2 14,8
5. 7 - 8 4 42,9 U41.,2-51.6 61.7 65,3
6e 9 = 10 E 0.0 88 20.3 29 19,0

Summary: Level 4«6 85.81.688,2 89,1 98,8 99,1

TABLE 69a

Frequency of BEnglish at femily meals X Comprehension of
YbE English

o 1 A B 5 | 1 § 2 4
Comprehension 3Scores N o S 0 A Total
1 3 = 4 scores 18 14 S 3 2 42
2, 5~ 6 " 76 59 28 4 175
3« 7 = 8 Y 49 66 28 15 6 164
4, 9=-10 " 3 11 3 1 5 21

Total 46 150 64 27 15 402

-S43 3 5 S 4 5 1 2 34 2R A o
B . === = = =
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TABLE 69b

Column Percentaze from the matrix in Teble 69a

1 i ) | 4 ¥ T

Comprehension scores N H S 0 A

1¢ 3= 4 scores 12,3 93 7.8 11,1 433

2- 5 Az 6 " 52.1 3905 4308 2906 2607
30 7 bt 8 " 33.6 M.O 4308 5506 4000
L"o 9 o 10 ¢ 201 705 4‘07 5-7 20-0

Summary: Levels 2-4 87 8 90,6 192.3 88.9 l86.7

The spread of comprehension schievements in Tables
©6 and 67 shows the achievements to rclate directly
with the relative intensity of the use of Yoruba and
English in family prayers. With respect to Yoruba
(Table 66) we find across the zroups increasing
proportions.of subjects who attcln the hlghcr levels
of comprechensiom: 87.5% of N, 89.€% of By, 95.2% of S
95.4% ©£.0, and 97,5% of A, In thec comprehension of
YbE English (Table 67); smeller proportions of N agd H
(86.7%y 91.7%) but larger proportions of S (95.6%), 0
(95.3%) ond A (93.8%) attein the higher levels. We
notice, however; that with respect to S, O, and A, the
same expectation of high achievement relative to

confessed intensity of use is not reclised: a smaller
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proportion of A (93.8%) ac egeinst a slightly larger
proportion of S (95.6%) attein the higher levels,

In the context of 'family ot meals' Y@ruba
comprehension performance by the groups meets the
expected direct relation betwecn the variasbles
(Table 68), Attaining the higher levels dre-85.8% of
N, 88,2% of H; 89,1% of S, 98.8% of 0,.8nd 99.1% of A,
But the English comprehension achievements do not.
The smallest proportion of subjects (86.7%) attaining
the higher levels is found in Ay not N; The largest
proportion (92.%%) at the.same levels is found in S.
(Table 69b).

6.12 Bilinguel usage habits in private communication

and bilingual pfoficiency.

The most private communication is comnmunication
with oneself,” Among the occasions for it are silent
prayers.to 8 deity, or merely wishing oneself good
things, ruminations on various issues or the interior
monclogue, Sometimes they 2re exclamations or swearing
at sudden ecvents, Everyone engages in such private
communication a8t one time or the other, Also, laonguage
habits on such occasions are coupletely independent of

such considerations as the topic, other interlocutors,
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end group affiliation and representation.1 It appears
thet the determinant of choice is the bilingual's
relative fecility with each of his loangusges. Thet is;
one nonologues in the langudge which comes more rcadily
because one is more proficient in it. Our subjects

were asked to indicate what their langusge habits

were in one of these activities, viz; private

prayers.2 Since the habits are determincd by such
intrigically assured relative facility; the facility is
cxpected to be reflected directly in the subjects'
general proficiency in cach .of the languages. In tThe
tebles below we correlote their hebits in this context
with their comprehension achievements in Yoruba and

English.

1« Herman lists, these as some of the determinents of
language-choice for a public performance, See
Simggn R. Herman, 'Exploretions in the Socisl
Psychology of Isngusge choice', ppe. 492=511 in
Fishman (1968), op. cit.

2. It is truc thet in this particular activity (in
contrast to other occasions of spontaneous uses
and intcrior monologuez), the individual's
choice of language may, to some extent, be
influenced by his famiiy's choice habit; but
the ultimete determinent of his choice would
seem to be his relative facility in the
longusages.



TABLE 708
I'requency of Yoruba in private pw¥syers X Yoruba

comprehension

Comprehension Scores' N : H " 8 : 0 A 'Total 3

1 O score 0 5 (0] 0 | 6

2. 1 - 2 scores 1 0 0 2

3¢ 3= 4 " 2 4 0 1 0 7

4, 5~ 6 " 10 56 10 14 81

5 7= 8 " 15 69 30\ 41 86 241

6e 9 = 10 " 2 17 9. 13 30 65

Total 30 .32 43 66 131 402

m=msossssosmss=soso=s=doo= oo Lottt

TABLE 70b

Column Percentage from

the matrix in Teble 70s

Comprehension Scores' N 3 H : S 0 o
1« O score 0.0 348 0.0 0,0 0.8
2, 1 =2 scores 33 0.8 0.0 0.0 0.0
3. 3= & ! 6.7 3.0 0.00 1.5 0.0
b, 5=~ 6 L 33.3 275 23¢3 16,7 10.7
5¢ 7 - 8 4 50.0 52.3 69.8 62.1 . 65.6
6 9 = 10 i 6.7 12.9 7.0 19.7 22,9
Summary: Levels 4-6 90,0 92,5 100.0 98.5 99.2
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TABIE 71a

Freguency of English in privete preyers X comprehen-
sion of YbE Inglish

g T T T *» T T f
Comprehension Scores N H S 0 A _Total

1e 3 = 4 scores 5 23 4 7 3 42
2 5 = 6 i el 70 19 38 .24 175
% e B M 19 47 19 34 45 164
4, 9 =10 " 0o 7 a4 8 2
Total 48 47 uh 83 80 402
===m=========cs======doc--l__—=C=do___1____t____2______2_
TABIE  71b

Column Percentage from the metrix in Table 71a

Comprehension Scores N g H r-,-.é. ey a0 5

1 3 - 4 \sScores 10.4 15.6 %e1 8.4 37

20 5 &—86 M 50,0 47.6 43,2 45,8 30,0
5« 7= 8 it 39,6 32,0 43,2 41,0 5643
4, 9 = 10 ¥ 0.0 4,8 4.5 4.8 10,0

Summery: Levels 2-4 89,6 84,4 90,9 91.6 96,3
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The correlations in the tables above broadly testify
to 8 direct relafion between comprehension abilities and
bilingual usage habits in this most idiosSyncratic
situation, With Yoruba comprehension (Tables 70a, 70b)
performence 2t the higher levels is relatively poorer
among N and H than in the other groups. However, the
best performsnce is in S where no one ‘séores lower
than 5; but theiy edge over O 2nd A I8 not too wide,

Comprehension performance ifi inglish is even more
directly related to the usage habits of the groups.
Table 71b shows that the best performance is in A
where 96,3% attain the higher levels. However, the
lowest achievement, in proportion to their number, is
found not exactly among N, but H, The proportions of
5 end O stteining the higher levels rcflect the relative
intensity of the use of the language by bilingusls in

these respeetive habit positions,

6.20 “Ienguege proficiency reinforcers and bilingual

proficiency

In addition to sctual verbal intersctions,
reading (including informel reading) 2nd listening to
the use of langusge by other people are also regarded
8s builders snd reinforcers of lenguesge proficiency.

Newspapers constitute a masterisl for such informal
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reading, while the radio and the television are the
sudiovisual medie of such language proficiency
reinforcement,

Meny literste homes subscribe daily to newspepers
while copies, especially of &t least one English
medium newspaper, 8re invarisbly aveilable—in the
libreries or reading rooms of most secondary grammar
schools, Thus, whether in their homes or in their
schools, newspapers are available for the perusal of
the subjects of this investigabtion., And because they
hardly form pert of the additional reading material
usually recomnended by ‘teachers, voluntary regular
femilierity with them-by pupils would indicate the
desire, principally to get information, but also
indirectly to(peinforce their lenguage proficiency.

On the same kind of 5~-point frequency scale, our
subjects.were asked to indicate their hebit of engaging
in the-reading of Yoruba end English newspapers, In

the first subsection below (6.21), we present their
responses in correlation with their achievements in
Yoruba and English comprehension,

We have earlier (Chapter II) traced the inception
and spread of redio broadcasting in Nigeris. The

television, too, must now be seen as no longer a
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rare innovation as it is almost two decades old in

the Yorubg=speaking parts of Nigeria, Of course, i¥
rem@ins a possession of only’the cconomically well-to-do
homes, but as & teaching aid, the Ministries of Education
of the state governments supply sets to all schools in
the city where electric current is svailable, There

are 3lso some brend sets which operate with dry cell
batteries, Thus, again whether in their homes, or
eagerly but less frequently in their neighbours' homes;
and also at school, our subjects have access to the
television, On the 5-point frequency scale, they were
asked to indicsate their hsbits of listening tc and
viewing Yoruba snd Fnglish medium programmes on their
sets. Their responses are correlated with their Yorube
and English comprehension achievements in the second

subsection below (6.22).

The. third subsection (6.23) exsmines the role of
participation in activities which aim at building
langugge proficiency, Common among such activities in
schools are drame and debates, orgenised by the
ubiquitous litersry societies and clubs. Our subjects
were asked to indicate their membership of such

societies,
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Three responses were possible: member, non-member,
c¥ no such club. A number of oux bilingu2l subjects
(54 with regard to Yorube club, 6 with regsrd to
Inglish) reported the non-~existence of such c¢lubs in
their schools. Buch reports were trested as indicating
non-nembership since other subjects in the.gdme schools
have testified to the existence of the clubs, We then
correlate the comprehension achievements of the members
end non-members,

The last subsection (G.24) deels with proficiency

self-imege as recinforcer of proficiency.

621 Frequency of reading.Yoruba snd English news-=

papers and bilingual proficiency

TABLE 72a
Frequency of .reeding Yoruba newspapers X Yoruba
comprehension
Comprehension scores1 N ; H ' S i 0 : AgvéotalT‘
s 0 I 0 0 0
2¢ 1 =\ 2 scores 0 0] 0
5¢ 5 = 4 " 2 0 0 0 6 7
4 5« 6 o 41 36 & 0 o) 81
5¢ 7 = 8 " 84 145 10 1 1 211
6 9 « 10 u 15 39 M 0 0 65
Total %% 222 25 1 1 402
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TABLE 72b

Column Percentoge from the metrix in Table 728

Comprehension Scores' N g H ' S ' 0 ' A '
1. O score 2.6 09 0.0 0.0 0.0
2e 1 == 2 scores 163 0.0 0.0 0+0 0,0
O D wma by 0 4e6 0.0 0.0 030 0.0
e S5 = 6 % 26,8 16,2 16,09 0.0 0.0
5¢ 7 - 8 4 54,9 65,3 40,0 100,0 “100,0
e 9 - 10 3 9.8 17,6 44,0 0.0 0.0

TABLE 73a

Frequency of re@ding English newspapers X Comprehen-
sion of YbE English

Comprehension Scores N H S = O A Total =
1¢ 3 =4 scores 0 5 17 6 14 42
2 NI 6 " 0 10 79: +36 59 175
D 7 =} 8 " 0...+30 4y 41 69 164
4, 9 - 10 " 0 0 4 2 15 21
Total 0 25 135 85 57 402
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TABLE 73b
Column Percentage from the matrix in Tsble 73%a
= T 1 1 1 1

Comprehension Scores' N H S 0 A
1e 3 - 4 scores 020 200 1 12,6 71 8¢9
2e 5« 6 8 0.0 40,0 57,9 42,4 57.6
. 7 - 8 ! 0,0 40,0 32,6 48,2..43,9
4, 9 -« 10 " 0.0 0.0 3.0 28 9,6

Summary: Levels 2-4 0.0 80,0 87.%/9¥%.0 91.1

2 3+ 5 3 3 2+ 2 5 44— F 2 =

Table 72 shows 8n abysm2lly .poor patronage of

Yoruba medium newspapers by this sample of our category
of bilingual subjects, By conbrast (Table 73a) there

is overwhelming petronege. for the English medium
newspapers, Since we did not ask any questions releating
the attitude of the sample subjects to Yoruba reading,
the only possible“reason for this difference is perhaps
non-subscription) to Yoruba medium newspapers by most
homes and schools,

The hebits of informal reading in these languages
relate.directly with proficiency in the languages as
seen in the achicvements spresd in the tables above,

But owing to the low numbers of S, O and A responses
to the frequency of reading Yorubs neWSpapers; not much
significence can be claimed for the influence of such

inforrmal reading of Yorubs on proficiency in the



% 332

languesge among this ceategory of bilingusls., On the
other hand achievements in Inglish comprehension
between the habit groups appear to relate to-the
habits., We notice however that 2 slightly.larger
proportion of 0/:1'10«11 A attained the higher-levels -

ageinst expectation,

6.22 Iistening to and viewing Yoruba and English

nedium progremmes on r2dio and television and

bilingual proficiency.

TABLE 742

Frequency of listening to 2nd viewing Yoruba programmes
on radio and television X Yoruba comprehension

Comprehension Scores ‘ N S H 3 S ' 0 . A 1Total '

1 O 0 3 0 2

2. 1 = 2. Bcores 0 2 0 0 0

5« 3 = &4 3 0 2 3 0 0 7

4, 5= 6 tf 2 26 38 7 8 81

5 7~ 8 o 2 54 138 26 21 241

6. 9 = 10 o 0 20 34 7 4 65
Total it 107 216 40 35 402
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TABLE 74b

Column Percentage from the matrix in Teble 74a

Al L \J L | 1

Conprehension Scores N H S 0 A

1« O score 0.0 0.9 104 0:0 5.7
2. 1 = 2 scores 0.0 1.9 0.0 0,0 0,0
36 3 = 4 % 0,0 37 14 0,0 0,0
4e 5 « 6 ) 50,0 24,3 <«49%.6 175 229
5. 7 - 8 " 50.0  5045.% 63,9 65.0 60,0
e 9 = 10 " 0,0 _16:7 15.7 Va5 ek

TABLE 75a

Frequency of Adistening to and viewing Fnglish medium

programmes on radio and television X comprehension
of YbE English

Comprehénsion Scoies N H S 0 A 'motsl

1 3 - 4 scores 1

2. 5~ 6 u 0 32 65 %6 42 175
1
0

% 7 - 8 L 21 48 41 53 164
4, 9 -~ 10 " 2 5 o S O 21
Total 2 66 133 92 109 402

B S S S A S T
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TABLE 75b

Column Percentage from the matrix in Table 75a

Comprehension Scores' .75 = H ' S i 0 Dk
1 3 - 4 scores 50.0 16,7 1e5 G5 8e3
2. 5= 6 " 0.0 48,5 4849 1391 3845
5 7~ 8 " 50.0 31.8 36,17 44.6 48,6
4, 9 - 10 u 0.0 30 308 9.8 4,6

E e e T R e

The patronage of Yorub2 medium progreammes on the
radio and television (Peble 74a) shows, perhaps
predictably, the wider populerity of the sudio=-visusl
complex in comp#rison to the Yorube medium newspspers,
But it is agalim by far poorer then the response to the
English medium programmes on the audio-visu2l channels
(Table 758 ).

English comprehension performances relste to the

degree of patronage of programmes in the language,

However, there is again an unexpectedly higher
achievement among O than the A subjects. Bubt the
pettern of Yorubs comprehension schievements is
uncertain, Table 74b shows achievgment.to be moximally

ﬁigh for 0 but also for N, Notice, however, that the
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number of the latter is very smoll (4). On the other
hand, contrary to expectation; only 94.3% of A attain
the higher levels. This is smeller then the proportion
of S who attain the same levels. Thus, the Inglish
comprehension echievements bear out the positive
relevance of these media to proficiency in,English
among pupils who have access to them, Yoruba compre-
hension schievements are uncertein.gnd inconclusive
with regard to the role of the medis in fostering high

proficiency in the langusge.

6,25 Identification with societies for promoting

language proficiéncy and bilingual proficiency

TABLE 76a L
Membership of(Yoruba literary clubgcomprehension
of Yorube =

. 1 L 1 ]
Comprehension Scores M n-M Total
" . 0 Sc ore 0 6 6
2¢ 1 - 2 scores 0 2 2
56 3 = 4 " 0 7 7
4, 5 - 6 i 18 63 81
5 7~ 8 o 1 150 241
6e 9 =~ 10 1 27 38 65
Total 136 266 402



- B -

TABLE 76b

Column Percentage from the matrix in Wable 762

Comprehension Scores i M : N[ -
1« O score 0.0 263
2. 1~ 2 scores 0,0 0.7
3« 3 = 4 ] 0.0 . 2.6
4 5 = 6 ! 136202347
S5¢ 7 - 8 L 6649 56.4
6. 9 ~ 10 . 39.9 14.3
Summary: Levels 4=6 X 400.01 oL, 4 .
TABLE 772

Membership of-English literary club X comprehension
of YbE English

Cemprehension Scores ' M n=M Toteal
e % - 4 scores 29 13 42
2 5=~ 6 ! 132 43 175
3. 7 = 8 " 117 47 164
B, 9 - 10 16 5 21
Total 294 108 402
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TABLE 7%7b

Column Percentage from the matrix in Table 772

Comprehension Scores i M ﬁT'n—M o
1 3 = 4 scores 9.9 12.0
2 5 = 6 " 4.9  39.8
5 7 =~ 8 " 39.8 43,5
4 9 = 10 " Sel 4.7

e — . .

——

Summary: Ievels 2«4 9041, \88.0
_____________________ B N A

e e e e

Similsr to the patterms of patronsge for the
newspapers in the two languages, Tables 76a and 77s
show 8 greater enthusiegsm among our subjects for the
English than for/the Yoruba literary society. The
former attractie”more than double the membership of the
latter,

The eomprehension achievements also relste
directly to identification with the societies, Thus,
vhile 81] the members of the Yorubs literary society
attain the higher levels (Table 76b), @ smaller propor—
tion of the non-members reach the same levels, The
difference in the proportions of the members and
non-members who attain the higher. lévels ¢f English
comprehension is small: 90,1% of the members, 88.0%

of the non-members.
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6.24 Proficiency self-image and actual bilinguel

nroficiency

In this last subsection we consider the role of
introspection concerning language proficiency as
builder and reinforcer of that proficiency.(The basis
for the investigetion of this psychological factor is
found in the suggestion of a2n early modern bilingqalist,
Haugen,3 who pointed to self-gssessménts by bilingual
individuals as perhaps the most authentic evalustion
of degrees of bilingualism...he self-assessments come
in self-reports and bilingual memoirs; such 2s Iowie's
who says, 'The populaf/Ampression that a man alters his
personality when spegking another tongue is far from
ill-grounded, When I speak German to Germans; I
automatically-shift my orientation as a social being‘.4
Heugen alego eites the case of the French-~born American
writery Julian Green, who is reported as testifying;
'I gm more and more inclined to believe that it is

almost an immpossibility to be absolutely bilingusl',

3. Einar Haugen (1956), op. cit., pp. 69~70,
4, Robert H, ILowie (1945), op. cit., p. 258,
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Green's attempt to translate one of his own books from
i'rench to English failed, He had to sit down and write
an entircly new book, Said he; 'It was as if, writing
in Inglish, I had become another person'.5

But Fishman has criticised such gross gnd
uncritical use of self-reports in The evaluslion of
a persoﬁ%‘ degree of bilinguslism, They, are of limited
usefulness especially as they are usually uncorrelated
with actually observed or measured bilingualism.6 In
the present investigetion we hevé mede use of self-
reports but not in themselvesas the ultimate evidence
of a certzin degree of bilinguslism already atteined, .
Instead they have been~btaken for self-images.
Furthermore, the self-image mey be projected and
framed for other people, That is; the bilingual
individual wishes to mske others assume for him, or
credit to him, thet projected degree of proficiency
in his«fwo languages,

Both functions of self=reports together constitute
an importan? psychological factor of language

proficiency, especisally for sdolescent bilinguals of

the category of our subjects, They are still aspiring

5; Einar Haugen (195@), op. ¢it., p. 70.
6. Joshue A, Fishnan (1968a), -op. cit., p. 30,
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relatively to greater schievements in their two
languages 2s well as in their gener2l education. The
gelf-image then becomes 8 prozgramme of action; or s
prophecy which is to be self-fulfilled, Its fulfilment
is a basic motive for sustained effort to atiain the
projected degree of proficiency, In order t6é ascertsin
The effectiveness of this motive, we asked our sample
Subjects to rate their own proficieney.skills on a
4-point scasle: Not-so=good (nsg), TFairly good (Ig)
Good (G); ¥ery good (Vg). Below we correlste their
assessment of their comprehension sbilities in Yoruba

and English with their actual comprehension achievements,

TABLE %8s

Self~rating: Understanding of spoken Yoruba X
Yoruba comprehension

Comprehensieén Scores' Nsg Fg 3 G Vg Totel

4. 0O seore 2 1 3

2. “h~) 2 scores 0 1

30 3 o= I-I- ! 1 4 2 0

B, 5« 6 C: 2 20 24 35 81

5 7 = 8 " 6 43 e 115 241

e 9 =10 ® 1 o 25 34 65
Total 12 72 130 188 402

B T
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TABLE 76b

Colum Percentage from the metrix in Yable 78a

Comprehensi&h ScoreSTrng : g ' G ! Vg .
1« O score 16,7 0.0 0.0 136
2. 1 = 2 scores 0.0 0.0 0.8 0,5
J¢ 5 = & " 843 56 107 0.0
he 5 = 6 2 16.7 27.8 \18¥5 18,6
S 7= 8 i 50,0 59.7 ~59%942 6142
6. 9~ 10 " S 049 19.2 18.1

TABLE 79

self=reting./~imderstending of spolken English iﬂ

comprehension of YbE English

v ey r | B S L T
Compreheéfnision Scores Nsg TIg ( Vg Total
1e¢ 3 = 4 scores 0 7 16 19 no
2% 5-6 o 235 82 70 75
B . ¥='B ¥ 1 17 80 66 164
4, 9 - 10 Al 0 2 10 9 21
Totel 1 49 158 164 402

e e e S
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TABIE 79

Column Percentage from the metrix in Table 79a

| 2 1
Comprehension Scores  Nag g ) &= Vg :
1 3 = 4 scores 0.0 14,3 8e5 TN
2¢ 5 = 6 " 0.0 46,9 43,60 42,7
5« 7 = 8 " 100,0 34,7 42,6 40,2
Ll‘o 9 et ’lo i OOO 401 505 505

Summary: Levels 2-4  100,0 858" 915 88.4
1

A comparison of Tables 782 snd 798 shows that
more subjects (352) toegether considered themselves
good (G) and very(good (Vg) in English, while fewer
(318) would so highly rate their Yorubs comprehension
ability, CorreSpondingly; smallexr numbers considered
Their English comprehension ability not-so-good
(Nsg) (1), and fairly good (49), while respectively
larger numbers; 12 and 72; so reted their Yoruba
comprehension ability.

Measured comprehension shows that for Yorubs
more of the poorer achievements were recorded among
the subjects who considered themselves not-so~good:
Only 75,0% of them attained the higher levels; while

The best performences were found smong those who
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considered themselves good and very good, respectively,
96,9% and 97.9%. But the achievements in English do
not seem to reflect the self-imspges so directly, We
find, for instance, that the only subject who
considered himself not-so-zood attained leveld-3
comprehension, Also that by the proportions of their
numbers at the comprehension levels, the best
achievements were recorded by the, subjects who
censidered themselves good (9145%). The 'very good!
subjects proportionally performed better than the
'foirly good! but were not quite as good a@s the 'good!
ones,

This fesature of\ the performsnces in English
emphasizes the Ximitetion that must be seen to inhere
in any relation, which may obtain between selfi-image
and actual) yWroficiency sbility. One is subjective
impression while the other is objective evaluation;
and there is bound to be some variance between them,
This“can be an underestimation of one's own ability
a5 in the case of the high level achievement of the
subject who had considered his English comprehension
ability not-so~good. Or; there can be relastive over-
estimetion 85 we find in the schievement of those

who considered themselves very good, Such veariance



between self-im@ge ond meesured 2bility has not been
found in the correlations of Yorube comprehension,
perhaps by chence, Notwithstandingﬁ' isa’nd except for the
discrepancy already noted in the English comprehension
achievement of the single subject at Nsg, thHe broad
features of the correlations in Taebles 78 ‘anid 79 above
bear support for the view of self-imageé-2s a positive

factor of relative bilingual proficicncy,

6430 Degree of bilingualism

In place of the straight. competence-based or
even performance-based typological descriptions of
bilingualism, our inveStigstion and analyses have
been comparative, We.pleced @nd discussed easch of
the two aspects ©f bilingusl proficiency in relation
to particulan sociological variables and particular
interactionad contexts, This factorial approach
evaluates, the role of the variasbles and in that way
elucidates better the nasture of bilingusl proficiency.
But'bilingualism has earlier been recognised as a
compound phenomenon, In this conception of its
working, the pertinent and ultimate questiqn to be
asked in reSpegt of a bilingual individual, in

relative terms, is 'How bilingual'?
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For the snswer, we require @ scale of bilinguslism
on which the person's bilinguel ability is to be placed,
and expressed 8s his degree of bilingualism, For the
construction of tThe scale; maximum comprehension and
maximum fluency scores in each languasge would have to
be predetermined, We then calculate the idezl profi-
ciency in each language as the product of the two
meximum velues, Ideal bilingual proéoficiency (ideal
bilingualism) can then be furthew calculated as the
product of the ideal proficiéney in the two lsngueges,

One of these values; maximum comprehension; can
be determined end is obtainsble, For a testee it
consists of giving correct responses to all the
questions set on o .text. (In the test a2dministered
to our subjects; meximum comprehension was 10 and was
indeed obtained by some of them in all the texts),

But meximum” fluency can hardly be predetermined, To

do so.Would require extensive lexicographical collection®
Even.such 2 collection might still not be finite as

new additions may come into the language or into the
particular register tested just at the completion of

the exercise. Fluency is thus open-ended, A person's

atteinment in it can only be relstive To an
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undetermined meximum. Beczuse of this indetermindlpey
of fluency, the construction of & standard scale of
bilingualism oppears impossible,

An elternative procedure is to construct an
index of bilinguslism for the individual, Acfording
to Ben Taute? and Einar Haugeng; this is(the product
of his proficiency in his two lancusgess(This index;
or his bilinguai scbre; is thus 2 definite numperical
answer to the question 'how bilinpuel'? However, it is
of little value when only one subject is sssessed
since there is no similar'expression of the highest®
bilingual score obtainable“to which the individusl's
atteinment can be compared, But when, 8s in the
present investigation, several individuels are involved;
such indices adequately constitute an ordinal scale
for comparinp the abilities of the individual subjects,
From the scale we reed off 'how bilingual' a particular

individuwel is, and by comparing scores we ascertain

whe of two or more individusls is more bilingusl

7« As reported by Weinreich (1970), op. cit., De 63,
footnote 1.

8. Haugen (1956), op. cit., P« 75.
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than the others, Such a comparison can be an evaluation
of the validity of any varisbles which mey have been
hypothesized as 8 differentisting factor of the degree
of bilingualism between such individusls,

Because of the large number of subjects¥in this
investigation; we have preferred to characterise
their achievements as groups. The gquestion 'how
bilingual?' is equadlly pertinent tw stch groups, and
is now asked in respect of the subjects in their
eight school groups. The school/is only one basis for
Such a description but is“focused upon here because,
more then other possiblé groupings, it is easily
identifiable; it is 8w /institutional grouping,
physically distinct and relatively more homogeneous-

by the amount-edch school possesses or lacks of
certein facilities of langusge proficiency, Ve
calculate\and compare the indices for schools as
seperate entities, They can also be further sub=-
grouped on the basis of similsrities 2nd differences
between them such as the socio-educotional asttributes
vhich we have shown in Chapters 4 and 5 to @ large
extent to be significant factors of proficiency in

the languages,
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The indices of bilingualism for the schools are

arrived at in two steges:

e The index of proficiency is calculated for each

language, This is achieved in a8 series-of’\three

tables in which achievements are ranked:

Table 80a
sble 80b
Table 80c

T6bles 84d~c

llean Yorubs comprehension, by school,.
llean Yoruba fluency by sch;ol. Responses
to the fluency testi-am all the six domeins
of language user are taken together, The
means are therefore quite high,

Index of Yorubs proficiency for each
schoolyThis is the square root of the
product of the mean comprehension and
fluvency values in the two tables
immedisately above,

show similsr cslculations to arrive at
the index of English proficiency. The
mean of English comprehension is the
mean of scores in the test of the

comprehension of the two varicties of
English,
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2a The index of bilingualism for the schools, This
is the square root of the product of Yoruba and

Inglish gross scores, The indices are shown in

Table 82,

For the meon vslues presented in each té@ble the
Studentised Range; @=test, is calculated, .This is s
statistic used to measure the significénce of eny
differences fouud between mean values, It is the
minimum difference that must ob¥ain between two such
mean values for that difference to be significant at
the 5% level of probability, First, Q is calculated
for 8ll the values in ¢he teble, Then individusl
group scores are compared by subtracting one from
the other, If the difference is less than Q; no
significant différence exists between the two mean
velues; but, ‘if the difference is grester then Q, 3
significant difference exists between the values
beingicompared in fovour of the group which obtains
the higher mesan, ‘

Below we present the mean comprehension, fluency
and proficiency abilisies of the school groups in
the series of Tables 80 to 83, The procedure for the
evaluation of the abilities, by the application of

the O-test, is as follows:
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Schools which sre similar in ability are
grouped and  listed together, beginning with
the group which demonstrate the greatest
ability. (Among the schools in such & Eroup
no significant differences exist in,abilities;
i.e, the value of Q between any two of them
is less thsn the value of Q stated at the
bottom of the table),

The abilities of the schoéocls in 2 group are
compared to the abilities of the school ox
schools closest %o.them and which fall into
the group immedistely below them, Sometimes all
the schools in the group demonstrating higher
abilitiés may score significantly higher than
the .school or schools closest to thm; bub
soumetimes only one or two schools in the
group above score significantly higher then
the school or schools closest to them below,
When the latter occurs it is a statistical
demonstration of the fact that among the
schools similar in ability, the one or two
schools which score significantly higher

than the school or schools closest to them
extent s
are to some/superior to the other schools in
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their own group. For example; where A, B and
C statistically appedr to be similar in ability
(step i); but only A but not B end C
significantly scores over D, E, P, A has thus
proved to be slightly superior totB.snd C,
Consquently B and C are again Brouped along
with D, E and T since no significant
differences sre found in_their abilities.

The similar sbilities-of D, C, D; Eond T
are then compared torthose of G and H which
are below them; ‘snd so on; until a1l the

schools have-béen so pgrouped 8and compered,

TABLE 80a

Mean Yorubs Comprehension X School

’ | T 0 \ Al

Sehool Meen Std. 5td,
Dev. Error No.
ICGS 8.020 1o 146 0,160 51
AGGS 2727 0.999 0.135 55
IGS 7616 1.189 0.139 73
HTGS » 176600 1607 0.272 35
SAS 6.981 16205 0,166 53
e 6,800 1. 485 0s221 45
GCI 6.55% 1959 0,280 49
STC 6o 541 2.512 0.3%61 41
e i e i s 04 A i R e i e o e e i e i R T 2 &
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TABLE 80b

Mean Yoruba Fluency X School

v F ] 1 L = I
School Mean sStd. otd.
Dev, Error No,
LGS 63%.753 15« 214 1.7871 7%

ICGS 60,863 8.390 1 A75 51
LGGS 55,509 13321 14796 25

GCI 55,061 17.296 2471 49
SAS 54,623 184156 A4 53
IC 53.978 18,489 2,756 45

HIGS 50,371 10, 382 1.755 35

TABLE 80c¢
Index‘of Yoruba proficiency by School

) 4 § T 2 = =
Std. Std.

Sc¢hool Mean Dev, Error No.
ICGS 21,965 2084 0,292 >3 |
IGS 21,827 34535 0.390 73
AGGS 20,312 3,784 0.510 55
HI'GS 19,282 4,221 0.713 35
SAS 19.274 4,310 0.592 53
e 18,714 5000 0,745 45
GCI 18.687 SeDee 0,789 49
STC 16.296 6.613 1,033 41

p =SS RNk e e Lo e e . ARAT A S SR 3 TS S, X
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TABILE 81a
Mean English Comprehension by School

T ] T 1 § T T
Std. Std.
School Mean Dev. Error Noe
SAS 6,659 1,038 0.141 55
GCI 6.592 1.003 0.143 49
IC 6,278 0.992 0,148 45
STC 6,102 0,847 0.1%2 41
IGS 5.849 0.902 0,106 73
ICGS 5775 0,882 0.12% 51
AGGS 5. 264 1,078 0.145 55
HTGS 5129 04921 0.156 35
i 04001 Q = 04,60
TABIE 81b

Mean ‘English Fluency by School

T 1] T ¥ \ {

Std. Std.
School Mean Dev, Error No.
GCI 82.571 19,207 20 704 49
SAS 79.189 12,306 1,690 53
IC 76.636 19,093 2.878 45
1GS 70.493 13,604 1,592 73
ICGS 65.392 10,540 1,476 51
STC 64,976 12,361 1,931 41
HTGS 58,886 11.275 1.906 35
AGGS 57.800 19,106 2,576 55
S it o i e R B i e iin i e i e e s L e e e e S = 1
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TABLE 81c¢
Index of nglish Froficiency by School
T T T ]
Stde std.
School liean Dev, Exrror Noe
GCI 2%.111 3.139 0.448 49
SAS 22,841 2,654 0. 365 53
IC 21,572 4,487 0.669 45
LGS 20.191 2835 0,332 73
STC 19,665 2,585 Q. 404 41
TCGS 19.525 2¢ 528 04326 51
HT'GS 17281 2.612 0.441 35
AGGS 16.831 4,390 0587 55
P 0.001 QG = 2,02
TABLE 82
Index ©0£ Bilingusl Proficiency by School
v C 4 v g A Y .
Std. Std.
School Mean Dev, Error Noeo
SAS 452,470 133,208 184298 53
LGS Qa0 509 110,024 12,877 79
G 437,681 255.330 38,062 45
GCI 434,660 155 . 206 22,172 49
ICGS 425,156 71,154 9.964 51
AGGS 347,313 117. 308 15.818 55
HIGS 339.637 100,284 16,951 35
STC 323,147 140, 264 21.906 41
P 0,001 Q = 88,21
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The following are the groups showing similerities
and differences in their abilities:

1. Yoruba Comprehension (Table 80a)
(a) 10GS, £GES, LGS, HTGS., Of these only| ICGS

score sipgnificantly higher than SAS
(1.0%39) snd IC (1.220).

(b) AGGS, LGS, HPGS, SA3, IC. O0f fhese AGGS,
IG5, and HTGS, but not SAS“mor IC, score
significantly higher than GCI, In respect
of the three the significent scores over
GCI exe 1,176, 12065, 1.049.

(e¢) 8AS, IC, GCIdand 31C.

2. Yoruba Fluency (Table 80b)

(a) 168, IEGS, AGGS, GCI, SAS. Of these only
IGS (are significantly more fluent than IC.
Infavour of IG3 over IC, Q is 9.775.

(b)~. \ICGS, AGGS, GCI, BAS, IC. Of these only

ICGS are significantly more fluent than
HTGS. Betweon-ICGS and HTGS, Q is 10.492.

(¢) AGGS, GCI, SAS, IC, HIGS, STC,
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3. Yoruba Proficiency (Teble 80c)

(a) 1ICGS, IGS, AGGS, HI'GS, SAS. Of these ICGS
and IGS but not any of the others, are
significantly more proficient thamIC and
GCI. In favour of ICGS over IC and GCI, Q
is 3,251 and 3,278 respectively., In fevour
of IGS over the same\ tuo schools;

Q is 3,913 and 3,140 reéspectively.

(b) AGGS, HTGS, SAS, IQ,GCI. Cf these, AGG3,
HI'G5, SAS but not ‘ény of the other two; are
significantly more proficient then 3TC. In
favour of AGGS, HTGS and 3AS over STC,

Q is 4.066; 2.986 and 2,978 respectively,

(¢) IC, GE€I, and STC.

4, ZEnglish/Comprehension (Table 819)
(a)\'6AsS, GCI, IC, STC. Of these SAS and GCI,

but not IC nor STC, score significantly
higher than IGS snd ICGS. For SAS over IGS
and ICG3, Q is 0,810 and 0,884 respectively,
For GCI over the same two schools Q is

0.74% and 0,884 respectively.



(b)

(c)

(d)
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Ic, s°C, IGS, ICGS, Of these IC ond STC,
but not IGS nor ICGS, score significantly
higher than AGGS. In favour of IC over
AGGS, Q is 1,014 while in favour of)STC
over the same AGG3, Q is 0.738.

LGS, ICGS, AGGS. Of these LGS)end ICGS, but
not AGGS, score significantly higher then
HI'G3. For LGS over HTGSH.Q is 0,720; while
for ICGS over the same HTGs; Q is 0,646,
AGGS, HTGS.

5, Inglish Fluency (Table-81b)

(2)

(b)

(c)

(@)

GCI, SAS, IC. Of these, only GCI are
significantly more fluent then IG3. In
favour of GCI, Q is 12,078,

SAS IC, IGS., Of these, A5 and IC but
not IGS are significantly more fluent than
ICGS, For SAS over ICGS, Q is 13,797. For
IC over the same school, Q is 11,244,
IG5, ICGS, STC, Of these; LGS, but nof
ICGS nor STC, are significantly more
fluent than HTGS. In favour of IGS over
HTGS, Q is 11.607.

ICGs, STC, HIGS, AGGS.
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6e English Proficiency. (Teble 81c)

(a) GCI, 5AS, IC. Of these, GCI and SBAS, but not
IC, score significant English proficiency
over IGS. In favour of GCI and SAS over
IG5, Q is 2.920, 2.650 respectively.

(b) IC, 163, STC. IC, but not LGS nor STC, score
significantly higher then“JICGS, Between IC
and ICGs; Q@ is 2,247 in\Isvour of IC.

(c) 1IGE, STC, ICGS. Evefyeone of these score
significantly high€r thsn HT'GS. For
example, betyeem JCGS and IPGS, Q is
2,044 in féveur of ICGS.

(d) mees, AGGS.

7. Bilingual Proficiency (Tsble 82)

(a) s&3,-16s8, 1€, GCI, ICGS. Of these, SAS,
IG5, end IC, but not GCTI nor JCGS, are
significently more bilinguelly proficient
than AGGS, In favour of HAS5, LGS end IC
over AGGS, Q is 105.157, 97.196 and 90,368
respectively,

(b) GCI, ICG5, AGGS. Of these, GCI, bui not
ICGS nor AGGS, are significantly more
bilinguelly proficient than HTGS. TFor
GCT over HTG3, Q is 95.023.
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(¢) 1ICG5, AGGS, HTGS. Of these, ICGS but not
AGGS nor HTGS, are significantly more
bilingually proficient then STC. For ICGS
over STC, Q is 102,009,

(d) AGGS, HTGS, STC.

The lists; above, of schools comparable in
Yorubs and English comprehension and fluency
abilities appear generally to have followed the
Typology of schools set up at the beginning of our
investigation (see Chapter 3%).,.'The eigh® schools
were th into three groups on the basis of the
socio=~educational similérities 2mong each type. In
Type 1 ere GCI, 3TC, SA3, 2nd IC. In Type 2 are IGS,
AGGS, end HTGS, while IGGS is the only school in
Type 3, It was“noted, then; that perhsps the only
difference’ bétween Types 2 and 3 schools is the
rural locetion of ICGS in contrast to the urban
locstion of Type 2 schools, This basis of the
typology was evoked when we modified the fifth and
eleventh hypotheses; thereby relating the new
compound variable to the comprehension and fluency
abilities of the subjects in the different types of
school, There, a2 direct relationship was found

between the socio~educsational veriable and the
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abilities, Here 2g3in the order (see Table 80a3) and
the grouping of Yorub2a comprehension abilities (see
especially ILists 48 and “c above) have repeated 3
similar relationship. Types 2 snd 3 schools #re
compareble 232%%§§t 13) and superior to the fype 1
schools, Of the former; ICGE (Tye 3 schodl), having
the advantage of locetion in 2 relativeély more
Yoruba monolinguel comiwunity, is ®superior to the
Type 2 schools and significanply(superior to all
The Type 1 schools, The Type\2 schools also prove
Significantly superior to“two of the Type 1 schools;
viz, GCI arnd 5TC.

The order (see Table 80b) end the grouping
(see Lists 22 and“2c) of Yorubs fluency sbilities
are almost similer to the pettern of Yoruba
comprehensitn abilities. They 2lso bear support for
the conelusion »eached in the verification of the
eleventh hypothesis, The first three of the five top
compargble schools are Types 2 and 3, One Type 2
school, HTGS, has not proved as fluenmb as would be
expected by our typology, We notice 3lso thet not
ICG3 but 2 Type 2 school, LG3, is the most fluent in
Yoruba, This school proves significently more fluent

then two of the Type 1 schools, IC and STC, and one
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of the Type 2 schools: HIGS. ICGS 2lso demonstrates
significant fluency over HTGS and STC. List 22 2lso
shows GCI and SAS as comparable in Yoruba fluency
2bility to some Types 2 and 3 schools. We have noticed
and commented upon a similar unexpectedly high
Yoruba fluency among the fype 1 schools¢ /The present
analysis has now revealed that it was the performsnce
of these two schools that is respomsible for that
high level Yoruba fluency whieh'\was recorded for all
the Type 1 schools togethery

The order of Yorubs.piroficiency (see Teble 80c)
follows our expectation’when proficiency is the
product of comprehension and fluency, Thus, IGS which
is topmost in fluency but third in comprehension
ability, is fetnd only second in the order of pro-
ficiency, As expected; STC, showing the least
comprehénsion and fluency abilities, are also least
proficient. The grouping of Yoruba proficiency
abilities also follows the typology of school: Five
schools (see List 3a) appesr similarly proficient.
The first four of them are tpe Type 3 and 2 schools
with the Type 3 school, ICGS, and one of the Type 2
schools, LGS, showing significsntlyzggsﬁicient than
three of the Type 1 schools; viz, IC, GCI and STC,
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The other two Type 2 schools, AGGS 2nd HIGS, and
one Type 1 school, SAs; also prove sipgnificantly
more proficient than STC,

The indices of English comprehension, flueéncy
and proficiency, and their grouping have alse
generally followed the same typology of<{sehools and
Their performence characteristics as ‘e@rlier shown
in the verification of the fifth and ‘€leventh
hypotheses, In comprehension the four topmost schools
(see Table 812 and List 48).are/ the Type 1 schools,
Two of them, TA3 and GCI; ghow significantly greater
Inglish comprehension €bility over all the Types 2
and 3 schools. The othér two, IC and 3TC, 8lso score
significently higher than the two Type 2 schools
apprearing at Cthe bottom of the table. The Inglish
comprehension performance of ICGS (Type 3 school)
is guite.high, even significently higher then the
achigvement of HTGS (Type 2; see List 4¢), This has
been-@ccounted for in the discussion of the results
of the test by which our fifth hypothesis was confirmed.

The grouping of English fluency abilities (see
Lists 58, b, ¢, d) reveals that the three topmost
schools are Type 1 schools, One of them GCI, shows

significently more fluent than even STC (Type 1) @nd
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211 the Types 2 and 3 schools, Iist 5b shows IGS
(Type 2) as comparable to SAT and IC (Type 1), while
List 5d shows STC @s similar to ICGZ, HTGS and AGGS.
STC even scores lower than ICGS.

The tThree schools showing greatest linglish
proficiency are Type 1 (see Table 81c and List 6a),
Two of them, GCI and SAS, are significently more
proficient in English than all the other schools;
including STC, another Type 1-school, As with fluency,
S1C ,is similer in proficiency~to LGS and ICGS, only
that it menesges to score slightly higher than ICGS,
TGS and AGGS are the~two least proficient in English;
even ICGS score significantly higher then the two,

As bilingual“proficiency is the product of
proficiencies in the two languages we should expect
its orden‘@mong the eight schools and the grouping
of bilingual abilities to be different from those of
Yoruba *and Inglish proficiencies. The orderlgsee
Table 82) appears to underscore the complex,,
interactive nature of bilinguel proficiency. A
comparison of the ordewrs of Yoruba 2nd Inglish
proficiencies with the order of bilingual proficiency
brings this out clearly., ICGS 2re most proficient in

Yoruba, They are fifth most proficient in English
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but appear as fifth most bilingually proficient, SAS
are fifth most proficient in Yoruba, second most.
proficient in Inglish but have emerged the most
bilingually proficient of the eight schools.. STC ere
the leest proficient in Yoruba, fifth mostiproficient
in English but have sppeared as the least bilingually
proficient, This shows that the degree.of bilinguslism
or The bilinguel index for a8 person,or group is the
balance of the gain and loss in proficiencies in the
languages, Such an account, \prépared and compared for
several people or groups“(ag has been done here) shows
how @ person's or groupl®s stetus on a2 scale of
bilingualism can bé radically different from the Same
nerson's or grohp's status on the scale of proficiency
in each of his” languages.

Such{changes in fortune between proficiency in
each of 2-bilingual's languages and his bilingual
proficdiency call attention to a conceptusl difference
in the nature of the two kinds of p;oficiency.
Proficiency in a langusge is simple, and can be more
easily determined and forecast with @ greater chance
of validity in terms of perticular lenguage acquisition

factors, such as those we have employed in tThe
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investigation of the hypotheses set up to ascertain
the levels of comprehension and fluency abilities in
each of our subjects' languoges. Of course; 8ll the
available evidence may not alwsys support such\a
prediction, The English proficiency periormance of
S1C (Type 1) exemplifies the kind of exceplions which
may occur; but to a great extent the ‘socio-ecducational
variable appears to function as a.debérminant of
degrees of English proficiency @s.the differences in
the schievements of Types 1, 2.2nd 3 schools show,

On the other hand, bilingl@ld'proficiency is more
complex and is hardly predictable; or perhaps not in
terms of the variable by which proficiency in one
language cen be predicted. waeVer; it is measurable;
with its results‘yielding new patterns of group.
similarities/ dnd differences, Tor ex8mple; where
comparable proficiency abilities in each language
have«largely followed the fypolosical groupings
done.before analyses (see Lists 5 and 6), comparable
bilingual abilities have cut out new patterns, List
78 shows that the five top similarly bilinguelly

proficient schools are made up of 8ll the Types 1,

2 and 3 schools. A Type 1 school, 5AS, is the most

bilinguslly proficient, but this was not predicted
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and could not hsve been validly predicted, even by
the compound socio=educstional variable which not
only predictably guaranteed hisgh Inglish proficiency
to SAS but also appears to have raised their Yoruba
proficiency. The uncertainty of this varisble™ss 2
determinant of bilingual proficiency is shown by the
appearence 8t the bottom of Table 82 of, 8TC,

another Type 1 school, Lven a Type 2 sehool, LGS
scores significantly higher bilinguel proficiency
over this same Type 1 school,

The features of Yorubes @nd Fnglish proficiencies
among our subjects, as so\fdr analysed, constitute an
evidence in support of\the often steted impression
thet egquilingualism is unreal, One of the languages
is alwsys domindn%, The subjects in our Types 2 and
5 schools genenally show greater Yoruba proficiency
than their counterparts in Type 1 schools; but the
latter.are generelly more proficient in English., A
second “inference is that a person's or a group's
degree of bilinguelism is to be measured and
specifically stated for the individusl or group but
is not to be predicted by any gzlobal Vyerisbles
however strong and positive such variables may work
a3 determinants of language proficiency. This is

inherent in the compound nature of bilinguelism,
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6,40 Patterns of bilingual dominance

In the foregoing 2nelyses our subjects' profi-
ciences in Yoruba and English were weighted and
expressed as their degreecs of bilinguslism, end @s
consequences of some particulsr sociological-factors.
But one question yct unenswered in respect _of the -
subjects concerns their relative abilities in their
two lenpuages. Overell, i,e., more summerily, what
IS the state of bilingual dominance among this
category of bilinguals?

Weinreich.suggests seven factors of dominance
configurEt;on, namely; relative proficiency, mode of
use; order‘of learﬁing and age, usefulness in
communicetion, emotional involvement, function in
social advance; and literary - cultural value.9 All
these can be Summed up as the role and status of the
languages concerned in the life of the bilingual
peopley, ond in Chapter II we considered them for
English and the Nigerian lsnguages, particularly‘

Yoruba, as fectors underlying languege education

and lanzuage behaviour in Nigeris, In this section

9, Weinreich (1970), op. cit., pp. 75=80.
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we present calculeted patterns of bilingusl dominence
among our subjects, teken as reflections or perhaps
concrete realizations of the relstive role and status
of the two languages in their lives, Their productive
abilities are used to celculate dominance: a greater
number of words in one languaze than in the other,
given in response to the same situational stimulus,
shows more active vocabulary in that language; and
means the dominance of the language., Thus, subjects
may show Yoruba dominance (YD), English dominence (ED),
or bilingusl balance (B), First; we present the
pattems of dominance in six contexts for the subjects
in their schoel groups (Table 83—88); and then for
all the subjects together (Table 89)., Figures are

percentages of subjgcts in each group,
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TABLE 83

Pattern of bilingual dominance in the home domain

T (] T T i i
Total

School YD ED 4 B No«
GCI 20. 41 7551 4,08 49
STC 0.00 92,68 7632 41
SAS 9.43 838,68 1.89 53
Ic 24,44 75.56 0,00 45
LGS 54.79 38.36 6,85 f &,
HTGS 34.29 48,57 1714 35
ICGS 50.98 44,18 784 51

é:=========-.':========é========:!========.1_======::£==

TABLE 84

Pattern-of bilingual dominence in the

neighbourhood domein

i ' : - Total
School YD ED B Oe
GCI 14,29 69. 39 16.32 49
STC 12.19 7562 12.19 41
SAS 32.08 56,60 11.32 53
1C 31.11 644 il Yo lidy 45
165 43,84 45,21 10.95 73
AGGS 37 74 52.83 9443 55
HTGS 28,57 65. 71 5.71 35
ICGS 49,02 3725 13.73 1

S S5 2 R RS
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TABLE 85

Pattern of bilingual dominance in the

domein of religion

' ' ' : "Total
School YD ED B No.
GCI 14.29 83.67 2.04 49
STC 92.76 85437 4,88 41
BAS 13,21 83.02 3.77 53
Ic 15.56 75456 8,88 45
LGS 38436 46,58 12,06 73
AGGS 49,06 35.85 15.09 55
HTGS 42,86 40.00 1714 35
ICGS 60.78 19.61 19.61 1

dezocesmazsdancessesdoco e d o cn o naasdananaaad

TABLE 86

Pattern of *bilingusl dominance in the

domain of occupation

8 S ] 1 1 'To‘ta 1
School YD ED B No.
GCI 8,16 91.84 0.00 49
STC 48,78 39.02 12,19 41
SAS 20.75 71.69 7455 53
5 74 26,66 o4, 44 8.88 45
LGS 414,09 52.06 6.85 19
AGGS 58.49 3019 11.52 55
HI'GS 3714 54.29 8457 35
ICGS 43.14 45,10 11.76 51



- 371 -

TABLE 87

Pattern of bilingual dominsnce in the
domain of educsation

2 e 4 1 Y

'Total

School YD ED B No.
GCI 0.00 100,00 0.00 49
STC 0.00 95.12 4,88 |

3 0.00 98.11 1.89 53
10 2.22 97.77 0.00 45
LGS 0.00 98.63 187 73
AGGS 7:55 88.68 377 55
ATGS 2.86 94,28 2.86 35

;=EES§=====;==2223::&::22283:5==S;gg==a=21====a
TABIE 88

Pattern of biliggpal dominance in the
domain of health

- il T : Motal
School YD ED B No.
GCT 4,08 93.88 2,04 49
STC 12:.19 78.05 9.76 41
SAS 577 90,57 5.66 53
Ic 8.88 86,66 4,44 45

S 17.81 75:97 8.22 73
AGGS 22,64 67.93 9.43 55
HTGS 8¢57 85.71 5.71 55
ICGS 17.65 72+55 9.80 b |
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As spread in the tables above (except for
occasional untypical performence in one or two domains)
the school groups sppeadr to divide into two bilingusl
dominance groups. Four schools contain largemajorities
of ED while in the other four usage habits.(and hence
dominance patterns) sppear more mixed.although with
more considerable proportions of YD, The four schools
containing larg: proportions of ED are GCI; STC, SAS
and IC., With the exception of the performance of STC
in the domein of occupation, the proportions of ED
among them are very high in all the six domdins,
Correspondingly their-proportions of YD and B are
quite smell, We notice that three of the four zero YD
recorded in the-domsin of education and the only one
in the home domain are among these four schools,

On-the other hand we have 2 wider'variation of
dominence a2mong the other four gchooI_Ls, namely, IGS,
AGGSy HTGS and ICGS. Among them, too, the proportions
of ED in the domains of education and health are quite
high. As we hsve earlier explained the learned nature
of these two domains, almost inveriebly using English,
probably mekes high ED inevitable, But the remeining
four domains are shared nicely between YD and ED. In
the home end religion domains where lsnguage habits

may be more idiosyneratic, we have YD mejorities in
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three school groups in each case; while in the
neighbourhood and occupation domeins English is dominant
for meqorities of subjects in three of the schools,
Notice, however, thet the YD majorities among these
four schools are not quite as comparsbly high-2s5-the
ED mejorities among the first group of four schools,

The YD 2nd ED mesjorities as seen here among the
schools appear to have repeated the typelogical
grouping according to which language proficiencies
have been shown to vary, The schools showing high ED
majorities are the Type 1 schools; the home backgrounds
of the pupils in the schoels have been shown as
favourably predisposed.to FEnglish dominance, The
other four schools constitute Types II and III.
Ienguege usage habits in the homes of the pupi}s in
them generally-favour more Yorubs, or at least, are
more mixed{ The profile of dominance among them is
thus rether middling: YD mejorities sre not too large
nor are their proportions of LD too smsll (contrest
the profile of dominsnce for the four Type I schoolsa.
The proportions of B among the Types IT and III

schools are more commonly larger then the same
proportions of B among Type I mchools especiglly in

the dom@ins of home and religion,
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The following teéble finslly summorises bilingusl
dominance for 8ll our subjects in each of the six
dom2ins,

TABLE 89

Bilingusl dominance for all subjects by.domain

] LI o = 1 '
Domain YD D B
Home 351.13 61.81 706
Neighbour-

hood G o P 58.58 10.51
Religion 30,49 58471 10.81
Occupation 35.53 56,08 8439
Education 2,07 96,08 1.83
Health 11.95 81.17 6,88

The teble shows general ED majorities but the
proportional-varietion in dominence across the domains
is the rematrksble feature of the profile, Education
and hedlth domeins have very large ED majorities
while ¥D majorities in the other dom@ins are not so
lerge., Correspondingly the pronortions of YD in the
seme two domains are very smdll while YD proportions
in the other domeins are quite considersble, The lerge
proportions of ED and YD of course mean rather smell
proportions of B in sll the domains, They sre lowest
in the domdins of educstion where Inglish preveils snd

highest in the neighbourhood @nd religion domains,
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It is now pertinent to recall the result of
Kerr's investigation of preferences between Yoruba
and English among 8 not-so-homogen€ous category of
bilingusls - university steff (of unspecified but

presumsbly differing educationa2l atteinments) /ond

students.1o

His concern was the present bilingusl
habits and sometimes future preferences(of his subjects:
In which lenguese do you norm2lly count? In which
languege would you tell someone & Jjoke or funny story?
In which do you prefer to listen to news broedcasts?
and so on, His questions Specify the distinctions
between'the langgage skills: spesking, listening,
reading, writinz, snd he found Yoruba and English
shering dominance respectively between listening and
speasking on one hand; and re2ding and writing on the
other, Some<{of.the contexts in which he found YD

me jorities are casuel conversation (51%), telling a
Joke (66%), seeing 2 play (43%). Some of ED are ’
preferred reading of newspspers and magazines (§7%),
daily reading of newspspers and megazines (93%),

study reading (90%), letter writing to @ colleague

10, J.Y.K. Kerr (1972), op. cit.
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(97%), letter writing to 2 member of the family (42%),
creetive writing such 8s poem or short story (77%) ,
writing most confidently (74%), ond so on,

By contrest, in our own investigotion,tests have
been used to ascertain the ebilitiee alrecady ettained
in the two lengusges - a8 much as possible within the
limiting constraints of the test situetion, Differences
are thus seen iN the states of bilingualism and the
categories of bilinguals focusedj.&nd 21lso in the
methods of inguiry, These differences meke the results
not altogether compareble, But @ similarity between
them is ED mejorities in the'oral-written skills
tested in this investigétion, and in the rea2ding and
writing skills in Kerr's., However, there are noticeable
differences in the proportions of the ED madoritigs in
the two investigetions. As seen in our last table,
overall; the gep between ED and YD %S not as wide and
88 disguieting as in Kerr's finding, except in the
domeins of education and health, (Notice thst YD
mejorities in Kerr's finding are quite small even
in the listening and speaking contexts, showing
considersble tendency to use some English in these

oral situetions),
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The subjects of the present investigstion deve-
loped their abilities in their two languages under the
influences of the factors of dominance configuration
wvhich have always favoured English since the inception
of western education in this country; and the influences
are still strong, It is therefore tempting, by comparing
the gaps between ED and YD in Kerr's finding and in
the present analyses, to see a3 narrowing- of abilities
towards YD. But our investigation wés not designed to
reveel any such trend of bilinguslism, Nor is Kerr's
inquiry 21so equipped to indiecate @ widening of
abilities, The value of thedresults of his enquiry lies
perhaps only in cautioning by cealling attention to
intentions among a group of bilinguels, Thus,. no
conclusions are possible concerning the direction of
dominance among-either category of YbE bilingusls, The
patterns of deminance seen in our analyses’howevgr,
hsve the value of a synchronic stetement, namely, that
dominance veries with individusl bilingusals or groups
of bilinguals; and across contexts, In addition; the
last teble shows in perticuler that spert from the
contexts in which English is the prgscribed or
invariasbly the utilitsrisn lsnguage, no alarming
proportions of YbE bilinguals in the category of our
subjects are ED although in the present social context

English is dominant.



CHAPTER SEVEN
AN OVERVIEW OF THE INVESTIGATION

This overview of the investigetion consists of
4 sections:

Section 7.1 brings together the msin £indings of
the enquiry as contained in Chepters IVy V, oand VI,
Specifically, we review the validityof ‘our hypotheses
concerning degrees of bilingusal proficiency as
revealed by the results of the statistical tests of
significance applied to then,

In Section 7,2 we reessess our methodology. Two
important aspects of this are the IBQ and the tests by
which we measured our subjects' bilingusl proficiency.
The objective is-to evaluate these instruments in the
light, Jjointly of the general claims that have been
made for their efficiency, and the results which
their application hes produced in our own
investigetion,

In Section 7.3 we consider some implications of
our findings in the socio-politicel context of

Nigeria,
Bilinguslism is gener2lly recognised as multie

dimensional, Its pure linguistic festures are perheps

more descriptively monogeoble, 2t least contrestively,
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by the epplication of any well considered gremmetical
vl:heo:ry./l Such 2 description will be comparatively less
hampered by sny fleeting end intrecteble psychological
and sociocultural consideretions. Its sociolinguistic
features are more complex, and research intothem
inexhaustible, OQur investigotion and findings have
touched upon some of its sociological formants 2mong
the chosen category of bilinguals, but the phenomenon
2lso touches other aspects of their social life., These
are.yet to be investigated and so, finally, in Section
7.4, we suggest some of the issues which may be

profitably researched in’ this bilinguel setting,

7.1 Summery of findings

Our strotegy has been to test our hypotheses
separetely for comprehension (Chopter IV) and
productivity (Chepter V). But some of the hypotheses
in the bwo chepters would have been secen to be
complementarys; others not., In this summary; the

complementory ones are reviewed together for validity;

1e A pioneer in pure contrestive linguistics of
English ond Yorubs is L. Ayo Banjo's A Contrasftve

Study of Aspects of the Syntectic end Lexical
Rules of English and Yorub2., Ph.D. Thesis =
University of Ibadan (1969).
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fhe unpdired ones sre considered lost, Thus, the order
of their 2ppearonce in the main chepters is not
followed in this recapitulation.

1o Two generzlised hypotheses, i and vi, sssert
greater proficiency in Yorube than English esmong the
chosen category of bilingusls. As basis, proficiency
in 2 lenguage was considered to be @ funection of
pressure on the 1lsnguage while the degreé of pressure;
itself would be considered relstive-to, first, the
Bizg of the'society which uses _each of the 1anguages'
and, second, the intensity of the use. By definition,
8 bilingusl society is & composite one: there is @
wider superordinate mother-~tongue society, and within
it & smeller extrection which 21so uses 2 second
languoge, These dre the bilingusls - the YbE bilinguels
in the present Case, Operation in the second language
(here; English) is thus restricted to interactions
with other bilinguels within the smeller group. And
8lthough this cen be very intensive, especioally in.the
school system where the use of English is enforced,
the ascendency of Yoruba in the wider society is in no
doubt, by the sheer size of its users apd the more
numerous occesions for its use, Outside, and for some

time within the formel school system, the bilinguels
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in our study also use Yorube quite intensively,
Measures of central tendency (by mode and mean
achievements) confirmed the part of'the hypotheses
relating to bilinguasl comprehension, but the seme
tests deny the part relating to fluency, In 81l the
8ix domsins of longuage use, LEnglish fluenc¢y was ’
higher then Yoruba fluency. The differences in meon
English and Yoribe fluency were not very large, and
the adventage for English wes censidered not high
enough to completely reverse ‘the hypothesis, All

the seme, the results have the value of denying that
part of the hypothesis, . _

2. The next psired hypotheses, ii and viii, postulate
differences in Yoruba snd English proficiency for
pupils in schools located in urbar and rurel aress,
The basis is{the differcnces observable in the
conotitutive elements of the two locations, These
include the more cosmopoliten composition of the city
as agéinet the more ethnicaslly homogeneous rurel
settlement; the more diversified types of socisl and
commercisl interaction in the city, involving people
of different mother tongues, as ag?inst the lgss varied
interections in the rursl location, involving, most

of the time, almost the same people of the same mother
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tongue; eand so on., The comsequence is the more greetly
bilingual choice habits in the city, featuring more
English; os against the greeter frequency and intensity
of monolinguel choice habit in the rurasl sres, featuring
in this case; Yoruba; Schools are integral pBrts of
their loco\\o;; sharing the behsviour pstterns of these
locetions to some considersble extent, Therefore, pupils
educated in the rursl ares school ‘should be more '
proficient in Yorube than theiricity counterparts, but
less proficient in English than the letter,

The hypotheses were. lergely confirmed., The
subjects in the rurel docation school demonstroted
greater Yorube comprechension ability., Also, in four
of the six domeins iIn which fluency was tested they
scored higher thon their city counterperts, Their
higher scorfes were however not significant in some
of the domsins, In the two other domoins, educotion
and heelth; the subjects in the city schools scored
higher then their rursl school counterparts. But their
“higher scores were not significant either,

As predicted by the hypothesés the subjects in
the city schools proved generally more proficient
in English., Their comprehension scores were higher,

glthough the edge over their rural location
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counterparts wes slim, So 8lso were their fluency
scores, But in two domains; home ond education, we
even found the subjects in the rursl location school
scoring higher than the city school subjectsy, although
not significantly.

Oversll, greater Yorubs proficieney was found
largely true of bilingusls in the rure2l locetion
school; but 2lso considerable proficiency in English,
almost comparable to the sbilibty of their counterparts
in the city schools. We then found two fundamental
explenations for this., Firstly, there wes possibly
greater diligence on the part of the teschers, and
equally great attention on the part of their pupils
to the acquisition. of English, This was probably born
of an awareness./of the limitation which the location
of their school constituted to their proficiency in
Englishy &nd which had to be compensated for. The
second ‘explanation is the relativity of rursl
locations, Locations outside cities are not all of
the same type by the mere absence of pipeborne weter,
electricity; supermarkets; modern technology plantg
and so on, Instead; the distance from large cities,
linear end chronometric; determines the degree of the

ruralness of s particular place 8s it indicates how



open to the location are the influences and innovations
from the surrounding cities, Thus, we found our rural
location school perhaps not so much rurel after all,
and closer to the city behaviour patterns then some
more remote rural areas,

3« The subject of Hypotheses iii and ix'is the role
of attitude to oral English and its effect on
proficiency on Inglish and Yoruba. The hypotheses
postulaste thet the degree of proficiency in orel
English among school pupils ds.directly reloted to
the attitude of their school to the subject, A
positive attitude is recognised in & form of
commitment to OE., Its.expression consists in the
active teaching 6f the subject ond the encouragement
of their pupils~to submit themselves to formal OE
exemination in their leaving school Certificate
examination, The attitude is adopted obviously in
response to the evergrowing importence of IEnglish
within the society for which the schools prepare their
pupils, In some of the school§ egtry for formol
exeminations in OE is obligstory, and may have become
2 tradition. Such commitment produces high English
proficiency while the degree of proficiency in Yoruba

tends to be inversely related to the same attitude,
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The other kind of attitude to OE is either
indifferent or downright negetive, and predictebly
yields among the pupils in the adopting schools
English proficiency that is lower than would be found
eumong those in the positive attitude positions However;
Yorube proficiency tends to be higher among pupils in
such schools then it is in schools adopting the
positive attituae to OE,

Comprehension scores in the.test have strongly
supported the hypothesis, We noticed some inconsistensey
in the patterns of fluency scores across the domsins
but generally English fluency scores have also supporbted
the hypothesis as between the positive Type I and II
8ttitudes on the one hand; and Type III attitude on
the other,

But thé prediction of superior Yoruba fluency
for pupils in Type III attitude position hos appeared
unrealisatic, Pupils in this position outscored those
in Type I and IT positions significently in only two
of the six contexts. Our observation or inference from
the results has been thet active encouragement of OF
docs not necessarily weaken Yoruba fluency ability
anong such bilingual people. Of course it is not

known whether active encoursgement of Yorube would
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hove weakened English fluency a2bility smong the same
bilinguals. (We found no evidence that Type III
gttitude schools deliberately mount any extrsordinary
activities to encouregge Yoruba in the same way-as the
Types I end II attitude schools do for Lnglish), But
languege aptitudec s @ psycholinguistic a@bility is not
known to be conceptually polarized with/respect to
langusges., The high English end Yoruba fluency
performance of the subjects in Mypes I and II sttitude
positions @ppears to support-thHis view.

And their performance .could not be attributed to
interlingual trenslation which we reesonably prevented
by sepersting the fluency tests in the two languages
by @ comprehension test which lasted about fifteen
minutes, Ouxr.conclusion, therefore, is that en
attitude of sctive encouragcment of orsl work in
Inglish.not only strengthens fluency in the lsnguage
but also boosts fluency ebility in the other language.
This is not en uncommon observation smong people of
relatively high degree of bilinguelism, and is
realistic especially in a bilingusl situation like
Nigeris where the cultural overlapping is growing.
Such encouragement of oral work could therefore have

been in either language and would produce the same
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booster effect in the other, What hes not been investi-
gated is whether these sttitudes to orel work in
English heve any effects on proficiency in written
English and Yoruba among the pupils in the atbitude
positions, But perhaps they do.

4 Next is tnc pair of Hypotheses v and xi. The
variable focused upon in these hypotheses is the
differences in the socio-economic _home backgrounds of
the subjects. Taken together, thé hypotheses assert
lower Yorube but greater English proficiency for
pupils who come from the“socioeconomically superior
homes than their countérparts from the humbler honmes,

In respect ofiYoruba, comprechension performances
by the socioecoriomic groups significantly confirmed
the first paxt, But although English comprehension
scores acrosg the same groups also supported the
hypotheseés, they were not significant.

On the other hend the English fluency superiority
predicted for the subjects from the socioeconomically
supcrior homes was found to obtain in a1l the three
domeins in which fluency was tested but in two of them
no significant differences were found in Yorupa fluency

emong the groups. The socio-ecconomic varisble, as



conceived, has thus appeared not quite reliasble: there
wes the significance of the patterns of Yorubs
comprehension but not of English comprehension, On the
other hand the English but net the Yoruba fluéncy
patterns.significantly support the hypothesiss

Yet, both imprecssion and common obsSérvaetion
strongly suggest some correlation between socioeconomic
background and pﬁoficiency abilitiesvin English and
Yorube among our chosen category.of bilingu2ls. We
8lso found supportive c¢idence for such 2 possibility
in the findings of Birnie e&nd Hewitt's research into
the effect of home backgrounds upon achievements
in lenguege. Their case studgy was English.2 To
probe further, therefore; we modificd the hypotheses
to take sccount, of one observeble educationsal
consequencey. 3t lesst in contemporary Nigcria, of @
child's-home socioeconomic background, This is the
varying qualities of schools into which chilqren
from such different backgrounds get admitted,
largely on the basis of the facilities end orientations

with which their home basckgrounds heve endowed Them,

2. J.Ke. Birnie and E,A, Hewitt (1968), op. cit.



The hypotheses; 83 amended, then @sscerted for the
subjects in Type I schools; coming mostly from the
sociocconomically superior homes, grcatcr English
proficiency than their counterparts in Types . II and
IIT schools; but also lower Yoruba proficiéncy then
the lotter., This compound variable (soeiocconomic
differences of pupils' homec with the corresponding
different types of school they.atlend) proved o
reliable determinant of différences in proficicncy in
each lengusge. Pupils from the socioeconomicelly
Supcrior homcs were more proficient in English

Then their counterparts from the humbler homes while
the latter were more proficient in Yoruba than the
former,

But we also found that although the predicted
differencés’ exist, the pupils in Type I schools, in
addition to demonstrating superior English fluency,
appedred to have made quite considersble ghins in
Yoruba fluency; sometimes, the differences between
them, 2nd perticularly their counterparts in Type II
schools, were very small, We therefore concluded thet
sociogconomic wcllbeing, with its concomitsnt type of
school, is a strong factor of high bilingusal

proficicncy,
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5e The first of the unpaired hypotheses, Hypothesis
iv; asscrts that comprechension sbilities would vary
according to the langusge repertoirc stetus of the
subjects' perents, From our subjects' responses to
our cnquiry about the lsngusge repertoire  of their
percnts five repcrtoire groups were derived, 8s
follows:

(1) Both pay@nts monolingusl«Yorubs spcakcrs;

(ii) English monolingu2l mother but YbE bilingual
father

(iii) Both psrcnts YbE.bilingusls;
(iv) Both pasrents trilinguel in Yoruba, English and
another langusge.
(v) Bilinguél or trilingual parcnts who speak
no English.
The subjccts' performances in the three
comprehension tests were matched with their psrents!

languagc repertoires, and a direct corrclation found

betweéen the results and the parents' repcrtoire groups.

Two groups, (i) snd (iii), werc our moin intcrest;

they e2lso agcount for the mejority of 81l the subjects,

161 ond 205, respectively. Generslly, the subjects
whose parents were Yoruba monolinguals (Group i)

performed better in the Yorube comprchension test than

O
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those in the other repertoire groups. Also, those whose
perents were YbBE bilinguals (Group iii) demonstrated
better English comprehension ability than the subjects
in the other groups. In both coscs the oversll
patterns of pcrformsnce were found to be statisticelly
significant,

©e Hypothesis vii is an unpoired gencrelised
hypothesis, It relstes the degree.ofbilinguals!
flucncy in their languages to thedcgree of spcciasliza-
tion of the languages in different domeins, That is,
the degree of verbal productivity would vary across
domains, For Yoruba, we found higher meqn fluency
scores in the home, meighbourhood and ocecupation
domains but reclatively lower mesn fluency in the
domeins of religion; cducation and health, Mean English
fluency sgores were morc varicd, The highest score wes
in educetion whilc comparablc scores in the home and
neighbourhood domeins came ncext, Next were the mesn
scores in the domains of occupstion and hoalth;

while the lowest score wes found in the domein of
religion., The diffcrent language demends in these
domains; in terms of choicc and usoge, were stated

as responsible for the mean fluency veriationsj; thus

the general hypothesis was econfirmed,
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7« The last of the unpaired hypothesis (Ilypothesis
xii) states 2 null between sex and bilingusl fluency.
The hypothesis was tested in three domsins. In all;
@lthough the male subjects scored higher Yoruba
fluency, the higher scores were not significant,

Also, no significent differences were found in

English fluency between the sexes intwo of the

three domeins. Im the third, the.mele subjects scored
sipgnificantly hisher than the fémole ones. This was
however exceptionel and we @till considered the null
hypothesis to hold. The point of interest in this
finding therefore lies.in 4its showing 2s invelid any
sscriptions of langusge acquisition superiority to the
female sex, On the contrary it is the male subjects
who scored higher thsn the feméle ones althoush their

higher scores were insignificant except in one case.3

3« MDThis finding is similar to Obanya's in his
measurement of performance skills in Irench
among male and female pupils in Ibadan
secondary grammar schools, He even found the
boys significantly superior to the girls in
reading writing, and_overall performence
while the girls excelled only in Speak1n§.
See Pai Obanya: 'Relationship between self-
concept and performence in achievement tests
of French'. The West Africen Journel of

Eduentional and Vocational Measurement.
Vol. 3, No. 1 Februsry, 1976, pp. 39-43.
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Four issues were analysed in Chapter VI:

(i) the relstionship between proficiency in the
bilingusls' two langusages 2nd their own choice
and usage hebits, _

(ii) the effect of certain lenguage acquiSition and,
presumebly languege proficiency reinforcers and
actusl proficiency,

(iii) the degrecs of bilinguslism-among So0Cio-
educetionally defined groups; end

(iv) the patterns of bilingusl dominance 2mong
this chosen category.of bilingusls,

The issues were not formally hypothesised as was the

case with those reported in Chspters IV snd V, but

kmowledge of thémwes considered crucial to an attempt
at 8 totsl sociolinguistic understanding of the
working of bilinguslism,

8e The first issue was investigated by netching

comprehension achievements with hebits in three

language choice and usage contexts, The contexts

were complex, each consisting of a number of

subcontexts, In the first, three perticipatory sub-

contexts were depicted in which bilingusl subjects
voluntarily or involuntarily heve to choose the medium

of interaction. They are child-parents in general
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discussion; child-parents in discussion of school
matters; siblings (including bilingual subject)

in general discussion, In 81l of these situations
Yorubs comprehension scores were found to correlate
significently directly with usage habitg)) but Inglish
comprehension scores did not. Tnstead wWe sometimes
found subjects who checked N and H perform better
Than their counterparts who cheeked S5, O and A,

For the second context, two participatory
subcontexts vere %et, namély, family preyers and
fomily meals, In these subcontexts choice and usage
hebits were not the personal predilection of the
subjects in thig/ investigation. ether, they had
probably been~lonz established, obviously, by their
perents, and~ have more or less become family
troditionsy/ But as participants it was expected that
such_choice hebits would affect their proficiency

insthe langusges. In general, this was found to be

significently so: the N and H groups showed poorer
comprehension ability than the 5, O and A groups,
But we also found some anomalous correlations at the
higher usage intensity levels such as when the
majority of the subjects who checked S showed better

comprehension ability than their O and A counterpa2rts,
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The third subcontext is largely an idiosyncrotic
situation, involving choice ond usage habits in
communication with oneself, The specific instance
named was private prayers. Here we found positive
correlation between the habits and comprehension
abilities in Yoruba and English,

9. TFor the second issue, four langudge acquisition

and reinforcer activities werc examingd for their

effect on the subjects' levels of\comprehension

abilities, They.were: .

(1) inform2l reading of Yoruba snd English medium
newspapers{

(ii) listcningL?nd viéwing of Yoruba and English
medium programmes on the radio and the
televisiony

(iii) ddentdifiecation with socicties whose objectives
include the promotion of greater proficiency
Inveither Yoruba or English; and

(iw) Yproficicncy self-image,

The responses we got on the LB() revealed low
patronage of Yoruba medium ncwspapers and Yoruba
mecdium roadio and television progrommes in contrast
to higher potronsge of thesc seme media in Inglish.
Wle found positive correlations between degrees of

patronage of these medis in Fnglish and the subjects'
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Znglish comprechension sbilitvies, Thergﬁex@ also found
positive corrclations between the degrees of natronage
of Yorubsa medium newspapers and Yoruba comprchension
abilities, but not between patronage of Yorube medium
rodio ond television progremmes and Yoruba comprchen.-
Sion achievements,

Similarly, greater enthusiosm (by“identification)
was revealed for the English literary.clubs than for
the Yoruba literary clubs. Also,-comprehensiocn
achievements were found to corrclate directly
significently with such idéntificotion,

Yoruba proficiency self-imege was found ¥o
correlate positively with achievements in Yorube
comprehension. For English there were some
discreponcies found between proficiency self-imoge
and comprehension: some subjects overcstimated,
while someé, others underestimoted their own abilities.,
These notwithstending, sufficient cvidence was
found./in our @nolyses in support of the view that
self-image is o psychologic2l reinforcer of language
proficiency ability. |

The third issuc was the attempt to @2scertain the
degrees of bilingualism amons the subjects. Ideally,

these were to be delermined on 2 scele of bilinguolism,
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But such @ scale was found difficult to construct es
one of the required inputs, nemcly, maximum flucncy,
could not possibly be predetermined. In the
alternative we computed indices of proficiencylin
zoch longuage for the school ;;roups, using méan
comprehcnsion andé meen fluency scores, The.proficiency
indices in the two languages were in ‘thayn uscd to
compute indices of bilingualism foxr the school groups,
These indices then became orgindl-scoles of
proficiency in the longueges, and of bilingu?lisn,
When the scales were Compared multilaterally
they revealcd some ospects of the complex nature of
bilinguclism, There wes found ine%pa1ity between its
two constitucent /elements contr2ry to the hypothesis
which Clark, Hutcheson and ven Buren put forward in
their study.u For instance, the comperison of the
ordinal scales showed the order of comprchension 2and
flucney abilitics to be different in each lenguoge.
Tikewise, the order of bilinguol proficiency is
different from the order of proficiency in any one
longusge. The changing -order of abilities in the
ordinal scales, culminating in the order of bilinguesl
proficiency, thus showed the attritive or corrosive

b

4, Ruth Clark, et. 21l. (1974), op. cit.
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relationship between the constitucnt elements of
bilingu2lism &nd their effect on the ultimote
bilinguel stetus of 2 person, Whot therefore
constitutes @ velid description of bilingual
proficiency for 2 person or group of bilinguals is
the product of these clements, This wes computed
ond stated for our subjects in their school groups.

Following ?hc computation of bilinguol proficiency
for the schools, comparabilities _among them have
further lent support to our carlier finding thet
the socio-educational status-of bilingu2ls in this
category is 8 strong predictor of their degree of
bilingualism,

The reordering on the ordinal scales of
proficiency in Yorube and English, we might say, has
provided cvidence to correborate the generoal notion
concerning inbalence betwecen co-existent langusges in 2
bilingudl motrix, This is the same as the existence
of the dominance of one of the languaegzes, The fourth
issué was therefore an attempt to ascertein the
potterns of such dominance among the subjects in this
investigation., Our finding in this respect is again
relatable to the socio=educational fectors of langusge

proficiency. We found thet large majorities of the
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subjects who belonged to the socio-~economically
superior homes and who attended certein quslitatively
superior schools (Type I) were clearly dominent in
Enzlish., Among the subjects from the humbler homes,
who 8lso attended the qualitatively poorer schools,
we found evidence of more mixed proficiency: ED

mz jorities were smaller while YD mojorifies were
le¥Yger then the proportions found among their
counterp2rts in Type I schools, However, we found Zn
respect of the total ssmple EDmejorities in 2ll the
contexts of longuage use., These vary between the
contexts, with education’ end health showing greater

ED then the others.

7.2 The methodology of the investigetion

Two methodological issues of interest in this
overview are sempling and the instruments of the
investigation.

¥With regerd to sampling the main consideration
here is its representativeness; This was to be ensured
by the method of selection and the size of the sample.
The size, 402, would be considered stetistically

adequate. Of coursey it gould have been larger a2nd be

8till more representative by being so, but such



- 400 -

screening 2s described in Chapter ITI was considered
necessary to ensure that we had subjects whose mother -
tongue was Yorube within the bilingual complex, Thus
we rejected other pupils who spoke Yorubz relatively
notively alright but whose perents probably did mot.
Even then, the screening was not @s rigorous @s was
desired, for we still had two subjects whosé mothers
did not speak Yoruba, The undetected infiltration of
the two was however considered unlik@ly to have
distorted the findings too greatly.

Qur selection of schools for the investigetion
suffered one particular limitdtion, It could not be
s2id to have achieved the degree of randomness which
could be said to be_totally proof of @21l the
theoretically possible errors. But the limitetion
wos due to twoymain factors, viz., the category of
the subjects chosen; eand the uncooperetive attitude
of some school suthorities,

In‘consideration of the level of a2ttainment in
English thot would be required of pupils who were.
about to enter adult participation in public life,
we chose Form V, the top class of the secondary school
system 2s more gener2lly known before the introduction

of Sixth Form education. But their very status in the
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system made some of the school authorities unwilling
to spere the time for their pupils to paerticipoete os
subjects in the investigation, Their attitude was
apporently borne of their anxiety for the success of
their pupils in the school leeving certificadie
ex?mination which was drewing close and fer-which
they were preparing the pupils., In some\cdses the
headmasters did not respond at all to our communico-
tions. This heppencd in the case \O0f+-'schools located in
the rurel oreas; hence we had.only one rural are3a
school in the sample. In view of these limitotions
we decided to work with€{2ll of the few schools who
were willing to participote. No further selection
was mode, ond thi€ indced ensured, even in this
limited sempleg_the probability of an unbissed,
cross=sectionfl representation of bilingusl abilities,
The. two” instruments used in the investigotion
were BhenIDQ oand the tests of proficiency. 'The
apprdisal here is concerned with their efficiency

in the light of our own use of then,
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Moses Hoffman first recognised the usefulness
of oscertaining a8 bilingual's background; he glso
5

scheduled how this could be done, Weinreich

7

and Hougen’ also emphosized the need for o close

study of the bilingual individual who is the ultimete
locus of languege contact., In his background would

be found some of the non-structural stimuli, but

81so resistance, of bilinguel proficicncy, ond these
would then constitute part of bhe(explenation for

his degree of ochievement in \the two languosges,

The tests of proficiency odministered were those
of listening comprehension and fluency. The English
comprehension texts|werc in two varieties of the
languege but on the seme, tonic = 'Audience
reactions in _the theatre'. For Yorubs comprehension
the topic sas-'Njd Sk§ kb fba i1 ayd jé béyl {12
(English paraphrese: 'Is western education not
corrupting the world (i.e. of the African))? The

test ef fluency used was VWord Naming,

5« Moses N,H, Hoffmon: (19%4), op. cit.
6. Uriel Weinreich, (1970), op. cit.
7. Tine Haugen (1956), op. cit.
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The instruments would; of course, be open to @
nunber of generol criticisms., For instonce there is a
facile essumption in all applications of the IBQ
thet the bilingual informont understends the ‘ebjectives
of the investigation and appreciotes the'investigotoy's
need for unteainted testimony of the informent's
background relating to his bilingudl behaviour,

Despite all precautions neither of these msy be so.
Firstly, there could be sometunwitting misinformetion
such as when; as Macnamora has pointed out, bilingusl
self-reting might be contaminated by the influence

of examination meérks 8lthough merks in tests in two
different languages are most usually incomparable.8
Secondly; duc t06)social pressure; there could also
be delibergte-distortions in the responses to 2n
IBQ. Claims made concerning acquisition; choice and
usage. ecould be influenced by non=linguistic .
considerations such as the informent's own ego, or
the cultural and political attitudes and prejudices

of his society.

8, John Macnamara, (1967, 1969), op. cit.
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One criticism of the listening comprehension test
mey haeve to do with the unusuel length of the texts,
Apart from the use of short conversationel nerratives
in the Schocl Certificate orol English exominetion,
there is not known to this writer ony resSesrch in which
such full=length oral texts in English have beeﬂ used
in achievement measurement. Perhaps. there has never
been any Yoruba listening comprehénsion test
administered tc native speskersvof the languege
(except to those who have. hédring impediments),

A criticism of thekind of fluency test used
is that the production—of a large number of words in
response to a stimulus word does not too validly
reflect high fluency since fluency is & function of
both linguistic competence and performance. In this
regard, . thercfore, some more expressive stretches

of langusge, necessitating the use of veried
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structures and o wider vocabulary; would measure
fluency better.9
These criticisms notwithstonding, we have found
the two instruments useful in our investigotion,
The ILBQ was used as 8 screening device. ioxe
importantly, all our hypotheses were conSc¢iously
formuloted to involve the joint use«of ‘the responses
to the IBQ and the tests of proficiency; the
informotion served as bases te~which we then related
proficiency echievements. In\this wey we have tried
to meet some of IPishman's“wédlid criticism of
measurements of bilingwalism in which the instruments
are not so correlated.qo We have found positive
corrélations between background information and
achievements thus confirming the hypotheses based
on them, We¢’ @lso found discrepancies or inverse
relationhships between the variables and tried to

account for them as they relate to particuler

9. Besapdsmore and his collcOgues at the Imstitut
de Phonctique, Université Iibre de Bruxelles,
hove been experimenting with the measurement
of oral fluency in FEnglish, using feirly
long 4-minute recordings by their subjects,
One of their main difficulties is how to
objectivise scoring. Sec Baetens H,
Beardsmore: 'Testing Oral Fluency'. IRAL
XIT, No. & (1974), pp. 317-326.

10, Joshu2 A, Fishman, (1968a), op. cite
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hypotheses, In both csses the joint use of the IBQ
and the tests of proficiency has guided our

understanding of the nature of bilinguel proficiency.

7e3 Some implications of the findings

The educetional implications ore the mqst
recurrent in the literature of bilingusldist,
understond»bly becsuse longuoge is the Vehicle of |
most learning. The formotion of intricbte concepts
8s well os the tronsmission of SUgh concepts to @
child, even in that child's mother tongue, can be
quite problemotical, The problems in these learning
activities therefore betomc compounded when they are
done in two different\lénguages, Hence bilinguslism
is often viewed a8 o hindrance to efficient learning \
especially in @itwotions such as Nigeria where
one of the ,languages (Inglish in this casc) is

typologically unrelated to any of the indigenous
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I Not so often wecll considered, however,

are the sociel implicetions, Of course education is 2

social issuc, but the ones considered here are the

more strictly social and political implicatiofige Some

evidence from our investigation forms part-of the

basis for

the consideration.

First, since YbE bilinguslism funcbions within

8 multilinguel Nigeria, it becomes en issue of

national interest-slongside such ‘other bilinguelisms

involving

English in the country. The focus here is

upon the role of ¥nglish, innthe netional setting,

It is the

the upper

language of (western type educotion from

ends of the primary through the university

1M A few of-stch considerations are:

(1)

(id)

(iii)

(iv)

Thomos Kellaghon: 'Some implicotions of ’
bilinguolism for education in Nigerio',

IBADAN, 11 (1961), ppe 31-33.

Toul Christopherson: Bilingualism (an
lnaqgurol address), llethuen ond Co, ILtd,

E.F, O, Doherty, (1958), ope cit.

But sonme othecrs sce 2 blessing in "the two
windows on the world" which bilingualisnm
offords a person., Anong these ig:

M, Rado: 'Bilingusl Iducotion in Australio.
The Multilingua Project - A Model for
effectlve learnlng in 2 multiculturel
society'., Folie Linguistica IX, 1/4

(1976), pp. 45-57.
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levels., As the official longuoge it is the medium of
political ond commercisl 2dministration, It con also
function to promote national integration; and in this
regord it hes often been reassuring to refer bto\it as
the language of unity - obwiously in the narrow sense

of politicel o't_"g;aniza'bion.’]2

Since there\is no ready
substitute for English in these roles; The developient,
ond to some extent,the internsal cohesicn of the

country appear to depend on the longuage. Bilingualism
involving English is thercfore €ssentinl for \
rGSponsiblg participotion i/ these notionol endesvours.,
4t present, olthough pédevent stotistics are not
aveiloble, by reosonable estimotion, the percentege

of functional YbE\bilinguals must be quite small

12. The extent to which Inglish or any other language
hag'\promoted lateral sociol integretion (which
i3 _the wider sense of unity) is limited., Indeced,
1% may be sheer optimism %o cxpect thot English
can effect this by the foct only that it is a
common languoge. Banjo exemplifies the nyth in
such optimism by the feilure of Yorubo, o common
indigenous longuage, to effect such poiitical
unity among the Yoruba people. Sec Ayo Banjo,
'Tonguoge Policy in Nigeria' in Smock, ond
Bentsi-Enchill (eds.) The Bearch for Nationol
Integrotion in Africo, The Pree Press (1975),
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Jjudging from the generally low percentoge of the
Nigerion populetion who are oble to operote in English.’
There is therefore the need to direct effort at
increosing YBE bilingualism quontitatively and
qualitatively. : '
Second, the patterns of bilingucl domin2nce seen
in our analyses have socizal implicotionhss/In particulaer
there is the festure of ED which reechoes Kerr's
finding in @ compareble :i.nves’ci;g;:)‘t;:i.on,'l3 and 2goin
raises the question whether the'YbE bilingual socicty
is in fact drifving towords/monolinguolism in Tnglish.
The suggestion 2ppears quite remote judging from o
cosudl observation in'the wider contemporary society,
Instend it may bedorgued thot this society hos only .
merely ochieved the logical conclusion of Dicbold's
incipient bilingualismq4 isce Stoble bilingualism,
in which-ene of the longuages is bound to be dominant.
But-the factors of dominonce configurction (such
0s reldtive proficiency, usefulness in communicetion,

literory = cultural volue, function in sociol sdvance)

13. J.Y.K., Kerr, (1972), op. cit,
14, Richord A, Diebold, (1961), op. cit.
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appeor to be greatly in favour of continued ond ceven
increased English dominance, In such circumstonces
stoable bilingualism moy itself be only a protrogcted
stage en route monolingualism, Fishmon expregscs the
possibility thus:

'Under certoein conditions ... the~reletive

incidence and configuretion of ‘bilinguolism

stabilizes and remcins feirly“constant over

tine ... However, under othéx circumstances

on "other tongue" noy continue to goin

speakers to the end thot bilingualism initially

increases ond then decreoses os the erstwhile

"other tongue" becomes-lthe precdominant

longuage of the old yond the mother tongue

of the young'.15

It still moy be argued thet cccording to our

finding in this inquiry  ED is lorgc only 2mong the
pupils from the socioeconomically or socio=~educctionally
superior homesy and thet the Uendency towards ultimate
Inglish momodinguolism os suggested sbove will be
restrictéd to only that section of the society. The

first\conmment is that such 2 polorization of society

15. Joshua A, IMishmon: 'longuage lMointenance and
Iangucge Shift As a Field of Inquiry: A
definition of the field ond suggestions for
its further developnent', Linguistics: An
Internotionol Review, 9 (1964), pp. 32=70.
The quotetion is on p. 48.




oy

into high and low English proficiency groups, were it
to materiaslize, is dangerous 8s it contains the seeds
of insecurity for the nation, This is becouse under the\
present arrengements, high Lnzlish proficiency is the
passport to most of the benefits in the couniT» - high
positions, high incomes, and other privileges; while
the same benefits do not attech to high proficiency in !
eny of the indigenous languages. And therein lies the
denger constituted by such uneven-dechievements in
Inglish: it can be the remote ealise of future class
stiruggle which may be catestpophic. Indeed; it would
seem that the struggle has begun; constructively for
the present, in the effert being made by the under-
achievers Lo attain the same high proficiency in
Fnglish which would nlace their members in the {
privileged poOsitions.

But dn’ fact our open, upwardly mobile society
mekes Fishmen's suggestion (@s contained in the
quotiabion sbove) & clear possibility. The kind of
motivation for higher English proficiency which we have
Just stated is o herdly argusble pointer to generslly
increasing ED in the society. If such increasing ED
runs counter to the assumed asPirationsLNigeria's
culturel (including lenguage) natiionalism it at least
may be acknowledged as the contribution of the lower

society to achieve socisl equilibrium snd thus avert
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any disostrous eruptions in socicty; but its end
product mey be monolinguelism - in sone kind of
IEnglish,

However, within s broad. public longuoge policy the
seme disaster may clso be averted by either of two
controsting meesures, The first is to develuwe all
nationalistic feclings presently ossociated with the
indigenous langu2ges (including Yorube), and boldly
support the private effort of the.lower society for
greater English proficicency .fhrough @ more messive
Fnglish lenguege teaching‘progromme in the school 2nd
possibly in adult education. The second is to check
the ascendancy of English in the society by renoving
some of the advantages it presently confers, This is
achieved by raising the prestige of at least the major
indigenous/languages in the public and in the school
systen through their use in more formsl respectable
discourses where hitherto English hes exclusively held
sway, To this end; effort will have to be made to endow
the indigenous languages with greater intellectual
copability by means of research which is directed‘at
expanding their critical and technical wvocabulary,
and if possible, at meking their structures generally

more flexible, The languoges will then be in positions



= B3 =

to share in the present functions and benefits of
English, And when thus deemphasized, English becomes,
in Nigeria, technicolly more or less 2 foreign (instead
of second) lesnguage, but as Banjo has pointed-out l
ironically the lengusge itself will gain from the

reduced emphasis,']6

for instonce, in betteér teaching
to smeller numbers. The latter of the“two options will
cost less (in money end emctions). to achieve, Tt will
be more efficient in public odministretion and will
have 2lso satisfied the culturol aspirsations of the
reople,

7l Some suggestions' for future research

Some issues in the subject of this inquiry
requiring further investigetion have been mentioned in
the discussions“following the statistical snalyses in
Chapter IV V, and VI, Suggestions were also given on
how they\might be better carried out. Yet there are
8 lat more issues of sociolinguistic interest in

bilinzuslism, Among them are:

16, Ayo Bsnjo ‘in Smock and Bent51-Ench111, (eds.) ]
(1975), op. cit,
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(2) Bilingual codeswitching

Switching between their two lengusges within a ;
sementically single utterance is more frequently)
observed @nong the younger bilinguels, Ror this
habit they are sometimes recgerded by purists of
usage 8s bad cases of bilingual hybrids,
Investigetion of the gremmatical sbtructures of
such uttersnces as well @s their psychological
and sociological bases will be of interest to
both the pure snd epplied linguists.!?

(b) The factor of age in ‘bilinsual proficiency

The subjects in our investigation were
a8dolescents, It will be of comparative interest
to measure /bilingual proficiency among other age

categoriés )in the samec bilingual comnunity,

17. On.a\microlevel an insightful snalysis of this
phenomenon 2mong YbE bilinguals is David O,
Oke's !'Synchronic linguistics snd the
problem of interlinguel influence! in Roger )

Shuy and Relph Fesold (eds.):fKa égﬂ% Muu:d:{on
in Ienguage. Georgetown University“YPre

(1975), Ppe. 269-281, As Oke hes correctly
observed codemixing is commonly practised
by 811 YbE bilinguols irrespective of their
educaticnal levels; but because the younger
people may be interlinguelly less cons-
treined by any puristic consciousness,
bilingual usage among them will yield more
copious evidence for linguistic and
sociolinguistic examinetion of the
phenomenon,
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(c) The trend of dominance in YbE bilingualism

If the statement of YD and ED patterns in this
investigation mey be described as a8 synchronic
study; a related are2 is the trend of bilingual
dominance, The study will be experimental,
working with the same subjects over s gpecified
period, and periodically measuring their
proficiency for any changes in the patterms of
dominsnce, Preferably the subjects should be
younger people whose periodie proficiency
performences will indicate)whether or not the
society is drifting towards monolingualism in
one of the languages.

(d) Bilinguslism snd biculturelism

A bilingual society is often considered
automatice lly @ biculturel society.18
Undoubtedly the two phenomena are interwoven,
TFor the YbE bilingual society it will be of
interest to ascertain the nature of the

interdependence in pure linguistic and in

general sociolinguistic terms,

18. For @ clear explicstion see:

(a) Jemes P, Soffiétti: 'Bilingualism 2nd
Biculturelism', - Journal of Educational
Psychology. 46, No. 4 (1955).

(b) Relph Pieris: 'Bilinguolism and Culturel
Merginality', The. British Journal fof
Sociology Vol. 2, No. 4 (1951),

PPs 321=339,
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Heugen has written, first, about the ‘'problems

1119

of bilingualis and later of the 'plessures and

h'.2o In both cases

problems of bilingual researc
his emphasis is on the bilinguel individual and the
problems which his behaviour poses for the bilinguelist,
Among such problems; a8 the foregoing illustrotes, are
the choice of the bilingual sample, and-of the
descriptive and explenatory fremework. The pleasure
consists mainly in the attempt to ascertain the

nature of the curious but only ebility which makes

intergroup relstions possiblc, and the relative

insight gained into it,

19, Einer Hougen (1949), op. cit.
20, Einer Haugen: 'Some Plessures and Problems of
Bilinguol Research', International Jounnal\

of American Linguistics. XX, No. 2
(1954), pp. 116=122.
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APPENDIX A
Questionnaire A - To Principals/Headmesters/Heasd

mistresses of Secondery Schools,

1. Neme & Address ¢ School:
2, Name of Principa2l/Headmester/Headmistress:
3« Troprictorship of School:

4, No., of Classes in School:

‘Form I - Form IV =~
Form IT - Form V
Torm IIT - Form Sixth

5. No. of Pupils in School: B8 sssve GIPLE dsens
Total &« eseves

6. No, of Teachers in School:
Yorubs; Non-Yorub® Africans; DBritish & Americans
Others Totsl -

7. Ienguages teught in School - Cless -~ Period per week

8. No. of Pupils offering English Ienguage in the 1975
May/June/School Certificate exsmination:
Boys.*® - Girls - Total

9, Quelificestion & Nationality of English language
teachers: Qualification e.g. B.A. (Hons English),
B.Ed., or NCE with specislization in English.
Nationality - whether Nigerisn, Non-Nigerisn Africsen,
British or Americsn:
Qualification & Year of Groduction « ©1l in reomeet

of Forms I -~ V.



10.

11.
12,

15,

14,

15,

16.

17.
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18 Oral English a compulsory subject in your

school? Yes or No

Since when?

When were pupils in your school first entered for

the 8chool Certificate Oral English?

Please stete whether teachers of Oral English are

Nigerians, or native - speakers of\Inglish and

their quelificetion and expericnce:

Cless - Netionality - Quelificdtion & Year of

Graduetion -

How Oral English is taught.

(2) es part of the fnglish Ienguasge course.

(b) specially,(i.e, with periods allocoted to it
on the time-table. «

If Oral English is specislly taught, please

indicate number of periods per week,

No. ‘of-pupils offering Orel English in the 1975

May/June School Certificete exsmination:

BOys «~ Girls -~ Total -

Is Yoruba a compulsory subject in your school? Yes/Nc
Since when?

When were pupils in your school first entered for

the 8chool Certificate Yorubs exemination?
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20. Qualification and Experience of teachers of Yorube
€.8+ B.A, (3ons Yoruba, or with Yoruba as
sub;idisry), B.Ed, with specislization in Yoruba,
NCE, Senior Teacher, etc,

21, Periods of Yorubs teaching on the time~tsble:

Form I -V,

22, Medium of instruction in Yorubas .lesdons,

(Plsce X to indicate), cesossusentirely in Yorubs
eecessee8rtly in Yorubs, Partly in English.

2%, No. of pupils offering Yorube in the 1975 May/June
BSchool Certificate exsmination: .ceeeeesB30yS
soeiivessesGillS LN eseesTobal

24, TIs there eny 'lengugge rule' in your cchool?
Please state it briefly,

25, Please list-activities intended to promote the
Use of“English in school, e.g. Literary and Debatin
Society, Dramatic Club, etc,

26, «Are’ teachers involved in these activities? Yes/No

27. Any presentstion(s) or production(s) in the last
school year? Yes/No

28, Tlease list sctivities similar to those in 25
obove which are intended to promote the Use of

Yorubs in the school:
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29. Are teachers involved in these activities? Yes/No
30, Any presenteation(s) or production(s) in the last

school year? Yes/No

Thsnks very much for your pstient snd prompt

co—-operation,

APPENDIX B

Department of English
University of Ibadan
Ibadan,

September, 1975.
Dear Form V Student,

Survey of Bilingusl Attainment and Use among
Secondary School Students

This survey is~to find out what our attzinment in
English, end in our mother tongue iz, and how much use
we make of these languages in our everydey life.

From eamong several schools,.your school has been
selected for this study, snd you, in particular, will
be playing-a vitel role in the exercise, The exercise
will dinvelve you in some discussions, in & simple
comprehension, exercise and such related exercises,
I assure you that it will not tske much of your time,
But the first exercise is the completion of the attached
questionnaire, Pleese complete it feithfully, and
quickly too, I shall let you know the date(s) for
the other exercises,

Thanks very much in advance.
I remain,

Yours sincerely,
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Questionnaire 'B' -~ All Yorubz-speagking Form V Students

Part A

1. Name: (2) Address:

3. Age: Sex (4) Class

5 School: (6) Place of Birth

7. Ienguage(s) spoken by psarents:

(a) Father (b) Mother

8., Occupation of parents:
(a) Father (b) lMother

9. Do you live with your Parents/with Gurdians/
in the Boarding House?

10, Which languages do you speak? Do you also read
and write them?

11. Is there any language rule' in your school?
i.e, Is/there any restriction about which
language you may not speak? Yes/NO
If Yes', Please state the rule briefly.

124+ At what age did you start learning English?

13, ‘“Where? At home; at school; abrosd ? Mark X
at the Appropriate place.

14, Vhen and vhere did you start learning your other

Nigerian or foreipgn language?
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15« Are you offering Yoruba in your School Certifi-
cate examination? Yes/No

16 Are you offering Oral English in your School
Certificate examination? Yes/No

Part B

17. Which of the languages listed in A0‘sbove do you
speak most often?

18, In your everydey life, ~hatwmekes you decide to
speak English at one timey but Yorubs at some other
time? (Give 8 fairly debeiled snswer possibly
with some exsmples of “when you will decide %o
use either lsngusge).

19. Do you always| or sometimes or never mix your
1anguage; i.e, use both English and Yorubz in
the same ultersnce or discussion?

20, Why?

21, What languege do you use vhen joking or chatting
with your friends?

22. Whet language do you use when discussing o
serious metter with your friends?

2%+ Now; assess the relative importance of the

languages you know and use, and give some

re8sonsS, e.g. (i) =-- is the most importent
because . (ii) =~ is the next most important

beCaUSE  mememem
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24, According to your estimetion, strike out from
among the following sentences those which express
opinions contrary to yours:

(8) TFnglish is superior to Yorubs i.e.-¥oruba
is inferior to English

(b) IEnglish is inferior to Yorubsgi/i.e. Yorube
is superior to English,

(¢) English is neither superior nor inferior
to Yorube,

25. In the Western State teday English is the
officisl langusge, « Which of the following
would you advise ‘goverment to do?

(8) Retsin English as the officisl language,

(b) AdoptYorubs as the officisl lsngusge,

(¢) Make~both English‘and Yorube the officisl
languages.

26, Giwve reasons for the choice you have just made -
in No. 25. é

27. Now; pleese assess your own proficiency iﬂ

Yorube and English (spesking, reading, writing

very good/Good/TFairly good/

Not so ood/Bad.

28. Are you an active member of the English literary
club in your school? Yes/lNo

and understanding).®*Be

29, Are you an sctive member of the Yorubz literery

club in your school? Yes/No
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you use Yoruba and English in the situstions described,

Place X on the line of langudre used and under the
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Estimete to what extent YOU and other people around

narker of frequency.

YOU

ie

13

11,

iv,

Vi

viia

viii,

13X

Talking to parents YOIl

®NG.
Talking to brother
sisters V{e)r
ENG.
Talliing to parents!
friends YOR.
ENG,
In private pleyers YOR.
NG,
In proyers with
family YOZR.
- UG,
At meals vith
Lantily TOR.
ENG,

In discussing

house cleanliness YCR.
ENG.

In discussing sports

. " o ]

films,; television

shows, vith brothers

sisters YO
KNG,

In discussing

school matters

with parents YOI,
ENG.

In general dis-

cussion with

parents and their

friends YO,
NG,




C.

X3,

xii

xiid,

xiv,

JW.
xvi.

xvii,

xviii,

On ho
your
visit

In di
your
schoo

In ta
teach

In te
our t
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lideys when
friends

scussion with
friends in
1

lking to my
ers

lking sbout
eachers

On the playground

In the dining hall

In di
schoo

Bstim

scussing
1 subjects

ote how often

Jou read YORUBA

newvsy
newsp

apers INGLISH
apers

Estimate “how often

you i

isten to orx

wetch ‘Radio and
T2V ~progremmes

OHRRVPEOPLE:

> o

XX,

Estimote how oiften
your parents use

YORUBA in the home
use INGLIZH in the

home;

Tow oftTen your

broth
Ese b4

ome:
in th

ers/sisters

ORUBA in the
use LUGLISH

e home ;

YOR,
EHG,

YOI,
ENG.

YOR.
IING,

L.
Yon,
YOR.

YOIk,
NG,

Y01,
ENG.

YOR.
ENG.

FiyD
“te

LliG,



xxii.

xxiiie

XxXive

I eppreciate your co-operation,

- 439 -

How often your
neighbours use
YORUBA around. you
ENGLI~H " ¥

How often your
parents listen to
YORUBA radio and
T.V. programmes
FNGLISH redio snd
7.V, progranmes

How often your
parents read
YORUBA newspapers
ENGLISH *

very muchg

YOR,
EN.G o

YORg

ENGre

YCR,
ENG.

Thank you



M.

I"1 Y
e
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APPENDIX Ci

Audience reactions in the theatre

It 2lways seemed to me, Jenice, that comedy has
2 much wider appe3al than trogedy, Thet is, The
people tend to respond far more readily to(comedy
then tragedy. Do you think That's true?

Yes.

Why do you think it; why do you think that might
be sq? ‘

Well, er... firstly, most people, @ lot of

people tend to go out to €he theatre for e

night of enjoyment, to welex, to have 2 food
laugh, you know, @pd génerally feel in good
spirit,. And ...

You mean comedy ‘is more entertaining.

Yes, possiplyy they mizht feel that tregedy céen

be rethew @isturbing end that, for some people,
is not\ whet they look for in going to the theatre
I'm=631lking generslly, you know @ lot of people
do’ like roing to see tragedy, but 2 lot of

people don't,

Yes, I wonder also if it m8y be because people
are glways more distant from tregedy. Thet, in

a8 sense, trapedy deals with passion, and thatu
often passion on the stage looks ridiculous so

thet you find people going to performances of
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Othello or King Leér and often finding ..the
heevy dremetic scenes rathcr funny ... wherezs
they are surrounded with comedy. Comedy seems
to be more re¢alistic er ... less pessionate; so
may be, it seems closer to them; in a3 wey,

than tragedy.

F, Yes, 8lso for QOthello thet you've quoted; - 5 PN
it really is er... a concentrated effort if you
now whot I medn, of troged¥,seee
It's more than one can tdke sometime?

M. Yell, there are instanees of course, of traegedy
really affecting people very deeply. 'here is an
interesting story jof the army officer attending

@ performance of /OChello and getting so involved in
it thet he_eventuslly he got up and shol Othello
before“fttre pley finished., So; it can obviously
affeetvpeople very much,

F. fes, yes Ilamlet and Romeo and Juliet just to

guote Shakespeere they really cen, @t the end of
a performence leave you feeling very wormn out,
it's smazing.

M. I think that tragedy in a sense is harder to
perform because it demands more of the audience,
really it demsnds more of suSpension.of disbelief

than comedy because you can alweys get away with 8



M.

- 44D -

good belly laugh in comedy whereas in tregedy you
can't, But it is true thoet meny plays in the past
have provoked riots end it's slways struck me thst
the theatre, live theatre, iz f3r more immediste
in effect then the television. Iir ... oh
television you're distant Lrom thelpldy itself
but in the theatre, it reacheg out /o you in the
stalls and can provoke so that “it's more

en instrument for provocatipn snd can arouse

you far more than on telegvision.

Yes, that's true, bubt{l nust s2y ... 8 night out

8t the theatre, ,o¢ lays the impression you Know see

end you look at the television 2nd may be &n hour
or two a2ftePwerds there has been quite a good
programme~you find that you've forgotten ity bub

¢ night efter the theatre, well you are surrounded
by«human beings and you are looking at human beings
perform right there before you, @nd you csn hear
people breathing; laughing ...

You mean there is more of o communal life in the
theatre,

Yes, It leaves its impact for 2 much longer time
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Yes, that is one thing that you see on television
play you've seen something which is alresdy
recorded and to a certain extent it's dead; it's
finished, But in the theatre you're going to see
someone on the stage being acted ... before you;
so you don't know exactly what's going-to happen.
It reaily does mean @ lot more to you I think,
It's fer more personal,

But I often find ... in the Jllest ...

that audience resctions vend\(to be formazlized., LEr ...
In past periods people hewe often shouted out
during performances ,s.vbut now they've been
involved in them.<s “but now often people sit there
with preat reverence before performence and they
are nlad tosclep, and laugh in places but there is
not o muech-involvement in the play 2s there used
to be \fometimes it's good and sometimes it's bad
when\you think of plays on an Zlizabethan stage
for'exanple er 4. it w8s far more of & communal
act then nowadays; there wes faer less separation
between the stage and the people wetching then
nowadays.

It seems inevitable to me I Think,., 'he more er ...
I don't know whether this is the right reason but
I tbink; that the more educated people become,

I don't know, you become 2 little bit more inhibited



Me

don'it we somehow? We 31l conform and 3it s¢ill,

I don't really know the reason for it.

e o.. become more highly criticsl, I think, 1less
er .ee less ready to put up with something which
doesn't seem quite so good., But you notice (the
difference in er ... If you go to see a{play in
Nigeria ,.,. because the saudience, and+3again the
drema is much more communal, the atdience joins
in with whet's sazid, Sometimes i%'s bad because
you can't hear what's said; but sometimes it shows
considerable enthusiasm in that the play ... ha3s
in fact touched them and.they enjoy the play and
it shows in what théy say.

But I slweys think that the little bit of Nigerian
dreme that welvevseen, it seems just like real
life and T(Think the sudience reslly sppreciste
it and whén the actor ss8ys 2nything, it might be
a8 very \common-place phrese, everybody loves it,
th&y“recomnise it; there seems Lo be a great
appreciation for it snd they thoroughly enjoy

the performance.

I thinl *hey are much pore reedy to allow for any
kind of we2kness in the 2cting;, and much more
ready to join in with the comedy ... in 2 sense
they'ye sympathetic, periticularly to comedy

but I don't know how they respond to tregedy.
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APPENDTIY Cii
The questions below are based on the discussion

to which you have just listened. For each question three‘
possible @2nswers are suggested, but only one of them is
the correct answer, Draw s ring round the letter of the
correct answer, For example: 'he man says

A, treagedy and comedy have egual appeal

B, tregedy has 8 wider appezl than comedy

C. Comedy has a wider sppeal than tregedy.
The correct enswer is C, The man gays that comedy hes
& much wider 2ppeal than tragedys So we drew a ring
round (C), Now, do the same for the ten items below.

1e According to the woman people go to the theatre
because
A, they hasve no bebter things to do
Be the theatre is their only means of enjoyment
C. they wenisto enjoy, to relex, and to have a
zood leugh

2. Yhich of/these differences do the speakers f£ind?
A, Lomedy is fun all tbrough; tragedy is blood
81l through .
B, Comedy is entertaining, trazedy is disturbing

Ce Comedy enterteins only the young people,
trepgedy disturbs only the old people,

3. The men says thet comedy is closer to the
audience because it is

A, more passionate and less realistic
Bes less passionate and more reslistic

Ce Dboth passionate and vrealiatie —
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The two people asree thet Tor a producer

A,
B.
Ce

tragedy is easier to handle than comedy
Counedy is easier to handle thon tragedy

they ere equally easy to hendle

By @ live theetre the men means

A Py
B.
Ce.

Compering the theatre to the Welevision the woman says

A,
B.
C.

performence thet is not yet dead
performance on the stoge in o théatre

performence on the televisien

the effect of both is_equelly long-~lasting,
the effect of the telsvision lasts longer

the effect of thestheatre lasts longer

By audience reactions tending to be formalized
nowedays the masn means

A,
B.
Ce.

restrained.and mechanicsal
spontaneous and boisterous

restréined snd spontaneous

Thectwo speakers observe the reactions of educated
people to performences in the theatre, and say

A

B.

Ce

the more educated you ere, the more readily
you react .

the more educated you are, the less readily
you react

the depgree of your education hes nothing to do
with your readiness to react,
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The man describes the Nicerian theatre a3s communal
because
A, the sudience csometimes Jjoins in what the
actors say
Be +he theatre is ususlly in @& markeb-place.
Ce & commun2l theatre is the best kind of theatre
het does The man think of the audlence Jjoining
in what the actors say?
A, it doesn't matter
Be it is pood

C. it is not good,
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APPENDDIZ Di

Audience reactions in the theatre
Now; now, one of the most interesting aspects of
Nigeris or Nigerisn, of acting in Nigeris or Nigerisn
theatre is the way the sudience reacts to~the play.
Er eee I'1ll stert off by giving en exemple, In 1964
the Nottingham Play House came to Niferie to do some

Shekespearean plays. While they were doing at ...

Macbeth, the lMacbeth came on.the stage and you

know, "These my hands will-r6ther the multitudinous
se3s incar ,.." and evexrybody burst into laughter,
And the man was so disappointed, and he kept on
gskinz, why did bhey do it? I mean, how does one
explain some of the sudience recctions that we get
in this coumnt®y, like say, extreme sorrow expressed
on the stege causes laugher?

I think we are dealing with two things here. The
first being the concept of dreme as is held from
cotmitry to country, and the second, the concept

of tragedy itself, you know, I Think er ... the way
the African expresses sorrow is probably different
from what you get from Shakespearen stage. You
know, first of all; the gudience know this is @
game anywsy. I mean in Africa here it doesn't

in fact, precluce, it doesn't stop people reslly
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enjoying the play. But they know all the time thet
this is 8 play and they mey in fact leern a lot
from it, and identify with it but they still imow
thet this is @& play, you know, 2nd that they are
wetching something that hes been, mey bey.dirawm
from life; but is being acted out; you knovw ...
And the way this tragedy is expresséd in the
Duropean tradition I think it could only draw
laughter here, you see.

Now; this is 8t the point. ¥ will reslly like to
pick up, er... This is\dué sctuslly to whot I will
call the cultural ahd\the linguistic differences,
Now, for example4 it's not that the blackman or
let's say thelsverage Nigerian cannot react to
tragedy as/txagedy; that is, it is not That he is,
you know coenstantly in @ position where he finds
he has U0 lsugh, or he is liable to laugh, you
krdew, a8t tragedy, but that, you know, the lenguage
in which it is presented is very important, and
then; aftver you know the cultural background of,
you know, the play itself ,.. it might some ...
For example now I remember Lumumba. You know that®
when we acted Lumumba a8t school there were quite

8 number of people who burst into tesrs; now
because for them, they were aciually seeiny the

whole tThing being played 81l over agsin.
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Sonething that they 2re familiszy with

They could identify with it

Yeah, Wale; ees DUt I wos going to .ee

I have ected, let me draw another example, you
know George Pendon you knov, in Moliere's|play
here; you know, and I remember that ,.%/you see,
This is a story sbout an adulterous wife with
perhaps the better of the husband<@ll the tine,
you know, end at one poini the hasband treps her
outside the house and decides to lock the door,
but in fact, she comes @nd/tricks him outside,
ceme in, and locks the man out. And then the
point where she isSwesking the man to kneel down
and beg her, you“know, I wes acting this part, of
course I had\to kneel dovn but at this point the
whole audience rose up shouting: 'No, you must
not kneel! down. You must not kneel down',

You know; and, you know when I finally wen® down'
the whole audience burst to bits, they, you know,
missiles thrown at me, you know 8nd the whole
play came to @ stop, sand I remember Dexter coming.
Tou know the whole play had to stop, then, ‘e

had sbout ten minutes before we could begin agein,

That's interesting.
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Dexter coming in and sayins 'Look', I mesan you know
because I was worried you know. Dexter Iindersay
cominz in 8nd saying that 'Look, thet wes in fect
very good acting' because it meant that the people
got this thing, you know; there was no reason why
we should be bothered by this at all, you:know.

I think you have that kind of perticipation, you
know, that the sudience here parbticipates sctively
in whatever is going on; you knoys There is not
that aloofness thast you havé in Europe. I mean the
sudience is still; if you'go to @ European theatre,
they are listening to-every word. I meean this kind
of thing makes for rhetorics, for eloguence, you
know, verhal something and the pcople enjoy this,
you know, bub-when you come here, you know,
rhetorics~is just one cspect of the drame, you
know,

But at-times there is the question: Is there no
mi¥x~up of reaction as szeinst participation? That
sometimes; it's reaction, I'm giving the othecr

example of Ols Rotimi's Overahwhen., When it was

produced in Benin, somebody from the audience

W8S er ... reported as picking up a cutlass,

and going to cut the whilemen who was mistreating
the man acting the part of the king, snd they had
to hold him,
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In resl life?

Yes, Do this is 2 kind of reaction rether then
participation.

This is very impressive.

It's intense participation too because, I remember

8 case, a similar case in Zambie todé, er.,.. in case
where in fact ® culprit was running out, Sone
people in the audience jumped.up to go and arrest
him 4..! he culprit must-nét run asway,

But this reises a very fiumdsmentel question which
I like us to tackle, " MHat: Does the Nigerien see
theatre in the seme. way as the whiteman sees it?
No really, possible not.

This a8 more fundamentel question because it asppears
now Ghet )for us, mey be, 8 theatre is actuelly, you
knowy ‘ugre or less part ...

Paxt. of life

Fart of 1life and you cennot cut it away altogether
We are going to the origins of drems, You see, the
IZuropean has successfully trensformed thesatre into
8 different thing, that of & ... distant, socisl
event, different., You just go there, you watch you
know, and you go. - T

' g . WY
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-, I mean it's 8 social event you know, In
fact thet is responsible for the modern, you know,
revolutions in The theatre, They are trying Lo bring
back this perticipation of, to bring out the audience
They've lost to thé cinema and the television, you
know, Whereas here, peonle have stild kept that part
of drama as more than & social, almost it's @& religio
event you know, that has many implications spart from
entertainmnent, you know, I’epple reslly, I mean people
will tell you at times thal, you know, certain
examples 'You know wheéthappens to that man in the
play, that's what is going to happen to you?

Exactly.

It's still got that religious, you know, because
this is thHe~origin of it; you know, religious
implicgtion as @ purgative; as something that will
purge-fhe whole society; the katharkic effect; also
things that you can draw out lessons from, you know,
réther than just a distent, social event, you know,
Tthat you go to like a dsnce, you know, something
lilte, you lmow,

‘"here is, there is the other question about 'how

do peonle react, say, to foreign ...

Things
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Theatre like Indian film, I don't know if 2ny of
you has ..,

"The other psrt of drsme, you know, which gay, the
Western theatre hes excised, you know, dexcec,
ougic, you know, and so on and so forthahich the
indien film incorporates. So people/do'not reslly
care for, you know, content, or whébever. They enjoy
vhe mugic, the dancing. You knowy the Indisn films
are the most popular here,

Since they are geared to.bthe sction,

ind you know some filmg )which are philosophic in
content and 2ll the/rest of it, people don't zo to
Them, They've removed this other aspect.

I see,
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APPERDIX Dii

As in the last exercise, the ten questions below are

- based on the discussion to which you have just listened.

Choose the correct one smons the three answers sugpested

end draw 8 ring round the letter of the answer.

e

2.

Se

De

When did the Nottingham Plsy House come o Nigeria?
A, 19603 B, 19663 C. 1964

According to one of the speskers the) Nigerisn
audience laughs when sorrow is expressed on stage
because

A, Nigerisans do not sympsthise with people in
SOrTowv,

B. they realise that what They are watching is
only 8 play.

Ce they do not understand the action on the stage
Would you say that the play LUMUMBA cited by one of
the spesXere, was

A, Bréyi-comedy B., Comedy; C., tragedy
Onenof the speekers recslled the occasion when he
w28 sctinz a play and the sudience threw missiles
a8t him, By so doing the audience was

A, cheering him; B, condemning his actionj

Ce showing their enjoyment of the play.

According to one of the speskers, which of the
following statements is true of the Nigerion and the

Europeen audience reactions in the theatre:
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A, The Nigerian sudience participates, the Turopesc
audience is aloof.

B. the Nirerian audience wnderstands plays, the
Iuropean sudience doesn't.

Ce the Nigerian audience iz awske in the theatre,
the Buropean audience is @sleep.

What one of The speskers calls rhetoriecs cen also
be called

A, verbosity; B. loquecityj. C. eloguence.
'he speakers sgree that for andAfricen, drems is
A only a social event,

Be 8 social and a religiols event

C. neither @ socialmor 2 religious event,

To say that theatre has a nurpative effect on
society is to say.bthat it has

A, a8 kethertic'\effecit, B, 8 lexative effect;
Ce 8 preventive effect.

Indian filps 3dre said to be populer here becsuse
A, Nigerions admire the Indisns grestly

Be Indien films have dance and music

C. . In¥isn films are new in this cowntry

The-viestern theatre hes excised dence and music,
This mean:c

A, it has dence 2nd music
Be it has done sway with dence and music

Ce it exercised dance snd music,
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Appendaix E

bay1i?

oD

Ngé ¢€kd k6 fba 11é ayé 3

~

7 DO ~ s /7
Gbo Deji, Ov wa t1 e ri ba 11€ ayé ti Alo. Nge¢
NL v B s = LY N N N, e
¢kd ti a fkg léde isinyl, njé ko nba 11€ ay€ wa
. /7 ~ / NN \
26 bayi? Nitorip€ mo s'akiyesi wi p€ opolepo
\ LS ~ e ” o AN A S
awon omgo ode 1sinyi, bi won ti ¢ ti wacnhuwa ko ta
N
’ ’ LN N SR / # s SN N
¢ yé wa m$ patapatd. Iwa won, 6 dabi’ enipé o 10d1\
7 ~ N\ e NSy yo N - -
s1 gbogbo i1wa ti awon eeyan wa nhu\ni ode atij¢
OO , N N s ¥, b / -’
nigbati eko ko tii gberan to ba'yii. Abi ki 1' o
4
r1 saf?

. ’ . ’ ’ N
To; amikin, wgn ni eru ré(wd, 6 ni atisdlé ni ki

’,

7/ ’ ’ N “ ’ 7’ \
won t1 wo 4. Bi’ ééyan'ba gbe sun-ran wo ode oni,

eON

érﬁ‘y6 ba n1 bY gbogbo hkan t1 rArf nitodt
Omg gbé 1 babay. iydwd & gbd toke; gbg o dun,
toripe gboghd k 16ki t' a nf' oylnbd sé. Ibiti
ti ngbun<péda nu. Omi a bd si je ba yan nnd
l'ééyén mu dagba. Emi ro pé nkan tI nda wa laami
ni<wipé 6 dabi wipe a nlagu s'édi. Bé¢ a kan
flaga ni, ¢té ni Abe niba §1ayh. -

Nbe Abss.

Hen, nitoripe, malGu t6 bd se faari td 1o si
Londonu, gbogbo wa 1l'a mb wipé oufge alagolo ni yo

bd pada.
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Inu agolo ni o ba pada wa
Tor{ndd eyun Un nfa wipe o yg¢ k'd ye ara wa wd.
Stgbdén ona ti a le wa f: ye ra eni wo ni fiba emi
1éria. Nibo 1'o rd pé a le gbe gba?

Ha; hen, emi rd pé dpd nihd yifi ni awon dbi & ge,
nTtorf pé 4 & le sp pé ayé ai ayé dyihbd k'a ma fi
0jd egbd te 1&, dkita S bl ollward léére.

0 di dandan.

Awon n1 won ¢ se 1se yif, ni won o g€ dpdlopd r&. O
wd ki si’ owd dbf onfkildkid, bi'kdlukd bd tl ge £4jd
awon Qmo ré si 14t11¢€, mo ro pé y1d md iyfpadad rere
wd, b & tile je wip€ &kd<{t'a 1k, a kd 1t ge k'd
mad ko mé, sibésibe iwa(t'd ye¢ ki awon omo 6 mda hd
sy mwon Obf t'S ye¢ ki enikéni & mda hi sl en: t'd
bd rii pe & ju'dun 1l¢, ko ye ki’ a mu kdrv nibé gégé
b1 a ti1 fgenildgbd at:jd wa.

T'db1i t'6 Wws un, d6td n. sdyan nro wipé t' dbf 1b4
se patakl, sugbdén ochun t' 6 fiba &mi 1éru ni wipé dby
ganian f¢é ¢ md 1l'dgbdra tS8 bé: 18ri awgn omo dde dnf,
Enikan 0ke& dhdn n:, wéré kan dke& dhin n:z, &8 ni, wdn
nf won #1é e by, 6 ni tf won b4 aé dké odd ki won
diré de dun, pdld omo odd 1éwd. Ni¢ &rd d ni

ba ni1? Aqu i t' a wipé yd nipa 1'6rf kinf, at:je,
atuimu gan kd jé k' 6bif J gbddin. Qpdlopd 1'0 jé
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wfbé 1lat: kékeré ni wdn t. fju omo won sinu kini agbdn
t1" won J ma ti won kairi. Qmo $d$ 16 ki t1 BtéJd omo
eniyan Ald m¥ran. Raba gan an kb réjd gbd ti ome;
lya gan kd réjd gbo t'omo; Atije atimu ti gbogbo wa
51é kirl yY, & Ajé k'a gbagbé ojise wa. Njé 11é wé
ké n1 a & 19, nitoripé b'a £¢, b'a kb gbogbo awgn
omo wdnyi ni won ma rtan sf 1é iwé? Erd\11€ wé na
tdn fba ni; éwo l'g¢ ri®
Ha! Hen, t: 11& we’t'a tdn fenu . bavyi? Hen, igbd kan
ti wa rf tf 1€ we, t'o n: iyl ®edigidi, t'o sl ni &rd
pipd; stgbén & dabi eni pé 1dde isinyi, ara rd nda ni
a fi fAwipé 116 ayé, & dzbi) enipé o ndorikodo. Ldde
isinyi, 6 dabi eni pé.éawon omg ti won nlg 11é iwé bhih
gan an, won ko ti(1¢nl ¥rd kankan 1¢kdn m¥. OLukg
won kd jo wén 16jd gége bl ollik$ se ni yl 14tijd. Se
14t1j¢ nu un, Paapdd nigbat{ a wh ni kékeké bayif, ti
a Alg s{{A¢ wé, t'a b4 gblirds olikd, a o £E& le bé

lugbd.

Enmiyan yé bérd.

Ko ri bé m$ 1éde isinyf. Kéd2, papas, oltukd, ti won
bd padé omo 11é lwe 1éna, omo 11é we fé¢ le na owé
papdd wipé '01dkd, kd atijé'. KO si bgrd ndd mé.
Nitorind, 6 wé dabf em pé dro nad kd wé ye mi. Ibitf
a lé sd sl kd ti1 yé mi.
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O'gbédb yé deyan ni, nitoripé oniyi ni ydé je eyiti &
pdjd. Enitf won rigbd 1étf, t'o nmdjd, ajekdn iy nu
y6 kan je.
NI~ o je o!
Bf a nf :1& wé a4 rd, t'a nf obf d& rd egbd t'S wd 1ibe
lara t'égingin fibd 1€ yif, buwo la 6 ti ge 62 Egbd

’,

t'o md nf yI igi imd kojd ohun t' éniyin %f. fild bd.
/
0 kojd r& o.

NYgba ayé d¢ wd da b'é ti da yif,;gé a & wa f. sild
ni1? Ayé i« jéun kd ge é pada/sl, t+ isinyl nda tdn
adba” enipé o #lé kankan, ki ni a wi le se? Nje, a
d ni 19 b4 ijoba wipé ki joba nd... kini dhun ni...,
tabi $é%? Tabi bdwd ni?

Ijoba yen gan &n ni mo rd pe a 4 fe ¢ ké si, nitori
ijoba, 6§ d3bI_en: pe 1joba ni age lori :1é iwe, &
ldse 1érdi oldkd, J ldse 1éri gbogbo dwon deyan t' S
wa nilGd. Ti a b4 ké si won, pé ki awon nda ki won
S fiojt sf12, ki won 6 wdran, ki won & ri: wipé dsidke
ts wo réra ni kd jé ki il€ ayé J gin mo; kf won S wdS
dada, ki won & mo 1rd ntf won yé se lée 1éri. Y41x
Ofin ni won & se n1 o t'S f1 jé wipé grh o wa 1ldkan
awon omo kékeké, pé ibat{ oluk$ bd fitd won si, 1bd
ndd n1 kI won mda gba, 1biti dbf won ba 1#t$ won si,
1b¢ ndd ni ki won & mda gba. Mo rd pé ti'ijpba ba 1l&
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ge eleyll, ti wén se ird ndd, t'6 sl mi, mo rd pé ilé

ayé yo tun £é ¥ die ju bi 6 se wi nisisiyii lo.

Hen, mo kan ddrdko ta ijoba ni, om:nd tdn Bk mi nda.
Won n1’ 1joba fin reé fin re® gan, adie bd 1ékan ara d

r'okiun ara 6 r'adie.
Bééni.

Ijoba Opdlopd gbogbo ayé na ni tdin wa rmi. Eniti ¢
ni’ k'6 wid wo gdbi, t1i . o til daé be t'S t1 nwi pé
'e wo gbogbo hkan gébr gdbi gébi gdbl gobi gdbl 'hjy
gbﬁi t1 r¢ gan ko ti1 pd ju eyiti a nf k'o wa wo?

0 t1 wé pd jd lo
Ijoba nda, whhald ti. ijoba ndd tdn wd 1ipd, béetm

oniggge réé kd ye k'6 ni méji 1'drin: kd ye k'dnigedge

tdn je gbései
Ko ye k'é tin je gbeése.

Bé%, Yjoba dhun t'6 jé pé béyd yid dand, bf o nf 4and,
bdyd )yid ddrd kb dadré, eniyen réjd gbo t'omo olémo?

\

Ha!
Awon &éyan wa wd nfwi pé, &m: wéd Ard wipé hje Qlgrun

gan an k¢ lédyan & pe wipé k'S wa bd ni g€, tabi bdwo?

TS0, hen, b'a ta e pe a 4 ké s'Qlérun dhin nai,

origirigi: dnd ké la 1t gba ké s'Qlérun? hqu ti won
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i€ agbdterd bré Qlérun gan pa4pdd ... & ddbi ers p€ a
a m'eml nind 351, a & sl m'dwt nind dwe. kqu naa gan,
opdlopd won, ibajé won 1bajé ti wd 1érlun; ibajé wdn
1bajé tf wo wén 1érln; . o . .- nitoripé mo ...
& dabi eni pé mo rdrisd won di¢, t'awon onigé

Qlorun ti won wa ...

Gbogbo wen ké'l'é fipe Qlérun gan 16dodomgQ.

Won fipe é ni t1 pipe, wdﬁ fifenu p& &, sugbdn Qkan won,

& dabi eni p'd jina sf 1 nigbati a b4 riwo ird iwa t'éwgn
ndd rhii: iwd 1bajé t'Spolopd won Ahd 1léde lsinyii. Se
b1 1dyé 1gbh a ﬂ&, awon tf'won jé onisé Q1érun, k'S

té dx pé dr'awon &sin-dyinbd, #sin t'dyinbd md ad ati
eléyif t'dwon ile Ardabd tf wén md wd s{ 1% wa nihin,

ti won fpé ni Islam; k'S to as pé wén dé, s€ a ni &sin?
T'0 s1 jé péawen tf wén jé oldsin nigbanda 1ghun, Awon
t{ wén jé ddadmu drigh nigbandd 16hin, okan won, 6 md. 0
m$ gidigidi; won (k)o jé ri ti eni gléni ki won 6 pé ki
6 bajé. Ohun ti wén bd sl ge bayif, k'éniyan & md pé
mimé n1 wén se €. Won si gba brisa nda gb6 grdigidi.

0 aabi ent pé ird &sin t'a wéd rfiwi yii, &sin igbaghbd

Atl t1 imile yii, awon ti wén jé agbdterl ré gan padpai,
kd pd ninu won t'tdyan le sinmd pe k'd ma ba dun pe

Qldérun, 14ti wipé k'd maa be Qld%un fUn nkankan.
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Era tdn 11bd ¢ nibiti Qlorun?
0 fibk mi.

Bdwo 1'a 6 ge wd gbe gbd t'a £1 s'dkd ti of 1 d1l§?
O kb b'a se wa so fin 1dmémd k'd t0 f1 pelépeld £é
néd k'o md wi j& wip€ ind & ran.

Ihd nl yen!

Tor{ Nkan ti nba ni* 1érd n1 wipé ohin ti 6 sond ni’
mésdldsi, & dabi eni pé & kojb sdlibata o.

0 kojd a r& o.

Lémémd gan 1'ad Awd t'a o ri yi. \Iya tf nj'enikdkan
14bé 11é nipa dna YP1AjE tf a 1a ko kéré; wahili 1ibe
0o. Ago wa ti a-fige, whh4la 1b: wa; onje wa yii,
wahdla 1b& washa & tun wd 160t$ ind, a & tdn nf wha
're; gbogbd &-wd bd wa bau b1 ikdinl¢ b4 arg. Nibo la

o gbe gba?

Em1 % pé ohun t'a le se n1 pé kf kallkdh k'S rond &
wd; k'S ro nd & gidisidr k'S si ri wipé dun Ahawi

té t§, atl wa td ye ldarin Ybré, lédrin molébi, ldaran
¢gbé, 14arin dgba, 1ldarin ijo. Nigbat' a bd rge
gbogbo 1w¢;yi, yid j& apere fin 3wgn omo wa, tiI won

d si mda t& 1&. TI1é ayé yd si réji, yé si rdaye.

T60, k'd rd pé yid ba td, yisé ba se o.
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NisisiyY, ¢ J ddhin 3wgn ibvééré kékeéké méwa kan lori
Agard ti e siésé gbd tdn 1énu 2won okunrin méji yi. Fun
1béért k¢dkan mo ti daba 1ddhun méta shgbdn Skan nind
métedta na ni o tond. Mo £ ki e yi ofo yik{£ 1éth tf s
bérd 1ds hun 2yfti & tona na.

Fdn apeerg: Lwen okinrin méji yi ro pe

A. Bk kO va ilé ayé jé
B. Ek$ rfiba 11 ayé jé
Ce 'I1€ ayé ti bajé tan.

E o ripe éro ayon okinrin yi ni pe-2k{ niba ilé ayé jé.
n{tor{ néd, lddhun keji ni 6 £ona, a 6 si y{ aml ofo yiksd

B bayil . Nisisiyi, €/d4dhin awon ibeéré wonyi bdkan

; Erl amdkln wé-nitoripé
A. es¢ amgkin wo
B. eri\nda wdwo pup¥.
C. kd ‘gbée si ori ddadda.

25 Lperé ti o fihan wa pé awon db{ kd ri 3aye t$3d Awon
omQ won ni pé:
A. won kd bi gmg tuntun m$ ni orfld &deé yi.
B. orj¢ awon omg nikan ni awon dbf Bwa.
C. awon omo 949 ni 6 Atdjd aAwon omo-
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itumb "ayé di ayé doyinbét ni pé

A awon dyinbd ni & ni gbogbo ayé.
B. gbogbo ayé ni yid di ti dyinbd,

C. dlujd ti de ilé ayé.
Kini ortdko mYran t{ a fpe 'egbd'?

A alsan.

BR. 00 ju,

C. Qgbé

Qgbéni kan s p€ "omind rik¢“mi" nipa iranléwé ti 1joba

le ge. Itumd ord yif ni

A, ind Yrun mf
B. drd na kd dd mi-146jd.
C. 1ljoba kd Y& ge iranléwé kankan.

Kini gége?
L. a0, ara.
B. _aran ara.

C\ /igi oko

kwon wo ni a fipe nf agbdterd &sin kan?
L. awon agiwdjd nind &sin nda
B. Awon aldard ninu ¢sin nsa

C. ‘awgn ti 5 Atelé awon aldiara.
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Eini Ytumd Ord yi: "4 kd mQ emi nind emi, a kd si mg

w2 nina owe'"?

Eni ati owe jé& dré.
2. ko si iyatb 18rin emi 2ti dwe
C. 1yatd 1lfrin emi ati dwe kd pd

Jwon adfmu drisd na«
L. awon ti rimu emu nf 11é dr.sa

B. 2awon agiwdjd nind &sin drisga.

C. owon ti Ada emu *pum Orws?:
hwgn t{ a 1e pt nf dgba ni

L. awgn ti 6 j¢ egbé wa.

to

awon ti o /Ju lo nf ¢jd ori
awon ti'6)jy wéd 1o ni ¢jé ori.

(@]
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