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Justification for Teaching Specialised Subjects
and Different Languages to Persons with Special
Needs in the School Setting

Ayo OSISANYA
Department of Special Education, University of Ibadan, Ibadan

Introduction

Educational intervention for persons with special needs requires a high-
structured teaching arrangement and strategies, as well as a good or conducive
learning environment, where individuals with different exceptionalities would
be privileged to learn and acquire different skills and languages necessary for
developing an appropriate connection between a word and its value, and also
for smooth educational progress. Teaching specialised subjects (such as Arts,
Home Economics, Agricultural Science, Physical and Health Education) and
different (various) languages regularly used within the child's immediate
environment would help towards developing an appropriate communication
behaviour and needed skills to become independent and self-relevant. Thus,
provision of educational opportunities for children and youth with different
kinds of exceptionalities (disabilities) must be holistic in nature, and must also
be designed in such a way to cater for the unique needs of such categories of
persons with special needs in our school setting. This kind of educational
provision and consideration would motivate and help persons with special
needs in a school setting to develop interest, co-operate with, and cope
maximally in various school activities. It will also make the teaching-learning
process become interesting and fun, while at the same time reinforce, stimulate
and allow for inclusive participation of persons with special needs in any given
assignment.

To educate persons with special needs appropriately in a school
setting, and build in them the spirit of survival as well as self-reliance, several
mechanisms must be put in place to attend to their unique needs maximally.
The educational intervention programmes must be incorporated through
specialised training and acquisition of specialized skills, competencies, and
knowledge as well as values and procedures for individualizing educational
programmes for children, regardless of their special needs (CEC, 1999). This
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must be achieved based on the principle of Individualized Educational
Programming (IEP) and Least Restrictive Environment (LRE), despite the
nature and specific attributes of the special needs children. It is also
noteworthy to say here that teaching of specialised subjects and different
languages to persons with special needs would pave way for the realisation of
the objectives of sustainable development goal of ensuring that all learners
(with or without disabilities) acquire the knowledge and skills needed to
promote appropriate sustainable development.

Teaching of specialised subjects and different languages to persons
with special needs remains a must in this present era in order to comply.with
the rights of children with disabilities Act, culled from Articles 23, 28 and 29
of the Convention on the rights of Persons with Disabilities (2006), and the
Rights of Persons with Disabilities, Act 49 of 2016. The Article 23 of the Year
2006, states the right of disabled children to enjoy a full and decent life, in
conditions which ensure dignity, promote self-reliance, and facilitate the
child's active participation in the community. This Article 23 also states the
rights of the disabled child to special care, education, health care, training,
rehabilitation, employment preparation, and recreation opportunities. Article
28 states the right of the individuals with special needs to education on the
basis of equal opportunity. While, Article 29 stresses it clearly that the kind of
education to be given to persons with special needs must be directed towards
developing their personality, talents, mental and physical abilities to their
fullest potential.

In essence, teaching specialised subjects to persons with special needs
in school would enhance and promote a kind of self-reliance, and stimulate
them to become actively involved in community development. Similarly, Act
49 of 2016 emphasises the empowerment of persons with disabilities (PWD).
It also encourages non-discrimination, full and effective participation, and
inclusion in society, respect for difference and acceptance of disabilities as part
of human diversity and humanity, equality of opportunity, accessibility,
equality between men and women, respect for the evolving capacities of
children with disabilities, and respect for the right of children with disabilities
to preserve their identities.

Exposure to specialised subjects, different linguistic knowledge and
skills would make persons with special needs become vocationally equipped,
mentally alert, as well as physically fit for employment opportunities. It will
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prepare and make them employable and socially conscious towards
contributing their quota to societal growth. For instance, Physical and Health
Education teaching, as well as practices, will go a long way in making them
become physically and mentally alert, as the recreation opportunities would
help to wear - off their state of despair, loneliness and withdrawal syndrome.
It will also help them develop a positive mental attitude and personality in
utilising their potentials to the maximum. While the acquisition of different
(many) languages would make them understand different linguistic codes,
needs as well as clues for survival and interpersonal (mutual) relationship. In
addition, it would help them to understand the diversity in culture and cultural
values. It would also make them become relevant and fit into any society and
culture they find themselves. In fact, once a child with special needs is exposed
to specialised subjects and different languages dominant in his or her
immediate environment, or those that are globally accepted for communication
and inter-cultural relationship, such a child would become privileged to enjoy
a full and decent life, that is devoid of total dependence on others for means of
livelihood and survival, but encourage self-reliance.

In line with the recommendations of the Individuals with Disabilities
Education Act (2004), a child with any of the above disabilities must be
exposed to a specially designed instruction and learning environment to meet
the unique needs of such a child. These instructional strategies and services
must be based on the principles of special education programme and
provisions. The specially modified instruction includes specialised classroom
setting with adequate resources and materials, both at home and institutions of
learning. The education and training must be organized in the least restrictive
environment, with the support of aids and specialized services required to
make the ultimate goals achievable.

Categories of Persons with Special Needs

According to the Individuals with Disabilities Education Act (IDEA, 2004;

2011), there are 13 categories of persons with special needs; these are:

1. Persons with Autism. These are the categories of children with repetitive
and stereotyped behaviour, social problems and communication
difficulties, due to deficits in social - information processing and
executive functioning.
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Persons with Blindness. Individuals with bad sight, even with the use of
corrective lenses. These are the categories of people who use alternative
methods to engage in any activity that persons with normal vision would
do using their eyes.

Persons with Deafness. Those individuals with profound hearing loss to
the extent that they depend largely on the use of sign language for
communication.

Persons with Emotional Disturbances. These are the categories of
children who have a wide range of specific conditions, such as anxiety-
disorders, conduct disorders, bipolar disorders, eating disorders, psychotic
disorders, and/or obsessive-compulsive disorder.

Persons with Hearing Impairment. These are the categories of
individuals with a kind of complete loss of hearing or partial loss of
hearing (hard of hearing).

Persons with Intellectual Disability. These are the categories of
individuals with a set of conditions involving a deficiency in cognitive
functioning and adaptive skills (CARE, 2002).

Persons with Multiple Disabilities. Individuals with several kinds of
disabilities having combinations of disabilities and combined impact of the
health, educational and socio-emotional development.

Persons with Orthopeadic Impairment. These are the categories of
children with impairments including genetic abnormality, diseases
(poliomyelitis, bore-tuberculosis) injury, birth trauma, amputation, burns,
fractures and other challenges such as cerebral palsy.

Persons with other Health Impairment. These are the children with
difficulties and limited strength, vitality or alertness, which includes
heightened alertness to environmental stimuli. Other conditions include
attention deficit hyperactivity disorder (ADHD), epilepsy, asthma, and
Tourette syndrome.

Persons with Learning Disabilities. Individuals who demonstrate a
significant discrepancy, which is not the result of some other handicaps
between academic achievement and intellectual abilities in one or more of
the areas of oral expression, listening comprehension, written expression,
basic reading skills, reading comprehension, mathematical calculation,
mathematics reasoning or spelling (CEC, 1999).
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11. Persons with Speech-Language Impairment. Individuals with any form
of a communication disorder, such as stuttering, impaired articulation, a
language impairment, or a voice impairment that adversely affects
educational performance (IDEA, 2001; 2011).

12. Persons with Visual Impairment. These are the categories of individuals
diagnosed having limitations in interacting with the environment, as they
cannot see the facial expressions of parents and teachers. These individuals
cannot perceive social behaviour, and sometimes are unaware of the
presence of others unless a sound is made (Celeste, 2002).

13. Persons with Traumatic Brain Injury. These are individuals with the
inability to process and understand information, or those with difficulties
in paying attention or attending to more than one thing at a time. Those
who exhibit difficulty in understanding and expressing or responding
appropriately to another person’s request, as their executive functions are
most commonly affected (Wortzel & Arciniegas, 2012).

Apart from these 13 categories of persons with special needs, there is a
particular category of persons with intellectual superiority as explained below.

Persons with Intellectual Superiority

These are the individuals who are either having a gifted or talented ability. A
person might be classified as being gifted if he or she possesses an average of
three or more abilities. While a talented child might be classified based on the
demonstration of a specific (exceptional) ability in a particular area or field of
study such as mathematics, music, and other performing arts or psychomotor
(Biakolo, 1993).

Education of Persons with Special Needs: A Prioritised Programme

Once a child is observed haying one or comorbid of the 13 categories of
special needs aforementioned and significantly impinges the educational
performance, there might be a need to prioritise the educational provisions and
services for such a child. In essence, such a child must be considered for a
specialised educational programme (Special Education) with a specific
programme of instruction, special classroom arrangement, appropriate access
to specialists, and modifications of the educational programmes such as
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curriculum and teaching methods, least restrictive environment, and
individualized educational programming to assist the child achieve academic
success and self-reliance as well as independence.

According to the UN Convention on the Rights of Persons with
Disabilities, (2006), the educational provisions for these individuals amongst
others must be structured so as to provide a platform for ensuring free and
equal access to education for all children from early learning to secondary
level. Quality education must be delivered in a safe and supportive child-
friendly learning environment. These must be achieved with an aim to reduce
barriers to learning, development, and participation in the expected activities.
In essence, both the environmental and individual barriers must be reduced, in
order for the children with disabilities to be able to develop to their fullest
potential (Johnson &Skjorten, 2001). If these barriers are not reduced, persons
with disabilities will not be able to reach their full academic, social-emotional
and physical potentials. Without adequate prioritisation of the educational and
other supportive services for the individuals with special needs in a school
setting the school environment will not be friendly and motivating for learning.
It is important, therefore, to realise that without friendly environment the
individuals with special needs would develop a sense of insecurity, low self-
esteem and lack of self-confidence, which might be motivated by the
combination of environmental, attitudinal and individual-developed barriers to
learning and socio-emotional development. Indeed, Children with special
needs must be a given quality education, which is safe, child-friendly and with
abroad range of life experiences, addition to learning processes to be ensured
through seasoned instructors and resources. This kind of educational provision
will provide them with a meaningful and relevant education as well as support
services to develop to their full potential. According to Fukuchi (2008), such
education would enable them to experience a range of environments that
minimize the impact of disabilities and making them receive appropriate
teaching and learning resources, to the extent that they can enjoy safe,
supportive and inclusive learning environment.

More importantly, for children with disabilities to gain access to
quality education, enjoy safe and supportive services, models for early
detection, identification and intervention are essential for children with
disabilities to reach their full intellectual, social, emotional and physical
potential (UNESCO, 2015).
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Need for Teaching Specialised Subjects to Persons with Special Needs
Understanding the need of teaching specialised subjects to persons with special
needs in the school settings (regular or special/inclusive schools) remain an
impetus to achieve the overall goal of promoting equal access to quality
education for all children, and ensuring that all learners acquire the knowledge
and skills needed to promote sustainable development. Teaching specialized
subjects to them would provide a platform towards enabling every child with
unique characteristics, abilities, interests and learning needs receiving a wide
range of quality education, and training that will make them develop their
mental and physical abilities, talents and personality to their full potential.
According to Disability Action Council, Cambodia (2009), it is
important for children with disabilities to be educated and trained to learn
about the world around them, so as to become useful members of the
community. This kind of comprehensive education would enable them to
become independent adults as well as help to prepare them fully for work and
earn a living, or being independent and self-reliant. Similarly, teaching
specialized subjects such as Creative Arts, Music Home Economics, Physical
and Health Education, and Agricultural science would enable persons with
special needs, who could not learn to read, write and count like other children
acquire basic skills and vocations that would aid their life adjustment, sense of
belonging and social competence as well as self-reliance. For instance,
teaching subjects like Social Studies and Civic Education to persons with
special needs would equip them with values and norms towards accepting
rules and taking responsibilities, maintaining friendship and giving them the
feeling of belonging or conforming to the societal dictates and expectations.
This subject, if taught properly would teach persons with special needs how to
get along with others. How to become well in the community and even at
home; and how to relate or work with other members of the family and
community. Teaching and learning Social Studies would provide persons with
special needs with purposeful and meaningful learning experiences that are
challenging, and of high quality and tailored towards intellectual/social
development. In essence, if these individuals were denied the opportunity to
build social studies values, vocabulary and background knowledge, this can
lead to lower literacy levels, and ironically increases the achievement gap. This
act will also deny them the privilege to acquire adequate skills and knowledge,
which are foundational for life long participation as citizens (Grant, 2007).
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Whereas teaching subjects like Physical and Health Education or
Music/Creative Arts would help identify and develop both the talents and
intellectual of abilities these sets of children with special needs. It would also
help channel those abilities into creative or productive relevance towards the
betterment of them and the society in general. In fact, teaching Physical and
Health Education to the persons with special needs would help them develop
the skills knowledge and competencies to live healthy and physically active
lives at home and in school, even for the rest of their life. The skills taught in
Physical and Health Education would develop the whole child in every child
with special needs as it will further provide a variety of services and activities
which role motivate the individuals with special needs, and establish them on
lifelong fitness goals. Physical and Health Education classes would provide all
categories of students with the opportunities to improve fitness and be active to
counter societal trends towards obesity and increased sedentary behaviours.
This would be achieved in addition to achieving outcomes relating to physical
activity, self-esteem, motor skills and fitness (Morgan & Hansen, 2003).

Case and Whitaer (1998) expressed the importance of teaching
Agricultural science as to prepare and support individuals for careers, build
awareness and develop leadership for the food, fiber, and natural resource
systems. Effective teaching and learning of Agricultural science by the
individuals with special needs would help provide the stimuli to enhance direct
engagement or placement in agricultural business, foster the spirit of
entrepreneurship and innovation towards becoming independent and earning a
living through one's skills and developed abilities. In the same vein, the
teaching of Music to the individuals with special needs would provide the
avenue to identify and nurture those who have talent in music, towards earning
a living through this skill and special talent. It will also help to facilitate and
promote the overall development' of the personalities of the individuals with
special needs.

Music education has been observed, when taught in school having the
capacity to stimulate all learning domains including the psychomotor domain
(the development of skill), the cognitive domain (the acquisition of
knowledge) and in particular and in significant ways the affective domain (the
learner’s willingness to receive, internalize and share what is learned)
including music appreciation and sensitivity (Yudkin, 2008).
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Put differently, teaching specialised subjects to individuals with specia
needs in a school setting would elicit their participation and readiness to learr
as well as equipping them with skills and knowledge to become activ
members of the society, earning a living and becoming self- reliant.

Need for Teaching Different Languages to Persons with Special Needs
The teaching of different or many languages to persons with special needs is
Pivotal to their intellectual, emotional communication, social needs provided
those languages and their contents, as well as the methodologies employed to
teach them, are appropriate for those individuals with special needs learning
needs. Research has shown that, teaching other (foreign) languages, apart from
ones native language is life-enhancing, and that the very precise benefits to an>
specific child with disabilities may be unpredictable (Cylne, 2005).
According to European Commission in the year 2005 on the matters ol
all young people in the European Union, whatever their disability, whether
educated in mainstream or segregated schools/ streams, have equal rights to
foreign language education. This European commission explained clearly that
the special educational needs in Europe, through the teaching and learning of
languages, bring out from the individuals with special needs, the expected
insights, and innovation. Teaching and learning of different or foreign
languages by individuals with special needs enable them to learn, to accept and
value people from different backgrounds from their own background. In fact,
learning another language(s) apart from theirs would help them to become
more aware of their own languages, and this awareness could also lead to
expected improvements in literacy across the curriculum (EU, 2005). With the
realization of the fact that all children are citizens of a plural-lingual world,
and having equal right to learn about other cultures and languages make it
mandatory for schools and teachers to teach individuals with special needs
other languages apart from their own. In line with this, it has been reported by
the European Commission recently that "over the last fifteen years, it has been
observed that young people with all forms of difficulties and disabilities have
successfully and happily learnt foreign languages”. Thus, teaching other
languages in schools for persons with all sorts of disabilities has become an
integral part of the school curriculum, and students should be encouraged to
develop interest and learn other (foreign) languages simultaneously with other
subjects. Although, learning other languages might be terrific, challenging
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stressful and humiliating experience for persons with disabilities, due to their
low ability in learning, poor language learning ability, lack of effort and
motivation towards learning, increased level of anxiety and poor concept
understanding. At the same time, if a seasoned teacher(s) handles the teaching
of the foreign languages, with appropriate use of adequate resource materials
and models, the teaching would produce an expected outcome, and helps the
persons with disabilities to record an improved phonological awareness, and
ability to perceive as well as produce the learnt language for interpersonal
relationship (Schwarz 1997).

Teaching different languages to persons with special needs in the
school setting, amongst others would enable them to learn about other people’s
culture, and through learning about their culture, would advance reasons for
establishing mutual respect for others, and eventually leading to hope for
peace. In the national statement and plan for languages education in Australian
schools between 2005-2008, the need to promote language teaching across
Australia was identified as a priority. The document emphasises the acquisition
of second language as fundamental to supporting and promoting the benefits of
language education (Clyne, 2005). Teaching and learning a second (foreign)
language have been found with evidence to enhance children’s (irrespective of
their physical and intellectual conditions), psychological and health challenges)
metalinguistic awareness and also their reading readiness (Yelland, Polland &
Mercuri, 1993). Based on the findings of Bialystok (1987) and Liddicoat
(2001) the bilingual children stand to be advantaged in a number of aspects of
word awareness when compared to the monolingual children, and that learning
a second language is, therefore, a resource for enhancing literacy, but not a
problem for acquiring literacy. In essence, teaching many (different) languages
to persons with special needs would promote better grasping and
understanding of linguistic skills, as well as enhancing improved literacy and
communication among them.

Roles of School in Enhancing Teaching and Learning of Specialised
Subjects and different languages
» The school should embrace or ensure effective teaching and learning
specialized subjects and different languages. This would help to
stimulate persons with special needs to develop appropriate skills and
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communication patterns appropriate for survival, in life, and earning a
living towards being independent.

» The school should encourage the parents or caregivers of persons with
special needs to complement and reinforce what their wards are
learning in school.

» The school mustendeavour to keep abreast with the characteristics and
overall needs of persons with special needs, with the aim of ensuring
appropriate gain through education.

e Teachers must work in line with the diversities, natural interests and
abilities/ talents of each of the persons with special needs in school to
educate or train them towards becoming useful to themselves and to
the society in general. In fact, the recognition and working in line with
their diversities and natural endowments are foundational to the
development of individuals with special needs knowledge, skills, and
dispositions as members of the society they belong.

e The school must provide a wide array of materials and resources for
teaching and learning specialised subjects and different languages, as
well as to explore and manipulate the acquisition of appropriate skills.

» The school must adopt effective professional development, which
would serve as a model or akind of flexibility in teaching and learning
those specialized' subjects, interactive learning styles and use of
instructional strategies and materials that could help stimulate persons
with special needs to learn.

» Effort must be made by the teachers and parents to raise advocacy and
awareness on the importance of teaching and learning of specialised
subjects, as well as different languages to the persons with special
needs.

The teachers must endeavour to build worthwhile students or learners'
instruction in persons with special needs. They must make a concerted effort
to build choices into school activities whenever possible, as well as using
appropriate verbal prompts (Pre-correction) before those individuals with
special needs engage in a task to promote success (Koegel, Koegel & Carter,
1999).
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» The teachers should also try to create extra individualized schedules
for these categories of.people to receive additional or alternatives
services and supports towards mastering the skills. While at the same,
they must be provided with structured opportunities to participate in
social interaction, which can help to foster mutual relationships
between special needs and typical children within the same school
environment.

* The school should try to create a kind of positive learning environment
and climate to stimulate persons with special needs learning
specialised subjects and different languages. While the classroom
subject teachers must set up structure, standard and procedures
towards eliciting the interest of these individuals in participating in the
task of acquiring these skills and knowledge.

» The school administrative organisation or classroom management
styles must be restructured to facilitate expected outcomes and
achievement in the overall educational girls of strengthening equal
access to all categories of learners in school to acquire necessary skills
and knowledge towards self - reliance and contributions of one’s
quota towards the societal development.

» Structured accommodations modifications of concept and adaptations
necessary for learning must be provided to stimulate and motivate
persons with special needs to learn specialised subjects and other
languages must be considered and done effectively.
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