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Lifelong Learning Framework for Developing 

Employable Skills in Undergraduates

C . O . O m o r eg ie

Department o f  Arts Education,

Adektinle Ajasin University, Akungba Akoko, Nigeria 
(chrisomoregie@yahoo.com)

A bstract

The growing number of unemployed people especially graduates o f tertiary insti­

tutions who daily search for jobs that are scarce either lack requisite skills or there 

is no vacancy in the workplace. Despite this problem of graduates’ unemploy­

ment, Nigerian higher institutions cannot yet admit all applicants on yearly basis. 

This means that there is still a great need for higher education in Nigeria. Hence, 

it has become imperative for undergraduates to acquire some employable skills 

side by side with their education. More so, Governments and private sectors con­

tinue to advertise for vacancies requiring skills that are not readily acquired in the 

formal school curriculum. Studies have been done on youth employment through 

vocational training, empowerment programmes, and entrepreneurship course at 

universities, but there is little or non on lifelong framework for employable skills
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240 C. O. O moregie

available for undergraduates before graduation. This paper therefore identified 

employable skills from employers' perspectives and constructs a framework for 

developing employable skills in undergraduates, since every employer of labour 

looks for specific set o f skills from jobseekers that match the skills necessary 

to perform a particular job. These skills include; communication skills: analyti- 

cal/research skills; adaptability/managing skills; computer literacy; interpersonal 

abilities; and problem solving skills. The shocking reality is that employers es­

pecially at the private sector prefer those who have these skills even to holders 

o f paper qualifications. By constructing a lifelong framework for undergraduates 

and every intending employee, this study has built a bridge between those who 

no longer believe in higher education and those who are simply satisfied with 

having a certificate.

Key words'. Lifelong learning, Partagogy, Social capital. Employable skills.

1 Introduction

Where new technologies have been introduced, demand for high skilled work­
ers, particularly high skilled Information and Communication Technology (1CT) 
workers, has increased. At the same time demand for lower skilled workers has 
declined1. In a rapidly changing technology based world, initial education is 
insufficient to fit an individual for a lifetime’s work especially in nations with 
inadequate skilled work force. Today the proportion o f people continuing their 
education after the phase o f compulsory schooling has grown enormously and 
this had changed the core curriculum in content andpurposS. The changes in 
curriculum content and purpose have created two innovations;

First, a high proportion of today’s University students are doing vocational courses. 

Second, the distinctions between vocational curricula and between the last years 

of Secondary School, the Colleges, the University for Industry and the real Uni-
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Developing employable skills in undergraduates 241

versities arc increasingly blurred. A good example of this is the courses that 

various IT companies run to train people for employment as users, operators or 

installers of their hardware or software. There is no question that those who com­

plete these programmes are very employable. In the USA, they earn more than 

people with a B.Sc in computing5.

The gap between the school curriculum and the society it is supposed to serve is 
more pronounced in African countries, where sometimes, learners learn what 
the society may not need. This was unlike the traditional form of education 
where the society set the goals, determined the mode, and its expectation of 
a cultured person was the yardstick for the outcome of education4. In tradi­
tional African pedagogy, education was meaningful only within the learner’s 

life experiences.
A common sense view of learning is something everyone does all of the 

time even if such a person does not realize they are doing it. It is seen as 
a fundamental human process. There are diverse views as to whether it is a 
process or an outcome. Peter Jarvis gives the following meanings to learning:

• Any more or less permanent change in behaviour as a result of experi­

ence;

• A relatively permanent change in behaviour which occurs as a result of 

practice;

• The process whereby knowledge is created through the transformation 

of experience;

• The process of transforming experience into knowledge, skills and atti­

tudes; •

• Memorizing information5.

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



242 C. O. O moreoie

In lifelong learning, all learning takes place within a social context and in­
volves learners interacting with others as individuals and groups within organ­
isations and communities.

John Dewey’s thought on lifelong education supports progressive, func­
tional and pragmatic education rather than that of the liberal school expounded 
by Kant.

2 Learning in the context of application

Within the context of participatory and collaborative learning guiding social 
pedagogy, Levinger proposes the creation of a new learning science referred 
to as Partagogy. Partagogy is a process ‘that helps individuals to develop the 
skills and knowledge they need to access available participation opportunities 
and create new ones over the course of their lifespan7. Knowledge should not 
only be produced and acquired but also recreated especially in different condi­
tions of life roles. One can identify at least five life roles for learners, namely: 
career, entrepreneurship, civic, personal and learned. Beryl Levinger is quite 
pragmatic about knowledge production. She sees it as a means to enable people 
to earn a living. Hence, to produce new knowledge on a global scale, learners 
need to be flexible, adaptable, collaborative and problem solving*. This means 
that learning ought to create a balance between the specificity of vocational 
education and the universality of academics.

The participation opportunities with which partagogy concerns itself are 
related to four core domains of human behaviour and national development: 
family life; livelihood; civic affairs; and environmental stewardship. It has been 
argued that the distinction between pedagogy and andragogy is not helpful to 
our task of understanding more about human capacity development. Neither 
term conveys specifics with regard to the content to be acquired by learners. 
The terms pave way for establishing a false dichotomy with respect to how
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Developing employable skills in undergraduates 243

individuals become more competent by overstating differences between older 
and younger learners10. In this sense, partagogy is preferred to pedagogy and 
andragogy because it is a science of learning opportunities. It views human 
capacity development as a twofold process which involves augmenting the de­
gree to which an individual accesses extant participation opportunities; and 
contributes to the creation of new opportunities11.

Partagogy provides opportunities to continually search for better ways of 
understanding the learner’s need system irrespective of age, defenses against 
change, identifications, projections and total personality so as to achieve desir­
able end of education namely: personal fulfillment and societal good. In order 
to meet the individual’s need, partagogy offers an educational methodology 
that is germane to the learning needs, interest, and capacities of a sustainable 
society through its citizens’ participation. Hence, partagogy has both a method­
ological foundation and a content basis contrasted with the earlier views and 
differences of pedagogy and andragogy. Such method and content are neutral 
to the knowledge, skills and behaviours they seek to develop in either a child 
or an adult learner.

With pedagogy, teachers become interested observer and accessible re­
source for their learners to relate with one another. Andre Sc captures what 

he does with students by using partagogy, “I pretty much refuse to be a teacher 
instead I claim to be a host and an actor, taking on roles such as employer or 
client, which is perhaps easier as 1 teach a heavily -practical oriented course’12.

Partagogy focuses on creating the conditions that facilitate the transfer of 
knowledge to new settings. Knowledge transfer is not automatic; rather it is as­
sociated with learning through observation, rule making, and definition as well 
as exposure to varied kinds of problems in authentic settings. The degree to 
which knowledge transfer occurs is a reflection of the degree to which planning 
for transfer takes place. Research shows that very often students do not carry
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over facts and principles they acquire in one context into other contexts. They 
fail to use in Science class or at the supermarket the Mathematics they learned 
in class. They fail to apply the writing skills they mastered in English on a 
history essay. Knowledge tends to get glued to the narrow circumstances of 
initial acquisition13. It is suggested that teachers who make learning thinking- 
centered, arrange for rich on- going assessment, support learning with powerful 
representations, pay heed to developmental factors. Despite this suggestion, it 
has been shown that transfer can be difficult to obtain, because of varied sit­
uations which learners can be confronted with which may not make transfer 
spontaneous. Transfer of knowledge depends on the design of situations where 
students are placed. The conditions for transfer of knowledge include:

(i) Conditions related to the characteristics of learners (subject variables). 
Transfer of knowledge requires much time for planning, classifying and 
analysing a problem before offering an answer;

(ii) Conditions related to the features of the tasks (task variables). This vari­
able implies that the nearer the task the easier the transfer;

(iii) Conditions related to the nature of the instruction (instruction variables). 
In order to achieve cognitive transfer in learning, it is necessary to teach 
explicitly and intentionally for transfer14.

As against these conditions Yogesh Malhotra opines that knowledge transfer 
involves neither computers nor documents but rather interactions between peo­
ple. This means that the subject, task and instruction variables can only be 
effective when they improve opportunities for interactions between people!3. 
Hence, meetings are by far the most important channels for transferring knowl­

edge between people.
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3 Learning society

The notion of the learning society is one in which individuals are to be encour­
aged, persuaded, and cajoled into taking part in learning, in order to enhance 
their human, cultural, social capital as the route to future employability, eco­
nomic growth, mobility, and cohesion. Whilst governments must expect to 
expand their investment in education and training-especially in response to the 
needs of business and the economy- it is the responsibility of individuals to de­
velop their own abilities and careers on the basis of self-generated learning and 
by means of modern and effective ICT networks and distance learning16. Ac­
cording to Fieldhouse, lifelong learning can be seen as a totality o f the encom­

pass men! and unification o f all stages o f life and the various forms o f education 
therein. It therefore represents a shift in paradigm o f provider-driven educa­
tion towards individualised learning; which is part o f the wider late twentieth 
century processes o f individualisatiod7. Through lifelong learning, the indi­

vidual is placed at the centre o f attention and as such puts emphasis on the 
development o f the individual competencies o f the learner.

The incidence of unemployment in African countries has also precipitated 
curriculum development for self-employment for the increasing number of un­
employed graduates. This is even relevant as the various systems of education 
introduced by the Nigerian governments have failed to make graduates employ­
ers of labour instead of job seekers. Like ‘free’ education, employment for all 
has become a political axiom used by politicians to cajole the electorate and 
blame poverty on the preceding governments. Yet, it is believed that ICT offers 
boundless opportunities for employment anywhere in the world.

Internet-based technologies make information available, facilitate on-line 
dialogue between individuals, allow the fonuation of virtual communities of 
interest and make learning resources available. This has changed educational 
policies and practices in developed countries. Although web-learning popu­
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larised and expanded the possibility of the concept of the learning society, it 
is neither a new reality nor an original concept from the web. Throughout his­
tory, all human societies have developed a variety of ways to manage, organise, 
and enable learning among their members within and outside educational in­
stitutions. All these efforts are forms of out- of school programmes which are 
elements of the learning society.

Learning in the learning society includes an assortment of instrumental, 
communicative and emancipatory rationalities18. In this regard since human 
societies have always engaged in these activities, they have been learning so­
cieties. For example one of the features of indigenous African educational 
system was skill acquisition. Every individual acquired at least a skill. It is 
only when individuals are functional and productive through acquisition of vo­
cational skills and when they find dignity in labour that they can become eco­
nomically and socially efficient19.

While developing economies still depend on the primary industries such as 
agriculture and mining, these industries have virtually disappeared in the de­
veloped countries in terms of their rate of employment. Manufacturing indus­
tries employ less than one person in five. The booming industry in developed 

economics is the service sector industries including such field as telecommuni­
cation, sales, insurance, travel and tourism. This sector needs different types of 
skill, and is more focused upon working with others and communicating effec­
tively. The views of a managing director of a hi-tech electronics company are 
suggestive of changing skills for service industry. “He thought that the trainees 
he sent to study engineering at a local college of further education learned many 
things they did not need, to know, or could look up in five minutes in a book. 
Meanwhile, the knowledge that they did need such as how to communicate ef­
fectively in German as well as English because many of his customers were in 

Germany were totally absent from the course’20. This suggests that Science
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courses in colleges should include languages.
A new consensus in lifelong learning is emerging which wants all workers 

to anticipate unprecedented career transitions and has informed the growing 
importance of continuing education and training in an ever increasing pace of 
post industrial society. As learning makes increasing demands on time and 
money, there is need to find ways for as much learning as possible to occur on 
the job as in all other aspects of a learner’s life?1. There is a shift in recent years 
from viewing educational institutions as the principal places in which learning 
occurs towards the recognition of the power and importance of the workplace 
as a site for learning. The realm of employment has become an increasingly 
central stimulus for the focus of learning to meet a wider range of vocational 
puiposes. Workplaces can become environments for the development of a wide 
range of learning goals and where programmes in educational institutions can 
be integrated with workplace experience. There are differences between educa­
tional institution and workplace learning. These differences include: physical 
proximity, relevance of study to the need of the workplace, certification, degree 
of formality, learners’ participation, goals of learning, contexts, and the level 

of competence.

4 Channels of lifelong learning

Four channels of learning webs which could contain all the resources needed 
for real learning are identified by Illich. They are: things -  machines, places 
and events; people who serve as models for skills and values; peers who chal­
lenge and understand; an elder who exposes the learner to criticism’. Few edu­
cators and managers would dismiss the advantage of the workplace as a learn­
ing resource because it has the advantages of increased chance of skill transfer 
into the working environment and improved retention when new knowledge 
and skills are put into immediate use. Illich Teaming webs’ was immediately
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supported by UNESCO publications by Lengrand and Faurer2.

From the viewpoint of Lengrand, it can be argued that education is not 
about having but about ‘being’ and that it should be synonymous with culture 
and an asset to be gained. From this standpoint of self-realization, the true 
subject matter of education is to assist learners in ‘becoming’ at each different 
stage and in varying circumstances of their lives. Building on this humanist 
approach, but more influential due to its broad international dissemination, in 
learning to ‘be’ the conceptualisation of the learning society was built upon 
the notions of lifelong and life wide learning, and upon the assumption that a 
significant renewal of educational systems was both necessary and desirable: if 
learning involves all of one’s life in the sense of both time-span and diversity, 
and all of the society, including its societal and economic as well as its educa­
tional resources, then we must go even further than the necessary overhaul of 
‘educational system’ until we reach the stage for a learning society’23.

Emerging industries require more specialised training in areas such as hu­
man resource management, computer operation, industry specific and generic 
computer software packages (such as computer aided design (CAD), word pro­
cessing and spreadsheets), computer programming, project management, re­
port writing, marketing, team building, language and culture, time manage­

ment and quality assurance. These types of courses are already available in 
vocational education and training (VET) institutions, or can be developed by 
providers who have experience in working with enterprises to customise train­
ing for specific needs.

Innovative companies in emerging industries have diverse training needs 
that formal schools cannot provide without collaboration with vocational edu­
cation and training providers. Since innovative companies are expected to op­
erate at the leading edge of their technological fields, the further training they 
require is highly specialized and unique. Although vocational education and
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training is already well placed in developed economies, there are opportunities 
for it to advance the currency of training in developing countries by identifying 
special requirements and develop programmes to deliver specialised training, 
expertise and knowledge to industries. Workplace learning can be promoted 
through in-service training, that is, training received by workers within the in­
dustry or on-the-job which is directly related to the task the employee is ex­
pected to perform in the workplace.

With the expected innovations that are required in the workplace, there is 
the need for a close relationship which should exist between schools and in­
dustries. There is however a current gap created by the need of the industries 
to meet educational provisions in schools. This has led to unemployment and 
low manpower development in most developing countries like Nigeria. While 
skill shortages of new entrants to the labour force as well as those already in 

the workforce are being provided by industrial training programmes most in­
dustries do not have the funds to purchase the hardware and software required 
for instructional or communication purposes. This is further compounded by 
the variance of schools curriculum with the world of work; and the rising cost 
of schooling in developing countries. Despite the growing educational insti­

tutions in Nigeria, the demands for skills are growing in the quest for better 

performance, productivity and efficiency in industries. At present in Nigeria, 
tertiary institutions turn out graduates that are not employed by industries either 
because there are not enough vacancies or they are not employable. In other 
words, they do not possess entrepreneurial capacity for self employment. There 
is therefore the need for a more mutual relationship between schools and indus­
tries. Illich’s deschooling suggests that “there is no reason why skill centres 
should not surpass the workplace itself, with the employer and his work-force 
supplying instructions as well as jobs to those who choose to use their educa­
tional credits in this way”24. How can this submission be applied in solving the
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problem created by the gap between schools and industries in Nigeria?

5 Social capital

Social capital has been defined by authors like Coleman, Putnam, Fukuyama
as:

• A variety of different entities, with two elements in common: they all 
consist of some aspect of social structure and they facilitate certain ac­
tions of actors-whether personal orcoiporate actors-within that structure5

• Features of social organisations, such as networks, norms and trust that 
facilitate coordination and cooperation for mutual benefit#6.

• An instantiated informal norm that promotes cooperation between two 
or more individuals. Not just any set of instantiated norms constitutes 
social capital: they must lead to cooperation in groups and therefore are 
related to traditional virtues like honesty, the keeping of commitments, 
reliable performance of duties, reciprocity and the lik#7.

The main thrust of these definitions is the element of cooperation that social 

capital promotes among people as against individual and selfish aspirations. 
From this point of convergence, social capital performs some functions in the 
organisation and conduct of programmes that promote adulthood as well as 
practices that involve citizens’ development in various aspects of local com­
munities. Since adulthood is about freedom, maturity and citizenship, adults 

grapple with the problems and opportunities in their personal lives, they are 
simultaneously challenged to contribute to the development of their communi­
ties and society. Adult education (lifelong learning) becomes imperative, not 
only for the effective functioning of individuals at the workplace and in their 

own communities, but also for the renewal of society itseli28.
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Human capital and social capital are the two educational models that claim 
to address social exclusion, social justice and widening participation. Human 
capital is interpreted as skills, knowledge and work attitudes that are compet­
itive. In poor countries, human capital as the primary model for education is 
premised on individualism, competitiveness in the labour market, and personal 
gain. This model creates a society that encourages survival of the fittest in a 
market economy. As a universalist approach, it does not challenge the soci­
etal and political structures that have created inequalities in the first place. Yet, 
education can do more than this. It can empower and create momentum for 
change29. Hence, social capital provides the basis for human capital, so that 
education can induce desirable change in the society.

6 The framework for employable skills

The above framework is a personal model of learning which is at little or no 
cost. It is using the ordinary day to day relationship and facilities available to 
everyone to keep learning and become employable. One cannot deny the neces­
sity of having a governmental structure and a conducive learning environment 

for individual initiative but then human capital development at an individual
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level is the most important factor in sustainable livelihood.

7 Conclusion

The history of education in Africa demonstrates the fact that education is a 

preparation for the civil service and paid employment that associates technical 
and vocational education with inferior status. This is why most African govern­
ments continually inject technical and vocational and entrepreneurial education 
into their secondary and tertiary educational system. The economic realities in 
these countries point to the purpose of education as an instrument that can be 
used to develop individuals talents to create, invent and invest in the nation’s 
resources. Then education will be a preparation for life, producing citizens who 
will create wealth for the nation rather than plunder the nation’s wealth. Edu­
cation can no longer be mere credential that offers great rewards for a selected 
few at the expense of the majority.

African countries can no longer continue to blame colonial education for 
bequeathing the type of education that could not meet the needs of their coun­
tries, since most African countries have been in charge of their own affairs for 
close to half a century. Education should now be used as a means of self­
enhancement for the benefit of all through investment in the potentialities of 

the people. Education should become a true investment in human and social 
capital of African communities. The values of brotherliness and communal liv­
ing should be brought to bear in our educational activities and developmental 

programmes.
In the context of African communalism, education should not be a prepara­

tion for sharing national wealth at the expense of the vast majority of the people 
who do not have access to costly private institutions of learning springing up 
daily in African countries. These institutions from nursery schools to tertiary 

education are either owned or patronised by the political class who have looted
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the public treasury and deliberately starved public schools of fund. Yet the 
educational system that produced this political class only had public schools 
which were based on merit allowing children of the rich and the poor to inter­
act and grow together. That kind of interaction is far from being realisable in 
the present day Nigeria.

One of the potentials of the concept of learning society is that it provides a 
framework of what education should be in the future and permits a connection 
between learning and the idea of a future society. The idea of a learning society 
cannot be separated from the idea of a good society where there is an ethical 
commitment to social justice by all those who govern. To promote good gov­
ernance, they should be committed to developing critical, creative, informed, 
caring and democratically engaged citizens through .working together with so­
cial movements and grassroots organisations. This is what Daniel Schuguren- 
sky calls “pedagogy of engagement” when he suggests that “people do acquire 
significant civic and political knowledge, skills values and attitudes through 
the very process of participation in deliberation and decision making about 
issues that concern them”30. Learning takes place in the context of actual com­
munities. For learning and development programmes to be meaningful and 
sustainable the culture of the communities need to be taken into consideration.

There is the need for everyone to become ready to participating in lifelong 
learning. Those who are not internally motivated need to be given incentives in 
form of favourable environment and trial training to motivate them. There may 
even be the need for special training to stimulate workers’ and citizens’ interest 
in learning. This could be done by following their interest and stating the ben­
efits they may gain from learning. This study has shown that factors such as 
high degree of self-efficacy and actualization, goal orientation and changes in 
career are responsible for participating in lifelong learning. Lifelong learning 
can be inhibited by personal life circumstances like change in marital status,

UNIV
ERSITY

 O
F I

BADAN LI
BRARY



254 C. O. O moregie

death of a loved one, multiple role demand and lack of money, energy, health 
or emotional strength. Despite these factors that can inhibit learning, it still 
takes place and it imposes moral obligation on all who participate in it.
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