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Conclusion

The ‘underachieving’ label for thè gifted students is quite unfortunate because it focuses thè blame on ‘troublesome5 gifted 
children and burdens them with thè ‘troublesome’ gifted children and burdens them with thè sole responsibility of reversing their 
‘academic neglect’. It is therefore difficult to raise and teach gifted underachievers, but vvithin these students is thè potential and 
usually thè wish to achieve importance. When thè defense mechanisms of underachievement are cut away, underachievers can 
become superachievers. Thus, educators, parents, and mentors are significant in these frustrating underachieving patterns.
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SCAFFOLDING LITERACYINSTRUCTION FOR PUPILS WITH READING DISABILITIES IN OYO
STATE, NIGERIA

Keìechi Uchemadu Lazarus, PhD .

Introduction

Literacy is thè ability to use language and images in rich and varied forms to read, write, listen, speak, view, represent, and think 
critically about ideas (The Ministry of Education of Ontario, 2006). However, many pupils in regular education classrooms in 
Nigeria experience substantial underachievement in learning particularly in reading despite possessing normal intelligence. Their 
reading difficulties place them at a disadvantageous position and affect their optimal performance within and outside thè school 
setting (Lazarus, 2009). Hopefully, effective literacy instruction (specifically, in thè reading element of literacy) through teacher 
scaffolds would ameliorate thè reading problems encountered by pupils with reading disabilities in regular education classrooms 
instruction.

Proceedings of thè I4th Biennial Conference of thè International Association of Special Education

Theoretical Framework that Underpin this Study

Teachers’ use of scaffolding instruction refers to process of temporarily providing support to a learner and then gradualiy
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withdrawing this support as thè learner becomes capable of independence in performing tasks (Wood, Bruner, & Ross as cited in 
Pentimonti & Justice, 2009). From a Zone of Proximal Development (ZPD) theoretical perspective (Vygotsky, 1987), what 
children can do with thè assistance of others is more indicative of their mental development than what they can do alone. This 
study focused on four ways to scaffold reading instruction namely, read-aloud, shared reading, guided reading and independent 
reading.

Read-Aloud

Read aloud represents thè greatest amount of support offered to pupils with reading disabilities as they read and write. According 
to thè National Association for thè Education of Young Children (2003), thè read aloud strategy, requires teachers to use three 
types of scaffolding or support: (a) before-reading activities that arouse children’s' interest and curiosity in thè book about to be 
read; and (b) during-reading prompts and questions that keep children actively engaged with thè text being read; and (c) after- 
reading questions and activities that give children an opportunity to discuss and respond to thè books that bave been read. Based 
on children’s literacy learning needs such as development of new vocabulary and concepts, promotion of phonological awareness, 
instruction can be easily integrated into any of these three phases of story reading.

Shared Reading

With this strategy, teachers support pupils’ reading by decoding thè words for them while they look at thè print and read along. 
Whilst pupils participate in reading (e.g. read a new and familiar story), learn criticai concepts of how print works, get thè feel of 
learning and begin to perceive themselves as readers, teachers intentionally encourage and support pupils’ engagement and 
participation in reading activities. Moreover, Burkins and Croft (2010) stated that shared reading is usually instructionally dense 
because it is thè step in thè usually instructional continuum just before guided reading.

Guided Reading

This is a strategy of teaching reading to small groups of children who read texts at pupils’ instructional level. The teacher 
demonstrates reading strategies and thereby helps pupils learn how to use them. With this strategy, pupils’ problem-solving, 
comprehension, and decoding skills are reinforced and they get to learn effective strategies they need to become independent. The 
goal of guided reading is to help pupils build their reading power—to build a network of strategie actions for processing .texts 
(Fountas & Pinnell, 2012).

Independent Reading

Independent reading represents thè highest level of teacher scaffold in reading. It entails that pupils interact with thè text in thè 
graduai release of responsibility. It allows pupils with reading disabilities to practice thè strategies and skills they learned during 
thè other instructional contexts (that is, read aloud, shared reading and guided reading lessons (Burkins & Croft, 2010). The goal 
is to help pupils improve their reading and learning and develop a greater level of independence. It helps to build pupils’ 
confidence and strengthens thè use of reading strategies pupils will need for new and more complex texts.

Research

Two hundred and eight (281) primary school teachers from 21 schools in Ibadan region (with eleven locai government areas), Oyo 
State were purposively selected. Sixty four (64) of them were males while one hundred and forty-four (144) were females. They 
all participated voluntarily. The Scaffolding Reading Instruction Questionnaire developed by thè researcher was used to test 
teachers’ perspectives of their use of scaffolding strategies in their reading classrooms for pupils with reading disabilities.

Results

The responses on thè four point Likert scale were graded and thè criterion mean weight was set at 2.00, therefore, any responses 
below 2.00 was regarded as not significant while those above 2.00 were significant. Descriptive statistics of frequency counts, 
percentages, means and standard deviations were used to analyze thè data. General ly, respondents’ perspectives were favorable in 
regards to their use of thè four strategies (read aloud, shared reading, guided reading and independent reading) to scaffold reading 
instruction for pupils with reading disabilities in thè regular classroom. This means that all thè respondents agreed that they apply 
scaffolds or supports when teaching pupils with reading disabilities. The results agree with thè research literature, and also imply 
that all teachers should apply instructional scaffolds when teaching pupils with reading disabilities for improved performance.

Recommendations

Workshops, seminars and in-service training becomes imperative in thè enterprise of updating thè teaching skills of regular 
classroom teachers as far as scaffolding strategies are concerned. With coilaboration and support from all stake holders in 
education in this direction, pupils with reading disabilities in thè regular classrooms will overcome their challenges so as to learn 
since learning is life.
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Suggestions for Future Research

There is thè need to investigate thè perception of teachers in other classroom settings such as inclusive classrooms, towards their 
exposure with regards to thè use of scaffolding instructional strategies.
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INCLUSION/COLLABORATION WITH PRACTICAL ACTIVITIES FOR STUDENTS WITH SPECIAL
NEEDS (PRACTICES AND TRENDS)

Madalen Sugrue, Ed.D.

Greater integration of students who have special needs into schools and classrooms nation-wide is obvious. The Individuai with 
Disabilities Education Act (IDEA) places thè students who have a disability to have access to thè generai education curriculum. All 
students need a warm and welcoming atmosphere and successful inclusion can only occur when thè generai and special education 
teacher share possession of thè skills necessary to meet thè needs of students with special needs (disabilities) in thè generai 
education classrooms (Klinger & Vaughn, 2002).

Focus on individuai planning, curriculum alignment and cooperative learning must be part of thè initial preparation. Access to thè 
generai education curriculum is thè educational motto of thè INCLUSIVE MOVEMENT. Adaptations, accommodations and 
modifications are part of thè program.

Teachers must also develop strategies to, facilitate thè successful inclusion of students of special needs in generai education 
classrooms. School personnel must work on effective, cooperative methods to provide appropriate programs to all students. Part of 
thè special education mandate asks teachers to understand what normal child development looks like so they can accurately 
recognize developmental delays. For ease of presentation, material has evolved in a PEPSI model. These areas of development 
provide a frame of reference for looking at an individuai and a sense of continuity about normal and predictable changes in children 
overtime (McCoy 2009). The letters of PEPSI stand for:

1. Physical
2. Emotional
3. Philosophical ormoral
4. Social
5. Intellectual or cognitive. (McCoy 2009)

Modifying lessons, involving teachers and creating a school environment that fosters self-esteem and readiness for thè outside
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